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Abstract

Teaching practicum should always be a priority for the purpose of equipping teachers with
21%' century skills. The aim of the study is to evaluate online practicum from all
stakeholders point of view. The study used both quantitative and qualitative data analysis.
A total of 370 participants were included. 4th grade students enrolled in ELT departments’
“School Experience” course at 2019-2020 academic year from every region of Turkey
were questionnaired. EFA and CFA were conducted and Expectation and Reaction
scales were developed with SPSS 24 and AMOS 19. Cronbach’s alpha coefficients were
calculated as .96 and .98 for the expectation and reaction scales respectively, valid and
reliable in terms of psychometry. After the scales were developed, at state and private
Universities’ ELT departments in Ankara in 2020-2021, Pre-practicum Expectation Scale,
Post-practicum Reaction scale, Self-evaluation, Peer evaluation, and End-of-term
evaluation statistics for quantitative analysis and interviews with the Cooperating
Teachers, School Administrators and Academicians for qualitative analysis were used to
administer the experimental study. Regression, Correlation and T-test analyses measured
at what levels expectations were met and what were the reactions. Phenomenology
analysis was conducted over the interviews. Working groups were determined based on
maximum diversity sampling method. It was concluded that online practicum failed to
meet the expectations of pre-service EFL teachers. As the end-product of the study
“School Experience and Teaching Practicum Guidebook” an up-to-date manual for all
stakeholders and a report called “Teaching Practicum Report” which sheds light onto the

current problems and necessary changes was prepared.

Keywords: online teaching practicum, teacher training, pre-service teachers, scale

development, program evaluation.



Oz

Ogretmenlerin 21. ylizyil becerileriyle donatilmasi amaciyla égretmenlik uygulamalari her
zaman bir dncelik olmalidir. Calismanin amaci, ¢evrimigi 6gretmenlik uygulamasini tim
paydaslarin bakis acisiyla degerlendirmektir. Calismada hem nicel hem de nitel veri
analizi kullaniimistir. Toplam 370 katilimci yer almistir. 2019-2020 egitim 6gretim yilinda
Turkiye'nin her bélgesinden ingilizce Ogretmenligi bélimlerinin “Okul Deneyimi” dersine
kayit yaptiran 4. sinif 6grencilerine anket uygulanmigtir. AFA ve DFA yapilmig, SPSS 24
ve AMOS 19 ile Beklenti ve Tutum olcekleri gelistiriimistir. Beklenti ve Tutum dlgekleri igin
Cronbach alfa katsayilari sirasiyla .96 ve .98 olarak hesaplanmistir, psikometri agisindan
gecerli ve glvenilirdir. Olgekler gelistirildikten sonra, 2020-2021 yillarinda Ankara'da
bulunan devlet ve 6zel Universitelerin ingilizce Ogretmenligi bélimlerinde, deneysel
calisma amaciyla, Uygulama Oncesi Beklenti Olgegi, Uygulama Sonrasi Tutum Olcegi,
Oz degerlendirme, Akran degerlendirme ve Dénem sonu degerlendirme istatistikleri nicel
analiz icin Danisman Ogretmenler, Okul Y®oneticileri ve Akademisyenler ile yapilan
gorusmeler nitel analiz icin kullaniimistir. Regresyon, Korelasyon ve T-testi analizleri ile
beklentilerin ne dizeyde karsilandigi ve tutumlarin ne oldugu dl¢ilmustir. Gérismeler
Uzerinden fenomenolojik analiz yapilmigtir. Calisma gruplari maksimum cesitlilik
ornekleme yéntemine goére belirlenmistir. Cevrimigi dgretmenlik uygulamasinin ingilizce
o6gretmen adaylarinin beklentilerini karsilamadigi sonucuna variimistir. “Okul Deneyimi ve
Ogretmenlik Uygulamasi Rehberi” calismasi sonucunda tim paydaslar icin giincel bir
kilavuz ve mevcut sorunlara ve gerekli degisikliklere 1sik tutan “Ogretmenlik Uygulamasi

Raporu” adli bir rapor hazirlanmistir.

Anahtar sozciikler: c¢evrimici 6gretmenlik uygulamasi, 6gretmen egitimi, 6gretmen

adaylari, 6lgek gelistirme, program degerlendirme.



Acknowledgements

Throughout all stages of this dissertation, | have felt an endless support from great
people to whom | am in debt of gratitude and would be pleased to acknowledge. Initially, |
would like to express my most sincere gratitude to my thesis advisor and Prof. Dr. Nuray
Alagbézli who have provided a perfect guidance and mentorship while writing this
dissertation. Unless her academic coaching, intimacy and non-stop assistance, this
dissertation would have never been complete. | owe great many thanks to a few people
who have helped me a lot in data collection process; Prof. Dr. Pasa Tevfik Cephe from
Gazi University, Prof. Dr. Mehmet Takkag¢ from Atatlirk University, Asst. Prof. Dr. ismail
Firat Altay and Asst. Prof. Dr. Nilifer Can Dagkin from Hacettepe University, Assoc. Prof.
Dr. Salim Razi and Asst. Prof. Dr. Kadriye Aksoy from Canakkale 18 March University, Dr.
Arzu Kanat-Mutluoglu and Asst. Prof. Dr. Pelin irgin from TED University, Asst. Prof. Dr.
Semin Kazazoglu from Yildiz Technical University, Dr. Dilara Somuncu from Gaziantep
University. For the scale development, | took tremendous support from really experienced
academicians during the expert opinion stage, Prof. Dr. Yasemin Kirkgdz from Cukurova
University, Assoc. Prof. Dr. Necmi Aksit from Bilkent University and Asst. Prof. Dr. Naci
Murat from On dokuz Mayis University. In qualitative analysis section of the dissertation,
I’'m truly grateful to Dr. Mehmet Bascillar for his help, he paved the way for my research. |
would like to present my gratitude to Prof. Dr. ismail Hakki Mirici, Asst. Prof. Dr. Didem
Koban Kog, Asst. Prof. Dr. Olcay Sert for shedding light on my way with their profound
knowledge during my doctoral education and will never forget the precious Prof. Dr. ismail
Hakki Erten and Assoc. Prof. Dr. Hiseyin Oz who have passed away. | am also grateful
to TUBITAK (The Scientific and Technological Research Council of Turkey) for funding
me through 2211-A National Doctorate Scholarship Program. Last, but not least, | send
lots of love to my precious family members my dear son Furkan Kazaz, my husband
Volkan Kazaz, my mother Perihan Aydin, my father Ayhan Aydin, my mother-in-law
Melike Kazaz and my father-in-law Kemal Kazaz who deserve my special thanks for their

strong supports and always being there.



Vi

Table of Contents

Y 013 = e PP PPUPPPRRRPR iii
@ 72RO \Y
ACKNOWIEAGEMENTS ...t e e e e e e e e eeeeeeeaanns Vv
LISt Of TADIES ...t e e e e st e e e e e e e annes Xiii
LISt Of FIQUIES ..ot e et e e e e e e e e e e e e e e e nnnnes Xiv
Y o] o] {2 = 1] o 1P EUPP S PPPPPRRRR XV
Chapter 1 INtrodUCHION ... e es 1
Statement of the Problem ........ ... 2
Aim and Significance of the StUdY ... 4
Research QUESTIONS ... 5
=TT 0 g1 o] (o] o - PEPT TR 6
Rationale for the StUAY ..........ooeiiiiii e 6
[T g3 =1 (o] o PP 6
D= {1 1 (0] o PP 7
Chapter 2 Theoretical Basis of Research and Literature Review.............cccccvvvvevievvieeiennnenn. 8
1] 10T [8 e (o] o KPP 8
Practicum Assessment MOEIS ............uuiiiiiiiiiiiie e 8
Peacock Program Evaluation Model ..o 9
Experimental / Quasi-experimental Program Model ..., 9
Logic Program Evaluation MOdEl .............oooiiiiiiiiiiie e 10
CIPP Program Evaluation MOdEl ..o 10
Foreign Language Teaching MOdelS ... 10
Y Tt o T (== T o 11 o PRSP 11
AV F= o o B (== Ted o 1T PP PEPP PP 12

Grading System of Practicum Courses in Foreign Language Teacher Education

o7 = 1 0 £ =TSP PEPPPR 13
Foreign Language Teacher Education Models ............cccoooiiiiiiiiiiiiiiiie e 15
Craft MOGEI ...t e et e e e e e e e e e e e e e e aannes 15
Applied SCIENCE MOEI ........oiiiiiiie e 16
REFIECHVE MOAEI ..ot 17
Critical Language Education Model ..............oooiiiiiiiiiiie e 18
Kirkpatrick's Four-Level Training Evaluation Model and its use in ELT ............cccuvveeee. 19
LeVel 1- REACHION ....ooiiiiiiieeee ettt e e e e e e e e e e e ee s 19
Y I =T o] o [PPSR 20

[N Y T 1= o P= 1Y o | (O UPR PR URRRTR 20



Vii

LeVel 4- RESUILS .....oeeiiiiiiee et e e e e e e 20
Teaching Practicum AProaches ...........ccooi i 21
S TU o1 VT o T VY o] o] o 7= o 1R RO PRRPPP 21
Alternatives APPIrOACK ..........eiiii e 21
N\ (o7 g Bo [T =Te 1AV Y o] o] o 7= T o [PPSR 22
History of Teaching PractiCum .............ouuiiiiiii e 22
ApPrenticeship MOEI ..........ooi e 22
Kolb’s Experiential Learning MOdel...........coooiiiiiiiiiii e 23
O 1 ) I S UPPPR 23
Self-aSSESSMENT SCAIES ... 25
Teaching Practicum Research at an International Level ............ccccccccoviiiiiiiiiiiiiiinninnnnn, 27
Teaching Practicum Research in Turkish Context.............cccoceiiiiiii e, 28
Online Teaching Practicum Evaluation ... 30
Chapter 3 MethodOlOgY ............ueiiiiiiiiiiiii et e e e e e e e snneeeees 33
Setting and PartiCiPants ... 33
INSIFUMENES <.t e e e e e st e e e e e e e e e e ees 36
Pilot Study QUESHIONNAINES......cciiiiiiiiiiie e 37
EXPECLatioN SCAIE ......coooiiiee e 37
REACHION SCAIE......ceeiiiiiie e 38
Self-evaluation FOMM ... ..o e e e e 39
Peer Evaluation FOMM ..ot 40
INEEIVIEWS .ttt e e e et e e e e e e e et e e e e e e e e ees 41
Data ANalySiS PrOCEAUIE ........cooiiiiiiiiiiiiieee ettt e e 42
(07 aF=T o) (=1 0 o o 1 o o - PETRPR PP 43
10T 0] (1o SR SPPPRR 44
Pilot study with the StUdENTS .........oooiiie e 44
Positive Self-eXpectations...........ooi i 45
Negative Self-eXpectations ... 45
Positive Job-related EXpectations............coooi i 45
Negative Job-related EXpectations ... 46
Pilot study with the Mentor TEaChers. ..........coo i 47
Teacher candidate-related iISSUES ...........oouiiiiiiiiiiie e 48
JOD-TEIAEA ISSUES ...ttt e e e e e e e e e e e e e aanes 48
UNIVersity-related iSSUES .........coiiiiiiiiii et 48
Problems & WISHES.......cooieieeeeeee e 48
Pilot study with the AdmINIStrators. ... 49

Formal Procedures-related iSSUES .......cou e 49



Mentor Teacher-related ISSUES ........c.uuviiiiiii e 49
UNIVersity-related iSSUES .........coiiiiiiiiiieieee et 50
Teacher candidate-related iISSUES ...........coiiiiiiiiiiiie e 50
Scale DEVEIOPMENT ...t e e e e e e e e e e 50
Validity and Reliability .........c.cooiiiiiiiieiee e 51
Expectation Scale Confirmatory Factor Analysis ReSuUlts ...........ccccoooiiiiiiiiiiiiiniiiiiee, 52
Reaction Scale Confirmatory Factor Analysis Results............cccccoiiiiiiiiie, 53
Evaluation of Online Practicum via Quantitative Data Analysis...........cccccccieiiiiiiiineen. 54
Quantitative Data AnalysisS ProCeAUre ............coouiiiiiiiiiiiiiieeeeeie e 54
Descriptive Measures for PartiCipants ............ooouiiiii e 55
Frequency Analysis of SCales .........coooviiiiiiiii i, 55
Pre-service Teachers' Expectation and Reaction Correlations..................cccceeeeeeieenn. 61

Pre-service Teachers' Weekly Self and Peer Evaluative Scores Regression Analysis . 62

Pre-service Teachers' General Self and Peer Evaluative Scores Correlations ............ 63
Evaluation, Expectation and Reaction Correlations................cccccce e, 64
Practicum Achievement and Self-evaluation Relationship..........cccccooviiiiiiiiiiiniiiiiee. 65
Practicum Achievement and Peer Evaluation Relationship ..........cccoooiiieiiiniiiinen. 65
Evaluation of Online Practicum via Qualitative Data Analysis ...........ccccccccveiiiiniiinneen. 66
Qualitative Data AnalysisS ProCEAUIE ............uuuiiiiiiiiiiiiiiiieeieeeeeee e ee et ee e e e eeaaeeaeaes 67
Socio-Demographic Descriptors for Cooperating Teachers ..........ccccccvvvvvveevieiiiiniinnnnn.. 69
Socio-Demographic Descriptors for Pre-service Teachers.........ccccccvvveeevieiiiiiiiiniinnnnnnn, 70
Socio-Demographic Descriptors for Academicians............ceevveiiieiiiiiiiiiiiiiieeiieeieeeeeeee e, 71
Socio-Demographic Descriptors for Coordinators ..............eeveeevieiiieiiiiiiieiieeiiceeceeieeeeee 71
Stakeholders of Onling PractiCum.............uuuiiiiiiiiiiiiiiiiiieeieeeeeeeeeeeeeee e e 73
DEfiNItIONS oo, 74
Expectations From Stakeholders ... 75
Expectations From Pre-Service Teachers ................ccccc e, 75
Expectations From TEACNEIS .......coiiiiiiiiiieeee e 76
Expectations From ACademiCians............couuiiiiiiiiiiiiiiee e 77
(0o 1ST= V2= (o) o PP 77
LI = 11T PP PRI 78
Expectations From STUAEeNntS..........ooiiiiiiiiiii e 79
Relationship Between Stakeholders ... 79
Pre-Service Teacher-Teacher..........cooooiiiiiiiii e, 80
Problematic Aspects of RelationShip ..., 81
Pre-Service Teacher-Academician .............cccoeee e, 82

Pre-Service TeaCher-StUAENT ... 84



AcademiCian-TeacCher ..., 86
Cooperation Between INSHItUtIONS ... 87
Roles of Stakeholders.........ooovvviiiiii e, 88
The Role Of TEACNEIS ....ccoo i nreennees 88
The Role of ACademiCians ..........ccooiiiiiiiieieccccecc e ennees 91
(0o 1ST= V2= i) o PP PPPPPR 93
Characteristics 0f ObSErvation...............uuuviiiiiiiiiiiiiiiiieeeeeeeee e 93
Frequency Of ODSErvation ... 94
The Role of Coordinators...........oooiiiiiiiii e nesennees 95
SIS et e e e e e e e e e e e e e e ——————aaaeeeaa e arraraeaaeaaaaaane 96
TeaChEr'S SKIillS .......ccooiiiiiee e 96
DI To 1= B ] (=T = Lo YU PP SP 97
=T o] oo o (PP 98
AcademicCian's SKillS...........oooviiiiii i, 99
L0 o1 1 g T3 = oz 1 o] 1 ] o 101
Online TeacChing PrOCESS ..........uuiiiiiiii ettt e e e e e 102
Adaptation Period ... 102
REFIECHON ..o 103
Teacher FEedbaCK ........ooooii i 106
Class ManagemENT ........coouiiiiiiiii et e e e e e e e e e e e e e e 106
Variety Of MaterialS ..........oeeiiiii e 108
[ B O T T USSP PPUPRRRSPP 108
Emotions of Pre-Service Teachers ... 110
(07011 (=Y a1 0 111 o ¥ 111
SErESS ANA ANXIELY ... e e e e 111
Comparison of Online vs Traditional Teaching ..........c...oovviiiiiiiiiieee e 113
Interaction During ONliNE CIass ........c.uuuiiiiiiiiiieeee e 115
AHENAANCE ... 115
ACHIVE PartiCipation ..........ceieiiiiiii s 116
INEEraClioN ....ooveeeieeeeeeeeee 118
Motivation of StUdENtS .........ooovviiiiiiii 119
Online Teaching Related Challanges ............coooiiiiiiiii e 120
Technical ChallENQES........coiii i 120
DeVice ProblEmS .........ooviiiiiiieeeee e 121
Internet Connection Problems ... 122
Process Related Challanges..........oooiiiiiiiiiii e 123

= To | VAN = T To U =TT TP 123



L7010 {=T=TN =T To 124
Distraction at HOme .......ooovviiiiiii 125
LanQUAGE SKIllS.......couuiiiiiiiiiiei et e e e e e e 126
Learner NEEAS ......ooovvviiiiieiee e, 127
EValuALioN ..coooeeiieeeeeeeee 128
Self-eValUALION .....oooeiieee e 128
Pros of Self-evaluation ... 129
RS T= 0] 0] = PP POPPPPRRRR 130
Peer Evaluation...........ooovviiiiiiiiii 131
Pros of Peer Evaluation ... 131
RS T= 001 0] = PSPPSR 132
BUMBAUCTACY ...ttt ettt e e e e e e e e e e e e e e ennneees 136
Practicum Training .........oooueeiiiiieee e e e e e e e e e 137
Practicum Certificate for Teachers.........cccccooviiiiii 137
(07T o 11 o7=1 1o o 137
NO CertifiCation .......oovviiiiiiie 138
g o1 =T o P PPEPR 138
Practicum Course For Pre-Service TeaChers ...........cooiiiiiiiiiiiiiiiiiiiieeee e 139
LO70] 1011 F= 1101 £ PP POUPPRRRPR 141
AdMINISIration ........oooviiiii 141
L0 T U T ] o 142
0o 1T [ 143
TIMIING e ——————— 144
Authorization Of RECOIAING......cciiiiiiiiiieie e 145
Practices ABroad...........ooouiiiiiiiiiiii 146
L@ 11 { o U1 £ PP POUPPPRRPR 148
ASSESSIMENT ... 149
Benefits of ONnling TeaChing ........cooviiiiiiiiie e 151
(0701 LY=o 1Y oLt 152
[ aTe T= o =10 0 T=T o | PP PETPR 153
Outputs for Pre-Service TEACKNET ..........ooiiiiiiiiiee e 154
NN [ T @ 11 ¢ o U | PSP 155
Recommendations ..........oouvvviiiiiiiiiiec e 157
Administrative Recommendations ............ccccoooii 158
Authorization of Pre-Service Teachers .........ccccc 158
GUIAE BOOK ....eviiiiiieeeeeeeeee ettt e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e e 159

Hybrid EAUCAtION.........cooviiiiiii 160



Xi

INFrastruCture SUPPOIT .........eeeeieee e 160
MENTOT FEE....coeeeieeeeeeeeeeeeee e 162
L@ =T a1 e= 11 To] T NN [T 162
Teaching Hours for Pre-Service Teachers. ..o 162
Educational Recommendations ... 163
INSEIUCLION .o, 163
MALEIIAIS ..o 164
Pre-Service Teacher EAucation............ccccoviiii 165
Communicational Recommendations ................uuvuiiiiiiiiiiiiiiiiiiiiieiieeeeeeeeeeeeeeeee e 165
Effective Communication ... 165
LCTU] T F= T o[ T PSPPSR 166
Chapter § CONCIUSION ......coiiiiiiieieee et e e e e e e e e nneeees 168
Reaction Level of the Practicum (Together with Expectations) ............c.cccccceeiiiinnnnne. 168
Learning Level of the Practicum .............coooiiiiiii e 169
Behavior Level of the Practicum ... 170
Result Level of the Practicum ..., 170
Y TEST=T o] o] [Toz=1 1T ] o I RO PERPRT 171
MALEIIAIS ..o 172
7= L 2=V 1 LU= o o 172
Peer Evaluation...........coooiiiiiiiiii 173
D] To L= B ] (=T = Vo YO PERPRT 174
INFrastrUCIUre ..o 174
Disadvantages of online practiCum ..o 175
New Generation TEaChErS ..........ccovvviiiiiiii 175
Creation of @ Sample Manual ... 175
Online Teaching Practicum Evaluation Report ..............oooviiiiiiiiii e 176
L0701 o o1 1013 o] o 1 177
Pedagogical IMPlICAtIONS ........coiiiiiiiiie e 178
Suggestions for Further Research ..o 178
REFEIENCES ... 181
APPENDIX-A: Permission Document for Scale Administration at Universities .............. 204
APPENDIX-B: Permission Document for Scale Administration at Gazi University ......... 205
APPENDIX-C: Permission Document for Scale Administration at Atatlirk University ..... 206

APPENDIX-D: Permission Document for Scale Administration at Pamukkale University.207
APPENDIX-E: Permission Document for Scale Administration at Yildiz Technical
AT ] PO PEPPR 208



Xii

APPENDIX-F: Permission Document for Scale Administration at Canakkale18 March

AT ]SSP PPRPPR 209
APPENDIX-G: Permission Document for Scale Administration at TED University ......... 210
APPENDIX-H: Permission Document for Questionnaire Administration at Practicum

Schools from Governorship of Ankara National Directorate of Education....................... 211
APPENDIX I: GONUGHU Katilm FOrMIU ......oiiiiiiiee e 212
APPENDIX-J: Pilot STUAY ....oeiiiiiiiiiieiiee e 213
APPENDIX-K: Expectation SCale ..........coooiiiiiiiiiiiiiiieee e 219
APPENDIX-L: REACHON SCAIE .......ueiiiiiiiiiiiiieeeee e 222
APPENDIX-M: Weekly Self-evaluation FOrm ..o 225
APPENDIX-N: Weekly Peer Evaluation FOrmM ..o 226
APPENDIX-O: Cooperating Teachers QuUestionnaire .........c.ccccooecuiiiieiieiiiiiiiiiieieee e 227
APPENDIX-P: Administrators QUeStionNaire ............ooccuveiiiiiiiiiiiiiiee e 228
APPENDIX-Q: University Supervisors QUestionnaire ..............cccceccuveeiiniiiieeniineee e 229
APPENDIX R: Transcription of Interview with the Cooperating Teachers...................... 230
APPENDIX S: School Experience and Teaching Practicum Guidebook........................ 234
APPENDIX T: Okul Deneyimi ve Ogretmenlik Uygulamasi Kilavuzu .................c.......... 278
APPENDIX U: Teaching Practicum Report ..o 318
APPENDIX V: Scale Development ANAIYSIS .......coouiiiiiiiiiiiiiieeiiiiieeee e 322
APPENDIX-W: Ethics Committee ApProval ... 355
APPENDIX-X: Declaration of Ethical ConducCt .............ccuuiiiiiiiiiiii e 356
APPENDIX-Y Thesis/Dissertation Originality Report ..o 357

APPENDIX-Z: Yayimlama ve Fikri Malkiyet Haklari Beyani ...........cccccccoeiiiiiiiiinenennnns 358



Table 1
Table 2
Table 3
Table 4
Table 5
Table 6
Table 7
Table 8
Table 9
Table 10
Table 11
Table 12
Table 13

Table 14
Table 15
Table 16
Table 17
Table 18
Table 19
Table 20
Table 21
Table 22
Table 23
Table 24
Table 25

Xiii

List of Tables

Adaptation of Kirkpatrick Model to the Research Questions..............ccccccuuu.... 5
Traditional Practicum vs. Online PractiCum..................euueeeeeeeeeeeeeeeeeenennnennn, 32
Data Collection TOOIS ............ccouuuiiiiiiiii e, 36
Descriptives for the Scale Development Participants .......................cc.oe..... 51
Descriptives for the AQe RaNge...............couuiiiiiiiiiiiiiiiieeeeieee e 51
Validity and Reliability Scores of the Scales ............oueeeeeveeeeeeeiiiiiiiiiiiiiinnnnn., 52
Gender and Age DemographiCs............ccuccuueeeiiiiiiiiiiiieieee e 55
Pre-Practicum Expectation Scale FreqQuencies .............ccccooooceeeeiiiniiunennnn. 56
Post Practicum Reaction Scale FreqQuencies ...............ccccouceueeeiiiiiinicinnnnnn. 59
Expectation Scale and Reaction Scale Correlation...........................c.eeeen. 61
Self-evaluation and Peer evaluation Regression Analysis.............ccccccccoce.... 62
Self-evaluation and Peer Evaluation General Score Correlation .................. 63

The relationship between self-evaluation and peer Evaluation scores

and the pre-practicum expectation scale and post-practicum reaction

SCAIE ... ———————————————————etea——— e ————ttatataaattaataaaaaaaaaaaas 64
Comparison of self-evaluation general score with final evaluation .............. 65
Comparison of peer evaluation general score with final evaluation.............. 65
Cooperating Teachers Socio-Demographic Data ................ccccceueeeeeeinnnnnnns 69
Pre-service Teachers Socio-Demographic Data.................ccccccciiiiiinicunnnnnn. 70
Academicians Socio-Demographic Data...............ccccooveeeeiiiiiiiiiiiiieeieeeins 71
Coordinators Socio-Demographic Data ...............cccccceuueeiiiiiiiiiiiiiieee e 71
Stakeholders of Online Practicum ................ccooueiiiiiiieeieeeeeeeeeeee s 100
Onling PracCtiCUmM ............cco oot 135
BUIBAUCTACY ...ttt 147
(@71 0 £ 156
Recommendations ... 167

Evaluation of Online Practicum SUmMMary ...........cccccccoeiiiiiiiieeeneeeieeiee 179



Figure 1
Figure 2
Figure 3
Figure 4
Figure 5
Figure 6
Figure 7
Figure 8
Figure 9
Figure 10

Figure 11
Figure 12

Figure 13
Figure 14

Figure 15
Figure 16
Figure 17
Figure 18
Figure 19
Figure 20

Figure 21

Xiv

List of Figures

The Craft Model of Teacher EQUCALION ...............ccccceveuueeiiiiiiiissiinnns 15
The Applied Science Model of Teacher Education ................ccccovvvvvvvevvninnnn, 17
The Reflective Model of Teacher Education ......................ccovvvvviievevnnninn. 18
The Self-assessment Categories ............c.cuiuiiiiiiiiiiiies ceeaie e 25
The Self-assessment Descriptors in Relation to Curriculum .......................... 26
The Self-assessment Descriptors in Relation to Lesson Plan ....................... 26
Number of Participants..................... PP 35
Self-evaluation GraphiCs.................couveeiiiiiiiiiciiieeeeeeeeieieeee e e e 020 39

NVivo 12 Pro Software SCre@nSRhOL............oeeeeeeeeeeeeeeeeee e 68

Evaluation of Practicum Coding System and Arrangement of Nodes

SCre@NSNOL. ..o, 68
Evaluation of Online Practicum Courses Thematic Map.....................ccccuue.... 72
Stakeholders of Online Practicum Model (NVivo 12 Pro Code-Subcode

Part DEmMONSIItION) ...............uueeeeeeeeeeeeeeee et 73
Stakeholders of Online Practicum (NVivo 12 Pro Word Cloud) ...................... 74
Online  Practicum Model (NVivo 12 Pro Code-Subcode-Part

DEMONSIIALION).........oeeeeeieieeeeee ettt 101
Online Practicum (NVivo 12 Pro Word CIoud) .............cccccueeeeieeeiiiiiiiieen. 102
Bureaucracy Model (NVivo 12 Pro Code-Subcode-Part Demonstration) ..... 136
Bureaucracy (NVivo 12 Pro Word Cloud) .........eeeeveeiiiieiiiiieeeeeeeeeeeeeeeeeeeeeeee 137
Outputs Model (NVivo 12 Pro Code-Subcode-Part Demonstration)............. 148
Outputs (NVivo 12 Pro Word Cloud) ...........ccoeeeeeeeeeeeeeeeeeeeeeee 149
Recommendations Model (NVivo 12 Pro Code-Subcode-Part

DEMONSIIALION).........oeeeeeeeeeeeeee ettt 157
Recommendations (NVivo 12 Pro Word Cloud)...............cccocccieeeeeeeeinsine. 158



Abbreviations
AGFI : Adjusted Goodness of Fit
AMOS : Analysis of Moment Structures

CAQDAS : Computer Aided Qualitative Data Analysis

CFA : Confirmatory Factor Analysis
CFl : Comparative Fit Index

EFA : Exploratory Factor Analysis
EFL : English as a Foreign Language
ELT : English Language Teaching
FLE : Foreign Language Education
GFI : Goodness of Fit

L1 : Mother tongue/ First Language
L2 : Second/Foreign language
MoE : Ministry of Education

NNS : Non-native Speaker

NS : Native Speakers

PST : Pre-service Teacher

SEM : Structural Equation Modelling
SLA : Second Language Acquisition

SPSS : Statistical Package for Social Sciences



Chapter 1

Introduction

Teaching practicum has various stakeholders; pre-service teachers, cooperating
teachers, university supervisors, administrators, and students. Every stakeholder has
different responsibilities e.g., lesson plans, observation reports, reflective practice, visits of
university supervisors, etc. Teaching practicum provides an on-the-job learning to the pre-
service teachers because they observe peers and mentor teacher and do practice at
practicum school, experience supervisors’ supervision, build social relations with other
stakeholders (Gan, 2014). The researchers Cruickshank and Westbrook (2013) stated
that the practicum which is one of the most crucial elements of teacher education
programs gives teacher candidates an opportunity to be aware of the reality of their
profession and has an important effect on the professional development of candidate
teachers before they start to their profession in a real environment. However, the
challenges that student teachers face during the practicum may influence the performance
of the prospective teachers negatively. Pre-service teachers are sometimes too stressed
about the way they are assessed, which might, in return, result in a poor teaching
performance and negative evaluation by the cooperating teachers (Canh, 2014). In the
evaluation of practicum, together with professional standards the ‘personal’ standards are
used by the assessors (Eisenberg, Heycox, & Hughes, 1996). By a quick look at
practicum assessment programs one can see that the assessment of the performance in
the teaching practice is not well-grounded, and accordingly, the impact of assessment is
problematic (Brooker, Muller, Mylonas, & Hansford, 1998). This study is set within the
framework of the capabilities pre-service teachers may need during practicum. In initial
professional training pre-service teachers learn how to develop instructional
competencies. They constantly develop competences in lesson plans, in teaching of
subjects, need analysis of students, by applying appropriate teaching strategies and
addressing their audience that is the students with an explicit, vivid approach, energy and

digital literacy. A new stance in the educational systems worldwide calls for a longer



period on the practice in teacher training. More effort is now exerted in training schools as
asserted by Chambers and Roger (2000).

In the aftermath of pandemics, emergent distance education was a real challenge,
with the closure of schools and universities. Nonetheless, the pandemic has created an

opportunity to make a change in educators’ roles, practices and student collaborations.

Statement of the Problem

There has been a great amount of research, and as a natural result, criticism in the
last few decades about the efficacy of teaching practicum, its influence on teachers and
the improvement of education (Darling-Hammond, 2000; Korthagen, 2001). While a rich
amount of research has been conducted about practicum in face-to-face instruction,
virtual/online instruction and practicum is still in its infancy in terms of research and in
practice (Blomeyer, 2002; Cavanaugh et al., 2004). That’s the reason why this research
has been conducted.

A team work comprising university supervisors and cooperating school teachers
for a better assessment and a better implementation of the practicum is needed.
Currently, in Turkey, The Ministry of Education requires the cooperating teachers and
university supervisors to use an online governmental system for assessment. Cooperating
teachers use www.mebbis.meb.gov.tr platform which belong to the MoE. Within this online
platform the practicum students are assessed based on a grading of analytic descriptors
such as subject matter knowledge, field knowledge, teaching process, using evaluation
techniques in relation to the objectives, class management, effective communication with
the learners. The university supervisors use www.uod.meb.gov.tr. They fill in the weekly
evaluation and general evaluation forms about the students in terms of subject matter,
field knowledge, creating optimum learning environment, evaluation of students, lesson
planning and lecturing. The students are evaluated weekly regarding the checklist
however they are not graded out of this weekly evaluation. At the end of a 14-week

practice, they are graded as a final evaluation both by the graders; the cooperating



teacher and the university supervisor. The supervisor need to come the practicum school
at least four times to observe the same teacher candidate. Out of a 100 points scale,
32.60 points belong to the supervisor and 67.40 points belong the cooperating teacher.
Considering the workload and time constraints of both the teachers and supervisors, this
method sounds extremely impractical. And since the supervisors cannot perform a visit
every week for observation but only four times throughout the whole term, it decreases the
reliability of the assessment. How can the university supervisors make an overall
evaluation of the students when they cannot perform those visits? Some pre-service
students get better to the end of the practicum. If the supervisors cannot observe them
enough, isn’t it a misjudgment in terms of those teacher candidates? Moreover, the
supervisors sometimes fill in those forms without any observation due to time constraints;
they notify the school coordinator and convince them to fill in the online forms as if they
have attended the observations on time, which is in researcher’s point of view is again not
fair.

Although the practicum students go under an assessment by the cooperating
teachers and university supervisors, the reflective practice portfolios they have created is
of minimal importance within this assessment. Portfolios because of their features of
supporting the evaluation system, flexibility, using various data sources and gathering
evidence for a long time are preferred tools for assessment (Ryan & Kuhs, 1993).
Apparently, there is no grading for the reflective portfolio of the students. The supervisors
cannot relate their ideas about the student portfolios to the system. There are not any
descriptors for the portfolios within this assessment.

As for a third dimension of the study, the students do not self-evaluate themselves.
They are evaluated by peer pre-service teachers weekly in reflective papers, but they
cannot self-evaluate based on a framework within these reflection papers. However, there
are proofs for self-evaluation implementations worldwide, e.g., EPOSTL. In Turkish
context the researchers Basyurt-Tizel and Akcan (2009) indicated that pre-service

teachers encounter some challenges that affect the quality of the education and teacher



candidates’ mindset about their profession while they are practicing in a real environment.
Indeed, self-evaluation would contribute a lot to the professional development of the
students. Therefore, every teaching practice of the candidate should be self-evaluated in
researcher’s point of view for a sound assessment. Peer evaluation and self-evaluation
checklists should be used after each teaching practice. Every week both the teacher
candidates themselves and supervisors can see the evaluation results. At the other end of
the spectrum, when the university supervisors come watch the teacher candidates, the
candidates feel nervous and excited and apparently, they have a non-effective, low
performance. When there is the absence of the supervisor, the candidates might perform
better. The suggested method for evaluation would lessen the interfering effect and there

would be no need for the supervisors to perform those visits.

Aim and Significance of the Study

In this study, an obligatory course “School Experience” which is in the 4" grade
curriculum of education faculties is evaluated upon 4th grade students’ and other stake
holders’ opinions. This study serves for the purpose to investigate what kind of problems
are experienced by the pre-service teachers in online practicum, together with the
mentors’ and administrators’ opinions and find out ways for how these problems can be
solved. It is of significance because it highlights the real problems in such an important
program. By program evaluation, for the remediation of the Online Practicum nationwide
and worldwide under the umbrella of theoretical framework, a new and more interactional
model with more credibility and meeting the needs of the time is committed to the use of

education faculties and the Ministry of Education.



Research Questions

1. What are the expectations of pre-service EFL teachers from Online Teaching
Practicum?

2. What are the reactions of pre-service EFL teachers to the Online Teaching
Practicum?
a) What were the problems that pre-service EFL teachers of English

encountered in Online Teaching Practicum?

3. What kind of skills and knowledge have been acquired by the pre-service
teachers at the end of the Online Teaching Practicum?

4. How is Online Teaching Practicum evaluated from pre-service EFL teachers’,
mentor teachers’, university supervisors’ and administrators’ point of view?

Table 1

Adaptation of the Kirkpatrick Model to the Research Questions

Kirkpatrick  Adaptation of the Model
Model

Reaction Research Question 1 and 2 - Expectation and Reaction scale for
assessing the attitude of pre-service teachers to the program

Learning Research Question 3 - Self-evaluation Form for evaluating their own
teaching practice and Peer Evaluation Form for evaluating peer teacher
candidates’ teaching practice

Behavior Research Question 3 - Comparison of self and peer evaluation grades of
the candidates to mentor teachers’ and university supervisors’ final
evaluation at the end of online teaching practice

Results Research Question 4 — Qualitative Evaluation of Online Practicum,
Practicum Manual, A Report about the current system




Assumptions

It is suggested that pre-service teachers, cooperating teachers and university
supervisors should work in harmony. University supervisors should present candidate
teachers abundant feedback after each teaching and should inform them about their
weaknesses and strengths. And the cooperating teachers by taking advantage of having a
role in this process should upgrade their knowledge theoretically and modify their teaching
system accordingly. The optimum model recommended by the researcher should be

taken into consideration to improve the quality of current teaching practicum program.

Rationale for the Study

This is a needs-oriented study. While there were problems even in face-to-face
practicum, post-pandemic the problems doubled. In Emergency Remote Education all
lessons and activity planning were made online immediately. But the necessary
alterations were not made and precautions were not taken beforehand. Therefore, the
teaching principles couldn’t be activated. There were many misapplications by the
stakeholders. As the result of non-defined quality standards in online education system,
pre-service teachers’ online practicum is apt to many problems which decreases the
performance of prospective teachers naturally. There was a need for healing. So, this

study is a recovery program.

Limitations

The present study was undertaken in attempt to investigate whether the pre-
service ELT teachers could benefit from the practicum program more on condition that
there were some modifications to the existing one. Although the study can provide
valuable insights and have overall positive results when then the feedback-relationship
between the supervisor and the candidate teacher is increased, and hence the shortage in
the implementation of the mentoring roles is filled in, the findings of the study would have

been much more generalized if the study had a larger sample size. This study is limited



because the sample population consisted of pre-service teachers from a single university
in Turkey. Therefore, the findings may not be generalized to all pre-service teachers and
universities in all settings. Though, the research design allowed the researcher to make
assumptions about causation and implications of the findings, more causes could have

been explicitly determined. Thus, more research is needed.

Definitions

Pre-service Teachers: The 4" grade students who get training in a teacher
education program.

Teaching Practicum: A course taken by senior university students at Teacher
Training Departments under the name “School Experience” with an aim of preparing
student teachers for the profession.

Teaching Practice: Student teachers practice teaching in a real educational
environment as part of their training.

Online Teaching Practicum: In online teaching practicum pre-service teachers
gain field experience in appointed practicum schools in their specialty area under the
supervision and feedback of cooperating teachers and university supervisors in the form

of either synchronous or asynchronous online class.



Chapter 2
Theoretical Basis of Research and Literature Review
“The student teaching experience is a pivotal component of most teacher education
programs and a focus within teacher education literature.”

(Torrez & Krebs, 2012; p. 485)

Introduction

In this section Practicum Assessment Models, Foreign Language Teaching
Models, Assessment of Practicum Courses in Foreign Language Teacher Education
Programs, Kirkpatrick Assessment Model and its use in education and specifically in ELT,
Research about Teaching Practicum models, theories and contemporary implementations
worldwide and in Turkey underlying the study will be explained with a reference to the

literature.

Practicum Assessment Models

In the post-modern technology age, it's not very easy to raise qualified and
effective language teachers who could meet the demands of the era. This is partly due to
the learners as well. The characteristics of the learners has changed, too. Provided pre-
service teacher education programs have a structured evaluation system, important
changes could be made (Coskun & Daloglu, 2010; p.24) . The novel teachers have to
grasp the attention of Generation Z students. This, in turn, means on behalf of teacher
training programs at education faculties raising well-equipped, professionally developed,
digitally literate teachers. Therefore, it is necessary for language teacher education
programs to have a philosophy. As Peacock (2009) mentions, the professionalization of
ELT as a scientific field, calls for the pre-service teacher programs to evaluate
themselves. Program evaluation is strongly influenced by reductionist theory and aims to
isolate program components and matches associations to outcomes (Frye & Hemmer,

2012). The reductionist view has its roots in the Englightenment age and puts forward that



the whole or outcome can be understood via investigating the contribution of the
constituent parts. Basicly, program evaluation is making a value judgment about available
information. Therefore, educational program evaluation uses this very information to have
an understanding about the value and/or worth of an educational program (Cook 2010). It
is systematic and includes the analysis of information related to the design,
implementation, and outcomes of a program, in order to monitor and improve the quality
and effectiveness of the program (ACGME, 2010a). There are various program evaluation
models; Peacock Model, Experimental/Quasi-experimental Model, Logic Model,

Context/Input/Process/Product (CIPP) model, Kirkpatrick Model.

Peacock Program Evaluation Model

Peacock’s (2009) model provides multidimensional feedback about the program
being evaluated. With Peacock’s questions, the participants consider the philosophy, the
knowledge provided through the program, the reflection student teachers engage in during
the program and the reflective skills they develop, relationship among the courses in the
program, the types of competences developed through the program, and the extent to
which student teachers’ needs are met. The researcher doesn’t use this model since it's

not chronological in terms of planning, implementation and evaluation phases.

Experimental / Quasi-experimental Program Evaluation Model

They are used to determine if a program or intervention is more effective than the
current process. Experimental and quasi-experimental study designs both involve
comparing two groups to see if the desired outcomes are more likely to occur in the group
that received the intervention. In the experimental study design, subjects are randomly
chosen or assigned to a group. According to Moore (2008), a quasi-experimental
evaluation determines whether a program or intervention has the intended effect on the

participant.
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Logic Program Evaluation Model

A logic model visualizes the inputs and activities for a program and the expected
program outcomes. It is a graphic depiction. It shows the relationships among the
resources, activities, outputs, outcomes, and impact for the program. It shows how the
program functions. Logic models typically have the following six categories: inputs,
activities, outputs, short-term outcomes, intermediate outcomes, and long-term outcomes.
It depicts the relationship between the program's activities and its intended effects. It pays
attention to the relationships between components and the components’ relationships to
the context but the assumption of linearity is evident (Frechtling 2007). This may
unfortunately oversimplify the program evaluation process and by ignoring what educators

need lead to unpreference.

CIPP Program Evaluation Model

CIPP evaluation model was developed by Daniel Stufflebeam in the 1960s. CIPP
is an evaluation model that requires the evaluation of context, input, process and product
in judging a program’s value. It is a decision-focused approach to evaluation and
emphasizes the systematic provision of information for program management and
operation. CIPP model has been tested over a variety of educational and non-educational
evaluation settings (Stufflebeam & Shinkfield 2007). It adresses all phases of an
education program: planning, implementation and a summative/final assessment. CIPP
model’'s three stages are useful for improvement-focused (formative) evaluation studies,

while the fourth stage is appropriate for final (summative) studies.

Foreign Language Teaching Models

The first step to become a teacher starts with attending teacher education
programs. Teacher training departments have the responsibility to make the optimum

efficacy of this period by providing as many facilities as possible. The second step to
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becoming a teacher is completing a teaching practicum program which is the basis to this
study. Foreign language teacher training programs are currently using two modes of
teacher assessment in their programs. It's obligatory to do micro-teaching and macro-

teaching sessions in the first and second semesters of the 4™ grade at education faculties.

Micro-teaching

Micro-teaching is a technique used in education faculties for teacher training.
Micro-teaching was invented at Stanford University by Dwight Allen (1963). It was from
then on widely used to educate teachers in all branches. The candidate teacher has a
short teaching session to get constructive feedback from mentors and peers about what
worked well and what missing parts can be added to their teaching technique. For this, the
teacher should prepare a short lesson approximately 10-20 minutes long. It involves
teaching a short lesson or piece of knowledge to a group of peers, or students. If
there is abundant technological equipment, the lesson is recorded. After the lesson, the
teacher candidate, peers and mentor teacher watch the video and evaluate the teaching
practice in regard to lesson plan and objectives with an “under the microscope” view of
teaching. That's why it is called micro-teaching. If there’s not a video recording
opportunity, the evaluations can be made depending on the notes taken by the peers and
mentors while observing the lesson. At present, during pandemic, the short teaching
session, could be online as well. Micro-teaching is a concept in teacher training that
gives teacher candidates the opportunity to evaluate their own performance and
receive feedback on their skills as a prospective teacher. In micro-teaching, candidate
teachers have an opportunity develop teaching skills by applying various teaching
techniques. With the observation sessions of mentors and peers, micro-teaching helps to
develop the quality of teaching experiences. In micro-teaching it is possible to receive
immediate feedback on teaching skills and style. The impact of this technique has been
widely seen in various forms of education. In micro-approach teachers’ in-class actions

are important rather than teachers’ characteristics and (Richards, 1990; p.14) suggest that
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pre-service language teachers should experience “teaching assistantships, simulations,
tutorials, workshops, mini courses, microteaching, case studies”. In Turkish National
Education context, pre-service foreign language teachers are expected to perform micro-
teaching in School Experience Course in the first semester of the final year. In micro-
teaching the teacher candidates are expected to practice the skills listed below:

Lesson planning: Micro-planning a lesson for effective delivery and high learning
outcomes. Micro lessons should be relevant, concise, and logically organized.

Lesson introduction: Being well prepared on a topic. The context and activities
should be briefly explained. Learners should be kept interested for the rest of the session.

Posing questions: The teacher should have developed the skill to ask questions at
an appropriate time to check students’ level of understanding.

Reinforcement: The teacher should be able to get enthusiastic participation of
learners, and do revision to improve knowledge retention.

Stimulus variation: The teacher should always get the attention of learners through
gestures, tonal quality, and speech variations, humor, and positive body language.

Explaining: The teacher should articulate concepts to the learners with clarity.

lllustrating with examples: The teacher should explain a concept with examples,

illustrations, models, or any known, common natural phenomenon.

Macro-teaching

Macro-teaching is a kind of instruction which is delivered to a larger group of
students. In macro-teaching technique the content is delivered for a longer period of time,
approximately the length of a regular lesson, 40 minutes or more. Students can be
assessed with written tests, worksheets and can be asked to submit assignments. Macro-
teaching has a full-term curriculum planning. During macro-teaching, teacher candidates
work with the group of the students for all term long, they review lesson goals and
objectives and reach them. The progress of the students can be observed at the end. It’s

a long-term approach toward completing a syllabus by implementing thorough lesson
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planning, delivery, and evaluation tests. Student profiles, needs and materials change
regularly, all these help teachers to decide which approach or model to use in a language
teacher education program. In Turkish National Education context, pre-service foreign
language teachers are expected to perform macro-teaching in Teaching Practicum
Course at the second semester, in their final year at the Education Faculties. Macro-
teaching is mainly about all the relations and factors in a language classroom; mentor
teacher, candidate teacher and student tasks. In macro-teaching pre-service teachers
“practice teaching, do self and peer observation, seminars and discussion activities”
(Richards, 1990, p.15). In Macro-teaching candidate teachers map out their own teaching
strategies and methods. They can self-evaluate the effectiveness of a teaching strategy in
terms of learning outcomes. In Macro-teaching when they face problems in terms of
students they may find their own effective solutions. In Macro-teaching they can design an
efficient curriculum plan for a subject to be taught for an academic year and identify
resources and materials freely to be used in the classroom. In Macro-teaching students
reach better learning outcomes and have a deeper understanding of new knowledge. For
an effective macro-teaching:

a) Teacher should identify the learning objectives.

b) Teacher should create an effective workplan to catch up with the syllabus.

c) Teacher should plan learning activities harminious with learning objectives.

d) Teacher should reinforce learning in an engaging manner.

e) Teacher should plan and assess the learning outcomes of students with

evaluative tests.

Grading System of Practicum Courses in Foreign Language Teacher Education

Programs

During the 14-week practices under the courses entitled School Experience and
then Teaching Practicum candidate teachers demonstrate their field knowledge. They

create an optimum learning environment both for themselves and the students; through
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lesson plans, lectures, assessment of students and reflective portfolios. They both peer-
evaluate and self-evaluate in their reflective papers. Under normal conditions, they lecture
weekly and are observed weekly by their mentor teachers and four times by the university
supervisor. At the end of a 14-week practice, they are graded as a final evaluation both by
the cooperating teacher and the university supervisor. Finishing practicum successfully is
a requisite for the pre-service teacher to graduate from their departments. The
assessment is done both both the cooperating teachers and university supervisors.

Cooperating teachers use mebbis.meb.gov.tr. platform which belong to the MoE. Within

this online platform the practicum students are assessed based on a grading of analytic
descriptors such as subject matter knowledge, field knowledge, teaching process, using
evaluation techniques in relation to the objectives, class management, effective

communication with the learners. The university supervisors use uod.meb.gov.tr. After

they finish practicum and other fourth grade courses successfully in both fall and spring
terms and get their diploma, they can either work in private schools immediately or take
the Public Personnel Selection Examination (KPSS) and be appointed to government
schools. Brown and Crumpler (2013) argue that “foreign language teacher assessment
should include multiple types of assessments, ranging from administrative evaluations to
peer observations and feedback and should primarily serve as a platform for improvement
of the quality of teaching and for the teacher’s growth and professional development.”

In a study conducted by Gursoy (2013, p. 424) the findings relating to practicum
research in Turkey concluded that;

a) Teaching practicum should be re-organized with more meeting time for more

feedback sessions.

b) Reflective portfolios of students should be in the evalution system.

¢) Mentors and supervisors should receive extra training.

d) Video-recording should be given permission.

e) Practice time for candidates should be increased.

f) More observation time for pre-service teachers should be allowed.
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Foreign Language Teacher Education Models

There are various models to language teacher education worlwide and each has
its own properties for professional teacher education. Wallace (1991) mentions three
Professional teaching models. a) Craft Model b) Applied Science Model c) Reflective

Model

Craft Model

In the Professional Teaching Craft Model, there is a master teacher in practice of
the craft. The expert shows how to teach to the inexpert trainee. The pre-service teacher
works with a master teacher in school and follows the craftsman’s instructions, advice and
personal example. The candidate teacher learns how to teach from the model
teacher.This action is regarded as transferring the craft. The pre-service teacher mainly
learns through imitation, practice and observation. The disadvantage of the model is that
candidate teacher starts with iconfidence, but might come across problems whereby this
model is useless. In this model there is very little change over time. The needs of
students, materials, atmosphere of education, scientific knwledge and technology change
constantly. Teacher training should not depend on single models or sole imitation.

Figure 1

The Craft Model of Teacher Education (Wallace, 1991; p. 6)

Study with
'master’

el i Professional
practitioner: Practice  |——> competence
demonstration/

instruction

The relationship between the practitioner, practice and professional competence is

demonstrated in the figure.
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Applied Science Model

This traditional model is also coined as Technical Rationality Model (Wallace,
1991). This model is derived from empirical science. In this model the pre-service teacher
studies theoretical knowledge under the supervision of the expert teachers. They apply
the knowledge, techniques that were acquired previously in a real classroom context. In
this model teachers act as passive technicians. It has the assumption that education is an
applied science and teachers are concerned with the theory behind the practices they
employ. The trainee studies theories and research findings about applied linguistics, and
is expected to put them into practice correctly in the classroom environment. The pre-
service teachers can not really have a say in solving educational problems in this model.
“Pedagogy is the act of teaching together with its attendant discourse.” (Alexander, 2004,
p. 11). It is “ the act of using method x to enable pupils to learn y” (2000, p. 535).
Nevertheless, the technicist approach focuses on teaching rather than pedagogy.
Tezgiden-Cakcak (2016) also criticizes this model because in this type of education, “how
to teach is given utmost importance however the purpose of teaching is ignored”. Trainees

are never given the chance to bring individual differences to the learning environment.
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Figure 2

The Applied Science Model of Teacher Education (Wallace, 1991; p. 9)
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The lineer relationship is demonstrated in the figure 2.

Reflective model

In reflective teacher education prospective teachers reflect about their experiences
and fix their practices by taking into account their reflective practice. Reflective model is
more comprehensive for it possesses both received and experiential knowledge.
Reflective model is a cycle which seeks continuous improvement and development of
trainee teachers. Pre-service teachers recall, observe, or teach lessons in the first phase.
In the second phase, they reflect on their own teaching practices by discussing with peers
or mentors. In the final step they try out the theories of teaching in practice. In reflective
teaching pre-service teachers contemplate about what they do in the classroom, why they
do it, a process of self-observation and self-evaluation. Wallace (1991) states that “
trainee is acquainted with the vocabulary of the subject, matching concepts, research

findings, theories and skills which are necessary intellectual content of the profession” (p.
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14). Furthermore, “the trainee is going to develop knowledge-in-action by practice of the
profession, and will eventually have the chance to reflect on knowledge-in-action” (p. 15).
Therefore, it would not be wrong to say that the theoretical and practical background
came together in the reflective model. It is for this very reason a means of professional
development which begins in the classroom. It can not be denied that reflective practice is
the most vital tool of professional competence for teachers. Richards and Lockhart (1994)
argue that reflective teaching is always side-by-side with critical self-evaluation and
reflection; helps decision making, planning, and action.

Figure 3

The Reflective Model of Teacher Education (Wallace, 1991; p. 15)
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How received knowledge together with previous knowledge turns into competence

is demonstrated in figure 3.

Critical Language Education Model

In this model the asset is that everyone acquires equal opportunities in life with no
regard to race, language or social background (Hawkins & Norton, 2009, p.8). Language
classes include a variety of people with different first language, belief system and culture.
Intercultural awareness and mutual understanding is the key to language learning. One-
size-fits-all model of language teaching is not valid since language teaching practice is

situated, responsive and contextual, over all it changes from person to person, from
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location to location (Kumaramadivelu, 2005). Therefore, critical language education model

calls for raising critical awareness, critical self-reflection and critical pedagogical relations.

Kirkpatrick's Four-Level Training Evaluation Model and its use in ELT

A researcher should choose a program evaluation model that allows for change
and embraces the complexity of the educational process. This explains the reason why
the researcher uses the very up-to-date Kirkpatrick Model in this study.

For a sample theoretical framework proposal this study is based on Kirkpatrick's
Four Levels of Training Evaluation. It aims to analyze the utilization of the Kirkpatrick's
Four-Level Training Evaluation Model for pre-service teachers. The model was created by
Donald Kirkpatrick during his professorship at the University of Wisconsin in 1959. Later
his ideas were compiled in 1994. Assessing the effectiveness of the training entails using
the four-level model developed by Donald Kirkpatrick (2000). The model is highly
adaptable. It upgrades traditional training models. Using this model has positive outcomes
for both sides; teachers and the learners. The successive four levels are learning,
behavior, results and reaction.

As the model suggests, evaluation begins with level one, if time and budget allows
progresses. It moves sequentially toward level two, three, and four. Each level is actually
the base for the next level. Thus, each successive level means a measure of the

effectiveness of the program, but it is a rigorous and time-consuming analysis.

Level 1 - reaction

This level measures how participants in a training program react to it. It attempts to
answer questions regarding the participants' perceptions - This type of evaluation is
similar to a “smilesheet.” According to Kirkpatrick, each program has to be evaluated at
this level for the real improvement of the training program. The participants' reactions

have valid consequences for level two. Although learners have a positive reaction,
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learning is not guaranteed. But if there is a negative reaction, learning is definitely

reduced.

Level 2 — learning

To assess the level of learning at the end of a program, level two use tests
conducted before training (pre-test) and after training (post-test).
Evaluation at this level ignores learner satisfaction but just tries to assess the extent to
which students have advanced in skills, knowledge, or attitude. Measurement methods
are more difficult and laborious compared to level one. Methods are either formal or
informal, team assessment or self-assessment. Under normal circumstances participants
take one test before the training (pre-test) and one test after training (post-test) to

determine how much learning has occurred.

Level 3 — behavior

This level is also the transfer level visible in learners' behavior as a result to the
training program. Evaluation at this level attempts to see whether the acquired skills,
knowledge, or attitude is being used in daily environment of the learner. For many trainers
this level represents the truest assessment of a program's effectiveness. Nevertheless,
this level is regarded as difficult because it is nearly impossible to guess when the
behavioral change will occur. So, the decisions of when, how often and how to evaluate

are prominent.

Level 4 — results

This level measures the success of the program from managers’ and executives’
point of view - increased production, improved quality, decreased costs, reduced
frequency of accidents, increased sales, and even higher profits or return on investment. It
doesn’t address to all training programs. Drawing results in financial terms is difficult to

measure, and is not linkable directly with training.
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Kirkpatrick Practicum Evaluation model can be used to assess the success
English Language Teaching Practicum based on the afore-mentioned four levels by
obtaining the opinions of all stakeholders of the process. Their expectations and reactions
to the practicum, the learning levels, newly acquired skills which will then be transferred to
behaviors by new generation teachers, and whether final outcomes, objectives of the
program have been met can be measured by this theoretical framework.

As the title of this dissertation suggests, reactions of the Pre-service EFL teachers
are measured and tested for reaction level of Kirkpatrick Program Evaluation. Therefore,
attitudes of the teacher candidates to online practicum in general is used interchangeably

with the term reaction all throughout the study.

Teaching Practicum Approaches

Teachers act as leading figures in educational milieus and their readiness and
well-preparedness at all times will immediate be inherited by their own students. Freeman
(1982) calls for the explication of three approaches in teacher training, namely, the

supervisory approach, alternatives approach, and the non-directive approach.

Supervisory approach

In supervisory approach, the teacher candidate meets with the class regularly, and
the supervisor gives commands about the strong and weak sides of the performance and
suggests for some changes. It aims at improving specific teaching skills. Yet, when the
supervisor is too much interfering and dominant throughout the process, and too much

focusing on the shortcomings there appears a barrier to learning from experience.

Alternatives approach

In the alternatives approach, the supervisor just provides alternatives for teaching

and grounds for critical thinking without any imposition of his/her own ideologies.
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Non-directive approach

In the non-directive approach, the supervisor is as supportive as possible and the
aim is to see the potentiality of the pre-service teacher, not to judge. In line with this, for
reaching an optimal teaching and learning environment, this training period needs to be
standardized worldwide. An amalgamation of these three approaches should be seeked.
Provision of the suggestions by the supervisor should be in an unobtrusive manner.

The second step to become a teacher is attending teaching practicum programs.
The practicum courses provides pre-service teachers with the opportunities to implement

the knowledge and skills they have acquired (Duffy, 2005).

History of the Teaching Practicum

Didactic teaching and evocative teaching are two models in the history of teaching
practicum, the ways pre-service teachers learn how to teach. Pre-service teachers use a
variety of techniques in their weekly teaching practices. Throughout this education they
are yielded various opportunities for how to master their teaching skills. On condition that
they are good learners, they are good teachers at the end of the process as well. The two
mostly used teaching practicum models in the history are a) Apprenticeship model and b)
Experiential Learning. Practicum process is a key component of teacher preparation
programs (Richards & Farrell, 2011). Practicum is an obligatory process taken by all pre-
service teachers in teacher education programs as a significant part of professional

development.

Apprenticeship Model

School experience, which is a way of working as an apprentice, is eagerly and
anxiously anticipated by candidate teachers. Teacher candidates in order to become
teachers often train as apprentice pre-service teachers in practicum schools. Through this

period, they get to work in the practicum schools, performing basic tasks as they learn.
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Working in a professional educational environment, training under a full-time teacher is a
beneficial way to learn about real-life teaching.

A teacher candidate needs to be passionate and knowledgeable about teaching
during practicum. They should have basic skills, such as good class management, use of
information technologies, applying vital teaching principles, methods and techniques for
the relevant course, etc. Working as a teacher candidate, is an opportunity for
enthusiastic pre-service teachers to develop many of the skills and knowledge they need
to teach in their future classes. It is a time for them to foster the experience, demands,
and responsibilities of an educational environment.

Kolb’s Experiential Learning Model

Teacher candidates pass through experiential learning through this process. The
stages in Kolb's (1984) model of experiential learning are; the concrete experience,
reflective observation of that experience, abstract conceptualization derived from learning
from the experience, active experimentation and testing of the new concepts. Pre-service
teachers are likewise involved in experiential learning and henceforth able to identify the
experience itself and their own reactions to it, have an increased awareness about the
changes in themselves via the experience, create new ideas based on their experience

and test their new ideas against the prior perceptions before the experience.

EPOSTL

The European Portfolio for Student Teachers of Languages (EPOSTL, 2007) is a
document created for students teachers. In their training, this document encourages them
to reflect on the didactic knowledge and skills necessary to teach languages. They can
assess their own didactic competences. They can monitor their own progress and record
their experiences of teaching at the stage of their teacher education.

It was developed for the European Centre for Modern Languages of the Council of
Europe by a team of teacher educators from Armenia, Austria, Norway, Poland and UK.

Student teachers and teacher educators from all 33 member states of the ECML assisted.
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EPOSTL draws on insights from other projects, Common European Framework of
Reference, the European Language Portfolio, European Profile for Language Teacher
Education — A Frame of Reference. Student teachers are prepared for their prospective
teaching profession in a variety of ways.
The main aims of EPOSTL are
a) to encourage students reflect on their competences they try to attain
b) to help prepare students for future profession in various teaching contexts
c) to promote discussion between peers, teacher educators and mentors
d) to facilitate self-assessment of developing competence
e) to provide an instrument which helps chart progress.
The EPOSTL contains the following sections:
a) Personal statement reflects about general questions related to teaching
b) Self-assessment includes ‘can-do’ descriptors, to facilitate reflection and self-
assessment
c) Dossier is a transparent self-assessment, to provide evidence of progress and
to record examples of work relevant to teaching
d) Glossary includes most important terms relating to language learning and
teaching used in the EPOSTL
e) Index includes terms used in the descriptors
f) Users’ guide gives detailed information about the EPOSTL
EPOSTL includes 193 descriptors of competences related to language teaching in
the self-assessment section. These descriptors may be regarded as a set of core
competences which language teachers should strive to attain. The descriptors are
grouped into seven general categories. These represent areas in which teachers require
knowledge and a variety of competences and need to make decisions related to teaching.

Each heading has been sub-divided as follows:



Figure 4

The Self-assessment Categories
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Seven different assessment categories are demonstrated in figure 4.

Self-assessment scales
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Each descriptor is followed by a bar, by which teachers visualise and chart their

own competence. They colour in the bar according to their own assessment. It is usable at

different stages of teacher education.

The researcher did a pilot study and developed the items for self-evaluation and

peer evaluation sections of the study based on EPOSTL. Samples from the EPOSTL are

as follows:



Figure 5

The Self-assessment Descriptors in Relation to Curriculum

A.  Curriculum

| | can understand the requirements set in national and local curricula.
JN 2. | can design language courses around the requirements of the national and local curricula.
o s I can understand the principles formulated in relevant European documents (e.g. Common

European Framework of Reference, European Language Portfolio).

Sample “| can” descriptors in relation to curriculum are demonstrated in the figure 5.
Figure 6

The Self-assessment Descriptors in Relation to Lesson Plan
A.  Using Lesson Plans

o | can start a lesson in an engaging way.

o 2. | can be flexible when working from a lesson plan and respond to learner interests as the
lesson progresses.

| B S | can ensure smooth transitions between activities and tasks for individuals, groups and the
whole class.

r 4. | can adjust my time schedule when unforeseen situations occur.

Sample “| can” descriptors in relation to lesson plan are demonstrated in the figure 6.
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The researcher makes use of EPOSTL in this study during the evaluation stage of
the online teaching practicum program. Online Practicum evaluation tries to make an
overall evaluation by integrating all stakeholders point of views. The utmost data comes
from the pre-service teachers themselves. Their own evaluation throughout the process is
very important because they have the biggest share in the process. The researcher in
order to get self-evaluation and peer evaluation scores of the pre-service teachers
developed two-fold personal evaluation items.

All the items both in the self-evaluation and peer evaluation were created based on
the “I can” descriptors in the self-assessment part of EPOSTL. 25 items were created for
self-evaluation and peer evaluation separately. Care was taken that the items in the peer
evaluation were a reflection of the self-evaluation checklist. Because the researcher
wanted to measure whether the pre-service teachers saw their achievement in the same

way their peers did. So the items in both checklist were in the same line

Teaching Practicum Research at an International Level

Pre-service EFL teachers learn to teach at teaching practicum. The placement in
the practice school and the contribution of mentor teachers is has an important role for
candidate teachers’ training (Furlong, 2000; Hobson, Ashby, Malderez, & Tomlinson,
2009). Both pre-service teachers and mentors consider teaching practicum as the most
important aspect of school-based teacher training and mentors are undeniably the most
influential actors in the student teaching experience (Wang, Odell, & Schwille,
2008).There is huge amount of studies analyzing the worth of practicum in the
professional development of Pre-service language teachers (Ambrosetti, 2014; Borg,
2006; Butler & Cuenca, 2012; Clarke et al., 2012; Darling-Hammond, 2006; Davies, 2005;
Farrell, 2008; Ferrier-Kerr, 2009; Franklin Torrez & Krebs, 2012; Hobson et al., 2012).
Through teaching practicum, the pre-service teachers are faced with many opportunities
to practice and develop the knowledge and experiences gained through their 4 year-long

university education in an authentic teaching and learning environment. It's a period when
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the teacher candidates experiment with their knowledge and skills. There are uncountable
advantages and one of them is that, it creates chances for socialization among teacher
candidates and development of teaching skills (Hascher, Cocard and Mosser, 2004).
Another advantage of this period is that while the pre-service teachers are supervised by
their mentor teachers and university supervisors, they have a chance to cope with the
problems of a real teaching environment. They need to cope with problems such as
building a sound personal relationship with the school and dealing with the specific needs
of each and every student (Behets, 1990). Henceforth, education faculties and practicum
schools; thus all the stakeholders, need to optimize the efficacy of this period. Receiving
immediate feedback from the university supervisor and mentor teacher, writing reflective
papers, peer observation and enough time allocation to practice are among the
prerequisites of teaching practicum.

Notwithstanding, as practicum is the first experience of pre-service teachers in a
real environment, a lot of problems occur and affect the quality of practicum process,
especially with the heavy course schedule of 4™ grade. In the study of Yunus et al (2010)
the problems of pre-service teachers were identified in these parts; students’ discipline,
motivation and deciding the most suitable teaching methodology and strategy in teaching
practice. Similarly, Sinclair et al (2006) took 322 primary school teachers’ opinion for the
practicum in his study. He found that mentors are unwilling and insufficient for taking the
pre-service teachers in practicum process due to heavy workload and concluded that the
pre-service teachers’ were unprepared in order to give lecture in a real classroom in

Turkey.

Teaching Practicum Research in Turkish Context

Teaching practicum is a period pre-service teachers are obliged to teach certain
subjects under the supervision of a mentor teacher; whereby they encounter a real
classroom and upgrade personal and professional capabilities regarding teaching (Atay,

2007). Teaching practicum in Turkish teacher education programs is composed of two
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semesters. In the first semester, pre-service teachers attend classes in schools they are
appointed to and observe and report the lessons to their supervisors. In the second
semester, they plan, prepare, and implement lessons under the supervision of the
university supervisor and with the guidance of mentor teachers. The rules for Teaching
Practicum program is explicitly stated in Faculty-School Cooperation publication. Teaching
practicum is a bilateral process in which both parties, respectively the faculty and
practicum school, benefit from each other. In the directive issued by the Ministry of
Education (see Appendix S) the duties of all the stakeholders are defined clearly. The
stakeholders of the practicum process are as follows:

a) Executive Coordinator of the Department

b) Academic Terms

c) Faculty of Education

d) Executive Coordinator of the Education Faculty

e) MEBBIS

f) Executive Coordinator of the Provincial Directorate of National Education

g) School Experience Course

h) Teaching Practicum Certificate

i) Teaching Practicum Working Group

j) Program Coordinator

k) Practicum School

[) Practicum School Coordinator

m) Pre-service Teachers

n) Pre-service Teacher Evaluation System

0) Mentor Teacher

p) University Supervisor

Unfortunately, the Faculty-School Cooperation has not been updated from 1998
forth. A revision of the manual is needed. Many studies have been made in relation to

teaching practicum in Turkey. Basyurt-Tlzel and Akcan’s (2009) study encountered with
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problems related to the use of the target language throughout the process, teaching
grammatical structures and changing their language according to the learners’ level.
University instructors and cooperating teachers have an impact on their student teachers
in various ways. Two critical components of the school experience are the cooperating
teachers who mentor and support students and the schools where these experiences
occur. They inform the students about theoretical and practical aspects of teaching. They
exchange insights with their prospective colleagues and help them develop full-fledged
beliefs. However, at times the feedback from the mentors and supervisors aren’t enough
for the pre-service teachers. In Boz and Boz (2006) study, the level of mentors’
knowledge on teaching practice is not found sufficient. It has also been demonstrated that
there is a discrepancy between theoretical knowledge taught by universities and genuine
courses in the schools (Seferoglu, 2006). Hence, there is a conflict between pre-service
teachers’ beliefs about teaching and the reality of teaching in a real environment as well.
Mentors are strict and biased towards the pre-service teachers as mentioned in Tok and
Yilmaz’'s study (2011). Yastibas (2018) pointed out that foreign language teachers were
critical against assessment and evaluation. The teachers stated that they got better to the
end in language assessment practices by gaining experience. Also, the researcher found
out that teachers graduated from faculty of education were satisfied with the training they
had in assessment during faculty years, yet graduates of other departments evaluated the
education they received in assessment as unsufficient and ineffective.

All these studies suggest that there is a need for change and healing within the

program in order to raise professional teachers.

Online Teaching Practicum Evaluation

An online practicum is a course in which pre-service teachers gain field experience
by applying field knowledge to teaching in a practice school. In online practicum teaching
is not bound to the classroom. Digital communication applications i.e. Zoom enable

education to be done remotely. It was called Emergency Remote Education as well. As a
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consequence of Covid-19 Pandemic, after a long period of stability, the pre-service
teachers were asked to do their teaching practicum online. Closing all universities and
schools, making all teaching and assessments online and created a state of ‘emergency
e-learning’ (Murphy, 2020).

In online practicum courses the supervision and feedback of mentor teachers and
university supervisors are taken for the practicum experience of the teacher candidate for
the synchronous online classroom. Whatever the disciplines of pre-service teachers are,
they gain competence and confidence making use of new internet spaces and resources.
Teacher candidates have hands-on experience in their courses and they rely heavily on
their peers’ response and mentors’ feedback to ascertain their performance. Then, their
performance is evaluated with the system provided by the Ministry of Education. There
was no other time online practicum was used this much in education history. This is partly
because of the fact that, the pre-service teachers had no other choice. Although the use of
online teaching practicum has increased rapidly lately, not enough is known of the
successes and limitations of online teaching practicum (Ensher, Heun, & Blanchard, 2003;
Knouse, 2001).

Post-pandemic it was way challenging with whole education system moving online.
With the advent of new computer technologies, teaching practicum started to be done in
the form of distance learning and did not need to be bound to any specific location.
Internet was now used as a tool for mentorship. This process of online practicum is
described by O’Neill, Wagner, and Gomez as “virtual mentoring” or “telementoring”
(1996, p. 39) in history. Worldwide, teacher education programs make use of video
conferencing for their courses (Knapczyk, Frey & Wall-Marencik, 2005). All lessons and
activity planning were online while the students were learning from home. Student
teachers definitely improved their digital literacy skills. The discussions and feedback with
mentor teachers, supervisors and peers deepened understanding of the curriculum. They
learned about needs of learners in the classroom and tried the activities to be more

motivating, fun, relevant and engaging.
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Despite the fact that online practicum and supervision of field experience has risen
(Beattie, Spooner, Jordan, Algozzine, & Spooner, 2002), not enough research has been
done on the effectiveness teaching practicum made online (Simpson, 2006). Keeping
many things unchanged, just moving to newly-formed online spaces, could be the reason
for problems in online teaching and practicum (Kidd & Murray, 2020). Although
collaborative peer and group work could be set up in distance education, since many
students lacked camera and microphones, it didn’t function well. Thus, Emergency

Remote Education and Online Practicum need to be evaluated and the problems and

solutions need to be identified. With the current study the researcher aimed at identifying

these problems and suggesting solutions for future generations.

Table 2

Traditional Practicum vs. Online Practicum

Traditional Practicum

Online Practicum

In-class Teaching

Use of Blackboard/Interactive White Board
Pre-practicum meeting at Practice School
Weekly Lectures at the Education Faculties

Submission of lesson plans/reflective papers at the
education Faculties

Face-to-face Mentor Feedback after each practice
Regular peer observation
Four times visit/observation by the Academician

Organizing pair work and group activities
Role-play and drama activities

Giving and Checking assignment
Teaching four language skills together
(reading, writing, listening, speaking)
Testing in class

Interaction between pupils

Games & competitions

Class management

Use of eye-contact, gestures and
mimics

Intrinsic and Extrinsic Motivation
of pupils

Student-centered teaching

Virtual Teaching

Use of Zoom Application
No pre-practicum meeting
Online Lectures

Submission of lesson plans/reflective
papers via mail

Limited Mentor Feedback
Limited peer observation

Limited Academician Observation-If
permission of video recording is available

No pair work or group activities
Dialogue completion
Only giving assignments

Fostering only receptive language skills
(reading and listening)

No testing
No interaction
Use of virtual applications and materials

Limited class management

No access to microphones and cameras by
the pupils

Distraction at home (background noises,
siblings

Teacher-centered teaching
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Chapter 3
Methodology
In this section of the study, the participants, data collection procedures and
instruments included are explained. In devising the study, a balance between quantitative
and qualitative method was followed. It is a mixed method study. Mixed method is the
systematic integration of quantitative and qualitative data inside for making a sole
investigation or inquiry. The foundation of this methodology is that it leads to a more
holistic and synergistic utilization of data rather than relying on single quantitative or

qualitative data analysis (Wisdom & Creswell, 2013).

Setting and Participants

There were 370 participants in the study.

a) Pilot Study (17 pre-service teachers from Trabzon University and 2 mentor
teachers and 2 administrators from a high school in Trabzon)

b) Scale Development (294 pre-service teachers from Atatlirk University, Gazi
University, Gaziantep University, Pamukkale University, Yildiz Technical
University, 18 March University)

c) Quantitative Analysis for Testing the Scales after they were developed (41 pre-
service teachers from Hacettepe University and TED University

d) Qualitative Analysis (9 mentor teachers, 5 academicians and 5 administrators
and 24 of the pre-service teachers from Ankara)

Pilot study was administered at 17 pre-service teachers from Trabzon university, 2
administrators and 2 mentor teachers from a high school in Trabzon. For the scale
development 294 senior level ELT students around 6 various universities from each
region in Turkey were surveyed. 41 pre-service teachers were administered expectation
scale, reaction scale, self-evaluation and peer evaluation from universities around Ankara
region. 9 mentor teachers, 5 academicians and 5 administrators and 24 of the teacher

candidates from Ankara were interviewed for qualitative research.
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The experimental part included 4th grade pre-service EFL teachers from
Hacettepe University and TED University Faculty of Education English Language
Teaching Program. Their ages range from 21 to 24 years old. The student teachers are
placed in different practicum schools around Ankara region. The placement is done
unsystematically by considering the available schedule of the student teachers,
cooperating teachers, and the university supervisors, the distribution is diverse. The
participants are enrolled in the “School Experience” in the first term and “Teaching
Practicum” course in the second term as part of their graduation requirement in their final
academic Year. During a 14-week program, they are not only obliged to observe their
mentors and peers, but also have to conduct teaching activities with assigned cooperating
teachers in practicum schools. The first two weeks are the ‘observation weeks’ for the
candidate teachers. Then, they familiarize themselves with their mentors and the pupils
they would be teaching. Throughout the term, each student teacher normally teaches 4
times courses (e.g. introduction of a new grammar structure, making the students play
games, dramatizing, conducting listening activities, etc.) in total. When lecturing, they are
observed by the mentor teachers each time they deliver the lesson and at least four times
by the university supervisor for the evaluation of their performance. They are awarded
grades on their performance. The qualitative part of the study consists of other
participants of the study; cooperating teachers, administrators of practicum schools and
academicians. The pre-service EFL teachers were enrolled in the below-mentioned
practicum schools around Ankara.

a) Turk Telekom Social Sciences High School

b) Beytepe Secondary School

c) Gilen Muharrem Pakoglu Secondary School

d) Sehit Aytekin Kuru Anatoalian High School

e) Turkiye Noterler Birligi Primary School

f) Mehmetgik Anatolian High School

g) Faruk Nafiz Camlibel Anatolian High School
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h) 15 Temmuz Secondary School

9 cooperating teachers and 5 administrators were chosen from these very same
schools for the interviews based on criterion sampling. Only three of the cooperating
teachers and two of the administrators had a master degree. The researcher wanted to
the study with the same school for pre-service teachers, mentor teachers and
administrators in order not to distrupt the conventions for reliability. None of the teachers
had below nineteen years of experience, while the least experienced administrator had
fifteen years of experience. It can be suggested from all these data that the researcher
worked with highly experienced cooperating teachers and coordinators. Depending on the
same reason, the researcher worked with two academicians from Hacettepe University
and three academicians from TED University. All the academicians had completed a
doctoral degree and had a minimum of eight years and maximum of twenty-two years of
experience. The researcher worked with those academicians in order to work with the
lecturers of the pre-service teachers included in the study. Hence, various conclusions
could be drawn again based on criterion sampling.
Figure 7
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Data Collection

Data were collected during the fall and spring term of 2018-2019 and 2020-2021
academic years.
Table 3

Data Collection Tools

Research Questions Data Collection Tools

Question 1 Expectation Scale

Question 2 Reaction Scale

Question 3 Self-evaluation, Peer Evaluation and Final Evaluation Grades

Question 4 Interviews with Pre-service Teachers, Mentor Teachers, Academicians

and Coordinators

Instruments

This study employ both quantitative and qualitative means to answer the research
questions. In this respect, the mixed method was employed in the study (Patton, 2002; p.
247). For the quantitative analysis the researched did a pilot study first and then
developed two scales. After the scales were developed the researcher did the
experimental study to measure expectations and reactions and evaluate online practicum.
The quantitative data was collected by two scales developed by the researcher to use
specifically for this study. The scales developed by the researcher as a 5-point Likert
scale were sent to different English Language Teaching departments around Turkey to 4™
grade students who are taking the School Experience and/or Teaching Practicum
courses. Before application, the scales were revised with expert opinions gathered from
various academicians from the field. Every week the candidates were asked to do peer
evaluation and self-evaluation after each teaching practice for 4 weeks. While doing peer
observation the candidates were asked to fill in the checklists prepared by the researcher.
The qualitative data, on the other hand, were obtained from the qualitative questionnaires

with a portion of the other stake holders.
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Pilot study questionnaires

Before the development of the scales, the researched conducted a pilot study with
21 participants to make a basis for item pooling. The researcher conducted a qualitative
student questionnaire for 17 teacher candidates from Trabzon University. The items in the
study were based on EPOSTL and Kirkpatrick Training Evaluation model to measure the
expectations from the practicum program. In the qualitative the students declared their
positive and negative experiences. In the second part the students answered some
questions concerning their expectations. Also there was an interview with 2 mentor
teachers and 2 administrators from a high school in Trabzon. After the pilot study the
positive and negative expectations of both the pre-service teachers and mentor teachers
were drawn. The items for the scales were written regarding the conclusions drawn from

the pilot study. The interview is transcribed and can be seen at Appendix R.

Expectation scale

At the scale development stage, expectation scale designed by the researcher
was based on the results coming from pilot study and also assessed some aspects of
Reaction Level of the Kirkpatrick Training Evaluation Model. The data coming from these
sources form the baseline of this study since they analyzed the expectations of the
prospective teachers from the practicum before it started to see whether the practicum
met their expectations at the end. After item writing and item pooling stages, the items
were analyzed by Experts from the field. The items in the scale were revised with the help
of three expert opinions. It was a 5 point Likert type scale. It was developed by the
researcher via conducting Exploratory Factor Analysis and Confirmatory Factor Analysis
statistics. It was administered to 294 participants from Atatiirk University, Gazi University,
Gaziantep University, Pamukkale University, Yildiz Technical University, 18 March
University. It included 85 items at first. After the analysis 12 items were eliminated and

the scale was developed as a result. The sub-dimensions of the scale included “should
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items” relating to a) University Supervisors b) Mentor Teachers c) School administrators
d) Practicum school e) Peer pre-service teachers f) In the teaching practicum and g)
Stakeholders.

The Cronbach alpha coefficient, validity and reliability level of the expectation scale
was found to be .96. After it was developed it was administered to all 4" grade students
who are enrolled at the “School Experience” course at Hacettepe University and TED

University ELT departments. (See Appendix K)

Reaction scale

The Reaction scale developed by the researcher again followed the Reaction
guidelines of Kirkpatrick Training Evaluation Model and evaluated the attitudes of teacher
candidates to the current program. After item writing and item pooling stages, the items
were analyzed by Experts from the field. The items in the scale were revised with the help
of three expert opinions. It was administered to 294 participants from Atatlirk University,
Gazi University, Gaziantep University, Pamukkale University, Yildiz Technical University,
18 March University. It was a 5 point Likert type scale. It was developed by the researcher
via conducting Exploratory Factor Analysis and Confirmatory Factor Analysis statistics. It
included 44 items at first. After the analysis 5 items were eliminated and the scale was
developed. The sub-dimensions of the scale included “rating items” relating to a) At the
end of practicum training as a teacher candidate b) In relation to the Teaching Practicum
and c) Pre-service Teachers’ Reactions about Teaching Practicum.

The Cronbach alpha coefficient, validity and reliability level of the reaction scale
was found to be .98. After it was developed it was administered to all 4" grade students
who are enrolled at the “School Experience” course at Hacettepe University and TED
University ELT departments. (See Appendix L)

During the scale development process, the scales were sent to various ELT
departments to be administered to senior students around Turkey from each geographic

region.
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a) Gazi University (Central Anatolian Region)

b) Atatirk University (East Anatolian Region)

c) Yildiz Technical University (Marmara Region)

d) Gaziantep University ( Southeast Anatolian Region)
e) Pamukkale University (Mediterranean Region)

f) 18 March University (Aegean Region)

Self-evaluation form

Teacher candidates were asked to fill in self-evaluation forms out of a 100 points
scale every week for four weeks. There were 25 items. The items were based on EPOSTL
‘I can descriptors” as a teacher candidate. The sub-dimensions of the self-evaluation
form were a) Subject Matter Knowledge b) Instructional Planning and Strategies c)
Assessment d) Learning Environment and e) Effective Communication.

It was 4 point Likert type. Every week the pre-service teachers graded themselves
after each teaching practice. They included the same items with the peer evaluation form.
These scores were evaluated statistically by the researcher with the aim of seeking a
healing on the teaching of the candidates. They are for assessing the Learning Level of
Kirkpatrick Training Evaluation Model as well. (See Appendix M)

Figure 8
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The categories included in the Self-evaluation form is shown in Figure 8.

The pre-service teachers were also asked to answer these questions after each
teaching in order to self-evaluate their teaching practice qualitatively.

a) Mention any events you have experienced during this teaching practice.

b) What kind of feelings you had during this process?

c) Were there any experiences you wanted to change during this practice?

d) What were the strengths and weaknesses of your own teaching?

e) How does self- evaluation create an awareness in relation to your own teaching

and help you see your teaching?

Peer Evaluation form

Peer observation evaluation checklist was designed by the researcher to be
submitted to the utilization of peer pre-service teachers while performing observation of
each other every week. It is for assessing the Learning Level of Kirkpatrick Training
Evaluation Model. 25-items and 4-points grading sheet try to increase the awareness
about the strengths and weaknesses of the peers in teaching practice. While filling out the
checklist on observation, the peers are expected to create an awareness about their own
teaching styles, strategies, methods, student-teacher relations as well. (See Appendix N )
The items to be reviewed fall into the categories of

a) subject-matter knowledge

b) instructional planning and strategies

c) assessment

d) learning environment

e) effective communication

The peer pre-service teachers were also asked to answer these questions after
observing each other's teaching in order to peer-evaluate their teaching practice
qualitatively.

a) Mention any events he/she has experienced during this teaching practice.
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b) What kind of feelings he/she had during this process?

c) Were there any experiences in his/her practicum that need to be changed or
improved?

d) What were the strengths and weaknesses of his/her teaching?

e) How does peer evaluation create an awareness in relation to your own

teaching and help you see your teaching?

Interviews

Interviews designed by the researcher are four-fold with all stakeholders of online
practicum; at the end of the practicum first one with pre-service teachers second one with
the cooperating teachers, third one with the administrators and fourth one with the
academicians. They are for assessing the Results Level of Kirkpatrick Training Evaluation
Model. The most important one was with the pre-service teachers themselves because it
really assessed their reactions. In the 6-question interview pre-service teachers answered
these questions.

1. Which parts of the Online Teaching Practicum were the most beneficial?

2. What are the weaknesses of the program?

3. What are the strengths of the program?

4. In what ways did self-evaluation and peer evaluation increase your awareness

about your teaching?

5. Did you encounter any problems or any incident you aren’t content with during

Online Teaching Practicum?
6. What would you like to change or improve about the Online Teaching
Practicum?

While the 8-question cooperating teachers’ interview try to analyze the role of
cooperating teachers and their effects on the prospective teachers, their future-
colleagues, from their point of view (See Appendix O), the 10-question administrators’

interview touches upon the needs to improve the quality and success of the practicum
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(See Appendix P) and lastly the 10-question academicians’ interview seeks upon the
university supervisor role and support during the online practicum process.

(See Appendix Q)

Data Analysis Procedure

The answers to the pilot study were analyzed with content analysis by the
researcher. At the end of the pilot study the researcher had the chance to categorize the
scales. The scales developed by the researcher were analyzed with Exploratory Factor
Analysis firstly and Confirmatory Factor Analysis secondly for validity and reliability
measures. The data were obtained from the responses of 4" grade students to the scale
via IBM Statistical Package for Social Sciences (SPSS) V23 and AMOS 19. Keiser-Meyer
Olkin and Bartlett Sphericity Tests were applied for the scales. Kolmogorov-Smirnov
distribution analysis, Pearson and Spearman’s Rho Correlation and Friedman Regression
Statistical Analysis were administered to the Self, Peer and Final Evaluation Grades of the
Pre-service Teachers. One Sample Runs and T-test measured the grades as well. The
interview with the stake holders were analyzed qualitatively with NVivo 12 Pro data
analysis tool with a phenomenology theoretical framework. CAQDAS is “ the subjective
interpretation of the content of text data through the systematic classification process of
coding and identifying themes or patterns” (Hsieh & Shannon, 2005, p. 1278). As a result
of Project Map analysis Code-Subcode-Part demonstrations of nodes and Word Clouds

for the intensity of expressions were presented.
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Chapter 4
Findings

This study makes use of both quantitative and qualitative methods to answer the
research questions. Findings have four dimensions.

a) Pilot Study (17 pre-service teachers from Trabzon University and 2 mentor

teachers and 2 administrators from a high school in Trabzon)

b) Scale Development (294 pre-service teachers from Atatlirk University, Gazi
University, Gaziantep University, Pamukkale University, Yildiz Technical
University, 18 March University)

c) Quantitative Analysis to evaluate Online Practicum (41 pre-service teachers
from Hacettepe University and TED University

d) Qualitative Analysis for stakeholders’ opinions (9 mentor teachers, 5
academicians and 5 administrators and 24 of the pre-service teachers from
Ankara)

Pilot study was administered in order to determine the items of the scales. Items
were written down according to the results drawn from the pilot study. An item pool was
formed after the Pilot study. After item pooling expert opinion was taken and the items
were determined for the scales. Two scales were formed. Expectation scale ad Reaction
scale was administered to 294 participants from six different universities in different
regions; Atatlrk University, Gazi University, Gaziantep University, Pamukkale University,
Yildiz Technical University, 18 March University. Exploratory Factor Analysis and
Confirmatory Factor Analysis were conducted for scale development. The items were
eliminated. After the scales were developed and they were found valid and reliable they
were administered to the experimental group at Hacettepe and TED University for the
quantitative evaluation of online practicum. Hence, the researcher could see whether the
expectations were met or not. Demographic statistics were illustrated for the participants.
Descriptive Measures frequency statistics were administered over the expectation and

reaction scales separately. Pearson Correlation was conducted over the Expectation and
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Reaction scale administered at teacher candidates from Hacettepe University and TED
University to see if their expectations were met. Friedman Regression analysis was made
to the self and peer evaluation to see if their teaching success increased from the first to
the fourth teaching in time. Spearman’s Rho correlation was made to see if the self-
evaluation and peer evaluation were consistent with each other. A second Spearman’s
Rho analysis was conducted over the self, peer, final evaluation grades of the students to
see the existence of any predictors of success. One Sample T-test was implemented for
the self-evaluation and One Sample Runs test for peer evaluation to measure whether
they were given fair grades in their final evaluation. Qualitative Phenomenology analysis
was conducted over the ideas coming from the interviews with cooperating teachers,
administrators and academicians and also half of the participant pre-service teachers to
have a inherent understanding underlying the practicum process from all stake-holders’
point of view.

This study was conducted to make a critical analysis of the online teaching
practicum program applied in Turkey. It aimed to enlighten the pre-service teachers’
opinions about the problems in the available program and propose recommendations for

its amendment.

Pilot Study

A pilot study was administered in the 2018-2019 fall term to Trabzon University

senior level ELT students and mentor teachers and administrators.

Pilot study with the students

For piloting, the researcher administered a student questionnaire for the 4™ grade
students. The items in the study were based on EPOSTL and Kirkpatrick Training
Evaluation model to learn about the expectations from the practicum program. There was
a qualitative part of students’ positive and negative experiences. In the second part the

students answered the following questions:
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1. What aspects of teaching are you most looking forward to?

2. What aspects of teaching are you least looking forward to?

3. What do you expect most from your teacher education?

4. What do you want most from your teacher education?

5. What do you think that your teacher educators expect from you?

The responses were categorized by the researcher at the end of the study. It was
found that students had self- expectations and job-related expectations, which were either

positive or negative.

Positive self-expectations

1. Being a qualified teacher

2. Being an unforgettable teacher

3. Being a good teacher who loves his/her job
4. Being a smiling teacher with humor

5. Being professional

6. Being a role-model for students

7. Being humanistic

Negative self-expectations

1. Being dominant

2. Being traditional

Positive job-related expectations

1. Improving teaching practice

2. Learning how to put theoretical knowledge into practice
3. Applying a communicative teaching not form-focused
4. Being innovative

5. Using creative activities



10.

11.

12.

13.

14.

15.

Using interactive activities through games, songs
Using drama

Using computer-based activities

Having a good classroom management

Using effective methods

Having fun with students

Dealing with students individually

Being friends with students

Building good rapport with students

Creating a collaborative atmosphere

Negative job-related expectations

1.

2.

3.

Not being able to deal with uncontrollable behavior
Having problems with the parents of students

Different from micro-teaching experience at class

Hence, the researcher come to a conclusion about what kind of categories the

scale should include and categorized the scale into various parts. So the scale should

have included the below mentioned sub-divisions:

and

a)

Expectations about University Supervisors

Expectations about Mentor Teachers

Expectations about Administrators

Expectations about Practicum School (implementations, facilities etc.)
Expectations about Peer Pre-service Teachers

Expectations about Students

Expectations about other Teachers

Expectations about Procedures

Attitudes in relation to their self-realization

46
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b) Attitudes and reactions in relation to teaching practicum

Thereby, items were written by the researcher and item pooling stage for the scale

development was completed. The researcher had produced an expectation scale to

assess the expectations of the teacher candidates to be implemented before the

beginning of the practicum and a reaction scale to assess the attitudes of teacher

candidates at the end of the teaching practicum.

Pilot study with the mentor teachers

It was a focus-group interview with two mentor teachers in 2018-2019 spring term

in Affan Kitapgioglu Anatolian High School. The replies given to the questions were

transcribed and analyzed by a thematic analysis.

1.

7.

8.

In reference to being a successful cooperating teacher, how would you define
the term “success?”

What do you think makes an internship successful?

In your role as cooperating teacher, what do you think are your strongest
attributes?

Are there areas you would like to improve?

What kinds of things would help other teachers become successful cooperating
teachers?

How can the university assist you in your role?

What is the role of a cooperating teacher?

How can the internship become a stronger element in teacher preparation?

As a result of the interview with the mentors, the teachers declared some changes

they wanted in the practicum. They had teacher candidate related, job-related, university

related issues and mentioned about their problems and desires.
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Teacher candidate-related issues

For a successful practicum experience, development and progress of pre-
service teachers is important
Having a good cooperation with pre-service teachers

Making them gain self-confidence

Job-related issues

1.

2.

Seminar received is not effective

There should be more sample lesson, feedback and activity videos in the
seminars

Information about filling in forms of evaluation and attendance are lacking as

well

University-related issues

1.

2.

3.

Cooperation with academicians via whatsapp group is useful
No need for academician assessment

Academicians should trust into the evaluation by mentor teachers

Problems & wishes

6 hours weekly practice for each teacher candidate is too much

Dealing with not just academic progress but the psychology of teacher
candidates as well

The fee for the mentors should be increased ( they earn around 400 Turkish

liras at the end of the term)
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Pilot study with the administrators

The researcher did a pilot study with the administrators as well. The researched
administered a questionnaire to Affan Kitapgioglu Anatolian High School Principal and
Vice Principal. The administrators answered eight questions.

1. How do you define successful internships?

2. What is the role of the cooperating teacher in the internship?

3. What academic background, professional experiences, and personal qualities
should cooperating teachers bring to the experience?

4. What supports are needed to improve the experience for all participants?

5. How had cooperating teachers’ professional and academic background
prepared them for the role of cooperating teachers?

6. What criteria were used to select cooperating teachers and how were the
criteria developed?

7. What preparation had cooperating teachers received prior to accepting the role
and responsibilities?

8. How might we clarify expectations for interns and cooperating teachers?

9. The administrators also had teacher candidate related, university related,

mentor teachers related and formal procedures related wishes.

Formal Procedures-related issues

1. Preparation of a Practicum Manual about things to do
2. Distribution of this Manual to Pre-service Teachers, Mentor Teachers and

Coordinators

Mentor Teacher-related issues

1. A better preparation and certificate program (seminar)

2. Not being obligatory
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3. Asking for their wish upon volunteerism

4. Selection among teachers who have MA degrees by School Principal not by
Provincial Directorate of National Education

5. Increasing the Fee

6. Being a good guide for a fruitful process

7. Having self-criticism

8. Having authority over teacher candidates

9. Decreasing the number of pre-service teachers for each mentor teacher

University-related issues

1. Increasing the Relationship between the School and the Faculty

2. No need for the academician evaluation

Teacher candidate-related issues

1. Not expecting too much from them

2. Not being biased about their mistakes

3. Setting up the principles and sanctions upon situations like absence,
disrespect etc.

All the findings out of the pilot study helped the researcher to write the items and

do item pooling.

Scale Development

All the items were composed by the researcher covering the item pooling, piloting
and expert opinion stages. Item pooling was made based on EPOSTL and Kirkpatrick
Training Evaluation Model. Piloting was made with Trabzon University senior ELT
students in the 2018-2019 academic year (See appendix |). After piloting and item writing

by the researcher expert opinion was received from three expert academicians from
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different universities; a Professor from Cukurova University, an Asst. Prof Dr. from Bilkent
University and another Asst. Prof. Dr. from 19 Mayis University respectively.

After the scale items were revised and edited, the scale was administered to 294
participants from every region in Turkey; East Anatolian Region Atatlrk University,
Marmara Region Yildiz Technical University, South Anatolian Region Gaziantep
University, Aegean Region 18 March University, Mediterranean Region Pamukkale
University, Central Anatolia Region Gazi University. For not violating against the power
relationship the scale was not administered in the researcher’s own affiliation. Nearly 300
sample number is regarded to be a good number of samples (Tinsley & Tinsley, 1987;
Comrey, 1973; DeVellis, 2017). EFA and CFA yielded reliability and validity for both the
expectation scale and the reaction scales. It was supported with AMOS 19 graphic
program. EFA and CFA was applied for each sub-division. GFI, AGFI and CFI values
were expected to be over 0.90.

Table 4

Descriptives for the Scale Development Participants

- Gazi Gaziantep Ataturk M F
participants N PAU YTU Uni. oMU Uni Uni.
294 66 37 60 48 37 46 85 209
Table 5
Descriptives for the Age Range
participants N Mean Std. Dev Median Min Max
294 22,33 1,97 22 20 39

Validity and Reliability

294 participants from the universities of each region in Turkey participated in the
scale development. EFA was performed for the validity of the scale. To this end, Kaiser —
Meyer — Olkin (KMO) value and Bartlett Sphericity Test were performed. It is stated in the

literature that .50 or .60 value is base value for KMO. Kaiser (1974) expresses that when



52

KMO value is greater than .50 factor analysis can be performed. The Bartlett’'s Sphericity
test was then used to see if research data had multivariate normal distribution.
Furthermore, when chi-square test value is significant a normal multivariate distribution
exists

In the analysis of the findings, the factors with eigenvalues greater than 1 were
taken into account. As a result, items with a factor load value below .30 were eliminated.
At the end of EFA performed based on varimax rotation, it was seen that while some
items did not load any factors, some items loaded more than one factor, and some load
values were below .40 . So, they were removed from the scale. EFA was duplicated to
reach the truest results.. Varimax rotation is the method that determines the factor
structure of any developed scale.
Table 6

Validity and Reliability Scores of the Scales

Chi-Square
Expectation 0,96
Reaction 0,98

The scores show that the expectation and reaction scales are valid and reliable

and ready to use to the experimental groups.

Expectation Scale Confirmatory Factor Analysis Results

University supervisors factors together explain 74,661% of total variance.

KMO-MSA=0,948, Barlett Chi-Square=3886,232, p<0,001

Mentor teachers factors explain 67,379% of the total variance together.

KMO-MSA=0,914, Barlett Chi-Square=3379,179, p<0,001

Administrators factors explain 64,784% of the total variance.

KMO-MSA=0,661, Barlett Chi-Square=185,242, p<0,001



Peers factors explain 60,613% of the total variance.

KMO-MSA=0,835, Barlett Chi-Square=872,490, p<0,001

Students factors explain 79,789% of the total variance.

KMO-MSA=0,500, Barlett Chi-Square=125,169, p<0,001

Practicum school factors explain 67.480% of total variance.

KMO-MSA=0,759, Barlett Chi-Square=604,139, p<0,001

Teaching practicum program factors explain 47.161% of total variance.

KMO-MSA=0,809, Barlett Chi-Square=411,889, p<0,001

Other stakeholders factors explain 72.070% of the total variance.

KMO-MSA=0,500, Barlett Chi-Square=61,868, p<0,001

Reaction Scale Confirmatory Factor Analysis Results

Attitudes at the end factors explain 73,124% of the total variance.

KMO-MSA=0,851, Barlett Chi-Square=570,244, p<0,001,

Attitudes in relation to teaching praticum factors explain 67,098% of total variance.

KMO-MSA=0,818, Barlett Chi-Square=1340,573, p<0,001,

Reactions factors together explain 61,951% of total variance.

KMO-MSA=0,908, Barlett Chi-Square=2625,257, p<0,001,

See Appendix V for detailed EFA and CFA analysis for both scales.

53
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Evaluation of Online Practicum via Quantitative Data Analysis

41 teacher candidates from Hacettepe University and TED University participated
in the experimental study. Pre-practicum expectation scale, self-evaluation 1-2-3-4 and
peer evaluation 1-2-3-4 during the practicum and finally post-practicum reaction scale
were administered to teacher candidates. The analyzes are described in the quantitative

data analysis procedure.

Quantitative Data Analysis Procedure

Data were analyzed with IBM SPSS V23. First of all, demographic information of
the participants was presented. Conformity to normal distribution was evaluated by
Kolmogorov-Smirnov test. Friedman test was used to compare self-evaluation and peer
evaluation scores that were not normally distributed according to the evaluations. Pearson
correlation coefficient was used to analyze the relationship between normally distributed
data and Spearman's rho correlation coefficient was used to analyze the relationships
between non-normally distributed data. Frequency analysis of the answers given to the
expectation scale and frequency analysis of the responses to the reaction scale was
made and a correlation was measured. This measured whether the expectations of the
pre-service teachers were met. Regression analysis between weeks 1-2-3-4 during the
practicum measured the consistency of the evaluation grades and whether success
increased towards the end of the practicum. Correlation analysis between Self and Peer
Evaluation Regression analysis between expectation, reaction, self and peer evaluation
tried to find a predictor of success. In order to test whether the self and peer evaluation
scores were different from the mentor teachers' 95 final grade average, one sample t-test
was used for normally distributed data and one-sample runs test for data that was not
normally distributed. Analysis results mean * s for quantitative data. Categorical data as
deviation and median (minimum — maximum) were presented as frequency (percentage).

Significance level was taken as p<0.050.
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Descriptive Measures for Participants

Gender and age data of the participants are presented in Table 26.
Table 7

Gender and Age Demographics

Frequency (n) Percentage (%)
Gender
Female 32 78
Male 9 22
Mean. + Std. Dev. Mean (min. — max.)
Age 22,3+0,9 22 (21 - 24)

Out of the participants 78 % is female and 22 % is male. The mean score of age

for all participants is calculated to be 22,3.

Frequency Analysis of Scales

Frequencies of the answers given to the pre-practicum expectation scale and post-

practicum reaction scale are presented in Table 8 and 9.



Table 8

Pre-Practicum Expectation Scale Frequencies
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University Supervisors should 1 2 3 4 5
Give information about the aim, content, scope
1 and evaluation of the online practicum before 0 (0) 00) 125 4(10) 35(87,5)
it starts
> Let me know gbout the times for observing my 1(24) 124) 249) 5(122) 32(78)
teaching practice
introduce me to the mentor teacher before the
3 practicum starts 00 1(124) 1((24) 9(22) 30(73,2)
4 Have weekly meetings with pre-service 0(0) 4(9,8) 10 (24,4) 13 (31,7) 14 (34,1)
teachers
5 Help me plan my teaching practice 1(24) 3(7,3) 10(24,4) 10 (24,4) 17 (41,5)
Guide me choose the necessary teaching
6 principles, methods and techniques for the 1(2,4) 2(4,9) 8(19,5) 18 (43,9) 12 (29,3)
relevant course
7 Guide me about class management 1(24) 1(24) 5(12,2) 14 (34,1) 20 (48,8)
Give feedback about my teaching practice
8 after each observation 0(0) 1(24) 1(24) 8(19,5) 31(756)
9 Give feedback about the course materials | 0(0) 1(24) 0(0) 6(14,6) 34(829)
prepared
10 Give feedback about my class management 0O 1(24) 0(@© 7(@7,1) 33(80,5)
11 Give feedback about how | assess students 00) 1124 1(24) 6(14,6) 33(80,5)
12 Give feedback about my reflective papers 0(0) 1125 2(5 6 (15) 31 (77,5)
13 tSeL;%;;(;rrt me when | feel inadequate as a 1(24) 0(0) 2(49) 14 (34,1) 24 (58.5)
14 Make constructive criticism 00) 1(124) 1(24) 2(4,9 37(90,2)
15 inform me about my evaluation results 0() 1(24) 0(0 3(7,3) 37(90,2)
16 Err:z:ciil:;r:ge me about my future teaching 1(24) 0(0) 2(49) 12(29,3) 26 (63.4)
17 Be objective in his/her evaluation 00) 1(124) 1((24) 1(24) 38(92,7)
18 Be patient about the progress | make 1(24) 0(0) 0(0) 5(12,2) 35(854)
Be in cooperation with other supervisors who
19 conduct the course throughout the process 0(0) 0(0) 5(12,2) 10(24.4) 26 (63,4)
Mentor Teachers Should
Inform me about his/her expectations from me
20 as a teacher candidate 0(0) 0(0) 1(24) 4(98) 36(87.8)
21 Be in cooperation with other mentor teachers 1(24) 1(24) 9(22) 10 (24,4) 20 (48.8)
at school
Give me information about the individual
22 differences of the students in the class | wil 0(0) 1(2,4) 24,9 8(19,5) 30(73,2)
make practice
Inform me about how to make use of the
23 information technologies in the school 0(0) 0(0) 2(49) 13(31.7) 26 (63.4)
o4 Help me get the necessary tools and 0(0) 1(24) 7(17.1) 10 (24.4) 23 (56,1)
equipment for the courses
25 Have weekly online meetings with pre-service 1(24) 2(49) 6(14,6) 13 (31,7) 19 (46.3)
teachers
26 Help me plan my teaching activities 1(24) 1(24) 5(12,2) 19 (46,3) 15 (36,6)
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Demonstrate exemplary activities related to

21 the course | plan to undertake 0(0) 0(0) 6(14,6) 18(43,9) 17 (41.5)

28 Give me opinions on how to teach what 0(00) 1(24) 24,9 12(29,3) 26 (63,4)

29 Check the lesson plans | prepared 0(0) 1(124) 5(12,2) 9(22) 26 (63,4)
Guide me choose the necessary teaching

30 principles, methods and techniques for the 0(0) 2(4,9) 6(14,6) 19 (46,3) 14 (34,1)
relevant course

31 Give me clues about class management 0 (0) 00) 1((24) 9(22) 31(75,6)

32 Evaluate my educational activities 0 (0) 00) 1(24) 8(19,5 32(78)

33 Give feedback about my class management 0 (0) 0 (0) 0 (0) 4 (9,8) 37(90,2)

34 Give feedback about how | assess students 0 (0) 0(0) 0(0) 5(12,2) 36(87,8)

35 geot‘iinn;ake criticism in the online classroom 3(7.3) 7(17.1) 8(19,5) 9(22) 14 (34,1)

36 Make constructive criticism 0 (0) 0() 1(24) 4(98) 36(87,8)

37 inform me about my evaluation results 0 (0) 0(0) 0(0) 5(12,2) 36(87,8)

38 Be objective in his/her evaluation 0() 0() 0 (0) 2(4,9) 39(95,1)

39 Be patient about the progress | make 0 (0) 0(0) 0() 7@17,1) 34(82,9)

40 Be understanding about the mistakes | make 0 (0) 0(0) 0(0) 6(14,6) 35(854)

41 Be sincere with pre-service teachers 0 (0) 0(0) 1(2,4) 6(14,6) 34(82,9)

42 Share his/her own experiences with me 0 (0) 00) 1(24) 8(19,5 32(78)
Have received training about becoming a

43 o omahor 9 98 00) 1(24) 249 9(22) 29(70,7)

44 Be a role model 00) 1(24) 4098 7((17,1) 29(70,7)
School Administrators should

45 See me as a real teacher 0) 3(7,3) 4098 9(22) 25(61)
Inform me about the practicum rules | should

46 obey. (permission, attendance, coming to 0(0) 1(2,4) 0(0) 4 (9,8) 36 (87,8)
class on time, roster, etc.)
Peer Pre-service Teachers should

47 Help me during the preparation stage 1(24) 24,9 7(17,1) 10(24,4) 21 (51,2)

48 Support me when performing activities in the 2(49) 0(0) 4(9.8) 9(22) 26(634)
online course

49 Give me feedback on my online practices 0O 1(24) 0() 12(29,3) 28 (68,3)

50 Evaluate me objectively in their reflective 0(0) 1(24) 0(0) 8(19,5) 32(78)
papers

Other Teachers in the Practicum School should

51 Treat me as their colleague 0 (0) 0(0) 8(19,5 6(14,6) 27 (65,9)

52 Be eager to share his/her experiences 0 (0) 00) 249 9(22) 30(73,2)
Students should

53 See me as their teacher 0 (0) 0(0) 0(0) 6(14,6) 35(854)

54 Perform the tasks | give in the online course 0 (0) 0(0) 0 (0) 2(4,9) 39(95,1)
Have sufficient technological infrastructure

55 (tablets, mobile phones, pc?etc.) 000) 1@4) 7(17.1) 5(122) 28(68,3)
Have necessary online course tools (books,

56 notebooks, etc.r)y ( 0() 0(@) 6(4,6) 6(14,6) 29(70,7)
Practicum School should

57 Have high number of teachers 1(24) 3(7,3) 19(46,3) 6(14,6) 12 (29,3)

58 Have both young and senior teachers 0 (0) 0(0) 12(29,3) 8(19,5) 21 (51,2)
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Table 8 (cont’d)

59 Not have crowded classes 0 (0) 0(0) 8(19,5 8(19,5) 25(61)
60 Have high number of branches of class 0(0) 2(4,9 11(26,8) 9(22) 19 (46,3)

In the Teaching Practicum

The school that | practice teaching at the 1st
term should be the same at the 2nd term

The pre-service teachers should have the
chance to do online practice at schools with
various economic, cultural and social etc.
traits.

Groups should consist of maximum 4 teacher
candidates per each mentor teacher

Practice at different grade levels for teacher
candidates should be maintained

61 3(7,3) 1(2,4) 2(4,9) 7(17,1) 28 (68,3)

62 1(2,4) 0(0) 1(2,4) 11(26,8) 28 (68,3)

63 0(0) 0 5(12,2) 6(14,6) 30(73,2)

64 0(0) 0(0) 7(17,5) 6(15) 27 (67,5)

Stakeholders should

The university supervisor, mentor teacher and
school administrators should be in contact

Online Meetings should be carried out at the
beginning of each practice period

65 0(0) 0(0) 2(49) 6(14,6) 33(80,5)

66 0(0) 0(0) 7(17,1) 6(14,6) 28 (68,3)

*1: Strongly disagree, 2: Disagree, 3: Not Sure, 4: Agree, 5: Strongly agree

For the item “Give information about the aim, content, scope and evaluation of the
online practicum before it starts”, 87.5% of the participants strongly agree, 10% agree,
and 2.5% are undecided. 78% of the participants strongly agree, 12.2% agree, 4.9%
undecided, 2.4% disagree, and 2.4% agree with the item “Let me know about the times for
observing my teaching practice”. To the item “Introduce me to the mentor teacher before
the practicum starts”, 73.2% of the participants strongly agree, 22% agree, 2.4%
undecided, 2.4% disagree. To the item “Have weekly meetings with pre-service teachers”,
34.1% of the participants strongly agree, 31.7% agree, 24.4% are undecided, 9.8%
disagree. 41.5% of the participants strongly agree, 24.4% agree, 24.4% undecided, 7.3%
disagree, 2.4% strongly agree with the item “Help me plan my teaching practice”. For the
item “Guide me choose the necessary teaching principles, methods and techniques for
the relevant course”, 29.3% of the participants strongly agree, 43.9% agree, 19.5% are
undecided, 4.9% disagree, 2.4% of them gave the answer of strongly disagree.

Information on the answers given to the other items of the scale is presented in Table 2.
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Post-Practicum Reaction Scale Frequencies
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At the of the Practicum training, as a

teacher candidate 1 2 3 4 5
| rate the content of the online teaching
1 practicum (interest, benefit, etc.)* 1(25) 4(10)  15(37,5) 12(30) 8(20)
| rate the mentor teacher (knowledge of
2 subject matter, preparation, ability to 0 (0) 4 (10) 6(15) 16(40) 14 (35)
communicate, etc.)*
| rate the facilities of the online teaching
3 practicum (comfort, convenience, etc.)* 1(25) 8(20) 14(35) 11275 6(19)
4 I ratelthe Echedulmg of the teaching 4(10) 5(125) 6(15) 13(32,5) 12 (30)
practicum
| rate the program as an educational
5 experience to help me do my job better* 4(10)  7(17,5)  3(r.5) 13(325) 13(32,5)
In relation to the Teaching Practicum
The content covered in the program was
6 relevant to my job 0 (0) 1(2,5) 2 (5) 12 (30) 25 (62,5)
7 The cor)tent covered in the program was 0(0) 3(75) 7(17.5) 15(37,5) 15 (37,5)
interesting
8 The menltor teacher was an effective 0(0) 3 (7.5) 4(10) 9(22,5) 24 (60)
communicator
9 The mentor teacher was well prepared 0 (0) 1(2,5) 6 (15) 10(25) 23 (57,5)
If there were manuals about the
10 practicum it would be helpful 1(29) 1(29) 4(10) 21 (52,5) 13 (32,5)
If there were handouts about the
" practicum it would be helpful 209 209 7(17,5) 17(42,5) 12 (30)
If there were audiovisuals about the
12 practicum it would be helpful 1(29) 209 5(12,5) 21(52,5) 11 (27.5)
| will be able to apply much of the content
13 | learned here to my job 209 209 8 (20) 8(20)  20(50)
14 Th_e facilities of the practicum were 2 (5) 1(2,5) 8(20) 17 (42,5) 12 (30)
suitable
15 The sg:hedule of the practicum was well- 3(75) 5(125) 8(20) 11(27,5) 13 (32,5)
organized
| feel that online practicum taught me do
16 my job better 4(10) 7(17,5 6(15) 4 (10) 19 (47,5)
Pre-service Teachers Reactions about Teaching Practicum
Online Teaching Practicum helped me
17 deepen my knowledge about teaching 0 (0) 5(12,8) 5(12,8) 15(38,5) 14 (35,9)
profession
| believe Online Teaching Practicum is
18 useful in terms of teacher candidates. 209 11275 4(10)  10(25) 13(32,5)
Online Teaching Practicum provided me
19 with the opportunity to observe at 4(10,3) 10(25,6) 6(154) 8(20) 9(23,1)
different class levels.
Online Teaching Practicum provided me
20 with the opportunity to practice at different 5(12,5) 13 (32,5) 4(10) 13(32,5) 10 (25)

class levels.
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Table 9 (cont’d)

Thanks to the Online Teaching Practicum
| started to see myself as a teacher

> Online Teaching Practicum increased my
self-confidence increased.

Online Teaching Practicum helped me
23 learn the duties of school staff (School 21(52,5) 7(17,5) 3(7,5) 8 (20) 6 (15)
Principal, Vice principal., retainer, etc.).

Teaching Practicum helped me gain the

21 2(5) 3(75) 7(17,5) 8(20) 15(37,5)

2 2 (5) 2(5) 5(125) 3(7,5) 23(57,5)

24 necessary knowledge and skills for 3(7,5) 6 (15) 12 (30) 5(12,5) 11 (27,5)
teaching.
| believe that the time allocated for Online

25 Teaching Practicum courses in ELT 3(r,5 7(17,5) 13(32,5) 8(20) 12(30)

departments is insufficient

Via Online Teaching Practicum | liked
teaching English more.

In Online Teaching Practicum | learned
27 how to establish a good communicationin 5(12,8) 1(2,6) 9(23,1) 9(23,1) 15(38,5)
teacher-student relationship.

In Online Teaching Practicum | learned
how to grade students

Online Teaching Practicum made me
29 realize whether teaching profession was 2 (5) 0 (0) 8(20) 12(30) 18 (45)
suitable for me.
In Online Teaching Practicum my
30 university supervisor helped me inallmy 1 (2,5) 1(2,5) 6 (15) 8 (20) 24 (60)
problems about the lessons
| believe the reflective portfolio reports
31 are assessed by the university supervisor 0 (0) 0 (0) 0 (0) 7(17,5) 33(82,5)
objectively.
| believe there is healthy communication
between the Faculty and Practice School
Online Teaching Practicum gave me the
33 opportunity to compare the characteristics 2 (5,1) 1(2,6) 4(10,3) 13(33,3) 19 (48,7)
of a good teacher with my own traits.
In Online Teaching Practicum | learned
34 how a teacher can manage the 5(12,5) 5(12,5) 7(17,5) 5(12,5) 18 (45)
classroom.

In Online Teaching Practicum | learned
how to prepare yearly, unit and daily plan.

In Online Teaching Practicum | learned
how to prepare exams

In Online Teaching Practicum | learned

26 7(175) 6(15) 5(12,5) 8(20) 14 (35)

28 12(30) 7(17,5) 6(15) 9(225) 6(15)

32 2 (5) 2(5) 7(17,5) 12(30) 17 (42,5)

35 6(15) 10(25) 4(10) 13(32,5) 7 (17,5)

36 15(37,5) 11(27,5) 8(20) 2(5) 4 (10)

37 how to prepare course materials 4(10) 209 4(10) 8(20) 22(59)
In Online Teaching Practicum | learned

38 how the National Education System 8 (20) 2 (5) 9(22,5) 14(35) 7(17,5)
operated.

In online Teaching Practicum | learned

39 how to use deliberative rhetoric.

6(15) 5(12,5) 12(30) 10(25) 7 (17,5)

*1: Strongly disagree, 2: Disagree, 3: Not Sure, 4: Agree, 5: Strongly agree
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For the item “I rate the content of the online teaching practicum (interest, benefit,
etc.)’, 20% of the participants replied excellent, 30% very good, 37.5% good, 10%
moderate, 2%, 5 of them gave a weak answer. To the item “I rate the mentor teacher
(knowledge of subject matter, preparation, ability to communicate, etc.)”, 35% of the
participants answered excellent, 40% very good, 15% good, 10% moderate. For the item
“l rate the facilities of the online teaching practicum (comfort, convenience, etc.)” 15%
excellent, 27.5% very good, 35% good, 20% moderate, 2%, 5 of them gave a weak
answer. To the item ‘I rate the scheduling of the teaching practicum”, 30% of the
participants answered excellent, 32.5% very good, 15% good, 12.5% moderate, 10%

poor.

Pre-service Teachers’ Practicum Expectation and Reaction Correlations

Table 10

Expectation Scale and Reaction Scale Correlation

Post-Practicum Reaction Scale

r p

Pre-Practicum Expectation Scale 0,244 0,130

r: Pearson Correlation Coefficient

There is no statistically significant relationship between the pre-practicum
expectation scale post-practicum reaction scale(p>0.050). It can be understood from the

results that the expectations of the pre-service teachers were not met.
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Pre-service Teachers’ Weekly Self and Peer Evaluative Scores Regression Analysis

Table 11

Self-Evaluation and Peer Evaluation Regression Analysis

Evaluation Number Mean + Std. Dev. Mean (min. — max.) Test statistics p

1. 85,4 +87,4 87 (54 - 100)?
, 2. 87,4 +89,2 89 (56 - 100)?
Self-Evaluation =36,417 <0,001
3. 89,2 +£91,6 90 (63 - 100)?
4, 91,6 +87,2 95 (63 - 100)°
1. 87,2 +88,7 88,5 (60 - 100)°
) 2. 88,7 +91,2 91,5 (60 - 100)°c
Peer Evaluation =25,029 <0,001
3. 91,2+929 94 (70 - 100)®
4, 929+0 96 (70 - 100)?

Friedman test statistics, °: There is no difference between evaluations with the same
letter.

There is a statistically significant difference between the median values of the
evaluation score according to the number of evaluations in self-evaluation (p<0.001). The
median of the 1st assessment was calculated as 87, the median of the 2nd assessment
was 89, the median of the 3rd assessment was 90, and the median of the 4th assessment
was 95. This difference is due to the fact that the median value of the 4th evaluation is
higher than the median value of the other evaluations. There is a statistically significant
difference between the median values of the evaluation score according to the number of
evaluations in peer evaluation (p<0.001). The median of the 1st assessment was 88.5, the
median of the 2nd assessment was 91.5, the median of the 3rd assessment was 94, and
the median of the 4th assessment was 96. A statistically significant difference was found
between the 1st and 4th evaluations, the 1st and 3rd evaluations, and the 2nd and 4th
evaluations.

While the first time teaching score in self-evaluation had a average of 85 it
increased to 91 within time. While the first time teaching score was 87, it increased to 92
in the fourth teaching. Peer evaluation has a minimum of 2 points score highness
compared to the self-evaluation. Fourth time teachings appear to be better than the

previous ones. While there are no important differences between the second and third
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time teaching, there is a difference between first and fourth time teachings. It can be
inferred from these findings that the success level of students increased after practice and

getting more experienced.

Pre-service Teachers’ General Self and Peer Evaluative Scores Correlations

Table 12

Self-evaluation and Peer evaluation General Score Correlation

Peer Evaluation general Score
r p

Self-evaluation General Score 0,735 <0,001

r: Spearman’s rho correlation coefficient

There is a statistically significant positive high correlation between the general self-
assessment score and the peer-assessment general score. (r=0,735; p<0,001).

The scores given both in the self-evaluation and peer evaluation resemble each
other. The consistency among the given scores are high. The grades given for self and
given by peers can be said to be in a harmony. The scores reflect that the pre-service
teachers grade each other truly. They don’t boost their own teaching practice level, reflect

it asitis.
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Evaluation, Expectation and Reaction Correlations

Table 13
The relationship between self-evaluation and peer evaluation scores and pre-practicum

expectation scale and post-practicum reaction scale

Pre-practicum expectation scale Post-practicum reaction scale

r p r p
Self-evaluation score 1 0,053 0,743 0,312 0,050
Self-evaluation score 2 0,226 0,160 0,649 0,000
Self-evaluation score 3 0,147 0,373 0,470 0,003
Self-evaluation score 4 0,178 0,278 0,552 0,000
Self-evaluation general score 0,108 0,501 0,527 0,000
Peer evaluation score 1 0,162 0,318 0,122 0,460
Peer evaluation score 2 0,143 0,391 0,400 0,014
Peer evaluation score 3 0,158 0,366 0,236 0,180
Peer evaluation score 4 0,066 0,707 0,180 0,310
Peer evaluation general score 0,224 0,164 0,323 0,045

r: Spearman's rho correlation

Preliminary analyses were conducted not to violate the assumptions of normality,
linearity, multicolinearity and homosedasticity. There is a statistically high positive
correlation between the self-evaluation score of 2 and the post-practicum reaction scale
(r=0.649; p<0.001). There is a statistically positive and moderate correlation between the
self-evaluation score of 3 and the post-practicum reaction scale (r=0.470; p=0.003). There
is a statistically positive and moderate correlation between the self-evaluation score of 4
and the post-practicum reaction scale (r=0.552; p<0.001). There is a statistically positive
and moderate correlation between the general self-evaluation score and the post-
practicum reaction scale (r=0.527; p<0.001). There is a statistically positive and moderate
correlation between the peer evaluation score of 2 and the post-practicum reaction scale
(r=0.400; p=0.014). There is a statistically weak positive correlation between the peer
evaluation general score and the post-practicum reaction scale (r=0.325; p=0.045). There
was no statistically significant relationship between the pre-practicum expectation scale

and self-evaluation and peer evaluation scores (p>0.050).
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Since there is a weak relationship between the peer evaluation and reaction scale,
this can be explained by the discontent of the pre-service teachers. The expectation scale
is not a predictor of the self and peer evaluations as well. Over the partial correlation
between the independent variables; pre-practicum expectation scale, post-practicum
reaction scale, self-evaluation, peer evaluation and final evaluation, none came about as

significant predictors.

Practicum Achievement and Self-evaluation Relationship

Table 14

Compatrison of self-evaluation general score with final evaluation

Test value Mean Std. Dev. Test statistics™ p

Self-evaluation general score 95 88,2622 8,21374 -5,253 <0,001
*One Sample t test

According to the research, the average value of the self-evaluation general score
was calculated as 88.26. This mean value obtained was significantly lower than the final
score of 95 (p<0.001). It can be inferred from the results that, the mentor teachers and

academicians graded the students more than they did for themselves.

Practicum Achievement and Peer Evaluation Relationship

Table 15

Comparison of peer evaluation general score with final evaluation

Testvalue Median Min Max Test statistics™® p

Peer evaluation general score 95 90,4 60,0 100,0 -0,953 0,341

*One sample runs test

The median value for the general peer evaluation score was 90.4. This median
value obtained was not statistically significant from the final score of 95 (p>0.050). It can
be suggested that the peers were harsh criticizers on each other and gave low grades

compared to the mentors and academicians. This can be explained by the belief of mentor
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teachers and academicians i.e. graders that the teacher candidates will be successful in

their future professions.

Evaluation of Online Practicum via Qualitative Data Analysis

The purpose of the study is to evaluate the online teaching practicum which
started to be used as a result of the Covid-19 pandemic on behalf of all stakeholders of
practicum. Opinions of pre-service teachers, mentor teachers, school administrators and
university supervisors regarding the evaluation of online practicum were presented as to
pre-service English teacher practicum process. Phenomenology design (Creswell, 2009)
was used in qualitative study. For the data collection Maximum diversity and criterion
sampling which is a sub-branch of purposeful sampling was preferred. Purposeful
sampling is mainly a non-probability sampling technique. Non-probability sampling is
when the research units are investigated based on the judgement of the researcher
(Llewellyn et al., 2004). Although there are several different purposeful sampling
strategies, criterion sampling appears to be used most commonly in implementation
research. As stated by Patton “criterion sampling” is picking up cases with predetermined
criterion of importance (2002, p. 238)

Indeed, there are five qualitative approaches to qualitative research; case studies,
ethnography, grounded theory, narrative, and phenomenology (Creswell, 2009).
Specifically, phenomenology was used for this study. Phenomenology approach should
be used when the point of view of all participants to a phenomenon is examined. In
phenomenology approach, it is important that researchers focus on human experiences
(Kendler, 2005). The research focuses on phenomenology upon what participants
experienced and how they experienced in terms of situations (Gambetti et al., 2012), a
body of qualitative concepts intended into a particular phenomenon. (Creswell, 2009).

Grounded theory approach was not preferred in this study because in the

grounded theory approach, the researcher starts with a general theory of action and
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gathered evidence of participants (Gambetti et al, 2012). The researchers use open
coding and a developed theory of psychological testing results (Creswell, 2009).

Due to the Covid-19 pandemic internet-based qualitative research methods had to
be utilized. Internet based qualitative data collection are through online synchronous
interviews, online asynchronous interviews, and virtual focus groups. For this study
asynchronous interviews were chosen since it was the most practical design considering
the time constraints of all stakeholders. It can be inferred from citations and meta-analysis
searches that the number of studies using multiple types of sources and strategies and
consulting to the use of in-depth, e-mail interviewing is rapidly increasing (Meho, 2006;
Curasi, 2001; Murray and Harrison, 2004; and Olivero and Lunt, 2004). There are various
reasons for this.

a) It has low costs in comparison to telephone calls.

b) Reaching more geographically dispersed people is possible.

¢) Reaching more than one participant at a time is possible.

d) Time and budget is saved for long distances.

e) Electronic format is in need of little editing and formatting.

f) No transcription fees.

Qualitative Data Analysis Procedure

It took 32 hours to code and 6 hours to analyze the qulitative data in this study.

NVivo 12 Pro was used. 95 subcodes emerged out of the study.
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Figure 9

NVivo 12 Pro Software Screenshot
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Evaluation of Practicum Coding System and Arrangement of Nodes Screenshot

95 nodes created for the qualitative analysis can be seen in the figure.
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Permission was taken from Governorship of Ankara and National Education

Directorate regarding the practicum schools Hacettepe University and TED University

English Language Teaching Department Pre-service teachers were enrolled (See

Appendix H). 9 teachers, 5 coordinators, and 24 pre-service teachers were interviewed.

For taking the university supervisors’ opinions, 5 academicians from Hacettepe University
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and TED University were interviewed. The reason why half of the pre-service teachers of
the quantitative study were included in the qualitative data is that it reached saturation
point and the participant answers started to be repetitions of themselves. So, the
researcher decided to end data collection at that stage. However, as it will be understood
from the id coding system, the pre-service teachers in the quantitative study and
qualitative study were given the same id. The research purposefully used the same id in
quantitative and qualitative study since they were the same people and the researcher
drew various conclusions both from the statistical analysis and interview comments of
same participants. It helped the researcher to see whether the numerical results of the
quantitative study matched the results of qualitative study and whether the participants’

expressions confirmed their numerical success

Socio-Demographic Descriptors for Cooperating Teachers

Table 16

Cooperating Teachers Socio-Demographic Data

ID GENDER AGE EXPERIENCE TEACHING BACHELOR FURTHER
LEVEL DEGREE EDUCATION
T1 M 48 23 Sehit Aytekin Kuru Linguistics Ma in English
Anatolian High Language
School Teaching
T2 F 55 30 Tark Telekom Social English -
Sciences High School Language
Teaching
T3 M 46 23 Beytepe Secondary  English -
School Language
Teaching
T4 M 57 30 Tark Telekom Social English -
Sciences High School Language
Teaching
™ M 50 23 Beytepe Secondary  English -
School Language and
Literature
T6 F 50 27 Turkiye Noterler English MA in Social
Birligi Primary School Language Sciences
Teaching
T7 F 45 22 Beytepe Secondary Linguistics -
School
T8 F 41 19 Mehmetcik Anatolian English MA in
High School Language and Comparative
Literature Literature
9 F 50 29 Beytepe Secondary  English -
School Language

Teaching
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Socio-Demographic Descriptors for Pre-service Teachers

Table 17

Pre-service Teachers Socio-Demographic Data

ID GENDER AGE PRACTICUM SCHOOL

PST1 M 23 Mehmetcik Anatolian High School

PST2 M 23 Tark Telekom Social Sciences High School
PST3 F 22 Tark Telekom Social Sciences High School
PST4 F 22 Gulen Muharrem Pakoglu Secondary School
PST5 F 21 Gulen Muharrem Pakoglu Secondary School
PST6 F 23 Beytepe Secondary School

PST7 F 21 Beytepe Secondary School

PST8 F 23 Gulen Muharrem Pakoglu Secondary School
PST9 F 23 Tark Telekom Social Sciences High School
PST10 M 21 Beytepe Secondary School

PST11 M 22 Beytepe Secondary School

PST12 F 23 Turkiye Noterler Birligi Primary School
PST13 F 22 Beytepe Secondary School

PST14 F 22 Gulen Muharrem Pakoglu Secondary School
PST15 F 22 Sehit Aytekin Kuru Anatolian High School
PST16 F 22 Tark Telekom Social Sciences High School
PST17 M 22 Beytepe Secondary School

PST18 F 22 15 Temmuz Secondary School

PST19 M 21 Beytepe Secondary School

PST20 F 23 Gulen Muharrem Pakoglu Secondary School
PST21 F 24 Sehit Aytekin Kuru Anatolian High School
PST22 M 24 Beytepe Secondary School

PST23 F 22 Gulen Muharrem Pakoglu Secondary School
PST24 F 22 Beytepe Secondary School

PST25 F 22 Sehit Aytekin Kuru Anatolian High School
PST26 F 23 Tark Telekom Social Sciences High School
PST27 F 23 Tarkiye Noterler Birligi Primary School
PST28 F 23 Tark Telekom Social Sciences High School
PST29 F 22 Beytepe Secondary School

PST30 F 22 Tark Telekom Social Sciences High School
PST31 F 22 Tark Telekom Social Sciences High School
PST32 F 21 Gulen Muharrem Pakoglu Secondary School
PST33 F 22 Gulen Muharrem Pakoglu Secondary School
PST34 F 23 Turkiye Noterler Birligi Primary School
PST35 F 23 Tarkiye Noterler Birligi Primary School
PST36 F 22 Gulen Muharrem Pakoglu Secondary School
PST37 F 22 15 Temmuz Secondary School

PST38 F 23 Beytepe Secondary School

PST39 M 21 Turk Telekom Social Sciences High School
PST40 F 23 Faruk Nafiz Camlibel Anatolian High School
PST41 F 22 Faruk Nafiz Camlibel Anatolian High School




Socio-Demographic Descriptors for Academicians

Table 18

Academicians Socio-Demographic Data
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ID GENDER AGE EXPERIENCE INSTITUTION PROFESSIONAL ACADEMIC
CAREER POSITION
Al F 36 13 TED BAin ELT Asst. Prof.
University MA in ELT Dr.
PhD in ELT
A2 M 45 22 Hacettepe BAin ELT Asst. Prof.
University MA in ELT Dr.
PHD in ELT
A3 F 36 13 Hacettepe BAin ELT Asst. Prof.
University MA in ELT Dr.
PHD in ELT
A4 F 32 8 TED BAin ELT Lecturer
University MA in ELT
PHD in ELT
A5 F 37 12 TED BA in ELT Asst. Prof.
University MA in Linguistics Dr.
PHD in Curriculum &
Instruction
Socio-Demographic Descriptors for Coordinators
Table 19
Coordinators Socio-Demographic Data
ID GENDER AGE EXPERIENCE SCHOOL BRANCH FURTHER
EDUCATION
C1 M 55 26 Mehmetcik Religion -
Anatolian High Teacher
School
C2 F 47 22 Turk Telekom Mathematics -
Social Sciences  Teacher
High School
C3 F 45 15 Turkiye Noterler  English -
Birligi Primary Teacher
School
C4 M 49 25 Sehit Aytekin Turkish MA in
Kuru Anatolian Literature Educational
High School Teacher Administration
C5 F 48 25 Slheyla Sitki Alp  Classroom MA in
Primary School Teacher Instructional
Management
and

Supervision
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The researcher analyzed the online practicum process by incorporating the views
of all stakeholders about the teaching practicum process. As a result of the qualitative
research via NviVo 12 Pro the researcher came up with the following analysis.

Figure 11
Evaluation of Online Practicum Courses Pre-Service English Language Teachers:

Attitudes, Expectations and Learning Thematic Map

Stakeholders of
Online Practicum

——

Bureucracy

./ \

There are 5 themes in evaluation of online practicum.
a) Stakeholders of Online Practicum

b) Online practicum

c) Bureaucracy

d) Outputs

e) Recommendations
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Stakeholders of Online Practicum

There are five categories under the Stakeholders of online Practicum Theme.

a) Definitions

b) Expectations from Stakeholders

c) Relationship between Stakeholders

d) Roles of Stakeholders

e) Skills

27 codes emerged as a result of the Project map analysis of the Stakeholders of
Online Practicum data. It is demonstrated in the Figure.
Figure 12

Stakeholders of Online Practicum Model (NVivo 12 Pro Code-Subcode-Part

Demonstration)
STAKEHOLDERS—____
OF ONLINE —
PRACTICUM \>O O
—
& Roles of The Fiote of
e 0
Definitions Stakehol(Q‘S\ Coordinator
Pre-Service *—_ S ‘»O O
Teacher- Expectations From Expections F
demician _-Relationship—| Stakeholders the Acodemiciana The Role of

Aca
Teachers
Stakeholders Pre-Service g \ \ The Role of
Teacher-Teacher Academicians

Cooperation Teacher's Skills A"adglz]ga"s
Between / \ Expectations From

Institutions Pre-Service Expectabons From

Trainin
Ac?_der;san Problematic Teachers Teachers 9
€acher  pre_Senvice Aspects of d
Teacher-Student  Relationship / Observation
Observation

Digital Literacy  Rapport Expectations From
Students

Characteristics of ~ Frequency of
bservation Observation

The Stakeholders of Online Practicum Code Cloud prepared according to the
intensity of the expressions of the participants. The size of the texts in the code cloud

indicates the intensity of use of the codes.
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Figure 13

Stakeholders of Online Practicum (NVivo 12 Pro Word Cloud)

Expectations From Teachers
Problematic Aspects of Relationship
Expectations From Pre-Service Teachers

Pre-Service Teacher-Academician

Pre-Service Teacher-Teacher
Observation Expectations From Students

Definitions

Definitions

A teaching practicum for pre-service teachers is to work in a classroom with real
students as a licensed teacher watches their work. Teaching practicum, in other words,
teaching placement or internship, is one of the most critical aspects of a teacher’'s
preparation (Grundy, 2007; McBurney-Fry, 2002; Zeichner, 2002). It is a type of fieldwork
experience that many university programs along with the Ministry of National Education
require the teacher candidates to complete before graduation. The rules and provisions
regarding the teaching practicum (See Appendix S) are determined by Ministry of
Education considering the needs of the era. As part of the courses entitled School
Experience and Teaching Practicum given by the university, teaching practicum will
usually last around 14 weeks. The pre-service teachers are required to lecture at least 4
times. The university supervisors are supposed to observe the teaching of the pre-service
teachers four times as well. Unfortunately, due to the Covid-19 pandemic there were
some handicaps to its implementation. Although teaching practicum is a program
designed to help pre-service teachers gain field experience, some candidate teachers

couldn’t do enough practice during distance learning.
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The teaching practice program should be a program that meets the needs of
students and is prepared by taking the opinions of distance learning cooperating

teachers. (Coordinator 1)

A program in which practicum students can participate by listening effectively and

observe and apply the details of online education. (Coordinator 3)

As teaching practicum is an apprenticeship model, the teacher candidates role

model their mentor teachers.

It is really necessary. The online practicum is a simulation of the teacher

candidates’ actual teaching experiences when they graduate. (Teacher 2)

Practicums are designed to provide students with practical work experience. They
emphasize the importance of learning by doing. They're where students can

transfer their knowledge to actual work. (Teacher 3)

Expectations From Stakeholders

Expectations from pre-service teachers

Teaching practicum creates opportunities for to gain worthy classroom experience
on how to implement new instructional strategies in authentic teaching environments
(Frey, 2008). During online practicum, like the mentor teachers, the pre-service teachers
had to lecture online. They were observed by their mentor teachers and university
supervisors during their teaching. So, they had to be careful about some very important
issues because both their mentor teachers and the academicians graded them out of

some criteria. The expectations from the pre-service teachers are as follows:

In distance education, effectively keeping the student in the course. By supporting
the lesson with rich materials without getting them bored. [...] | expect them to
have successfully and happily completed the process and been able to mingle with

the teacher and student. (Coordinator 1)
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Having Practicum students develop interactive activities during the lectures by
them and plan activities at appropriate levels and in a way that will interest the

students. (Coordinator 2)

They have to do their assigned duties at their assigned times.(Coordinator 3)

Participants should make as many observations as possible and lectures should

be provided. (Coordinator 4)

The students of the application frequently express the importance of time for them
as they prepare for the Public Personnel Selection Examination. They see this process as
just a note. Advisor teachers, on the other hand, ask students to wear clothes suitable for
the school first. They expect them to be more enthusiastic towards the lesson.

(Coordinator 5)

The more observation the candidates do, the more circumstances they can be

aware of and apply them in their own teaching situations. (Teacher 1)

As it can be seen from the statements, the pre-service teachers need to obey the rules of
their assigned duties, should behave like a real teacher, observe purposefully, use fruitful

materials, have interesting lectures and candid teacher-student relationships.

Expectations from teachers

Mentor teachers’ contribution is indispensable for pre-service teacher training
(Hobson, Ashby, Malderez, & Tomlinson, 2009; Wang, Odell, & Schwille, 2008;) because
they become the most influential actors by setting role models with their experience
(Richardson-Koehler, 1988, Collison & Edwards, 1994). Yet, mentoring in online
practicum is completely a different issue.

Distance education is a challenge in itself. As demonstrated by Fojtik (2018)
fundamental issues and difficulties are:

a) limited or null experience of this form of teaching both by students and

teachers
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b) the belief that same pedagogical and didactic practices might be used as in
full-time teaching

c) students should have high motivation and know how to deal with time
efficiently

d) complexity and demands in preparation of materials

e) the problem of high level technical security

Therefore, the mentor teachers have to be really creative and have good computer

skills to maintain the success of face-to-face teaching.

In distance education, effectively keeping the student in the course. By supporting

the lesson with rich materials without getting them bored. (Coordinator 1)

Online and interactive activities can be increased. Web 2.0 tools should be used
more effectively and efficiently. [...] It is expected that the effectiveness of the
practices performed during face-to-face teaching will also be maintained during

online teaching. (Coordinator 2)

Throughout the process, the teachers should also set good role models for the pre-

service teachers to help them gain the necessary qualifications.

The expectations of the application students are to get the most efficiency from the
teachers they observe in the practical field. [...]The expectations from the teachers

are to contribute to the training of the teachers of the future. (Coordinator 4)

Expectations from the academicians

Observation

The pre-service teachers learn a lot about teaching profession firstly from the
academicians. When they start the practicum they try to implement what they have
learned during their teacher training programs. They transfer theoretical knowledge into

practice. Thus, academicians are responsible for building good teacher characteristics in
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their students, namely pre-service teachers. University supervisors have the duty to yield
qualified and satisfactory consultancy services, be experienced and have developed

proficiency in the field of supervision (Vuran, Ergenekon & Unlu, 2014).

The university supervisors should bring their academic and professional

background and professional qualities to the practicum experience. (Academician
1)

Their second duty is to observe their students enough in order to guide them

properly and give to-the-point feedback.

If there is need, the university supervisors may come to observe their own students
throughout their classes as they use to do in the past, in regular classroom

environment. (Teacher 2)
| think there is a need for observation by university supervisors. (Teacher 3)
| do not think there is a need for observation by university supervisors. (Teacher 5)

I will be always glad with any kind of help including observation by university

supervisors. (Teacher 6)

| really think and believe that academics must join the classes, observe them and

grade them personally. (Teacher 9)

Training

At times, there can be misunderstandings, lack of communications or wrong
implementations regarding the practicum. The teachers might not know what to do at
certain stages of practicum despite having received teaching practicum seminars. Mentor
teachers should receive training for mentoring and therefore develop knowledge, skills
and professional identity in prospective teachers (Mc Flynn et al, 2014). At that point, it

would be nice if they could be informed by the university as well. This is not solely a short
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meeting with the academicians but a well-planned training about the execution and

evaluation of practicum before the practicum begins.
| think a short training by the university will be great. (Teacher 7)

Universities should give seminars to us to express their expectations. (Teacher 8)

Expectations from students

Before the pandemic, it was not possible to say that the students didn’t attend
classes. On the contrary, with distance education attendance started to become less
every new day. When online learning opportunities are provided in line with regular lecture

series it results with reduction in class attendance (Kurtzman, 2006; Silverstein, 2006).

Their attendance to the lessons should be regular for better achievement.

(Teacher 6)

Students should open their camera during the lesson. (Teacher 8)

Relationship Between Stakeholders

As there is not a well-planned training for the teachers by universities, some
academicians need to fill that gap by putting personal effort. Hence, mis-implementations
during practicum can be avoided. White et al. (2010, p.24) highlights the importance of
establishing pre-determined times for unitary communication hours that fits the
personalities of all stakeholders. Planned regular activities like workshops or off-campus
facilities should be organized so that trust and intimacy is well-built. The should arrange

meetings and phone calls to keep the contact ongoing.

We usually meet with our school instructors, teacher trainees and me as the
supervisor. Teachers lay out their expectations, requirements of the process so

teacher trainees are informed. (Academician 5)
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Keeping the communication between the mentor teacher, the coordinator, the
academician and the practicum student dynamic is the most important support.

(Coordinator 5)

Pre-Service Teacher-Teacher

The relationship between the pre-service teacher and mentor teacher is the most
important during this process. The pre-service teachers not only get instructions and
feedback from their mentors but also learn the subtleties of teaching. Hence, a
relationship in which the subordinate could ask everything e.g., grammar rules, classroom
management, assessment, teaching strategies etc. to the superordinate should be built.
According to Haggard et al. (2011) mentoring is a one-on-one reciprocal relationship
between an experienced and well-informed mentor and an inexperienced mentee. The
interaction is consistent for a definite period of time to facilitate the candidate teacher

development.

That teachers do their job with love creates synergy in candidate teachers.

(Coordinator 1)

Our supervisor did everything he could for us, and we appreciate it; however, no
matter how many hours we are teaching, the face-to-face environment changes
everything. | wish we had a chance to teach in face-to-face classes, but we are
also acknowledged the situation’s necessities, it won'’t be fruitful for neither us nor
them. Apart from this, | am thankful for the rest of the process. Our supervisor
always supports us; our practicum teacher is commiserative and supportive from

the beginning. (Pre-service Teacher 30)

My practicum teacher had advised me to focus on the correct use of the modals
that | was going to teach as students had difficulty in that subject; therefore, | tried
to make it clear for students to comprehend what verb form is used for each modal

and whether -ing is added or not. | wanted the student to experience the correct
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use of the modals in various real-life situations. [...] my peer pre-service teachers
and practicum teacher had commented on my teaching practice positively, which

was also motivating for me. (Pre-service Teacher 6)

Problematic aspects of relationship

In the hierarchical relationship between the teachers and teacher candidates, the
pre-service teachers naturally make mistakes. Some teachers are such bored from the
pre-service teachers that, they stop guiding them. This is on the contrary to the goal of the
practicum, this is the reason why they are here. Sometimes, pre-service teachers
complain about not getting enough feedback. Mentoring and supporting the professional
development of pre-service teachers is a vital component in teacher education programs.
Mentor feedback has a role in shaping the teacher identity of pre-service teachers.
Supportive and constructive feedback is imperative for the student teachers, unless they
received it, they can be mistaken in their self-reflections and self-evaluations regarding

their own teaching practices (Pekkanli, 2011, p.600).

As far as what | got from my students as feedback, we as the university supervisor
play a crucial role during this process. To be honest, most of them do not get
feedback from the mentor teachers and all in all, what they have as a reflection is

our feedback. (Academician 4)

But, when the teachers tend to become less perseverant towards them during their
learning teaching day by day and in return do not allow them to be free at their teaching
decisions, there are supposed to be clashes. The teacher candidates want to be free at

their time management during the courses.

| would want to use all of my time on my own during a lesson. Always the class
teacher consumes my time by talking about other things like exams or inspections.
| know that she does not have any other separate time than this. That's why | do

not blame her. But | can give a lesson without thinking of hurrying up. [...] as intern
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teachers should be free to choose lesson flow as we are doing plans for every
week. But we weren’t able to do so. The class’s teacher didn’t let me to continue
with my exercises, instead | continue my lesson from where the teacher told me to.

(Pre-service Teacher 12)

They are also not given the freedom to assign students or prepare exams.
Furthermore, they are obliged to use the coursebook activities all the time which hindered

them from using their creativity.

We were not allowed to give homework or prepare exams for the class. Also we
were asked to give lessons to same specific classrooms because of this we could

not try ourselves with different grades. (Pre-service Teacher 15)

our teacher insisting on sticking to the coursebook content and activities which
makes the students even more bored. We do not have the chance to use our

creativity because of this situation. (Preservice Teacher 27)

Unfortunately, all of our rush was gone due to observer teacher's request. She
wanted us to solve multiple choices with the students both for revising the themes
and preparing them for exams. Thus, | gave 2 (reaction scale - rate the teacher
item) because we didn’t use the websites or another methodologies in class.
However, we were really upset because we planned to do other things and we
were not ready to teach simultaneously. You know we are still at practice stage,

and this unexpected thing makes us nervous a bit. (Pre-service Teacher 27)

Pre-service teacher-academician

Besides mentor teachers, academicians’ mentoring is an important factor in a
qualified practicum experience of pre-service teachers. There has to be good relationship
between the pre-service teachers and academicians as well. However, disconnection
between university faculty and pre-service teachers creates problems (Hoy & Woolfolk,

1989).0ne of the most important aspects of the teaching practicum process by the
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academicians is the observation. Only through observation the academicians have an
overall idea about the pre-service teachers’ teaching methods, strategies, competences,
characteristics, behaviors towards the students to put it differently being a teacher. It
wouldn’t be wrong to say that the pre-service teachers have a much more tight
relationship with their university supervisors compared to the mentor teachers at practice
schools. This is largely due to the fact that they had spent much more time with the
academicians long before starting the practicum. So, they are more relaxed with their
relationship with the academicians. And they know that every feedback they get from the

academicians reflect the truth and is for their own good.

| do not interrupt to give correction to the student teachers while they were
teaching; however, their mentors in the classroom might get involved in teaching.
They indirectly clarify the missing points when there is a need to do so. As the
university supervisor, | give feedback to the student teachers on their strengths

and on aspects they should improve after their performance. (Academician 1)

A high-quality supervisor is needed for field experience. A qualified supervisor with
a good amount of theoretical knowledge can help the pre-service teachers as role-models
and they give information about how they integrated their own personal experiences into

the educational environment (Korthagen, 2001).

The main role is to guide students towards the process of teaching in real contexts.
Giving feedback to student-teachers is an important part of this role. | do my best
to effectively carry out this role. [...] Student-teachers usually want to hear from us
about what we think about their teaching practices. It is particularly useful when |
give feedback to them after the teaching practices because they get to notice
things they haven’t realized before. It is also important for us to see the real
context and to better understand the relation between theory and practice.

(Academician 3)



84

I might give empirical support for the best practices. We might give suggestions to
the students but we need to highlight the background and relevancy of these
suggestions from the literature. Rather than imposing our personal and
professional opinions about teaching to the classroom, we need to provide them
alternatives and better routes to choose.[...] In our educational background, we
have been taking classes on teacher education. However, when we happened to
be in the position of providing reflections and feedback, we might sometime feel
lost. It was the case for me when | offered this class for the first time. For the sake
of being helpful to my students, | searched for the topic in the literature and tried to
do my best to develop my reflective skills. [...] | never interrupt them during their
practices. | have been having either immediate or delayed meetings with each

student teacher to talk about performances after their classes. (Academician 4)

Their own experiences as a teacher help to empathize with teacher trainees. (The
academicians guide) By shedding light on their ways when there is uncertainty,

lack of confidence in pre-service teacher. (Academician 5)

Pre-service teacher-student

In their learning teaching process, the teacher candidates have a first time contact

with the students. In their first contact, it is expected from pre-service teachers to be

courageous and willing for new methods and new modes of doing things (Goh, 2011, p.

93) in order to boost their pupils achievement. It would have been much easier to form a

better relationship with the students if it was a face-to-face teaching. Still the pre-service

teachers do their best to build such kind of a relationship.

My way of communicating with the students was very good, and their acceptance
of me enabled them to participate in the class. That's why | always think of having

a mini dialogue with them before starting the lesson. (Pre-service Teacher 23)
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Nevertheless, under Covid-19 circumstances and distance education it's not
possible to build a trustworthy and sincere relationship. The students do not have an
obligation to attend classes and open cameras. The pre-service teachers do not even
know the proficiency level of students. Yet, some teacher candidates are still happy that
they are considered as real teachers by the students. The students can’t differentiate
between pre-service teachers and regular teachers in distance education. However, for
teacher candidates, the transition to from theory to practice is loaded with concerns

(Fuller, 1969)

| was really upset and angry at the same time because only 3 students attended
the class session. As a matter of fact, there were students who entered the
meeting but then left it quickly when they saw that pre-service teachers were
present. We are trying our best to make the lessons as effective as possible but
the students are behaving disrespectful and irresponsible which demotivates us.

(Pre-service Teacher 26)

We joined them for the first time. Even this should be our observation week, our
observer teacher asks me for teaching this lesson. This makes the teaching
process hard, because we do not know what the students know, how their level is,
etc. We finished our fifth week with teaching practicum, but still nothing is clear

with our internship. (Pre-service Teacher 27)

The ultimate advantage of Online Teaching Practicum was providing teacher
trainees with real-like student-teacher communication at a time in which having this
kind of communication is impossible in a face-to-face environment. (Pre-service

Teacher 28)

However, there is a problem that | always consider, and, in the evaluation, it
occurs in my mind again: getting to know my students. As | just have 2 hours of
teaching chance in a week, | couldn’t deeply know which student interest in what

kind of hobby. Thus, it limits my desire to adapt classes according to the students’
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choices. This is the aspect that | find myself not assertive. Meanwhile, | try to
guess what a 14-year-old girl or boy might like and apply it to my class as much as
possible. [...] | realized that | should enhance the cooperation among my students
and give opportunities for them to reflect on their feeling and opinions about the
class.[...] as the time passes by teaching practicum, | feel more relaxed and
eligible for the teaching; thus, | get more enthusiasm than ever before. | and my
students have better connection and relationship now; we can express our ideas
freely while learning new things. | am so happy that | have a chance to practice like

this before getting into the actual work-life. (Pre-service Teacher 30)

Pre-service teachers feel happy when they see the students’ attachment. Still, they
would be happier to learn more about individual differences , learning needs of the

students.

During this teaching practice, hopefully, everything went well. Students’
participation was ensured by me. Students’ answers to my questions made me
happy because their answers were beyond my expectations in terms of organizing

their ideas and used vocabulary. (Pre-service Teacher 31)

| think | was good at giving positive feedback and error correction. | explained their
errors by demonstrating with examples to the students. | formed a relationship
between their past learnings and new learnings also by supporting it with visuals. It
was not possible to learn about individual differences of students but | tried to
design charts, tables and examples according to their age and level. | did not make
an assessment in the class but | asked students to answer a five question exercise

in the practice part. (Pre-service Teacher 37)

Academician-teacher

Although university supervisors refrain from interfering in the mentor teacher’s job,

at times both could give contradictory feedback to the pre-service teachers. A study result
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shows that there is a lack of communication between the academic supervisor and the
practicum school (Sahin, 2003). Academic supervisors and mentor teachers can'’t
establish good communication on condiditon that the schools and university’s desires are

different. It gets the pre-services teachers really hard to meet both stakeholders’ desires.

As for the student-teachers, they sometimes get lost in mentor teachers’ and our
conflicting suggestions. At this point, more collaboration with the mentor teachers
is needed. | believe mentor teachers and university supervisors have a lot to learn

from each other. (Academician 3)

Although, pre-practicum meetings are arranged between the academicians and
teachers, they are not satisfactory. They need to communicate more in order to have a
mutual understanding. As Canaslan (2020) suggests academic supervisors before the
practicum starts should conduct meetings with mentors teachers before and during the
semester.

Casey and Howson (1993) proposes that university supervisors and mentor
teachers should work together like a team. This team should meet regularly, discuss goals
and strategies and provide a joint scaffolding for pre-service teachers during the lectures

at campus (p. 365).

Cooperating teachers make preliminary preparations with university supervisors by
organizing the study programs of candidate teacher that will be done in our school.

(Coordinator 1)

Whenever | need help, | always keep in touch my university supervisor. (Teacher

8)

Cooperation between institutions

For an effective execution of teaching practicum the institutional communication is
a must. It should move beyond individual initiatives to official onset. Unfortunately,

collaborative relationships between institutions aren’t strong and effective (White,
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Bloomfield, & Le Cornu,2010) resulting from time-related difficulties and other pressures
(Bloomfield, 2009) and there is unhealthy communication between faculties and schools
(Allen & Peach,2007). While Teacher 9 is content with the current level of communication,

Pre-service Teacher 15 and Teacher 2 prefer a tighter relationship.

The university supervisor in the practicum provides the link and a strong bond

between the university and the practicum school. (Academician 1)

The practice school and our university are not having a healthy communication.
That's why we had a hard time explaining what was expected of us. (Pre-service

Teacher 15)

The university can inform me in detail about the profile of their teacher candidates

and their further expectations. (Teacher 2)

The university has always been very helpful and co-operative with our school.

Actually, academics can give seminars on practicum professionally. (Teacher 9)

Roles of stakeholders

For all the stake holders to abide by their responsibilities is of utmost importance
for a successful teaching practicum provision. If everybody in the process does their duty
appropriately many problems can be avoided.

The role of teachers

The Mentor Teacher’s responsibilities can be categorized as: planning and
communication, supporting pre-service teacher’s learning, and assessment of the pre-
service teacher’s understanding and progress. A mentor teacher is a facilitator of learning
(Knowles, 1980) and a facilitator must;

a) create a climate opt to learning.

b) Involve learners to plan how and what they will learn.

c) Encourage learners to set their own learning objectives.
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Encourage learners to determine a variety of resources to reach their
objectives.

Help learners realise and evaluate their learning.

Mazilescu and Popescu-Mitroi (2014) describes four types of support provided by

the mentors to the pre-service teachers.

a)

Informational support is developing appropriate field knowledge and expertise,
continuous learning on the mentee. The mentor is responsible for the
development of important issues facing the field in the mentee. The mentor
tries being supportive at all stages of learning.

Instrumental support is offering sharing, teamwork and dialogue towards for
developing good psychological-pedagogical skills; The mentor assists mentee
to in the transition from student to professional. They talk about practice, reflect
on their teaching practices and therefore develop self-efficacy and confidence
required for effective scientific teaching.

Evaluative support is developing positive attitudes. The mentor tries to facilitate
self-confidence of mentees about teaching and professional-development.
They have a strong sense of the situation for responding in the most
appropriate  manner in every situation. They appraise performance by
recognizing and acknowledging the achievements of mentees.

Emotional support is trust and helping people see things from a different
perspective, helping others achieve their potential. The mentor facilitates the
mentee’s commitment and motivation for teaching. They demonstrate high

professional self-esteem.

Planning and implementation of weekly lectures by practicum students and its

follow-up. Giving feedback in places deemed necessary after observation of the

candidates. [...] Guidance on whether they are adequate in academic
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infrastructure, to provide advice on missing issues, guidance on being patient and

tolerant. (Coordinator 2)

The main task of mentor teachers is to guide prospective teachers, to guide them

in the problems they will encounter and to find solutions to them. (Coordinator 4)

It sets an example for the practicum student about classroom management in

online lessons. It prevents in-class conflicts that may occur. (Coordinator 5)

A cooperating teacher is mainly a role model for the student teachers. They
observe him in classroom and in real situations. He helps student teachers gain

experience, and lead them. (Teacher 1)

A cooperating teacher should carry the roles such as being a facilitator and guide.

He/she should be courageous, engaging, and adaptable. (Teacher 2)

The basic role of a cooperating teacher is to supervise, model, guide and evaluate
teacher candidates in order to assist with the development of their teaching skills.
The candidate is learning to be a teacher and the cooperating teacher is the

instructor and model. (Teacher 3)

The role of cooperating teacher is to be the role model for his or her own students
and also for trainee teachers. While he/she is applying the teaching methods and
techniques of teaching English, the student teachers will see the application of

these and they will also try and develop their own teaching period. (Teacher 6)

In my opinion cooperating teachers are one of the most important contributors of
the practicum. They participate in the student teacher’s preparation program in
different ways. They not only help them in the classes moderating but also they are
the role models for the candidates. They support their student teachers both
theoretically and practically. The student teachers observe the cooperating teacher
and they absorb the teacher's way of attitude, teaching method, whether

kinesthetic or communicative, the way of communication with his/her students, the
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body language, the intonation of voice etc. So, | think they are like beacons for the

teachers to be. [...] | assist my candidates monitoring them, giving chance to

overcome their stage fear, connecting them to my young learners, therefore

socializing them. | take notes while they are teaching and discuss the Do’s and

Don’ts. (Teacher 9)

The role of academicians

University Supervisors are crucial stakeholders in the success of the practicum

program. Their role is to serve as a subsidiary mentor to pre-service teachers by using

their expertise and experience and guide them in the procurement of academically sound

and well-developed knowledge, skills, and attitudes. The university supervisor provides

the link between the university and the participating schools in the practicum. The

university supervisor should actively participate in the orientation, supervision, and

evaluation stages of the program. A supervisor has five major above mentioned

supervisory roles; Teacher, Counselor, Curriculum Specialist, Coordinator, and Evaluator

as suggested by Nerenz (2008).

a)

Teacher Role: It is commitment to teaching, personal and professional
development, and mastery of the content and techniques. It creates
opportunities for pre-practice of techniques and activities before the beginning
of the practicum.

Coordinator Role: It has a regular visit and observation program and learns
about the critiques from the cooperating teacher. They decided whether the
pre-service teacher is prepared to begin a practicum in the methodology and
the content areas, based on pre-determined criteria.

Counselor Role: It is helping the candidate teacher develop creative and
flexible occupational character, teaching style and philosophy. Student

teachers learn to make professional decisions in terms of his or her
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experiences not according to the judgments and values of peers. They learn
self-evaluation and taking independent action.

d) Curriculum Specialist Role: It is conducting training sessions in curriculum
development, implementation and evaluation. They try to improve the teaching-
learning situation, assess the program and provide feedback

e) Evaluator Role: It is evaluating the techniques used by the student teacher.
They evaluate the level of knowledge of the subject matter and of related
subject matters.

The university supervisor defines the scope of the practicum with the pre-service
teacher. He/she should help the teacher candidate meet the practicum learning
objectives. They discuss and develop a schedule or work plan together. At times, an
orientation is provided to the practice school. The supervisor asks the student to
participate in team meetings, departmental meetings and practicum courses at the faculty.
The supervisor provides constant supervision throughout the term. She/he suggests
resources and gives feedback on the completion of lesson plans, and reflective papers,
and other assignments, projects etc. The supervisor observes the teaching of the pre-
service teacher four times in a school term. He/she completes weekly and final evaluation
forms at the end of the practicum together with the mentor teacher (See appendix S).
Ensure that the student’s work can be evaluated by the academic program. Specific

arrangements may be required for confidential review of embargoed materials.

The university supervisor is involved in orientation, supervision, evaluation, and
overall concern for the practicum. | think that | effectively carry out my role as a
supervisor. Also, student evaluations submitted at the end of the academic term
show that | carry out my role properly. [...] The university supervisors’ professional
and educational background prepare them for their role in the practicum by having
supportive relationships with the staff in the practicum school and the mentors, by

guiding the student teachers in the design of lesson plans (e.g. how to apply theory
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to practice), and by having positive interactions with their students in practicum

(e.g. facilitating students’ learning, contributing their achievements). (Academician
1)

Our role is to organize and observe teacher candidates’ practicum period. This

includes monitoring teaching hours on the organized basis. (Academician 2)

University supervisors’ bring their experiences as teachers, learners and
researchers to the practicum courses. Their academic background allows them to
bring a more scientific perspective whereas their teaching experience has a more
practical perspective leading to bridging the gap between theory and practice. This
is of course better achieved in collaboration with the mentor teachers at schools.

(Academician 3)

In my feedback sessions with the pre-service teachers after their practices, | sense
that what | mostly do is to help them recognize themselves, their skills and abilities
as a teacher. Without hearing them from me, they will not realize even the best
parts of their practices. All of these experiences come together and support my

views of having a crucial role in shaping their teaching role. (Academician 4)

(A university supervisor role) A wholesome role model, someone to model after as

a person, as a teacher and a guide. (Academician 5)

Observation

Characteristics of observation

Before the Covid-19 pandemic, during traditional teaching observation was
possible with regular school visits by the academicians. Pre-service teacher observation
mainly focused on supervisor role and resulted with post-lesson discussion (Lombardi,
2001; Hobson, 2002; Zeichner et al., 1988; John & Gilchrist, 1999). However, after the

pandemic, with distance education, due to the overlapping schedules of teachers,
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academicians and teacher candidates, the university supervisors couldn’t observe the pre-
service teachers. They had to try different ways to find a solution. Some of them asked the
pre-service teachers to record the lessons. Lesson plans and records of work were
checked afterwards. Or requests for observation were made at any time from the pre-
service teachers. They called for an online video conferencing with the cooperating

teachers when the need arose etc.

Based on my in-class observations as a supervisor, the teacher candidates take
supervisor feedback, mentor feedback and peer feedback from the other teacher
candidates. This supplies them to be more informed about their in-class teaching
performance. They have a chance to learn their strong points and the points that
should be improved. | find in-class observation very beneficial because | witness to
their improvement in their practicum process. | do not suggest any change in this

process. (Academician 1)

(She gives feedback) After their performance without interrupting, | make sure that

| am a non-participant observer. (Academician 3)

When the concern is my process and my evaluation of this process as a
supervisor, | would suggest that | might have been better if | had more time to
spend with them (I have been offering 4 courses in a semester). Right now, | am
doing my best to visit the classrooms they have classes, to take notes while
observing them as well as to provide them feedback after their practices.

(Academician 4)

Frequency of observation

The university supervisor is expected to observe each pre-service teacher four
times each term while the student is actually teaching a class according to the Ministry of
Education Teaching Practicum Provisions (See Appendix S). Unfortunately, there was a

huge difference between the ideal implementation and real implementation. Very few of
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the academicians could observe the teacher candidates four times, many of them couldn’t
attend their classes and observe their teaching enough. Pre-service teachers has an
expectation from their supervisors to use observation notes, and to provide a very specific

and detailed feedback (Bunton et. Al, 2002)

| observe the progress of the student teachers during the teaching practice every

week regularly. (Academician 1)
Generally two times. If there is a problem more times. (Academician 2)

We are expected to observe them at least 4 times and this is what | try to do.

(Academician 3)

During these days under Covid-19 circumstances, they have 4 practices in a
semester in online classroom through Zoom. Unfortunately, | had no chance to
attend all of their classes. However | have been taking the advantage of this
process and asked them to record their classes. In a sense, in the end of this
semester, | will manage to observe their four practices based on the recordings.

(Academician 4)

Four times per semester during online course. (Academician 5)

The role of coordinators

Coordinators are one of the important stakeholders of the practicum process and
have really significant duties as mentioned by the American Psychological Association.
(APA, 2002, p. 7)

Notwithstanding, the coordinators hold termly practicum information meetings for
pre-service teachers at the beginning of the term. They communicate with everybody for a
satisfactory working relationship between the student, school and faculty. They take part
in the management of all aspects of practicum including pre-service teacher placements
and the selection, training, and coordination of practicum supervisors along with the

faculty coordinators. Administration and all related tasks are completed accurately and on
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time thanks to them. They seek for feedback from pre-service teachers and supervisors to

improve the practicum program.

Guidance and counseling for a candidate teacher in an online teaching practicum,
Objectively evaluation of the work of the candidate teacher, To make the candidate

teacher love the profession, to make them enjoy the profession. (Coordinator 1)

As actors in education, mentor teachers are more aware of the problems to be
encountered in practice. In this respect, cooperation with implementation

coordinators will further enhance the application experience. (Coordinator 4)

Skills

Teacher's skills

In pre-service teacher education, teaching skills are acquired through linking
theory and practice in real classroom environments. Online teaching is mainly
communicating information. It may be in different ways; verbal, written, or via any visual
and artistic demonstrations. Online language learning and teaching skills are different
from traditional language courses “whose subject matter is communication” and there is a
“need to focus on the form of interaction as well as the content” (Hampel & Stickler, 2005,
p. 312). Unfortunately, many language teachers are devoid of the technical and software-
specific skills. Bennett and Marsh (2002, p.16) underline the advantages in relation to
independent and collaborative learning particular to online learning. Besides that,
socialisation, active participation and collaboration are equally important for online
teaching (Jones & Youngs, 2006). Students learn better when they have fun or when they
do something interesting. Organization skills, lesson planning and using various resources
are necessary. However, Chakraborty et al. (2021) noted that teachers still lack
confidence on ways for online assessment techniques. Dedication and confidence in one-
self is also crucial. Being creative, finding enjoyable ways for students to learn helps as

well.
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Online teaching requires different abilities and skills compared to classroom
teaching. Apart from the technical requirements such as good command of
computers and use of different types of software, a teacher should have different
type of classroom management skills in order to get the students involved the

lessons. (Teacher 1)

Teachers are trying differential teaching strategies to satisfy a slow learner and
quick learner. So, they will be forced to bring in a lot of creativity and diverse

strategies which in turn require additional preparation time. (Teacher 3)

To provide more qualified guidance by using their experiences. The attributes of a

cooperating teacher should be contemporary, innovative and didactic. (Teacher 5)

Both teachers and student teachers need to know how to deliver online lessons

successfully. (Teacher 9)

Digital literacy

Digital literacy which was first coined by Paul Gilster in 1997 is “the ability to use
digital resources, tools and services, and apply it to lifelong learning processes” (p. 20).
Therefore, online practicum is an important part of pre-service teacher education and
provides the pre-service teachers with the opportunity to apply digital literacy skills. In line
with the essence of digital competence, digital competency admittedly involves more than
the knowledge of how to use devices and applications (Janssen et al., 2013, p. 480).
Digitally-literate pre-service teachers prioritize using digital tools and systems which are
employable to educational settings. (Admiraal et al., 2016).

As far as it can be understood from the comments, the teacher training education
received at universities do not prepare the pre-service teachers for their role in online

practicum.
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Their ability to use Web 2.0 tools effectively in their courses and their past

experience prepares them for this task. (Coordinator 1)

Effective computer use should support the lessons visually and audibly with

materials. (Coordinator 3)

They should be familiar with technological developments. They must be able to
use the online platform they use. They should be able to use methods that support

students' different learning skills.

| had difficulty in using Zoom. | wish we would have been taught how to use this
kind of apps that we would use in online classes. Both trying to teach and
admitting the students to the class and etc. were really distracting. Students said
me their friends tried to join and wanted me to join them. | tried to look at the
screen and figure out the problem. It would have not taken our time if we had

informed about how to use them. (Pre-service Teacher 27)

We had the opportunity to teach English while using Instructional Technologies. |

believe that it has enriched our teaching significantly. (Pre-service Teacher 6)

| have a e-Twinning project, while carrying out it, | have learned some web 2.0

tools and used some of them in my online lessons. (Teacher 8)

Rapport

According to Bain (2004), “excellent teachers produce important educational
results” (p.5), such as high achievement on standardized and professional tests by
inspired students. How do these teachers achieve this? They change the way students
“think, act or feel” (p. 7). The best teachers teach to love learning. In their classes,
understanding is more important than remembering, arguments and evidence is more
important than facts and figures (Brinthaupt et al., 2011). They have an effective
communication with students; they transmit their attitudes toward their profession and

discipline to students.
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Throughout the practices, | always prepare diverse materials for my students to
enhance their learning. The slides that | use always include varied pictures, which
is appropriate to the students’ ages and interests, and the games that | design
generally in the form of collaboration. To design the materials for the class, | make
use of lots of websites such as Storyboard and Wordwall because I’'m aware of the
importance of using technology to improve learning context and process. (Pre-

service Teacher 30)
My strength was that | was able to create a bond. (Pre-service Teacher 5)

A cooperating teacher is the one who introduces the student teacher to class and
school dynamics. [...] S/he should be professional, respectful, supportive, positive

and understanding. (Pre-service Teacher 7)

Academician's skills

University supervisors have educating, coaching, counselling, and directing skills
in combination and apply them simultaneously throughout practicum. Top skills of
supervisors are interpersonal communication, critical thinking, leadership, empathy,
conflict resolution, problem solving, time and priority management and diversity tolerance.
As suggested by Compton (2009) to improve the preparedness level of language teachers
for online language teaching, academicians throughout their courses at faculties should
also: a) develop online language teaching skills; b) develop online teaching skills at
different levels of expertise and responsibilities for different roles; c) revise existing
technology knowledge; and d) implement early online field experiences and online

practicum.

| believe that my education; expertise in foreign language teaching and applied
linguistics; and my teaching, service, and research experience make me a strong

faculty member. [...] Their academic knowledge on how to design the course and
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to teach, effective communication and problem-solving skills, leadership, empathy
and compassion, classroom management, and self-confidence can be listed as

important features that university supervisors should have. (Academician 1)

Our educational background and experience bring us to this responsibility in
school practice. Academic properties as well as personal qualities are necessary.
Knowledge, patience, human relations and experience are valued. (Academician

2)

Table 20

Stakeholders of Online Practicum

Number of Number of
Participants Codes
Definitions 4 4
Expectations From Stakeholders
Expectations From Pre-Service Teachers 6 7
Expectations From Teachers 3 5
Expectations From the Academicians - -
Observation 6 6
Training 3 3
Expectations From Students 2 2
Relationship Between Stakeholders 2 2
Pre-Service Teacher-Teacher 3 4
Problematic Aspects of Relationship 5 6
Pre-Service Teacher-Academician 4 7
Pre-Service Teacher-Student 7 9
Academician-Teacher 3 3
Cooperation Between Institutions 4 4
Roles of Stakeholders
The Role of Teachers 8 10
The Role of Academicians 5 6
Observation 0 0
Characteristics of Observation 3 3
Frequency of Observation 5 5
The Role of Coordinators 2 2
Skills
Teacher's Skills 4 4
Digital Literacy 6 7
Rapport 3 4
Academician's Skills 2 3
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Online Practicum

There are four categories under the Online Practicum Theme.

a) Online Teaching Process

b) Interaction During Online Class

c) Online Teaching Related Challenges

d) Evaluation

33 codes emerged as a result of the Project map analysis of the Online Practicum
data. It is demonstrated in the figure.
Figure 14

Online Practicum Model (NVivo 12 Pro Code-Subcode-Part Demonstration)
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The Online Practicum Code Cloud prepared according to the intensity of the
expressions of the participants. The size of the texts in the code cloud indicates the

intensity of use of the codes.
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Figure 15

Online Practicum (NVivo 12 Pro Word Cloud)
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Online teaching process

Adaptation period

Regardless of the level and specifics, the primary goal of online practicum is to
provide exposure to hands-on experience for the pre-service teachers (Frey, 2008).
Owing to the Covid-19 pandemic both the teachers and the students encountered with
online teaching immediately and unfortunately they were caught unprepared. The
outbreak of the coronavirus drastically affected daily life and institutions of education had
to move towards remote learning in emergence. Multiple terms such as online learning,
remote learning, and distance education were used to describe the urgent transition to
teaching remotely during quarantine. However, emergency distance education spared no
time for planning, flexibility, digital literacy, internet ethics, managing student expectations
and resolving technical difficulties beforehand (Gelles et. al., 2020). As a result, it took

them some time to adapt to the process.
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Teachers are just experiencing online education. The fact that such a global
pandemic had not been encountered before has caught them unprepared. In this
regard, our ministry also strives to minimize the adaptation period of our teachers
with both technical infrastructure improvements and in-service training activities.
(Coordinator 4)

We are not prepared to have real-life situations and we do not have enough
experience how to handle the classroom fully. (Pre-service Teacher 22)

Speaking of the pandemic, the teachers are also going through extraordinary times
and trying to manage the situation blindfold. More or less witnessing the
management of the situation can be valuable as well. (Teacher 1)

Online learning is an educational process which takes place over the Internet as a
form of distance education. Distance education became ubiquitous as a result of
the COVID-19 pandemic during 2020. Because of these circumstances, online
teaching and learning had an indispensable role in education programs. (Teacher
3)

It can be used in extreme situations like Covid-19. (Teacher 5)

For me practicum must be face-to face but due to the Covid 19 there is no chance
to practice in person unfortunately! Distance Learning became the core of the

education and online teaching is our reality this year. (Teacher 9)

Reflection

In teacher education students ‘are expected to acquire, decipher, and understand
a wealth of information, both pedagogical and practical’ (Wishart, 2009, p. 266) while
shuttling between university and practicum school. The use of reflective journals in
teaching practicum has been a common practice. In the field of teacher education,

reflective practice is a widely used tool by many academicians to boost candidate
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teachers’ reflective skills (Fenwick, 2001; Orem, 2001; Ramano, 2006; Richards and
Lockhart, 2001, Scott, 2001)

For the students started learning through distance education during pandemic, it
had become a must to do the practicum online as well. Otherwise, the pre-service
teachers would graduate from their faculties without having any field experience. In the
previous year, this was the case actually. But with the decision of MoE, they started to
online practicum this year. Of course, it was quite normal to have some problems.
Because, practicum in essence, is not very suitable for online education. Nonetheless, it
was the only alternative under these bad circumstances. Therefore, the facilities for the
candidate teachers or activities to be implemented were limited. As Murray-Harvey et al.
(2000) mentioned, the teaching practice experience is found to be the most stressful part
of the teacher training, and many pre-service teachers need practical and emotional
support during the practicum. Compared to traditional teaching, the candidate teachers of
the pandemic were unlucky. If they had the chance to be in a real classroom, they would

have used much more teaching methods, drills, activities, communication, drama etc.

In my classroom, just one student opened his camera. However, everyone tried to
participate in my lecture. | felt quite happy, as our teacher labelled that classroom
as “the silent one”. | let them correct themselves and encourage them verbally. |
said, “You do not need to worry about your wrong answers, | am here to help you.
Everyone can make mistakes.”. Then they answered more eagerly. There were
some quite pupils, but | made them participate in too. The only thing that | would
change was to be in the real classroom environment with the students. As | had
some teaching practice before, | do not think that | have something to change yet.
(Pre-service Teacher 2)

There is a student who suffers from autism. As | didn’t have any experience about
how to behave to people who have special needs, when the observer teacher

wanted him to participate in the activity and he shaked his head to show his
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willingness, | just said okay and wanted another student to answer the question.

(Pre-service Teacher 27)

In this class, we were learning about how to write a biography and we started with
reading an example of it. Then, we took a look at the vocabulary in the reading
passage. The passage was about Nelson Mandela’s life. Afterwards, | present
them a slide about how to write a biography. The students did an activity about
chronological order of the biographical passages. Lastly, | asked them to write a
140-190 words long biography about someone they want as homework. [...] |
taught the Passives in Present and Past Simple Tenses to the class on Thursday.
First, we read a passage about talented people like Einstein, Mozart and
Shakespeare. Then, we took a look at vocabulary focus. Afterwards, we learned
about Passive and we tried to find some passive sentences in the passage that we

had read. (Pre-service Teacher 3)

| presented the modals to the class, the students played Kahoot with another pre-
service teacher. And, | realized that students understood the topic very well which
was quite motivating for me. | spoke English from the beginning to the end of the
class. However, | only gave the Turkish meaning of the modals to make sure that

the use of the modals is understood. (Pre-service Teacher 6)

| asked questions to my students about their favorite sports. They answered my
questions enthusiastically and then we created a mind map together with the ideas
that the students came up with. We listened to a song and we sang along to it.
Then, | introduced vocabulary and grammar by providing my students with various
examples and visuals. | elicited their answers by encouraging them to participate in
the lesson. Then, | asked the questions on the worksheet that | prepared, and the
students were able to give correct answers to each question. Finally, | asked the
students to make sentences by looking at a variety of pictures. | encouraged the

use of English in class throughout the lesson. (Pre-service Teacher 7)
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Teacher feedback

Feedback on teaching practice is a highly significant component of professional
development. According to the findings of Smith and Lev’s 2006 (p. 298) study, “ the most
important institutional support resources for the students during their teaching were found
to be the teacher educators who were supervising the practice teaching, and feedback
sessions that students had with the supervisor”. It's very important for the pre-service
teachers to receive positive feedback from their mentor teachers. Academicians and
mentor teachers at teacher education programs should create ways for negotiation of
reflection, meaningful feedback and constructive criticism over teaching performance
(Eisner, 2002). Hence, they can regulate their teaching activities accordingly with an
improved self-confidence and motivation.

Personally, | was satisfied with my own performance. My lecturer also

congratulated me on the activities and my teaching. [...] my teacher said “You

were amazing, | had nothing to add.”(Pre-service Teacher 2)

| think that my first teaching was very productive and without major mistakes. | can

proudly say that it was quite good according to my mentor teacher’s feedback. [...]

my mentor teacher said that “| liked your energy you have been adding to the
classes and intonation. Your practice parts are keeping the focus on the related
subjects.” [...]There was only one weak side of her and that was her intonation. As
our mentor mentioned, she needs to use more stress on her speech to keep the
attention of the students. (Pre-service Teacher 22)
In our micro-teaching sessions in ELT, my teachers also indicate the effectiveness

of my voice and pronunciation. (Pre-service Teacher 26)

Class management

One of the biggest problems the pre-service teachers faced during online

practicum was the class management. Pre-service teachers’ relationship with their pupils
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ability to manage the class is critical on the route to becoming teachers. It is

for candidate teachers to assert their authority on students, maintain cooperation

with them and somehow influence their beliefs and behaviours. (Hirschkorn 2009; Oberski

et al.1999). If they had been in a real classroom, they would have the chance to build

authority

through eye contact, facial gestures and voicing. Yet, in online practicum you

can’t control the class when the students are not even listening. The students were highly

distracted at their homes. Still, they had fun with online games and competition inclusive

activities.

I managed to make everybody participate in the lesson. My teaching method and
usage of different kinds of online materials (Kahoot etc.) worked. | didn’t see a

point where | was mistaken about something. (Pre-service Teacher 12)

She had some unfortunate events during her teaching process. One of them
was, she couldn’t silence them, maintain the class order. Everyone was
speaking at the same time. Secondly, she didn’t do much to control the class,
too. She was trying to reply every question or every little complaint the students

have and this caused disturbance. (Pre-service Teacher 22)

However, because of some technical problems | could not see the remaining
time in Zoom so | was fussy in the last 3-5 minutes of the lesson. | asked the
remaining time to the students so it can be considered as a weakness in terms of

classroom management. (Pre-service Teacher 37)

Even though there might be problems in terms of class management, the way

how he handled the class was effective. (Pre-service Teacher 6)

For me practicum must be face-to face but due to the Covid 19 there is no
chance to practice in person unfortunately! Distance Learning became the core

of the education and online teaching is our reality this year. (Teacher 9)
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Variety of materials

The use of the Internet for teaching purposes has been in rise for a few years.
Online education became an era in which visualization became prominent. In the chase of
the rapid advances in technology, researchers are trying to exploit the latest resources
and teaching tools (Karuppan, 2001). Online education requires additional time for
teachers to familiarize with and build the platforms and materials needed, according to
Hodges et al. (2020). Since, the pre-service teachers are young generation themselves,

they didn’t have difficulty in finding innovative, various and colorful materials.

The students were interested in the animation | showed them. | am sure that they

like visual materials now. (Pre-service Teacher 26)

Teaching online can be fun when it comes to teaching English. We can find so
many materials online such as videos, audio tracks, pictures, games etc, and we
can integrate them into our teaching easily. When | use these kinds of materials.

(Pre-service Teacher 6)

She used a variety of visuals and the test that she prepared was appropriate to the

age level and proficiency level of the students. (Pre-service Teacher 7)

L1 use

At every stage of language education, there will always be L1 use. There are two
contrasting views in relation to L1 use; while traditional approaches exclude L1 use (Ellis
and Shintani, 2014), the other belief is that L1 can make a positive contribution to L2
learning outcomes (Rolin-lanziti & Varshney, 2008) Prior experience as language learners
affects teaching philosophies and practices. Lortie (1975) entitles it as ‘apprenticeship of
observation’ and says that pre-service teachers intuitively imitate their school teachers’
behavior. In an effort to explain this phenomenon, Borg (2004, p. 274) mentions that
‘student teachers arrive at practicum courses having spent thousands of hours as pupils

observing and evaluating professionals in action,” which in turn contributes to and effects
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their identities as prospective teachers. Especially with young learners, the mother tongue
instructions cannot be skipped by teacher candidates. Otherwise, many grammar themes
won’t be understood enough. But, a qualified teacher candidate knows how to balance L1
and L2. A balance of L1-L2 proportion in the classroom by pre-service teachers should be
preferred, they should make informed choices on teaching and raise awareness on the

selection of instructional procedures (Wach & Monroy, 2019).

| used clear instructions, gave them both in English and in Turkish. | explained
them what they were going to see and what they had to do for each part. (Pre-

service Teacher 22)

Sometimes, students didn’t understand what | was saying. Although | gave some
examples, they did not understand me, and | didn’t want to use our native
language. Then, the observer teacher translated it to Turkish. [...] she needs to
improve is that she used a lot of translations while she was teaching. | think the
students didn’t need it because they understood what she said. Maybe she
translated her sentences in order to convey her message clearer. (Pre-service

Teacher 27)

During my teaching, one of the students asked a question that | wasn’t expecting.
Actually, he asked “hocam, what is portable?”. Of course, | know what “potable”
means, but at that moment, | was just thinking how to explain it because | know
that explaining with words would be insufficient for the students. Suddenly, | took
my computer charge device and showed it and explained how something portable
works. Relating the concepts with realia in such a limited time made me happy. In
return the students said “hini ¢ok iyi anladim hocam”, which makes me feel like a

real teacher. (Pre-service Teacher 31)
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The only aspect that was not very suitable for a language class was the use of
mother tongue; however, it is not a lack of proficiency by the side of trainee
teachers but by the side of overall language education in the country, in my

opinion. (Pre-service Teacher 37)

| think it would have been much better if she had spoken in English more. [...]JAs

for the weakness, she used L1 too much. (Pre-service Teacher 7)

Emotions of pre-Service teachers

It's quite normal for the pre-service teachers to feel reserved at the beginning of
their teaching practice due to lack of experience. They can have ups and downs time to
time. Marais (2013, p. 215) revealed that candidate teachers both have the positive
feelings such as happiness, satisfaction and self-validation and negative emotional
feelings such as fear, anger and confusion together throughout their practicum process.
Gradually, they will have more self-confidence upon contact with the pupils, and reflect

this into their teaching.

| was so excited at the beginning. After asking the students some questions about
their favorite free time activities and making a mind map together, both | and the
students were able to get to know each other well, which enabled us to be more
comfortable and relaxed. Throughout my teaching experience, | felt so self-
confident and proud because | was able to see that all of the students could

understand what | taught. (Pre-service Teacher 7)

Peters (2008, p. 5) also investigated the emotions of pre-service teachers. The
support received from mentor teachers, positive interaction with the learners and the
having new perceptions were found to effect the pre-service teachers positively.

Candidate teachers learn to manage their emotions at the end (Gallant 2013, p.163).
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| sometimes haven’t contacted with the students which make me sad and nervous.
| ask questions but they do not want to participate in lectures, so this makes me
down. But the time has passed, they have become more motivated and started to

join to the activities. (Pre-service Teacher 9)

Contentment

Maintaining an emotionally-managed classroom, without too much or too little

emotion, on both the teacher and the students’ part is called emotional competence and it

ia a teacher ability that needs to be developed (Benesch, 2012). Student teachers should

be willing to take risks, communicate freely and scatter positive feelings around them

(Borg,

2006). The pre-service teachers showed quite positive reactions to online

practicum in general. When they saw that their students started to learn, they also felt very

happy.

It felt good to teach English to a real target audience. After 4 years, | finally felt like

a teacher. (Pre-service Teacher 11)

| felt proud and successful. As time passes and | give lectures to the 7th grade
students we began to get along very well and they participate in my class. | felt

happy. (Pre-service Teacher 12)

| really felt happy when students became volunteer to answer the questions and
when they enjoyed while doing an activity. In addition, | felt proud when | saw the
students had learnt the structure and answer questions correctly. (Pre-service

Teacher 3)

Stress and anxiety

anger,

p. 28).

Stress an unpleasant, negative emotion felt by pre-service teachers and includes
anxiety, tension, frustration or depression during teaching practice (Kyriacou, 2001.

Every practicant might have different versions of stress naturally. One of the issues
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that provoked anxiety on pre-service teachers was the presence of the university
supervisors. The other issue was the reactions they received from their pupils. Kim and
Kim (2004) mentions that teacher candidates feel stressed at various times such as when
speaking English, teaching speaking and listening skills, having unmotivated students,
having class management problems and being observed.

They wanted to be shown respect like real teachers.

They all agree on that it is anxiety provoking. | mean when they see me during
their practices (even in online classroom), they say that they get nervous and
anxious. However, we need to be there and observe their practices so that we will
be able to provide them feedback. | suppose my appearance there as a supervisor
will make them more alerted for the things in the classroom. For the first
experiences, it is quite normal that they get stressed. However, in time, they will
get used to my appearance there as well. In my personal and professional opinion,

observing a classroom is very beneficial for the student teachers. (Academician 4)

| was also scared when | saw that all student’'s cameras and microphones were

off. But | relaxed after the introduction part. (Pre-service Teacher 16)

| was very excited at first and | wasn't sure whether | could direct the course, but
then | got used to the energy of the classroom and | can say that it was more
comfortable in the following minutes. | owe this to the students being friendly and

talkative too. (Pre-service Teacher 23)

Pre-service teachers can feel stressed in managing the time and the class

(Murray-Harvey, Slee, Lawson, Silins, Banfield, & Russell, 2000).

My anxiety level was high; however, after seeing that | could manage the class,
use English fluently and teach effectively. | think | will not be nervous like this

anymore. | can say that | really enjoyed teaching. (Pre-service Teacher 6)
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| am a perfectionist and | want my students to take the courses seriously too.
When | see the opposite | kind of feel the professional aspect of my teaching isn’t
been realized. This makes me worry about my further teaching aspects. (Pre-

service Teacher 26)

| was super excited; it was the first experience. Even we did many micro-teachings
at university, it was the first at real classes. Also | was stressed about technical

problems that would possibly occur during the class. (Pre-service Teacher 27)

At my first teaching time, | felt very anxious before starting class, thinking that |
might make mistakes, or no one might understand me. However, after practicing
one or two classes, | realized that they understood everything | explained correctly
and can put this knowledge into practice. Seeing that, | gained my courage and
self-esteem to teach them; now | do not feel anxious at all! (Pre-service Teacher

30)

Evaluation-based practicum is another reason for stress for candidate teachers

(Celik, 2010).

When | learned that | would be evaluated by my peer, | felt a kind of stress, which
hadn’t happened to me in my previous teaching sessions. Being aware of this
made me feel anxious about my performance. However, observing my pair
according to a scale made me be aware of important aspects of teaching. So, |

was able to reflect these into my upcoming teachings. (Pre-service Teacher 31)

Comparison of online vs traditional teaching

The Internet has become one of the vital ways to find resources for research and
learning for both teachers and students to share and acquire information (Richard & Haya
2009). Although pre-service teachers had contradictory opinions about online teaching, it
wouldn’t be wrong to say that online teaching was very disadvantageous in general

compared to traditional teaching. It had very limited benefits though. Especially in
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situations where equal opportunities cannot be provided and students have limited
opportunities, distance education is beneficial for ubiquitous learning taking advantage of
educational technologies (Ozdemir & Ugur, 2021). Also, Passig & Levin (2000) concluded
that using multimedia approaches gets the student not only to study the subject matter but
also to learn how to deal with the virtually programmed environment. In the information
and technology era, the use of distance learning allows people to remain present in
courses without being obliged to travel long distances (Bisciglia & MonkTurner, 2002). But
in terms of long-term learning outcomes, online and traditional courses differ in applied

learning areas and ultimate knowledge transfer (Hansen, 2008).
| could use audio and visual realia better. That’s all. (Pre-service Teacher 2)

| think online teaching practicum is good when face-to-face, real practicum is
impossible but online practicum does not feel the same as face-to-face one. It
does not provide the same teaching-learning experience, unfortunately. (Pre-

service Teacher 28)

We need to see the class environment. It is so different to dress up accordingly
and going to class from just sitting in front of a computer. Also its really hard to
maintain class control in online practicum since students can speak at the same

time. (Pre-service Teacher 29)

| find troublesome is that there are few methods a teacher can make use of during
online classes. While giving instruction, a teacher can’t use methods like modeling
and total physical response efficiently. Also, for group activities, online education
does not provide enough opportunity. Focusing on skills like speaking and writing
is especially hard during online education. Students’ attention is easily distracted
since they are at home. There are so many distractors and it is sometimes difficult
to get their attention. Also, in face-to-face education, a teacher can play games,
make use of physical stimulants, and use gestures more effectively. [...] Online

teaching lacks most of the benefits that face-to-face education has. The methods
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and techniques we can use during an online lesson is limited. We can’t focus on
skills like speaking, writing due to the lack of group work, real interaction between
students and teachers.[...] Feedback is limited. Traditional classrooms let teachers
provide instant feedback but that's not the case in online classes. (Pre-service

Teacher 32)

| had to find the activities that | could use in the online environment, and | had to
eliminate the ones that | can use in the classroom environment. (Pre-service

Teacher 6)

Of course all of us were taught face to face but in case of this situation they must

have learned how to use the technology to teach anything. (Pre-service Teacher 4)

Interaction during online class

Attendance

Thanks to developments in technology-aided learning, attendance is no longer
limited to face-to-face interactions (Garrison, 2011). Students’ presence in lectures are
called attendance. In online education, attendance and participation should be
distinguished. Low attendance is a significant concern to educators (Traphagan, Kucsera,
& Kishi, 2010). As a result of the poor economic situation, many students in Turkey do not
have the necessary equipment e.g., pcs, mobile phones, tablets for online education. This
prevented them to attend the classes. Romer (1993) has shown that, in terms of
performance, there is a difference in full grades between a student who attends regularly
and who attends atypically. In the same spirit, Durden and Ellis (1995) concluded that
absenteeism is not by chance associated with poor academic performance. Rodgers and
Rodgers (2003) found that attendance has a small, but statistically significant, effect on

academic performance.
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Sometimes, | felt discouraged because most of the students did not even connect
to the lesson so | had to teach a lesson to 3 or 4 students at all. It was hard to hear
an answer from them because they did not want to be involved in. (Pre-service

Teacher 15)

There are still problems with the number of absent students and in-class
participation. [...] Me and my peer’s biggest issue throughout our practicums is the
absence of students’ in class times and their unwillingness to participate in the
classes but we have realized that these two issues have nothing to do with us as
pre-service teachers. The students do the same for their other subjects too and
because they do not think that English is as important as Math etc. they just prefer

not to attend and study for their exams. (Pre-service Teacher 26)

In the first week of my online practicum, | experienced the student participation
problem. There were 17 students online and only 5 or 6 students participated in the
lesson. [...] Not all students can access to the internet, necessary devices, etc.

(Pre-service Teacher 32)

Not everybody has the opportunity to join the classes. (Pre-service Teacher 5)

Active participation

Even though, some students had the chance to attend classes, they purposefully
preferred not to participate in the lessons actively. They either turned off their cameras
and microphones or didn’t reply to their teachers questions.

Taylor (2002) investigated students' participation patterns in online courses and
identified three types of participation.

a) workers; proactive participation group

b) lurkers; peripheral participation group

c) shirkers, parsimonious participation group.
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While workers participated actively in the discussions and visited the online
meeting regularly, lurkers participated sporadically mostly in a "read-only mode." Shirkers
had the least performance with fewest postings and visits to the online meeting.
Vonderwell and Zachariah (2005, p. 225) also indicated that “online participation levels
and patterns of participation are under the effect of technology and interface
characteristics, field experience, student roles and tasks, and information overload.
Technology, the interface, the behavior of the group, and the characteristics of those

students in an online learning course influence the participation and learning outcomes” .

We are not sure how to plan an online lecture since nobody wants to show up or
even they do, they avoid talking while lessons. It is not possible to give a healthy

lecture in these conditions. (Pre-service Teacher 15)

Since it was my first time teaching online, | had some difficulties. The student’s
cameras and microphones were off during the whole lesson and they barely
participated in the activities I've prepared, so | had to push them a bit. | was just
asking questions but no one was answering and it was bit of a challenge for me.

(Pre-service Teacher 16)

| still struggle with participation in one of my classes. As we didn’t have a chance
to meet, they probably get shy while speaking. Even though | encourage them to
speak no matter how correct their sentences or whether they will do mistakes or
not, sometimes they choose to stay silent. | try to ask questions by changing their
forms again and again or support them with materials and feedback when they
participate. However, there is still a need to increase their participation. Although
one of my classes is like that, the other class always participates in each activity
and question | ask. In my opinion, they are more risk-taker learners compared to
others. [...] The only thing that upsets me is that not every student is joining the

class. Actually, they are also not in their own teacher’s class, but | really desire to
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hear each of them. | am trying every way to reach those students more in each

lesson. (Pre-service Teacher 30)

To ensure student participation, | called the inactive students with their names and
wanted them to participate. But most of the students turned off their microphones
and cameras. | realized online education is harder than face-to-face education and
there are few things a teacher can do to ensure their participation. [...] ensuring
student participation is almost impossible. Most of the students turn off their
cameras and microphones. When we call out their names, they do not even
answer. Most of them just join in the lesson and go to sleep. Participation rate is

very low. (Pre-service Teacher 32)

The students participated in the lesson enthusiastically and answered most of the

questions correctly. (Pre-service Teacher 7)

The only problem | encounter is activating the students during lessons. (Teacher

1)

Interaction

Interaction for learning purposes is considered to be a reciprocal event between

the learner and learning environment that brings the learner closer to achieving an

educational goal (Wagner, 1994). One very important handicap with the online teaching

was the lack of interaction. It was not possible to assign group activities or speaking tasks

in online courses which in turn avoided the students from communicative activities. Online

group learning, in other words computer-supported collaborative learning (CSCL), creates

an ideal environment whereby interaction among students plays a key role in the learning

process (Lipponen, 2002).

| cannot group students easily on online education. (Pre-service Teacher 2)
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Not having face-to-face interaction and not being able to give immediate feedback
to talking students are among the biggest problems in online teaching practicum.

(Pre-service Teacher 22)

Inability to communicate effectively with students and to be unable to perform

interactive activities. (Pre-service Teacher 23)

It restricts teachers to use group works and pair works. It is hard to manage it in

online classes, which is the biggest weakness. (Pre-service Teacher 27)

Online classes also limits the activity options to prepare. It is not very possible to
arrange group/pair works so there is mostly no student-student interaction in the

class. (Pre-service Teacher 37)
The students were willing to play the game. (Pre-service Teacher 6)

| have mostly felt the need of doing pair work/group work activities and obviously
wish to do those activities most. [...] While student-teacher interaction is very
limited in online teaching, student-student interaction is almost never observed.

(Teacher 1)

Teaching practicum become more effective for teacher candidates and students if
candidates are enabled to participate in the lessons by interacting with the

students. (Teacher 5)

Motivation of students

Motivation is a strong factor that influences student learning. Online education
requires students to be self-regulated (Abrahamson, 1998). While student motivation is
already something difficult to develop, it became much more harder in online teaching.
Poor motivation is unluckily defined as a decisive factor which contribute to the high

dropout rates from online courses (Muilenburg & Berge, 2001).
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Mullen and Tallent-Runnels (2006) found that classroom environment, instructor
support and demands were perceived differently in online and face-to-face teaching
respectively. The differences related mostly to students’ motivation, course satisfaction,
and achievement.

It had been better if online instructors created an open, interactive, and learner-
centered atmosphere for students where they can express their feelings, thoughts, and

concerns freely for increased motivation in online learning (Chen & Jang, 2010).

There is not any student who opened their cameras. Students are bored easily.
Face-to-face activities would be much better. [...] The students lost their interest
towards courses as a result of pandemic restrictions. They answer to the

questions, but they need to be encouraged all the time. (Pre-service Teacher 2)

| realized that the students were bored to death because of ordinary reading texts
and their activities. In order to motivate them | prepared an animation to teach
vocabulary which they liked very much. | tried to appeal to their visual senses. On
the contrary, | was impatient while waiting for students voluntarily attending the
session. [...] The students were interested in the animation | showed them. | am

sure that they like visual materials now. (Pre-service Teacher 26)

The activity | chose for the topic were really entertaining and educating for
students. Students are motivated enough to participate in this activity which was a

kind of game that told us about our future. (Pre-service Teacher 27)

Online teaching related challenges

Technical challenges

There are unfortunately barriers to online education at a distance. Out of all the
stakeholders of practicum process, the ones who experiences the technical challenges
the most were the pre-service teachers themselves.Technology related problems can

arise frustrations in students as well. Frustration inhibits learning. Two aspects of learning
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are affected by frustrations: cognitive and affective (Jonassen & Grabowski, 1993). High
levels of anxiety inhibit the storage and processing capacity of working memory and
inferencing is not possible (Darke, 1988). Furthermore, frustration demotivates students
(Jonassen & Grabowski, 1993). As indicated in Berge’s (1998) study, challenges in the
technical area are lack of system reliability, lack of connectivity, no access to internet,
inadequate hardware or software, computer or system setup problems, inadequate

infrastructure and inadequate technical support.

Although the EBA system is troublesome at first, it is currently working without any

problems. (Coordinator 5)

There are lots of technical issues during the lessons. Lagging, unstable internet

connection, device-related problems are some of them. (Pre-service Teacher 32)

The main weakness of the program could be the technical problems that we faced
during the program. Some of the students had internet issues and could be left
behind. During my online teaching practicum, a student said that she couldn’t hear

my voice while the rest of the class could hear it. (Pre-service Teacher 6)

Device Problems

The teacher candidates encountered two types of technical problems mainly, one
was device related and the other was internet connection related. The device related
problems were mainly caused by the quality of their computers. As indicated in, Hamid et
al.’s (2020, p. 88) Covid-19 pandemic and online learning study, the success of online
learning is dependent on the availability of infrastructure that is stable internet access,
access devices with the latest technology, modem like devices used for internet access

and presence of students.

Connecting to Zoom, some of the students’ microphones not working are the ones

| encountered in the week. (Pre-service Teacher 12)
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| was asked to record the meeting, from time to time | lost the connection because
my computer did not allow me to conduct both lesson and the recording at the

same time. (Pre-service Teacher 15)

I had some technical problems with my computer while teaching, but | fixed it up as

much as | can. (Pre-service Teacher 27)

Internet connection problems

Unstable internet connection or poor internet quality led to many problems
throughout the lessons for the pre-service teachers unfortunately. In a study by Sartika et
al, (2021) it was shown that areas with internet problems had not done enough planning
and preparation for the continuity of online learning and obstacles emerged such as the
electiricity cut, high cost of online learning and weak wifi signal. So, students had to
struggle to find specific locations that reached signal by motorcycle. Moreover, in the
same study (Hamid et al., 2020) “ the ineffectiveness of online learning during the Covid-
19 pandemic derived from the fact that 90.9% of students accessed the internet in online

learning using mobile phones”. It was distracting on behalf of students.

| can’t sometimes communicate with them as much as | do because of the
unstable internet connection issues. Time just flies. | am not happy with this online

education environment, at all. (Pre-service Teacher 12)

Time to time, we have faced with connection problems we cannot interfere. We
lost control of the classroom from time to time for reasons beyond our control.

(Pre-service Teacher 15)

Preparing materials became a problem last week because | was having some

connection problems. (Pre-service Teacher 3)
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| encountered students’ lack of attention and internet connection problems during

Online Teaching Practicum. (Pre-service Teacher 5)

Sometimes we have trouble with the Internet connection but we are doing fine.

(Teacher 2)

| did not encounter any problems except the occasional internet disconnected.

(Teacher 5)

Process related challenges

Body language

In a regular lesson most teachers use body language for instruction. Vice versa,
teachers can have an overall idea about the status or proficiency levels of their students
via body language. One of the challenges online education introduced was the lack of
body language. As Bao mentioned (2020, p. 114) “In traditional in-class teaching, body
language, facial expressions, and teachers' voice act as teaching tools. However, in online
teaching, body language and facial expressions are restricted as it is difficult to use these
tools through screens, only voice could be fully used. Therefore, in online teaching,

teachers should slow down their speech to arrange students to capture key points.”.

| can’t properly see the faces of the students | am teaching a lesson. (Pre-service

Teacher 12)

Trying to teach in an online environment is different from teaching face-to-face.
Since we were not able to see our students’ faces and mimics. In a classroom
environment, we would use non-verbal communication and understand one

another. (Pre-service Teacher 2)

| would like to see the students faces because its weird to have a lesson without

visual interaction. If | could see the students, | would be much more motivated or
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understand what they haven’t understood while I’'m teaching. (Pre-service Teacher

26)

Course book

Distance education encompasses information and communication technologies in
itself. ICT includes the use of new multimedia technologies e.g., computer software, CD-
ROM, the internet, mobile phone, television, film as well as internet-based project work, e-
mail, chat, blogs, wikis, podcasts, and so forth (Andrews, 2000b). In the same vein,
Richards and Rogers (2001) suggest, coursebooks are indispensable elements of the
curriculum since they make the content specific and coverage explicit. Nevertheless, in a
recent study it was found that very few ICT tools were integrated into textbooks; most of
them were totally ignored (Hismanoglu, 2011).

For the courses were given online, the pre-service teachers needed to find the
online versions of the course materials. The way it supports the abovementioned findings,
pre-service teachers expressed that they had difficulty in finding the sources. It would

have been better if they had been provided by the practicum schools.

The weakness of that program is the difficulty of reaching the sources. Internet
connection and finding the books which our teacher and the students study from

internet was the thing that we have difficulty most. (Pre-service Teacher 9)

To me, teacher candidates should have the course materials in hand before the

lesson. (Teacher 6)

| think student teachers of English are luckier than any others since they have
more chance to reach English sources on the Net also we use both MEB books
and extra e-books ,Z-books ,visuals, videos etc. Having no chance to use realia in
our classes make us to search new methods and objects for online teaching.

(Teacher 9)
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Distraction at home

Distractions are unavoidable while engaging in achievement-related activities
(Wolters, 2011). Distraction can be said to have dual attentional processes (Corbetta et
al., 2008), including (a) goal-driven (top-down) attention in which the brain voluntarily sets
to focus on the target activity, and (b) stimulus- driven (bottom-up) attention in which the
brain is redirected by external stimuli.

Stimulus-driven attention (e.g., working on homework) is influenced by external
stimuli (e.g., text messaging). External stimuli in a salient and changeable manner pulls
attention away from the target activity, especially if considered as uninteresting (Bowman
et al., 2014; Hillstrom & Chai, 2006, Pashler et al., 2001). So, students might have (a)
conventional distraction; daydreaming, watching TV etc. and (b) tech-related distraction;
sending text messages, playing games etc. Equality of opportunity was not possible for
every student during this period. While some had quiet and private rooms on their own,

others had to deal with their siblings and background noises in a shared room.

Some students have to deal with their siblings, and they cannot answer to the
questions on time. Also, some families force their children to do chores in homes
during class hours. As they do not open their cameras, we do not know who is

listening to us. (Pre-service Teacher 2)

Students seem unhappy about online lessons and they prefer face-to-face
education. They have family-related problems sometimes and because of the
background noise at home, they do not answer the questions of teachers even if

they want to. (Pre-service Teacher 32)

Some of the students were attending the classes with their parents, so as
teachers, we have lost our classroom privacy. There were times that the parents
were helping the students even when they are not supposed to. Therefore, | think

that this situation can be a weakness of the program as it can affect students’
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autonomy. [...] Some students didn’t participate in the activities and listen to me
while | was teaching, but they played games or were distracted by their families, or
by other things. Therefore, to prevent this, | wanted them to open their cameras.
Also, as | mentioned before, some parents would intervene in the classes and tell

the answer when the students were supposed to answer. (Pre-service Teacher 6)

Language skills

The four language skills namely reading, writing, listening, and speaking are the
center of a language class. However, during emergency distance education there were
times only a single language skill could be dealt with, especially during courses in
language teacher training programs. Sparing time for all four language skills was not
possible in online education. By nature, the courses mainly were composed of grammar
activities. The individual differences had to be ignored as well. In that sense, out of a
study done By Karakas and Tuncer (2020, p. 26) it was found that online teaching was
disadvantageous because the participants were accustomed to the face-to-face
classroom environment and needed teacher support. “The students indicated that they
had problems with reading and writing on a computer, tablet, or phone”. It was shown that
(Karakas & Tuncer, 2020, p.2) online education was most advantageous for writing skill
and least advantageous for speaking skill. Since writing skill was used for assignments
and projects, that skill was nurtured the most. Notwithstanding, speaking skill was ignored
during online courses and writing was the new mode of communication instead of
speaking. These issues can explain why online teaching cannot make students succeed

at all.

While using the Zoom application for the online lesson | was attending as a
teacher, | couldn’t exactly spot the students that wanted to answer the question in
an activity. So, it was hard for me to both carry out the lesson and determine who

to talk first. Also, one time | was lecturing, | was the host and screen sharing at the
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same time some of the students were late comers and | couldn’t get them in the
lesson immediately because me and the whole class were immensely
concentrated in the lesson. | could get two or three students 5 minutes or so late,

unfortunately. (Pre-service Teacher 12)

Teaching of all 4 skills is ignored by the teachers as they mostly focus on grammar
knowledge and reading. Also practicing 4 skills is difficult in online setting. We
can’t use activities that are suitable for multiple intelligences. [...] | would want to
be able to use more teaching methods and activities that appeal to 4 skills and

intelligence types. (Pre-service Teacher 12)

It was not possible to say that an assessment such as project, homework, test etc.
was observed and it was not possible to determine individiual differences of
students and teach accordingly in the limited class time and in that insufficient
learning environment. It was not possible to contact to students and to know them
better one by one. [...] Inability to hear the teacher's or student's voice leads to
false learning. For instance, students cannot get the correct pronunciation or
teacher cannot provide the correct feedback when the voice quality is low. It also
leads to communication breakdowns. It is also not very effective to play a
video/audio via screen sharing when students’ or teacher’s internet connection is

bad. (Pre-service Teacher 37)

Learner needs

Linking learner needs, pedagogy and technology to construct a more interactive,
engaging and student-centred environments harmonious with 21st century skills and self-
directed learning is not easy (Parker et al., 2013).

Learning is not about educators but learners. In order to support the learner,
learner needs should be focused on, not what teachers want or supply, because it’s the

learner who brings the set of skills, experiences, and expectations to the learning
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environment (Moisey & Hughes, 2008 ). In this context, learners with special needs, in
example autistic students were the most unlucky ones during online teaching. And pre-
service teachers didn’'t know how to deal with them during practicum. In reality, mentor

teachers didn’'t know what to d

There is a student in my class. He has autism. So, | couldn’t get him to interact
with me during lesson because of the online education. He needs special

education which we cannot provide during this pandemic. (Pre-service Teacher 12)

The type of students in a classroom will be different and they will have diverse
learning needs. Satisfying all of them in the same way while approaching a

particular curriculum will be a serious challenge. (Teacher 3)

Evaluation

Online practicum and face to face practicum does not differentiate from each other
only in terms of evaluation. In both types of practicum the pre-service teachers observe
their peers and learn to evaluate their own weaknesses and strengths. Unlikely, in this
research study the pre-service teachers were asked to self-evaluate themselves. As
suggested in a previous study, for student empowerment during practicum,
undergraduates are encouraged to engage in self-evaluation and reflection, hence they
can relate theory into practice. Self reflection and self-evaluation is needed for
undergraduates during their teaching practicum in schools (Majzub, 2013. According to
Klenowski’'s (1995) definition,  “self-evaluation is the evaluation or judgment of the
worth of performance and the identification strengths and weaknesses with a view
for improving learning outcomes”. Unfortunately, It was sad to hear from some of the
pre-service teachers that the practicum didn’'t have any good effects on them. But, most of
them saw positive developmental differences from week to week in their teaching

qualities.
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It gave me a chance to see my strengths and weaknesses and motivated me to

work on my weaknesses. (Pre-service Teacher 16)

Observing myself and my colleague helped me to view our performance in an
objective manner and try to detect and improve the parts of my teaching that need

to be improved. (Pre-service Teacher 28)

They made me realize how this program and my entire education for four years
had never done any benefits to me. This program did not made me a better

teacher and the forms made me realize that. (Pre-service Teacher 29)

Self-evaluation helped me realize that | am good at teaching. Seeing the results of
it gave me the confidence that | had needed in my teaching. Self and peer
evaluation made me realize the points that we have to fulfil during our teaching.
While | was observing my peers, | could tell the weaknesses and strengths of their
teaching. Also, | realized that we improved the way we teach progressively. (Pre-

service Teacher 6)

Self-evaluation

Pros of self-evaluation

Self-assessment is an effective tool to help students to understand the purpose
of the assignments, assessment criteria and as a result improves teaching (Matsuno,
2009; Taras, 2001). With the self-evaluation forms it became easier for the pre-service

teachers to realize their weaknesses. Also, they noticed the parts they were good at.

As a teacher-to-be, | find these self-evaluation forms quite useful and very helpful
to see my own performance after each session. [...] The forms | have used to
evaluate myself and my peers made me realize my strengths and weaknesses
weekly. | tried to change the problematic parts in my teaching process and | tried

even harder to sharpen my positive sides. (Pre-service Teacher 22)
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It does create some self-reflection in order to improve my teaching skills. As | read
the statements, | noticed some points that | can improve in myself. (Pre-service

Teacher 26)

| started to see my faults and strengths with the help of self-evaluation papers

week-to-week. (Pre-service Teacher 3)

| realized that | was being harsh to myself when it came to criticizing; | have been
practicing almost everything that is mentioned in the evaluation statements. | will
try to find my weakness to ameliorate while continue to do what | already do

correctly. (Pre-service Teacher 30)

Self- evaluation is a perfect way to gain autonomy. For that reason, | give high
value to monitor myself. Thanks to this awareness, | will be able to regulate my
future teaching experiences based on my evaluation. Besides, this paper made me
reflect on my practice deeply. [...] | can observe my progress in a systematic way.
[...]As to self- evaluation, it helped me reflect on my own teaching so that | could
repair the problematic areas related to my teaching approach. All in all, it is clear
that these evaluation forms increased my awareness towards the dynamics of

teaching process. (Pre-service Teacher 31)

| realized what | did correctly and what points | need to develop. For example, |
was not competent for making all the students active participants to the class.
Then | searched about it and found the dialogic teaching ways. (Pre-service

Teacher 33)

Sample

The pre-service teachers had very nice teaching experiences.

Considering the circumstances and considering that it was my first-time teaching
under those circumstance, | think | did a good job. First, | was well prepared for the

lesson and | chose activities according to the student’s level and the topic. | also
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organize the activities | chose for the lesson in an appropriate order. Besides |
think | encouraged some, if not all, students to participate in the activities. [...] |
was very nervous at the beginning of the lesson so | realize that I've made some
grammar mistakes while speaking. Also, | think | can find more fun or interesting
activities that may motivate the students to participate in the next classes. (Pre-

service Teacher 16)

| am confident in myself that | get along with the students very well. | can attract
their attention and make them love the class. However, | sometimes think that | am
not qualified enough to answer all the students’ questions. [...] | was really
successful about teaching grammar but | was not very good about practicing it.

(Pre-service Teacher 3)

Peer evaluation

Pros of peer evaluation

Field experiences present weekly opportunities for observation and participation to
in-class activities around school settings (Frey, 2008). Peer evaluation had a mirror effect
on pre-service teachers. While they were observing their peers, they were also evaluating
their own mistakes out of the strengths or mistakes of their peers.

Richards and Farrell (2005, p.94) stated that peer evaluation in a pre-service
teacher education program has the below mentioned benefits.

a) Pre-service teachers become more aware of the issues they confront and learn

how they can be resolved

b) The gap between their imagined views of their own teaching and what actually

happens narrows.

As | observe my peer and see her strengths, | want to make sure that | am as good
as her or | am better than her. It creates a competitive atmosphere for me. (Pre-

service Teacher 12)
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While | evaluate my peer, | also compare myself with her and it makes me realize

my weaknesses and strengths too. (Pre-service Teacher 16)

It made us realize the mistakes and strengths we were not aware of during the
lesson. Recognizing these enabled us to repeat or not repeat them in the next

lesson experience. (Pre-service Teacher 23)

Observing my peer’s practicum sometimes reminds me about the points that |
have forgotten to apply during my practicum. This situation works as a reminder for

my further sessions. (Pre-service Teacher 26)

While | am evaluating my peer’s teaching, | think about the possible solutions to
the problems or possible activities to do in my own teaching practice. [...] While |
was evaluating my peer during the class, | observed the students’ attitudes, too. |
said myself that | would rather do this or not. Of course, all these will help us in our
teaching. The most important one is to learn from each other. (Pre-service Teacher

27)

Peer evaluation creates an awareness in relation to my own teaching in that it
helps me to observe and see the strengths and weaknesses of my peers during
their teaching experiences. In this way, | can decide what to do and what to avoid

while teaching. (Pre-service Teacher 7)

Sample

The pre-service teachers observed the teaching experiences of their peers.

Anxiety and time management problems were the problems.

He was too nervous, and he did not see the students raising their hand, there is a
“raise hand” button on the Zoom toolbar. He was skipping some questions without

explaining other possible answers. He handled his anxiety in the second part of the



133

classroom. However, he had to end his lecture 10 minutes earlier. He had a little
time-management problem. As | know him as a friend, | am sure that it was not his
real performance. He could have done much better. He needs to relax before the
classroom. He did not choose anyone from the list and accept alternative answers.
He was a little bit stuck with the answer key. He taught before me on that day.
Therefore, | had a chance to prepare myself by observing his actions. | put myself

in his shoes, which helped me a lot. (Pre-service Teacher 2)

There is no time management. The online quiz she tried to apply had only 20
questions for 20 mins max but she took 50 mins which left us, the rest of the PSTs,
a limited time to teach. She has a huge potential and her energy with the students
was good but she needs to be careful about the points | made for the next classes.
[...] She was calm and doing well in the teaching process. She simplified the

language enough for them to understand. (Pre-service Teacher 22)

They were learning about the passive voice. She used a song to evaluate the
students’ comprehension of passive voice. Then they played a Kahoot game.
Afterwards, she presented the students some videos from series and films, which
includes some sentences in passive voice structure. Lastly, she controlled their
homework from last class. [...] She was looking untroubled and confident. It was
obvious that she studied her lesson very hard. She was sure that she would have
a great class and she was really eager. [...] She was really eager to teach, so she
made the class interesting. | really enjoyed while | was watching her teaching. |
never get bored, | do not think the students get bored as well. (Pre-service

Teacher 3)

The pre-service teacher | observed was good at focusing on different skills. Since
we teach in different class hours of the same class, | focused on presentation and
practice activities and she focused on practice, production activities. One thing

most of the teachers ignore is the pronunciation skill. But my friend focused on
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pronunciation and she did it with an appropriate activity. She provided the
pronunciation of the words and asked the students to answer if they hear “/d/, /t/ or
/id/”. Students loved that activity and answered most of them correctly. Then, she
asked them to make up a sentence by using the given verb and photos. Then
students played a game together and answered questions about simple past
verbs. There were some technical problems but there was nothing she could do

about it. She seemed confident during the lesson.

Evaluating my friend, | realized as teachers, we need to pay more attention to
pronunciation of our students. Generally, the textbooks and the curriculum do not
give teachers the opportunity to improve students’ pronunciation. | didn’t realize
their simple past regular verbs pronunciation needed improvement but thanks to
my friend, | consider adding pronunciation activities to my lessons. (Pre-service

Teacher 32)

He was always positive and encouraging, which | found quite efficient. He gave
positive and immediate feedback. When students said that they gave the wrong
answer, he encouraged them by saying “It's okay, do not worry.” As he knew what
he was doing, | can say that he had prepared for the class beforehand. Also, he
asked me to send the presentation that | made so that there would be a connection

between the presentation and the activities. (Pre-service Teacher 6)
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Online Practicum
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Number of
Participants

Number of
Codes

Online Teaching Process

Adaptation Period

Reflection
Teacher Feedback

Class Management

Variety of Materials

L1 Use

Emotions of Pre-Service Teachers
Contentment
Stress and Anxiety

Comparison of Online vs Traditional Teaching

Interaction During Online Class
Attendance
Active Participation
Interaction
Motivation of Students

Online Teaching Related Challanges

Technical Challanges

Device Problems

Internet Connection Problems
Process Related Challanges

Body Language

Course Book

Distraction at Home

Language Skills

Learner Needs

Evaluation
Self-evaluation
Pros of Self-evaluation
Sample
Peer evaluation
Pros of Peer evaluation
Sample
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Bureaucracy

There are four categories under the Bureaucracy Theme.

a) Practicum Training
b) Complaints
c) Authorization of Recording

d) Practices Abroad
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13 codes emerged as a result of the Project map analysis of the Bureaucracy data.

It is demonstrated in the figure.

Figure 16

Bureaucracy Model (NVivo 12 Pro Code-Subcode-Part Demonstration)
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Practicum Course|
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Teachers
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Certification ~ Experience

Timing

No Certification

The Bureaucracy Code Cloud prepared according to the intensity of the

expressions of the participants. The size of the texts in the code cloud indicates the

intensity of use of the codes.
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Figure 17

Bureaucracy (NVivo 12 Pro Word Cloud)

Schedule
e T [MING

Authorization of Recording
Practicum Cgurse For Pre-Service Teachers

Certification

Administration

Practices Abroad

Practicum Training

Practicum Certificate for Teachers

Certification

Under normal circumstances, all mentor teachers need to have joined practicum
training seminars given by District Directorate of National Education and have received a
certificate to be able to be appointed as mentor teachers. When they do not have it,
problems can occur. It was found in Yérdem and Akyol's (2014) study that lack of
awareness in mentoring and responsibilities stems from caring about payment rather than
mentoring itself, not being instructed or trained. Having received mentor training and

certification should be a requirement for a better practicum in institutions.
They have a teaching practice consultancy certificate. (Coordinator 2)

Our mentor teachers are experienced teachers who have received consultancy

training. (Coordinator 4)



138

Since we have two English teachers in our school, no selection was made. But if
we had to choose, | think the main criterion for the selection would be the
participation of the teachers in the project. [...] They attended the in-service

training seminar organized by our Ministry. (Coordinator 5)

| attended a training two years ago and received a certificate on practicum.

(Teacher 2)

| have attended teacher training course of the Ministry of National Education.

(Teacher 5)

| am a MEB teacher and work at a state school. Last year | attended a practicum
course, organized by the Ministry Of Education, at the end of it we had an exam

and got the certificate. (Teacher 9)

No Certification
When there are force majeure, teachers without certification can also be appointed

as mentor teachers.

| haven'’t attended any training on practicum and | didn’t get any reference material

about online teaching practicum program. (Teacher 3)

| have never attended any training on practicum and didn’'t get any reference

material about online teaching practicum program. (Teacher 8)

Experience

If there are a great number of teachers with certification in practicum school, the
teachers can be appointed based on their experience by the school coordinator.

Kiraz (2003) mentions that during practicum experienced teachers are in charge of
the professional development of inexperienced student-teachers, guide them and help
them gain vocational maturity. With their pedagogical knowledge mentor teachers, who

are more experienced than pre-service teachers (Hudson, 2010) regarding teaching
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practice answer questions, brainstorm teaching activities, plan interventions, provide

feedback and give other forms of guidance (Ensher et al., 2003).

They were chosen based on whether they had experience in this regard and their

readiness to be and willingness. (Coordinator 1)

Mentor teachers' experiences in classroom experiences make them ready for this

task. (Coordinator 5)

As the motto says “practice makes perfect”. (Teacher 1)

Practicum Course For Pre-Service Teachers

While teachers get prepared for the process via practicum seminars, pre-service
teachers receive this training during their practicum courses in the fall and spring terms at
their faculties by academicians. In these courses, they get training not only teaching
methods, lessons plan for observations but also about the procedures they should be
following at the practicum schools. They also prepare reflection papers and submit a
portfolio to the academicians at the end of the terms. They get feedback about their
teaching performances in their practice in these courses as well. During the pandemic,
these courses were arranged online. The pre-service teachers sent their weekly
assignments to the academicians by means of e-mails.

In the past, the application of the teaching practicum differed in different
education faculties, different departments of the same faculty or different supervisors at
the same department. After the co-project between Higher Education Council (HEC)
and World Bank from 1994 to 1998, the -curriculum at education faculties were
revised. As a result, the theory and practice courses in were divided. As part of this
renovation, the duration of the teaching practice was extended to seventh and eight
semesters and the content was clearly defined for the first time (Topkaya & Yalin, 2006).
In Turkey, at teacher education programs in faculties of education practicum course is an

obligatory course taken for two semesters. In the first semester teacher candidates are
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required to take ‘school experience’ course, while in the second term, they take the
‘teaching practicum’ course for the practice part. In the school experience, pre-service
teachers are obliged to attend classes in practice schools they are appointed to and they
observe and write reflective reports of the lessons. In the teaching practicum, they are
required to prepare a lesson plan, do teaching practice under the supervision of the
academician and mentor teachers. For the theory part, they receive instructions from their

supervisor academicians at their faculties.

| give orientation at the beginning to the student teachers on how they should go
about the actual teaching practice. | have a course per week during their
practicum. We have online Zoom meeting and discuss their teaching practice,
observations in addition to the written feedback | give on their lesson plans and

online teachings. (Academician 1)
They get feedback on their teaching. They find it beneficial. (Academician 2)

| give orientation but this is more directed at technical issues such as how they
should behave, how they should collaborate with the teachers, the kinds of tasks
they are required to fulfill etc. | do not go into the details about teaching which
cannot be dealt with in an orientation program only. Student-teachers are
Expected to bring in their knowledge gained from the undergraduate courses they
have taken. We discuss the issue of how they should go about actual teaching
practice not in the form of orientation at the beginning but throughout the term as
students get more familiar with the real context and learn more from mentor

teachers. (Academician 3)

We have 4-5 weeks discussions on various topics from how to teach to classroom
management. In these discussions, | have been using some cases to the students.
[...] In every suggestion | give to the students | always highlight that this is not only
limited to the time-being or their performances as part of this course. However,

they are all relevant for their practices in the upcoming future. (Academician 4)
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| read their lesson plans. Provide feedback. Then they hold the teaching session
with my and school teacher’s observation. It is useful and | do not think it would
cause any type of harm. | observe and provide feedback on their teaching session
as well. It is all constructive feedback. All beneficial for their professional

development. (Academician 5)

Complaints

Administration

There were countless problems in online learning and teaching process. We can
see the reflection of these problems in practicum, too. Since it was the first
implementation, there were basic problems with it. Both the mentors and the pre-service
teachers were discontent with the unstable education format. The type of education
changed from face-to-face to online and vice versa constantly throughout all the year,
which in turn confused the students, mentors and candidate teachers. Also, EBA system
was not sophisticated enough for a qualified online teaching.

In the implementation of distance education a systematic plan prior to
implementation is a must. There are five levels to the distance education planning
taxonomy. (Simonson, Smaldino, Albright, & Zvacek, 2012).

a) Mission: Institutional mission related to distance education

b) Vision: Institutional vision related to distance education

c) Plan: The distance education plan

d) Policies: The distance education policy manual

e) Documents and Records: Tools for implementation of distance education

policies

The researcher implements this by the practicum manual she prepared. (See

Appendix S)
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The main problem seems to be with the official system. There is too much
bureaucracy to deal with, which is sidetracking. You invest your time and energy
into contacting teachers, principals and making a program. | know this is also
necessary but | wish these things could be done more systematically.

(Academician 3)

The weakness is that we, pre-teachers, are not allowed to login into the EBA
system. In the first weeks, we had a problem because of this. Nonetheless, with
the help of the school and the teacher, we managed to attend classes. The other
one is teaching online; however, it has to be like this because of the pandemic. [...]
The only thing affected badly is the unseen change of education type, whether it is
totally distance or half-face to face. It changed so much that every week we need
to create a new program. However, even though many were left behind the
practicum because of the changes, we managed to plan it effectively. (Pre-service

Teacher 30)

Students were not allowed to turn on their cameras during class sessions. It was
only the teacher who could turn on it. So, | could not see my students. | just heard
their voices and | created their faces on my head. It made me feel demotivated.

(Pre-service Teacher 31)

Students should be involved in EBA system to join the lessons. (Teacher 8)

Curriculum

In an effort to follow the curriculum, the teachers skipped many basic digital skills

needed in an technology era. They should learn that, it's not just about keeping up with

the curriculum, it's about catching up with the generation Z. They should not be too

dependent on curriculum.

A curriculum that reflects distance education principles, includes pedagogy and

meets institutional requirements is important. Hereby triangulation of pedagogy,



143

technology and an engaged community of learners can meet contemporary practices.
Such curricula identify competencies that students will finally achieve and appropriate
content is delivered by the teachers. The educator has to be the conductor, technician and
choreographer at the same time. They should have knowledge of specific contexts and

needs before designing the curriculum. (Chugh, Ledger & Shields, 2017, p. 11).

Sometimes teachers really do not have an idea about the technology that they are
using. There should be a concrete focus on raising technology-vise teachers with

the help of in-service training. (Pre-service Teacher 11)

Schedule

Some of the pre-service teachers couldn’t practice as much as their peers. If they
were given more practice chance every week, they could have developed their teaching
better. Throughout the semester, while some of the candidates taught more than four
times, some could only teach only once and for 15 minutes. The MoE suggests four times
of teaching in a semester for every practicant.

Gursoy states that (2013) “Practicum process has different implementations in
Turkey, in different universities or within the departments of the same faculty. The
flexibility and limited feedback hours cause inconsistencies and as a result limit the

opportunities for pre-service teachers to become better teachers. “ (p. 420).

| suppose the time that we ask our students to spend in the classroom related to
practicum is quite limited. We need to work on the ways to extend the time of
practicum. [...] There is urgent need of increasing the time of practicum and giving
the students to have practices in different education levels throughout their

education. (Academician 4)

We use inappropriate time period for the online lectures sometimes late hours at

home if the faculty may program the time. (Teacher 4)
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Students should join different lessons related to language such as French,

German, Literature. [...] Students should teach more lessons. (Teacher 8)
Timing

Another issue was the teaching time itself. For four years long through their
teacher training the pre-service teachers had learned to do a lesson plan according to a
40-minute lesson. But, a course was 30 minutes long in online teaching. The pre-service
teachers had to learn to plan their teaching time accordingly. It takes less time to teach a
distance education course compared to a traditional classroom course, on condition that

attendance and assessment procedures are not included (Bender et al., 2004).

| was actually very nervous, | still am. Because there is always uncertain
schedules. They are always changing. | do not even know if | am going to be a

teacher in grades or grades for the rest of the semester. My class teacher
does not have a fixed decisions, either. This affects me very much. | try to be
patient. | always get into a lesson energetic but | am even not sure if | have
enough time to complete my part at the end of the lesson. Timings are too low,
especially for online education. [...] | do not feel satisfied with my development

because there weren’'t enough time. Time limit affects our lessons. (Pre-service

Teacher 12)

| had 3 activities covering up pre-reading, while-reading, and post-reading phases.
| finished in 30 minutes as | planned so | used my time efficiently. When it comes
to my weak sides, | can say that transition between the activities could have been
more smoothly. However, within the 30 minutes time limit, | felt the pressure to go

on with my activities. (Pre-service Teacher 22)

Considering the age and level, | planned to do just two activity for 30 minutes. But

after doing these two activities, | realized that | had 10 more minutes. So | had to
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back to the first activity which was a game. Then, the observer teacher wanted me

to ask some open-ended questions to the students. (Pre-service Teacher 27)

There was only one moment | wanted to change. Due to time restrictions, | forgot
to elaborate my example for a speaking production activity. If | had been able to, |
would have explained the example | gave more to provide modelling better. (Pre-

service Teacher 31)

| wish that the class lasted longer but the students had another class they had to

attend. (Pre-service Teacher 6)

Authorization of Recording

Recordings are used to allow students to watch a missed class session or to
review an earlier session they attended. There were different implementations in terms of
recording the courses. While some pre-service teachers were granted permission to
record their lessons to be able to show their university supervisors, some of them couldn’t
have the same chance. It is defended by some researchers that video recordings facilitate
reflection, so where and whenever possible, teaching practices can be recorded for post-
discussion (Gursoy, 2013).

The Family Educational Rights and Privacy Act, FERPA, (2020) regulates the
disclosure of education information of students and protects the privacy of
student education records in USA. Students or their legal families must acknowledge

consent for recordings. This can be implemented in Turkey as well.

During these days under Covid-19 circumstances, they have 4 practices in a
semester in online classroom through Zoom. Unfortunately, | had no chance to
attend all of their classes. However | have been taking the advantage of this
process and asked them to record their classes. In a sense, in the end of this
semester, | will manage to observe their four practices based on the recordings.

[...] | suppose it is fair. For the last two semesters, even if | am in the classroom, |
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ask them to record their classes. Then, | watch the recording and | tag some
instances related to their instructions, feedback, materials, L2 use, asking
questions-answering questions as well as using technical aids. During our
feedback sessions, | show them these instances and ask their opinions about my
comments as well as my selection of these instances. Thus, in the end, we reach a
consensus about these exact instances considering these points: what happened

there and what should have been done. (Academician 4)

Some technical problems like not getting a permission to record my own teaching
session and share my own screen for more than ten minutes put me in a situation
where | felt discouraged and nervous since it was the first time | was going to
experience how teaching works with a real target audience. (Pre-service Teacher

11)

| was faced with some connection-based problems during this week’s lesson.
Since | was asked to record the meeting, from time to time | lost the connection
because my computer did not allow me to conduct both lesson and the recording
at the same time. [...] Recording my lessons and watching them over and over lets
me see my mistakes. Sometimes, while | was talking, | think | was successful in
terms of pronunciation and clarity but after the lesson when | rewatch the records |

was able to see that | was not that good at all. (Pre-service Teacher 15)

Practices Abroad

Coordinators have positive feelings about the implementation of online practicum
and believe that what needed to be done was done. The researcher to be able to pattern
the implementations abroad, developed the self-evaluation forms based on EPOSTL

(2007). Hence, the candidate teachers could monitor their teaching development.
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Online education is also seen to be the most effective because of the process, and

even better than practices abroad. (Coordinator 2)

Although we do not have the opportunity to make comparisons with practices
abroad, we believe that our ministry and university academic coordinators use the
most advanced methods and techniques of the era and we believe it provides our

students with a world-standard practicum experience. (Coordinator 4)

Table 22
Bureaucracy
Number of Number of
Participants Codes
Practicum Training
Practicum Certificate for Teachers - -
Certification 6 7
No Certification 2 2
Experience 3 3
Practicum Course For Pre-Service Teachers 5 6
Complaints
Administration 4 5
Curriculum 1 1
Schedule 3 5
Timing 5 6

Authorization of Recording
Practices Abroad

N O
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Outputs

There are three categories under the Outputs Theme.

a) Assessment

b) Benefits of Online Teaching

c) Outputs for Pre-service Teacher

6 codes emerged as a result of the Project map analysis of the Outputs data. It is
demonstrated in the figure.
Figure 18

Outputs Model (NVivo 12 Pro Code-Subcode-Part Demonstration)

QO @

Assessment  Benefits of Online Qutputs for Pre-
Teaching Service Teacher]

Convenience  Engagement  No Output

The Outputs Code Cloud prepared according to the intensity of the expressions of
the participants. The size of the texts in the code cloud indicates the intensity of use of the

codes.
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Figure 19

Outputs (NVivo 12 Pro Word Cloud)

Engagement

Assessment
Outputs for Pre-Service Teacher

Convenience
No Output

Assessment

Mentor teachers and academicians evaluate the success of pre-service teachers
based on the criteria defined by MoE. The teacher candidates are evaluated on a weekly
and final basis. Mentor teachers have a higher share in evaluation compared to the
academicians. Because they keep in touch with the pre-service teachers more during the
process. Teaching style, appropriate activities and material preparation, voicing, timing,
lesson objectives, class management etc. are the basic issues to be evaluated. Therefore,
it includes in-class observations conducted by the mentor teachers and academician
supervisors. Assessment is a highly critical component of the practicum process.
“Practicum is not just for learning and induction; it also creates the context for assessment
within a teacher education.“(Rorrison, 2010). “The assessment of practicum s
professional judgment of the assessor carved by beliefs, knowledge, experience and

expectation.” (Aspden, 2017; p. 30)
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| evaluate the performance of the student teachers in teaching practice after their
teaching performance. | evaluate their teaching performance regarding these
following points: The student teacher leads the topic/language focus with well-
prepared activities, effectively and appropriately presents planned topic/language
focus. The objectives of the lesson is clear to the target audience. The student
teacher’s language is fluent, accurate, and understandable for the target audience
and their language level (Clear, steady voice). The student teacher effectively and
appropriately gives the instructions. The student teacher provides regular, clear
and accurate performance following the lesson plan (live and informative). The
student teacher uses appropriate materials and technology (when necessary and

appropriate). The student teacher uses the time effectively. (Academician 1)

We evaluate on the basis of ministry of education. They have a detailed evaluation

rubric sheet. | believe it is fair. (Academician 2)

Although the Ministry of Education has a checklist for evaluation, | have adapted it
so that it is more specific to the teaching of English. | focus on the activities and
how they are put into practice, objectives, the design of the lesson plan, the way
they interact with the students (questioning practices, feedback giving, instruction
giving etc), use of time, classroom management skills, use of techniques and

materials etc. (Academician 3)

There is evaluation rubric. Teacher trainees are already familiar with this rubric and
are aware on what basis they would be evaluated. It is pretty fair and transparent.
Teacher trainees are informed of my evaluation and the school teacher’s

evaluation in a timely fashion. (Academician 5)

Evaluation forms have to be rearranged. (Teacher 3)
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At the end of the practicum | have to grade them for their performances and
assignments and | think it is quite important and tremendous responsibility.

(Teacher 9)

Benefits of Online Teaching

Though it may be limited compared to the face-to-face teaching, online teaching
has benefits too. Especially in terms of personal growth, pre-service teacher liked using
Web 2.0 tools a lot. Bisciglia & MonkTurner (2002) believe that, distance learning
programs are designed for off-campus population, this type of learning environment
creates curiosity and enthusiasm. Such emotions are not felt in-class (p. 38).

Given its several advantages and benefits, online learning is considered among
the best methods of education. These are some advantages of adoption of e-learning in
education obtained from review of literature. (Holmes & Gardner, 2006)

a) It is time and place flexible. Every student enjoys the luxury of choosing the

place and time that suits.

b) E-learning stands for ease of access to a huge amount of information. There
are tons of opportunities for learners; educational platforms and discussion
forums. Through e-learning students eliminate their hidden barriers to learning
such as the fear of talking to other learners. Students interact with each other,
exchange different point of views.

c) E-learning is budget-saving. The students or learners don’t travel. Maximum
number of learners can be accepted to online classes.

d) E-learning is advantageous when there is scarce academic staff.

e) E-learning allows self-pacing. Each student can study at his or her own pace
and speed. It therefore decreases stress.

Interactivity, collaboration, cultural diversity, globalization, learner centeredness,

place and time flexibility are the vital characteristics of online education.
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Using online apps such as Zoom, Google Classroom and preparing lesson again
by using online presentation websites were the most beneficial. (Pre-service

Teacher 22)

In the changing world conditions, online education is in demand recently.
Experiencing this gives us an advantage in language teaching. (Pre-service

Teacher 23)

When it comes to the strengths, | can sincerely say that | have learned some many
Web 2.0 tools that are useful for online teaching. Besides, | am used to the
Ministry of National Education’s books and curriculums. In this process, my self-

confidence increased as well. (Pre-service Teacher 33)

Convenience

Among few benefits of online teaching is the convenience. It's quite time-saving. It
demands less preparation time and gives teachers freedom. In online education an
existing infrastructure can be used for course delivery; the technology is cross-platform;
access to the servers and the internet is widely available with standard interfaces. Thus,
online education is flexible, accessible and convenient for students. It is cost saving and
time saving compared to traditional education. Teachers can easily update or revise their

courses. (Berge, 1998)

Honestly, | think of only one strength and that is, not having to take a bus to one

hour away school. (Pre-service Teacher 12)

The whole process of transportation, preparing real materials and not being able
use drama in ELT are lowering the weight on our shoulders. | can say preparation

time is much more shorter than in real life. (Pre-service Teacher 22)

If | have to point one out | would say its flexibility. | could just log in and give
lessons in anywhere anytime. [...] | like how | just can open the laptop and attend a

class. No roads travelled, no sleep deprivation. (Pre-service Teacher 29)
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To be honest, it was comfortable to join online classes at home even if | have
limited mobile internet connection at home. Additionally, it gave me opportunity to
observe and practice different grade and levels in a school. (Pre-service Teacher

37)

You can access the classes anywhere given that you have the necessary tools

such as stable internet connection and a proper device. (Pre-service Teacher 5)

| attended as many classes as | could observe my mentor teacher while | was
home. | can say that Online Teaching Practicum is time-saving. (Pre-service

Teacher 6)

Engagement

Online teaching really helps keep students engaged. It's motivating and fun. They
like using apps, web-based activities anything that is technology-friendly.
Additionally, teacher’s enthusiasm, warm and friendly teachers are the most important
factors for creating of motivation of online courses. Independency and freedom of learning
are significant in an online learning environment as well. Relevant course materials, well-
planned class sessions, active participations in classroom sessions, use of different
instructional techniques, use of concrete and explicit examples can motivate the students.

(Selvi, 2010 p. 824)

| know that students do not like coursebooks so much, these online activities would
be more attractive and enjoyabile. [...] It provides us many interactive activities that
the students like to do by using different apps, websites and etc. | think these tools
are really helpful to both motivate the students and engage them in courses. (Pre-

service Teacher 27)

It is really helpful about using technology in classes and making them interesting.

(Pre-service Teacher 3)
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It opened up a lot of opportunities to implement web-based activities in my
classroom since all students connected to the class via an electronic medium.
Besides, as | know | should bring something to the class in order to catch the
students attention, | think | have developed my material designing skills on
computer, which will be helpful in both virtual and in person classes. (Pre-service

Teacher 31)

The most beneficial part of the online teaching to me is the materials are more

engaging and helps teachers to grab students’ attention. (Pre-service Teacher 5)

Outputs for pre-service teacher

It was sad to get negative feedback about the online teaching practicum by the
stakeholders. Online practicum is unfortunately seen as futile and useless by stakeholders

of practicum.

| actually learn how to teach subjects on screen. | also prepared my materials in a
way that they are applicable in distance education by the whole class. [...]I
realized that | needed to be more cautious about the way | talk to the students in

their level. It helped me in this way. (Pre-service Teacher 12)

This program gave us a chance to practice what we have learned in real
classroom settings, which | think is the best part. It also gave me confidence for

my future teaching experiences. (Pre-service Teacher 16)

| think | can talk English to people according to their level easily. In some
situations, | also helped them in Turkish too. Self-evaluation made me realise that |

really love being a teacher. (Pre-service Teacher 2)

Teaching in a real classroom environment while we have not yet started teaching
allows us to see and correct the mistakes we make one by one and not to carry

them to the advanced professional life. (Pre-service Teacher 23)
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| think, with the help of Online Teaching Practicum, | developed myself in
preparing materials, especially online ones. In addition, | learned how to use the

opportunities of technology in classes. (Pre-service Teacher 3)

| realized | am good at teaching and | can promote the practice of different skills. |
also realized | wouldn’t want to become a teacher whose job is teaching online.

(Pre-service Teacher 32)

It was beneficial for me to learn from a good and experienced teacher how to
respond students errors, how to arrange the flow of the class, how to deal with

unwanted student behaviors etc. (Pre-service Teacher 37)

The most beneficial part of the Online Teaching Practicum was that | could attend
so many online classes and have the opportunity to observe at different class
levels. Another side of the program which | found quite effective was that | started
to see myself as a teacher. Also, Online Teaching Practicum taught me to do my
job better. [...] | learned online teaching while using Google Classroom, Google
Meets, Zoom, Microsoft Teams and many more. Therefore, | can say that, as a
teacher, | now have one of the most necessary features of our century. (Pre-

service Taecher 6)

Students are given duties related to exams, quizzes, evaluation etc. (Teacher 8)

No Output

The online teaching practicum program is a program in which students cannot
experience the knowledge and skills they have acquired in the field, in the school

environment, and are deprived of student-teacher communication. (Coordinator 5)

There is a gap between what we are trained for and what we have found while
practicum. Students’ levels are not accurate, they cannot understand they cannot
respond but we are still trying to teach them in a level that they have not reached

yet. (Pre-service Teacher 15)
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Table 23
Outputs
Numbers of Number of
Participants Codes
Assessment 6 6
Benefits of Online Teaching 3 3
Convenience 6 7
Engagement 4 5
Outputs for Pre-Service Teacher 9 11
No Output 2 2
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Recommendations

There are three categories under the Recommendations Theme.

a) Administrative Recommendations

b) Educational Recommendations

¢) Communicational Recommendations

16 codes emerged as a result of the Project map analysis of the
Recommendations data. It's demonstrated in the figure.

Figure 20

Recommendations Model (NVivo 12 Pro Code-Subcode-Part Demonstration)

Recommendations~_

—_— Educational

B Admlnlstrabve Recommendations Communicational
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re-Service /
Teachers Teachers O O O v
f Materials Pre-Service O O
Instruction Teacher Education Guidance Effective
Gulde Book ybnd Education Inﬁastrudure Mentor Fee Onemauon Need Comemmication

lﬂm

The Recommendations Code Cloud prepared according to the intensity of the
expressions of the participants. The size of the texts in the code cloud indicates the

intensity of use of the codes.
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Figure 21

Recommendations (NVivo 12 Pro Word Cloud)

Guide Book

Teaching Hours for Pre-Service Teachers

Infrastructure Support
Orientation Need

Effective Communication G u | da nce

Materialsinstruction
Hybrid Education

Administrative recommendations

Authorization of pre-service teachers

Pre-service teachers have a demand for being given a permission in assessing
students. They also need more experience at different proficiency levels. In line with this
finding, in a pre-service teachers evaluation study (Karadavut et al. 2020) it was shown
that pre-service teachers do not feel themselves as competent in the educational
measurement and evaluation. They believe they have knowledge gaps. So, more
emphasis should be given to the practice for increasing the benefits of the course for their
prospective teaching career. For better measurement skills, pre-service teachers need to

be supported by practice

| would like to have a chance to prepare exams, making assessments and if
possible teaching at least one lesson to each class or at least each grade at the

practice school. (Pre-service Teacher 15)
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Guide book

There’s a variety in the implementation of practicum in different universities.
Unfortunately, the variety in the implementation brings about a victimization for teacher
candidates. In order to overcome these difficulties some departments in different
universities prepared their own manuals for teaching practice (Kecik et al., 2009).
Guidance really needs to be improved. This could either be done by the provision of a
guide book by the MoE to all stake holders or arrangement of weekly meetings. The first

one could be much more practical.

The academic and professional guidance of the university supervision and mentor
in the design of lesson plan and the feedback given after the teaching performance
are needed for the improvement of the student teachers in practicum.

(Academician 1)

If there are more than one consultant teacher in the practice School (which we
have), sharing their experience with the teacher who is consulting for the first time.
Ensuring that practicum students interact healthy with our school students.

(Coordinator 1)

We planned our classes and we were required to submit our lesson plans at the
end of the term to our teacher (university teacher). So, this procedure prevented us
from getting feedback from our teacher. If we had showed them and submitted a
kind of reflection paper at the end of each week, we would have seen the areas
that needs improvement. Then, we could have changed the things for upcoming
sessions. This procedure should be changed because practicum deserves

process-oriented evaluation, not product-oriented. (Pre-service Teacher 31)

Considering teacher candidates’ opinions and suggestions can make it more

effective in the teacher preparation. (Teacher 2)
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There can be weekly meetings with teacher candidates for discussing the process.

(Teacher 6)

Guiding them by providing materials, methods and techniques for teaching will

make the program successful. (Teacher 7)

Hybrid education

Now that online education has some benefits too, a hybrid education model can be
adopted. Hybrid education incorporates in-person learning and virtual learning.

Hybrid courses combine online and face-to-face learning environments. To
organize and teach hybrid courses, instructors must understand the uses of multiple
online learning tools and face-to- face classroom activities to promote and monitor the
progress of students They are also called as web-enhanced, blended, or mixed mode
learning (Hall & Villareal, 2015).

Benefits of hybrid education are time management, improved flexibility, increased
access to learning, safety, cost efficiency, compensation of teacher shortage, more

teaching resources, reduced absenteeism etc.

Online education can also be an option beside formal education. (Pre-service

Teacher 11)

It will be better when they are sometimes given face-to-face training in diluted

classrooms. [...] The hybrid education model can be used. (Teacher 5)

Face to face practicum is better, but in this circumstance, online observation is

also acceptable. (Teacher 6)

Infrastructure support

Since the biggest handicap was with the technical infrastructure, in first place

infrastructure support should be given to fix the problems. Alsabawy, Cater-Steel, and
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Soar explain that “IT infrastructure services are a critical factor which affects the
institution’s activities as it relates to distance education” ( 2013, p. 431)

Moore et al. 2018 suggest “developing a long-term infrastructure plan that
enabling to meet the needs of the institution, faculty, and students which can at the same

time allow for flexibility to evolve and adjust the changes in technology.” (p. 98)

It should be a training combined with the technical infrastructure and appropriate
software that provides the most efficient online training. [...] It has been observed
that the biggest problem in this regard is experienced in the technical field.
Technical infrastructure needs to be improved and teachers' adaptation to it should

be optimized. (Coordinator 4)

An app could be useful for teachers to follow the situation of the students. Another
improvement could be using online practicum only for the half of the whole
experience because pre-service teachers need real life experience, too. (Pre-

service Teacher 22)

Actually, because of the current events, everything has to be like this; there is
nothing we can change so much. However, if we take normal conditions into
account, | can say that there can be a solution to see students’ face. Because we
can’t see them while teaching and it lessens the possible communication chances.

(Pre-service Teacher 30)

It is clear that that can be better or faculty can give the teacher a tablet with

enough internet in it. (Teacher 4)
The internet network should be enhanced instantly. (Teacher 5)

We need full-filled technical equipment & support, e-sources, and what is more no

power failure! (Teacher 9)
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Mentor Fee

Mentors are not content with their fees, unfortunately.

| would like teachers’ fees to be increased. (Teacher 5)

Orientation need

Orientation should be given more importance. There's is definitely a need for
orientation to both academicians and teachers as well. One meeting at the beginning of
the practicum is not enough. Many universities abroad arrange orientation much more
seriously. Once all orientation requirements are complete, students are given an override
for practicum enrollment (Riley, 2016). Students entering practicum must have senior
status, completed and passed all preparatory coursework with minimum GPA of 2.35
before attending Practicum Orientation Workshop. After the orientation they complete the

Field Practicum Application and Placement process but it's not the case in Turkey.

University supervisors also need an orientation when they first start teaching
practicum. This is at least what | felt because | didn’t know much about the system,
the official work | had to complete. | was often seeking colleagues’ help with the
procedure. [...] Mentor teachers also need such an orientation. They usually ask
me about the procedure. some of the mentor teachers feel like we are also
evaluating them and that we will not understand the real context and expect many
things from the student-teachers. They need to know that we are not there to judge
anyone but to evaluate based on real conditions in collaboration with each other.

(Academician 3)

The university can assist us in our role by giving seminars. (Teacher 3)

Teaching hours for pre-service teachers

Misfortunate pre-service teachers couldn’t do enough practice and develop their

teaching. Although Moe sanctions four-times teaching, some mentor teachers do not care
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about it or the exams prevent the pre-service teachers from practicing. There’s a problem
with the control mechanism. Maybe, an online survey could be administered to the pre-
service teachers to learn about the problems encountered. And also some authorities from
the District Directorate of National Education could be commissioned to reveal the
misapplications in the practicum schools. PSTs need longer, well-structured and a more
intense practicum. This type of practicum would equip them with real-life experiences of
teaching, as well as awareness about their future profession. The more intense practicum

is, the more trainee satisfaction with the process (Gursoy, 2013).

I've had the chance to teach students only once yet. So, | wish we had done our
internship under normal circumstances and in a real class environment. (Pre-

service Teacher 16)

Besides, the teaching durations may be increased because it is difficult for the

candidates to complete sessions throughout 30 minutes. (Teacher 2)

Candidate teachers should be given more opportunity to practice and teach more
than two classes in a semester. [...] Candidates should be encouraged to
participate in the classes while they make observations in the first period. (Teacher

5)
| believe giving student teachers more opportunity to involve in teaching will

increase the success. (Teacher 7)

Educational recommendations

Instruction

For a more effective instruction, pre-service teachers ask for interaction with the
students. Not just the last year, but both in the 3rd and 4th years of education faculties
practicum is suggested. Also they would like to be given a better digital literacy in

education faculties. Digital illiteracy is a challenge for preservice teachers. The universities
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should prepare courses in order to train digital literacy for preservice teachers. They can
use technology-based learning or special training activities to train digital literacy. Only in
this way, the preservice teachers will be equipped for online learning which involves many

technologies (Rizal et al., 2019).

| was able to practice teaching only in preparatory classes of the school, it would
be better if | had the opportunity to practice at different classes and levels. [...] |
would suggest doing this teaching practicum every year not just the last year of our

education. (Pre-service Teacher 16)

| would like to provide the students with a deeper knowledge of online educational

tools. (Pre-service Teacher 7)

Focusing on the lessons and effective teacher —student interactions can make it
more successful. [...] Teaching practicum become more effective for teacher
candidates and students if candidates are enabled to participate in the lessons by

interacting with the students. (Teacher 5)

Materials

There are different opinions with regard to materials. While coordinators ask for
more digital material, teachers want their teacher candidates to have the materials at hand
which is not possible for some course books though. Pre-service teachers themselves
would like the content in the course materials to be more interesting.

Digital materials provide more interactivity, individualization, customization and
social interactions for both learners and teachers. Learning experiences are more relevant
and interesting for students. Digital texts are really flexible regarding navigation. High-
quality content is accessible with lower costs for institutions (Fletcher et al., 2012; Choppin

& Borys, 2017).
More digital material is needed. (Coordinator 5)

Contents may be more attention grabber. (Pre-service Teacher 5)
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To me, teacher candidates should have the course materials in hand before the

lesson. They should be aware of the topics that would be taught. (Teacher 6)

Pre-service teacher education

Generation Z students are naturally born as digital natives (Prensky, 2010).
Living in the technology era, in order to keep up with their education needs teachers
must have knowledge of web 2.0 tools as well. Teachers’ sole pedagogical and
content knowledge is not satisfactory any more. Technology integrated field
knowledge is needed. Teacher training faculties had better integrate the latest
technology into their programs for meeting these needs of digital natives. To this end,
how to teach in online platforms should be taught in teacher training programs at
education faculties. Hence, prospective teachers will be good at integrating technology

into their instruction and grab their students (Onalan & Kurt, 2020; Thomas, 2013).

Both teacher candidates and observer teachers can be informed more on online

education to increase coordination and effectiveness. (Teacher 2)

MoE should be the leader or organizer for the teacher to make our behaviours
standart. In prep class of teacher training faculty half of the practicum period may

be online. (Teacher 4)

Communicational recommendations

Effective communication

Bernard et al. (2009) underlines the importance of student-student, student-content
and student-instructor interaction in online and distance education. How to increase
student and teacher communication/interaction in online practicum is an issue that should
be worked on. Abrami et al. (2011) suggested that for a deeper and more meaningful

learning, technological tools should become genuinely interactive. Future researchers and
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software engineers in an collaborative effort should devise programs for more interactive

environment for teaching and learning online.

Studies should be organized to increase student-student interaction, which is the

least in this period. (Coordinator 5)

For the students who couldn’t be able to join classes, maybe teachers can reach
out to their parents and report the problem to find a solution about it. (Pre-service

Teacher 5)

A well-built communication is the key for a more successful teaching practicum.

(Teacher 2)

Guidance

A healthy relationship between the pre-service teachers-mentor teachers and pre-
service teachers-academicians could only be ensured through good guidance. It's the
duty of mentors and academicians in deed. They are the ones responsible for the
professional growth of the teacher candidates. Unfortunately, some mentor teachers were
not reachable in this sense. The problems mostly result from the unawareness of
guidance roles (Kuter & Kog, 2009) and lack of feedback given to the pre-service teachers

by the mentor teachers and supervisor academicians (Bastlrk, 2007; Eraslan, 2009).

The academic and professional guidance of the university supervision and mentor
in the design of lesson plan and the feedback given after the teaching performance
are needed for the improvement of the student teachers in practicum.

(Academician 1)

If there are more than one consultant teacher in the practice School (which we
have), sharing their experience with the teacher who is consulting for the first time.
Ensuring that practicum students interact healthy with our school students.

(Coordinator 1
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We planned our classes and we were required to submit our lesson plans at the
end of the term to our teacher (university teacher). So, this procedure prevented us
from getting feedback from our teacher. If we had showed them and submitted a
kind of reflection paper at the end of each week, we would have seen the areas
that needs improvement. Then, we could have changed the things for upcoming
sessions. This procedure should be changed because practicum deserves

process-oriented evaluation, not product-oriented. (Pre-service Teacher 31)

Considering teacher candidates’ opinions and suggestions can make it more

effective in the teacher preparation. (Teacher 2)

There can be weekly meetings with teacher candidates for discussing the process.

(Teacher 6)

Guiding them by providing materials, methods and techniques for teaching will

make the program successful. (Teacher 7)

Table 24
Recommendations
Number of Number of
Participants Codes
Administrative Recommendations
Authorization of Pre-Service Teachers 1 1
Guide Book 2 3
Hybrid Education 3 4
Infrastructure Support 6 7
Mentor Fee 1 1
Orientation Need 2 3
Teaching Hours for Pre-Service Teachers 4 5
Educational Recommendations
Instruction 3
Materials 3 3
Pre-Service Teacher Education 2 2
Communicational Recommendations
Effective Communication 3 3

Guidance 6 6
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Chapter 5
Conclusion

The starting point of this dissertation was the Evaluation of Online Practicum in
terms of Kirkpatrick Program Evaluation framework. Thus, the study seeked answers to
each level of the model. Both quantitative and qualitative measures were used for the
study. Reaction, learning and behavior tendencies of the PSTs were searched. Results
were drawn for all the stakeholders of the process with reference to Kirkpatrick
Framework. Unfortunately, the results show that there are quite many misapplications
regarding online practicum and they need urgent healing. A good start could be with the
update of 1988 dated Faculty-School Cooperation Book. Many things have changed since
then. To this aim, together with identifying the mistakes and how these could be fixed, the
researcher wrote a report called “Online Teaching Practicum Evaluation Report”. The
researcher also created a guidebook called “School Experience and Teaching Practicum
Guidebook” as the end-product of the study. Hence, prevention of the misapplications is

hoped.

Reaction Level of the Practicum (Together with Expectations)

RQ 1

To answer the first research question for finding out what the expectations of pre-
service teachers from the practicum were and whether these expectations were met, pre-
practicum expectation scale and post-practicum reaction scale was conducted. Out of the
result from the scales administered at the control group, it was found that, the current
online system without any alterations is not successful in preparing the pre-service
teachers for their future profession and they encounter with many problems during the
process. The expectations of the PSTs were not met. There was a lack of communication
with the mentor teachers and they didn’t know how to overcome their problems in

teaching practice because of the insufficient feedback received from the mentor teachers.
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Some of the academicians couldn’t observe the teaching practice of their mentees as well.
Out of the result from the expectation and reaction scales administered at teacher
candidates, it was found that the pre-service teachers are discontent with the new model
applied. They prefer face-to-face teaching, that is traditional teaching. Or, at least a hybrid
model should be used. This will increase the pre-service teachers’ awareness in turn.
Autonomy will be at ultimate level. Henceforth, they will heal their own teaching. While
distance learning has a lot of problems in itself, distance practicum doubles the problems.
The teacher candidates are unable to reach the learners under bad technic

circumstances. This, makes the quality of their teaching worse.

Learning Level of the Practicum

RQ 2

Second research question tried to find out whether the pre-service teachers were had
developed in expertise, knowledge or mindset. Evaluation at this level measured whether
PSTs were successful in being critical and reflective teachers. Self-evaluation and Peer
evaluation statistics were utilized for this research question. Observation by peers gave
valuable hints . What kind of evaluation in the teaching practicum would really promote the
professional development of critical and reflective teachers is the cornerstone of this level.
If peer evaluation had any effect of on pre-service teachers effective teaching needed to
be understood well. Since these people were peers, they paid importance to their friends’
real opinions. Self-evaluation was another important issue. They had the chance to see
themselves from the mirror. This is like the “noticing theory” of Schmidt (1990). It was the
first time they had the chance to see their teaching. It changed the way they think how
teaching should be like. Did pre-service teachers boost about or lower down their own
teaching? Fortunately, there was a difference in terms of teaching success between the
first and last teaching times. The teaching success of the PSTs increased in time. Also,

when the self-given grades and grades given by the peers were analyzed, it was seen that
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the grades were coherent. It can be understood from these results that the teacher
candidates were neither too critical nor too optimistic against each other. They did what

was needed to be done.

Behavior Level of the Practicum

RQ 3

To answer the third research question what kind of skills and knowledge have
been acquired by the pre-service teachers at the end of the teaching practicum was
analyzed. If the success had been transferred .The Regression analysis was done. The
best predictors which could explain the success of the practicum, and the correlations
were analyzed. This level is also named after the transfer level of evaluation, analyzes the
differences in the participant’'s behavior completing the program. Assessing the change
helps to figure out whether knowledge, mindset, or skills acquired via the program are
being used. This level starts 3—-6 months after training. So, for this study it was the end-of-
term final evaluation by the mentors and academicians. Generally, this level is the truest
evaluation of a program’s effectiveness. What have been learned out of the program is
like a post-program assessment. Out of the analyses performed on Final Evaluation
scores to predict the relationship of success, it was seen that the success was more than

expected by the practitioners themselves.

Result Level of the Practicum

RQ 4

The last research question was about the stake holders’ opinions about the
practicum. The process determined whether the methods and procedures used in the
program were relevant to the participants’ feedback. NVIVO 12 coding system were used
for the interviews. All the underlying problems faced during the program were uncovered.

The discontent of the stakeholders with the current situation is manifested. Unless
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necessary precautions are taken, pessimistic teacher candidates will double. Suggestions

for a better practicum model was made by all stakeholders. All these suggestions must be

taken into consideration.

Misapplications

The misapplications are stated clearly one by one. All of these clarify the need for

the healing of the practicum.

1.

Pre-service Teachers 19 and 24 could lecture only for two times while Pre-
service Teacher 39 could lecture only for 15 minutes whole term long.
Pre-service Teacher 25 and 38 couldn’t do peer-observation after the third and
fourth weeks, they could do peer evaluation only for twice.

Pre-service Teachers 16 and 26 couldn’t do peer-observation and evaluation at
all.

Pre-service Teacher 9 could do peer-observation only once. Such variations in
implementations no matter what the reason is leads to a victimization on behalf
of these teacher candidates.

In the reaction scale Pre-service teacher 26 gave only 2 points for the mentor
teacher in terms of knowledge of subject matter, preparation, ability to
communicate, etc. which again explains the variations among stakeholders.
Also some of the pre-service teachers worked with high schools and since they
were getting prepared for the university entrance exam they mentioned that
there was limited attendance.

During the term the MOE changed online practicum to hybrid education, so
there were times of face-to-face education, therefore they couldn’t lecture.
Some of the teachers liked individualism, and didn’t led the pre-service
teachers do peer observation.

Some of the pre-service teachers caught Covid-19 virus and were ill so they

couldn’t practice.
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10. Some of the pre-service teachers were working part time and lacked
motivation, so they didn’t do practice.

11. Some teachers didn’t let them do practice based on their own initiatives.

12. In terms of the communication among the practice schools and faculty, some

of the pre-service teachers mentioned problems.

Materials

The national education was caught flat-footed against Covid-19 pandemic.
Emergency Remote Education came into being all of a sudden as it can be undderstood
from its name. Online practicum was unfortunately again in the form of emergency
distance education and in terms of materials there were many deficits. Both the pre-
service teachers and mentor teachers lacked i-tools which can be used with Zoom. The
web 2.0 tools should be increased. For online education and online practicum novel digital
materials should be devised and produced for meeting the needs of the era.

Everybody engaged in the language learning and teaching process, the students,
teachers, administrators, book writers, publishers, are to be highly conscious of pros of
the information and communication technology for effective scaffolding for the language

development and devise materials accordingly (Hismanoglu, 2011).

Self-evaluation

It was proven with this study that in practicum teacher candidates should do self-
evaluation which is also one of the requirements of EPOSTL. Oscarson (1989) stresses
that self-assessment does promote learning. It gives learners training in evaluation
which has beneficial consequences for improving their teaching practices. Secondly,
it raises the awareness of both students and teachers of perceived levels of
abilities. Through self-assessment teacher trainees are encouraged to look at their
lesson plans more carefully, and develop evaluative attitudes toward what and how

they learn. Thirdly, self-assessment is highly motivating with regard to goal-
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orientation. Learners gain knowledge of learning goals through reflection. Fourth, the
involvement of learners in the assessment process results in the learner's broader
perspective within the area of assessment. Fifth, by practicing self-assessment,
students take part in their own evaluation, sharing the burden of assessment with their
supervisor. Finally, self-assessment may have long-term benefits including the

ability to assess the progress which is made.

Peer evaluation

In traditional practicum programs, pre-service teachers are asked to observe each
other, but they are not asked to do an assessment of their peers. In this experimental
study they were asked to a peer evaluation as well. And the findings out of the study
demontrated that peer evaluation helped teacher candidates gain insights regarding their
own teaching practices. Cosh (1999, p.25) suggested two models of peer observation
which also had a reflective component to encourage self-reflection and self-awareness
about self-teaching. In the first self-reflective peer observation model, teachers select
general interest area, observe classes, and complete an observation form or feedback
form. Then, a general discussion is made by everyone. Cosh’s second reflective peer
observation model is individual. A teacher observes a class on a topic close to her. After
the observation, the observer teacher completes a feedback sheet to help him/her gain
insights regarding the area of concern. In this online practicum research study, the
participants used evaluation sheets as well which is in line with the ideas of Cosh. In
another study by Carolan & Wang (2012) it is reported peer observation done
transnationally helped them gain insights into their own classrooms and teaching English
in the other country. In a study by Day (2013), the findings demonstrate that the students
liked peer observation, and that they reflected on their teaching which helped them modify
their teaching beliefs. They also show that the students would engage in reflective

teaching in their future teaching.
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Digital Literacy

In our era, pure field knowledge is not enough for being a qualified knowledge.
Every teacher has the ability to develop themselves about the use of digital tools. A
mastery at web 2.0 tools is needed. Online teachers need different skills compared to
tutors trained to teach languages in a face-to-face classroom and they also require

different skills compared to online teachers of other subjects (Hampel & Stickler 2005)

Infrastructure

The emergency shift from traditional classrooms/face-to-face learning to online
education has resulted in a completely undesired learning experience for students. Most
students do not have access to high speed or reliable internet services. Lack of access to
internet facilities, lack of interaction with students by the teachers and technology related
problems were among the major challenges faced by the students. Unsocialization, pair
and group work issues and teachers response time were other problems. Limited
resources made distance education extremely ineffective for students during the Covid-19
pandemic. Teacher candidates also reported that traditional classroom learning was more
effective as compared to online learning or distance education. In a similar study, it was
highlighted that online learning cannot produce desired results in underdeveloped
countries, where the majority of students have no access to the internet due to technical
and money-related issues (Adnan & Anwar, 2020). Drawing on qualitative data collected
by means of self-written reflections and semi-structured interviews, the findings informed
that poor internet signal disrupts the teaching process. Thus, the teachers suggest that
maintaining a stable internet connection should become a priority. Then, easy access to
online applications and websites as a material source should be provided by governments

for effective online teaching.
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Disadvantages of online practicum

As many researchers would agree, disadvantages of online practicum can be
listed as (Hameed et al, 2008; Akkoyuklu & Soylu, 2006):
a) The method of instruction leads to remoteness and lack of interaction. It requires a very
strong motivation and time management skills in order to reduce such effects. b)
Regarding instructions, clarifications, explanations, and interpretations which are
traditional methods of learning, learning process is not easy with online teaching. c) It is
impossible to control activities such as plagiarism or cheating. d) It does not improve
learner’s communicative skills or creativity. e) It limits the role and authority of teachers as
class management is reduced. f) Hands-on activities, role plays and games are

unpractical.

New Generation Teachers

Online teaching practicum is a lot different compared to in class traditional
teaching practicum. Under these circumstances, there are many issues that Generation Z
teachers should care about. Online teachers should respond to learner-initiated
communication and provide feedback on assignments in a timely manner. They should be
present in class discussion forums. Communication only through emails and
communication only for giving feedback via is not enough. Students are accustomed to
seeing their teachers in a face-to-face classroom. They prefer such a presence in the
virtual one, too. They should explain instructions and expectations to learners. Students
understand better when they are explicitly stated. Provision of completed assignments

could help a lot. (Dennen et al., 2007)

Creation of a Sample Manual

As the end-product of the study a sample manual was created both in English and

Turkish by the researcher for the use of pre-service teachers to be submitted to the MoE
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with sample lesson plans, subject matter explanations, examples of materials, online
sources, etc. It is called “School Experience and Teaching Practicum Guidebook” (See
Appendix S). It is 57 pages long. It includes the recent changes made by the National
Education Directorate regarding the Practicum. The changes were announced to
practicum schools in 2006 and 2018 by sending an official directive. But during pandemic
the practicum was made online using Zoom application. Also the Mebbis and Uod online
grading system is not mentioned In the 1988 Faculty-School Cooperation book. So the
manual devised by the researcher includes the recent changes and gives instructions in
relation to using online materials and applications for a better and effective practicum. The
responsibilities of all stakeholders are stated clearly. The criteria for weekly reflective
paper assignments are written. What kind of activities can be used, how can the student
work be evaluated and for a computer-assisted education relevant online materials and
applications are suggested. The Turkish version “Okul Deneyimi ve Ogretmenlik
Uygulamasi Kilavuzu” was prepared by the researcher as well. If it is accepted, the

Turkish version can be shared with the MoE.

Online Teaching Practicum Evaluation Report

An Online Teaching Practicum Evaluation report was written based on the data
coming from the opinions of all participants of teaching practicum (See Appendix U). It is
five pages long. The report starts with a critical evaluation of the 1988 Faculty-School
Cooperation. In addition, it includes what kind of necessary changes to be done to the
book and also information about the administration of online teaching practicum. There
were unfortunately misaplications of online teaching practicum. The system and
bureucracy need urgent healing. There are suggestions in the report to correct the
mistakes. Reflective portfolio of pre-service teachers, number of study groups in practicum
schools, attendance conditions, evaluation system and mentor teacher payment fees all

need clarification and update. The researcher hopes that with the results drawn from this



177

dissertation some errors can be fixed. This report should be submitted to the Ministry of

Education. That, at least some of the misapplications might be avoided in this way.

Conclusion

After, the pre-service teachers described their teaching expectations, the

conclusions below are withdrawn.

1.

With a peer teacher, mentor teacher and university supervisor available
anytime for feedback, pre-service teachers will be able to receive ideas from a
variety of perspectives. They will be able to develop a sense of comfort with
peer evaluation and feedback. This is supported by Friesen (2009) who says
that “teachers improve their practice during the company of their peers” (p. 6).
Via peer evaluation and self-evaluation, pre-service teachers can benefit in
learning.

The technical infrastructure is limited for online practicum. Pupils do not have
the necessary equipment for online education.

Their economic status prevent them from having a peaceful learning
atmosphere in crowded and noisy houses.

Online materials are not enough. Coursebooks should have more i-tools to be
able to be used by teachers.

Video-recording should be permitted both for students and teachers, therefore
they could watch the lessons afterwards to make revisions and repetitions.
There should be more audit and sanctions on mentor teachers. Some of them
do not even let the teacher candidates practice or even observe.

Manuals should be given to all stakeholders before the practicum.

Pedagogical Implications

The findings of the present study suggest several pedagogical implications that

adhere to the framework provided by the MoE in relation to the practicum. Firstly,
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considering the restrictions of the current program, there is a definite need for a change.
Pre-service teachers can internalize online practicum, on condition that the suggested
alterations are made. Such productive activities may be incorporated into the program to

get the most fruitfulness at the end.

Suggestions for Further Research

As pointed out in the previous research, several limitations of the study necessitate
for further research into the healing of the program. First and foremost a replication of the
study can be suggested to confirm the findings with more resources, that is, more
participants at different universities, more sets of tests, and more time. Secondly, since
new model requires good search and cognitive skills, further studies could investigate the
role of teacher candidates’ individual differences such as aptitude, educational
background, cognitive and learning styles, learning strategies, expectations and
motivation. Identification of these factors may contribute to a better-established and
designed study in terms of the scope. In teacher education courses, teacher emotional
awareness and competence can be the focus of these research studies like peer-
observation, reflective journal writing, critical-incident analysis, role plays, case studies,
and teacher narratives (Richards, 2020). It would also be informative to conduct a study
that analyzed the syllabus and material design during online practicum process. This
would serve as a great pedagogical benefit for the curriculum development and evaluation

units of the language schools.
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EVALUATION OF ONLINE PRACTICUM SUMMARY

Theoretical Kirkpatrick Program EPOSTL
Framework Evaluation Model
Participants 370 Methodology Mixed Method
Pilot Study Trabzon University 17 Preservice ¢ Interviews were made
Teachers with Pre-service
2 Mentors Teachers, Mentor
2 Coordinators teachers and
coordinators.
e Certain questions were
asked.
e |tems were created to
develop the scale.
Scale Item Pooling Expert Opinion 294 Participants
Development e 3 Experts e Atatiirk University
o Likert Type e Gazi University
o 85itemsforthe e Yildiz Technical
Expectation University
Scale

e 44 |tems for the
Reaction Scale

o Pamukkale University
e Gaziantep University
e 18 March University

Scale
Development

e Exploratory Factor
Analysis
e [BM SPSS V23

o Keiser-Meyer Olkin
and

Bartlett Sphericity
Test

e Confirmatory
Factor Analysis

e Amos 19
Varimax
Rotation

e Validity & Reliability
o Expectation Scale 0.96
¢ Reaction Scale 0.98

Quantitative
Analysis

41 Participants

e Pre-Practicum
Expectation Scale

e Self-Evaluation
Week 1-2-3-4

e Peer Evaluation
Week 1-2-3-4

e Final Grades

e Post-Practicum
Reaction Scale

e Frequency
Analysis

¢ Kolmogorov-
Smirnov
Normality Test

e Pearson and
Spearman’s
Rho
Correlation

e Friedman
Regression

e One Sample T-
test

e One Sample
Runs

e Expectation and
Reaction correlation
result:

Expectation was not met.

Pre-service

Teachers are not satisfied.

e Correlation result
between self-
evaluation and peer-
evaluation:

Self and peer grades are
similar and consistent.

¢ Regression result
between week 1-2-3-4
lectures:

There is a difference in
success between the 1st
and 4th lectures.

Success has increased.
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e Regression result
between expectation-
reaction-self and peer
evaluation:

Scales are not predictive for
grades.

e T-test and RUNS
result between self
/peer evaluation and
final grades given by
mentors:

Mentors gave higher grades

Qualitative
Analysis

Phenomenology Method
Interviews with

e 9 Teachers

e 5 Coordinators

e 24 Pre-service
teachers

e 5 Academicians

NVIVO 12 Pro

32 hours coding
6 hours analysis
95 subcodes

e The problems

e The measures to be
taken

e The advantages
e The disadvantages

as stated by all
stakeholders were written

and supported by the
literature.
Outcomes of  Faculty-School Practicum Manual e Since the publication

the Thesis

Relationship Report

e A separate report
that includes current
problems in online
teaching practice
was prepared.

It is recommended to be

sent to the Ministry of

National Education

Since there is no
existing guide
that can be used
by all
stakeholders, a
teaching
practice guide in
Turkish and
English was
prepared by the
researcher
(2021), which
includes visuals,
practices,
legislation and
provisions.

named Faculty-School
Cooperation, which was
published in 1998, is
very old, it is
recommended to be
used as an alternative.
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APPENDIX-E: Permission Document for Scale Administration at Yildiz Technical
University
Tarih:

16/12/2019
Sayw

E—044-000009
QN"WW“H\H“
TSEASO
S00(
0000912141

T.C.
YILDIZ TEKNIiK UNIVERSITESI

Egitim Ogretim Rektor Yardimeihg

Sayr :96187715-044-E.1912160263 Tarih: 16.12.2019
Konu : Uygulama Izni

HACETTEPE UNIiVERSITESI REKTORLUGUNE

flgi: 18.11.2019 tarih ve 51944218-101.02.02-E.00000871440 sayili yazimiz.

Ilgi yazimza istinaden, Universiteniz Yabanci Diller Egitimi Ana Bilim Dali ingiliz Dili Egitimi bilim
Dali doktora &grencisi flknur KAZAZ' mn "Hizmet Oncesi Ingilizce Ogretmenlerinin Ogretmenlik
Uygulamasi Derslerinin Degerlendirilmesi: Tutumlar, Beklentiler ve Kazanimlar" konulu tez galigmasi
kapsaminda, Universitemiz Egitim Fakiiltesi Yabanci Diller Egitimi Béliimii &grencilerine anket
uygulama talebi uygun bulunmustur.

Bilgilerinize arz ederim.

e-imzahdr
Prof. Dr. ibrahim EMIROGLU
Rektor a.
Rektor Yardimeist

_Egitim -Ogretim Rektdr Yardimetlig:

Adres :Yildiz Teknik Universitesi Davutpaga Kampiisii 34220 Esenler / ISTANBUL  irtibat : o
Sekreterligi

Tel /Fax  :02122585270 / 0212236 41 79 Web cwww.yildiz.edu.tr

Kep Adresi :yildizteknikuniversitesi@hs01.kep.tr e-Posta seory@yildiz.edu.tr

Bu belge 5070 say1l elektronik imza kanununa gore giivenli elektronik imza ile imzalanmustir.
http://www.ebys.yildiz.edu.tr/Dogrulama/Index?EvrakNo=E.1912160263 & ErisimKodu=829C3225
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APPENDIX-F: Permission Document for Scale Administration at Canakkale 18

March University

Tarth:
18/12/2019
Say1:

E--044-000009
TC 0000917679

CANAKKALE ONSEKiZ MART UNIVERSITESI REKTORLUGU
Genel Sekreterlik

Sayr 13186036-044

Konu : Doktora Ogrencisi ilknur
KAZAZ’in Anket Uygulama
Talebi

HACETTEPE UNIVERSITESI REKTORLUGUNE

flgi :  18.11.2019 tarihli ve 871440 sayili yaziniz.

Universiteniz Egitim Bilimleri Enstitiisii ingiliz Dili Egitimi Bilim Dali doktora grencisi
Ilknur KAZAZ’m, “Hizmet Oncesi Ingilizce Ogretmenlerinin Ogretmenlik Uygulamasi
Derslerinin Degerlendirilmesi: Tutumlar, Beklentiler ve Kazanimlar” baglikli tez caligmasi
kapsaminda Universitemiz Egitim Fakiiltesi Yabanci Diller Egitimi Boliimii Ingiliz Dili Egitimi
Anabilim Dali 4. siuf Ogretmenlik Uygulamas:1 dersi 6grencilerine yonelik anket uygulama
talebi Rektorliigiimiizce uygun gorilmiistiir.

Bilgilerinizi ve geregini arz ederim.

p—fbﬁﬁ/ﬂ’fﬂ

Prof. Dr. Sedat MURAT
Rektor

Ek: 17.12.2019 tarihli 68203582-044-E.1900182506 say1l1 yazi

Adres : Hiiseyin Akif Terzioglu Yerleskesi Rektorlik A Bilgi i¢in irtibat : Fatma Boyiikdikmen - Bilgisayar isletmeni
Blok Kat.2/Merkez-CANAKKALE

Telefon

Belgegecer No :
e-posta : fatmadurak@comu.edu.tr internet Adresi :

Bu belge, 5070 sayili Elektronik Imza Kanununun 5. maddesi geregince elektronik olarak imz4lAnmistir. Belge Dogrulama:
htps://ubys.comu.edu.t/ERMS, “onfirmati Ind 777P9CA kodunu girerek belgeyi dogrulayabilirsiniz.
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APPENDIX-G: Permission Document for Scale Administration at Ted University

Tarih:
15/04/2021
Say1
E-302.08.01-0t
TED UNIVERSITES! [0
Egitim Fakiiltesi 0001544453
TED UNIVERSITESI
Say1 1 E-36467649-302.08.01-3308 15.04.2021

Konu : Uygulama Izni (Ilknur KAZAZ)

HACETTEPE UNIVERSITESI REKTORLUGUNE
(Egitim Bilimleri Enstitiisii Miidiirliigii)
Hacettepe Universitesi Egitim Bilimleri Enstitiisii
06800, Beytepe-ANKARA

Ilgi : 01.04.2021 tarihli ve 00001523281 say1li yaz1

Enstitiiniiz Yabanci Diller Egitimi Ana Bilim Dali Ingiliz Dili Egitimi Bilim Dali doktora
programi Ogrencisi Ilknur KAZAZ'n "Hizmet Oncesi Ingilizce Ogretmenlerinin Ogretmenlik
Uygulamasi Derslerinin Degerlendirilmesi: Tutumlar; Beklentiler ve Kazamimlar" konulu tez
calismas1 kapsaminda, Universitemiz, Egitim Fakiiltesi, Yabanci Diller Egitimi Boliimii, ingilizce
Ogretmenligi Programinda uygulama yapmasi uygun goriilmiistiir.

Bilgilerinize arz/rica ederim.

Saygilarimla.
Prof. Dr. H. Belgin AYVASIK
Rektor
Pin Kodu :53152 Belge Takip Adresi : https:/ebys.tedu.edu.tr/enVision/Validate_doc.aspx?eD=BSRCDPVYS
Adres:Ziya Gokalp Caddesi No: 48 06420 Kolej-Cankaya/Ankara Bilgi igin: Serap Toga
Telefon:0 312 585 01 82 Faks:0 312 418 41 48 Unvan: Fakiilte Sekreteri
e-Posta:egitimfakultesi@tedu.edu.tr Web:www.tedu.edu.tr Tel No: 182

Kep Adresi:tedu@tedu.hs03.kep.tr
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APPENDIX-H: Permission Document for Questionnaire Administration at Practicum

Schools from Governorship of Ankara National Directorate of Education

PrEN TN T.C.
e ANKARA VALILIGI
i (eu) . Milli Egitim Miidiirliigii
."'-. N

Yo g KL

2w

Sayr :14588481-605.99-E.5978389
Konu : Arastirma izni

30.03.2020

HACETTEPE UNIVERSITESINE
(Egitim Bilimleri Enstitiisii Mudiirligii)

flgi: a) MEB Yenilik ve Egitim Teknolojileri Genel Miidiirliigiiniin 2020/2 nolu Genelgesi.
b) 04.03.2020 tarihli ve 00001031351 sayili yaziniz.

Enstitiiniiz Yabanci Diller Egitimi Anabilim Dal ingiliz Dili Egitimi Bilim Dali doktora
programi  Ogrencisi ilknur KAZAZ''n "Hizmet Oncesi Ingilizce Ogretmenlerinin
Ogretmenlik Uygulamasi Derslerinin Degerlendirilmesi: Tutumlar, Beklentiler ve
Kazammlar" konulu caligmasi kapsaminda Ilimiz Cankaya flgesi Tiirk Telekom Sosyal
Bilimler Lisesi, Beytepe Ortaokulu, Balgat Mesleki ve Teknik Anadolu Lisesi, Tirkiye
Noterler Birligi Ilkokulu, Mehmetgik Anadolu Lisesi ve Etimesgut Ilgesi Siiheyla Sitki Alp
Ilkokulu'nda uygulama yapma talebi ilgi (a) Genelge gercevesinde incelenmistir.

Yapilan inceleme sonucunda, s6z konusu aragtirmanin Miidiirligiimiizde muhafaza
edilen 6lgme araglarinin; Tiirkiye Cumhuriyeti Anayasasi, Milli Egitim Temel Kanunu ile
Tiirk Milli Egitiminin genel amaglarina uygun olarak, ilgili yasal diizenlemelerde belirtilen
ilke, esas ve amaglara aykirilik teskil etmeyecek, egitim-6gretim faaliyetlerini aksatmayacak
sekilde okul ve kurum yoneticilerinin sorumlulugunda goniilliiliik esasina gére uygulanmasi
Midiirliiglimiizce uygun goriilmiistiir.

Bilgilerinizi ve geregini rica ederim.

Turan AKPINAR
Vali a.
Milli Egitim Miidiirii
Ek: Uygulama Araglar1 (2 sayfa)

Dagitim:

Tarih:
30/03/2020
Say1: -605.99-
E.000010068951

0001068951

Geregi:
Hacettepe Universitesine

Adres: Emniyet Mah. Alparslan Tiirkes Cad. 4/A
Yenimahalle/ANKARA

Elektronik Ag: www.meb.gov.tr

e-posta: istatistik06@meb.gov.tr

Bilgi:
Cankaya, Etimesgut Ilce MEM

Bilgi igin: D. KARAGUZEL

Tel: 0(312)306 89 07
Faks: 0(__)

Bu evrak giivenli elektronik imza ile imzalanmistir. https://evraksorgu.meb.gov.tr adresinden 2f4a-ec05-3ab6-8a2a-2078 kodu ile teyit edilebilir.
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APPENDIX I: Gonulli Katihm Formu

GONULLU KATILIM FORMU

HiZMET ONCESI INGILiZCE OGRETMENLERININ GEVRIMiGi OGRETMENLIK UYGULAMASI
DERSLERININ DEGERLENDIRILMESi: BEKLENTILER, TUTUMLAR VE KAZANIMLAR

Sayin Katilimci,

Amaci ingiliz Dili Egitimi Bélimi son sinif égrencilerinin almakta oldugu “Ogretmenlik
Uygulamasi” dersinin degerlendiriimesi ve o6gretmen adaylarinin beklentilerini, tutumlarini ve
kazanimlarini élgmek olan bir doktora tezi ¢calismasina katiiminiz istenmektedir. Galisma goénullik
esasina dayaldir ve katilim durumu ile ilgili tercih hakki mevcuttur. Calismanin hedeflerine
ulasmasi igin sizden anket doldurmaniz, bazi yazili ¢alismalara ve sézli mulakatlara katilmaniz
istenecektir. S6zIi milakat esnasinda ses kaydiniz alinacaktir. Katiimcilarin galismadan ayrilma
haklari sakl tutulmakta olup bu durum katihmcilara herhangi bir sorumluluk yliklememektedir.
Calisma katilimcilara herhangi bir risk olusturmamaktadir. Katiiminiz ¢alismanin bulgularina
dnemli katkilar saglayacaktir. Bilimsel ¢calisma igin Hacettepe Universitesi'nden Etik Komisyon izni
alinmistir. Arastirma esnasinda kisisel bilgileriniz gizli tutulacak olup, verdiginiz yanitlar arastirma
kapsaminda sadece bilimsel amagla kullanilacaktir. Katkilariniz i¢in tesekkir ederim.

Ogr. Gér. ilknur KAZAZ
Tez Danigmani: Prof. Dr. Nuray Alagozli
Adres: Hacettepe Universitesi, Beytepe Kamplisii
Egitim Fakdiltesi, ingiliz Dili Egitimi Balimii
ANKARA
Yukarida verilen bilgiyi okuyup anladigimi ve ¢alismaya katilmayi kabul ettigimi beyan ederim.

Tarih:

Katilimci:
Adi, soyadi:
Adres:

Tel:

imza:
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APPENDIX-J: Pilot Study

Pilot Study Pre-practicum Student Questionnaire (Based on EPOSTL)

As learners of language in school, you already have had a lot of contact with teaching. What
aspects — teacher’s qualities, practices etc. — of your own language teaching might influence how
you wish or do not wish to teach?

Experiences of being taught

Positive:

Negative:

*(Try to analyze why these points were unsuccessful and consider what steps could be taken to
improve the points you have mentioned.)

a) What aspects of teaching are you most looking forward to?

b) What aspects of teaching are you least looking forward to?

c) What do you expect most from your teacher education?

d) What do you want most from your teacher education?

e) What do you think that your teacher educators expect from you?
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Student Sample

GEVO‘\:I EREN
315956

Pre-training Questionnaire (Based on EPOSTL)

As learners of language in school, you already have had a lot of contact with teaching, What aspects -
teacher's qualities, practices ete. — of your own language teaching might infl uence how you wish or
do not wish to teach?

Experiences of being taught

Positive:

We |hod learnd lois of teaching melhods gnd we had ﬂ,D/J/"e’J in Ahe clossrom oS
d miero-teaclirg, Morcover we had done lols of deaching mterdls in every 1Ssue.
Alsd we have been +olk-'/3 fleddjoglﬂl evurses aboud children .a/euelopmmi and
frchotey’ :
Negative:

Al we had +aken lots gf courses dboud tedehing, we  hdve never been

i real w(doug karrcecs elassroom, 30 i reay be hoppen dkab complicadion diout

clossroom d @ 9emen d

*(Try to analyse why these points were unsuccessful and consider what steps could be taken to
improve the points you have mentioned.)

a) What aspects of teaching are¢ you most looking forward to? ‘
{ies) op ol I'm so curious aboud lue-'/«g in frond of classram, reol shdents, TN:} will sez
e ds o feachet. T am sue thad the pirst weel I will sweat, Moreover I am lmb‘r\j

{orword fo theic aMendance 4o the course. I will 4y fo mdte them vore ond nore oretive,

b) What aspects of teaching are you least looking forward to?
[ by opinion the aspects in the school will Aot be like ouf v“fC(o-\‘eOCL"Csz.
Shce we did educotiona! dsf,ecw‘j in our classrons withoud redl jOUV:j ’(‘O(m/.)', 50
< Ahink that Sturdion Mdy creale a Ol/l"7wf,':'y between miclO-teachins ond feal decchiny,
¢) What do you expect most from your teacher education?
G)meloﬂ T euPec-\ from Heacher edueation to oequire same  krowledae akoud dWs
! : ;
e Pm\ Ve eviconenend 1A Hime. e hed never keen in real lije classeoom before,
\ " -

Teacher education prEgom s e chance 4o Juce; with NEGJHAS'

d) What do you want most from your teacher education?
’p:rso/\u\b‘ I want to gy}/\ :\,R(;u\ce ahoud  classroom M:mc@amcr\l, (AT +‘L\¢ sarve
e anotner ANAS which I want most i3 +o 3‘\\12 Ahem :‘wrelk‘wj n the field o
€I\J\:JV\. 3 meon T uwaat reu\ld to teach them with vaeful mds.

¢) What do you think that your teacher educators expect from you?

p‘«.o,:};,:j o me Me;j ymfc\u evF(—-»d Jrom us to become Mondradidional Ia 4he procesy
0{' eduecodion. Rles we ' ote "Pecled fo keep up with c‘kmj:/«ﬁ Ve 'jpp(),(,.l.‘)(\ and educodion

stemy, Ps o memdolajm\ we ore cxpedod 12 opflj the communicotive ond suitable ones

for shodents levels and needs,
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Pilot Study Cooperating Teacher Focus Group Interview

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of
Online Practicum courses for Pre-Service English Language Teachers: Expectations, Attitudes and
Learning”.

This study aims to evaluate the practicum process with mentor teachers’ point of view as
well.. You are asked to submit your honest responses to these open-ended questions developed
by the researcher. Your participation in this study will bring valuable contribution to the findings of
the study. Your personal information will not be revealed and this study involves no risk to you. |
would like to thank you once again for your participation and cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alagozlii

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
ANKARA

1. In reference to being a successful cooperating teacher, how would you define the term
“success?”

2. What do you think makes an internship successful?

3. Inyour role as cooperating teacher, what do you think are your strongest attributes?

4. Are there areas you would like to improve?

5. What kinds of things would help other teachers become successful cooperating teachers?

6. How can the university assist you in your role?

7. What is the role of a cooperating teacher?

8. How can the internship become a stronger element in teacher preparation?
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Pilot Study Administrators Questionnaire

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of
Online Practicum courses for Pre-Service English Language Teachers: Expectations, Attitudes and
Learning”.

This study aims to evaluate the practicum process with administrators’ point of view as
well. You are asked to submit your honest responses to these open-ended questions developed by
the researcher. Your participation in this study will bring valuable contribution to the findings of the
study. Your personal information will not be revealed and this study involves no risk to you. | would
like to thank you once again for your participation and cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alagozlii

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
ANKARA

1. How do you define successful internships?

2. What is the role of the cooperating teacher in the internship?

3. What academic background, professional experiences, and personal qualities should
cooperating teachers bring to the experience?

4. What supports are needed to improve the experience for all participants?

5. How had cooperating teachers’ professional and academic background prepared them for the
role of cooperating teachers?

6. What criteria were used to select cooperating teachers and how were the criteria developed?

7. What preparation had cooperating teachers received prior to accepting the role and
responsibilities?

8. How might we clarify expectations for interns and cooperating teachers?
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Administrator Sample
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APPENDIX-K: Expectation Scale

PRE-SERVICE EFL TEACHERS’ ONLINE PRACTICUM EXPECTATIONS SCALE

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of
Online Practicum courses for Pre-Service English Language Teachers: Expectations, Attitudes and
Learning”.

This study aims to shed light on the expectations of teacher candidates from online
practicum with an emic approach. You are asked to submit your honest responses to this
questionnaire at the beginning of the practicum process. Your participation in this study will bring
valuable contribution to the findings of the study. Your personal information will not be revealed and
this study involves no risk to you. | would like to thank you once again for your participation and
cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alagézli

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
ANKARA

A) Personal Information
1) Gender :( ) Male ( ) Female
2) Age

3) Practicum School

In order to determine the effectiveness of the training program in meeting your needs and
interests, we need your input. Please tell us your expectations that will help us to serve you.

Instructions: Please CIRCLE the appropriate number after each statement

1-strongly disagree 2- disagree 3-neural 4-agree 5-strongly agree

University Supervisors should 1 2 3 4 5
1. give information about the aim, content, scope and evaluation of the 1 2 3 4 5
online practicum before it starts.
2. let me know about the times for observing my teaching practice. 1 2 3 4 5
3. introduce me to the mentor teacher before the practicum starts. 1 2 3 4 5
4. have weekly meetings with pre-service teachers. 1 2 3 4 5
5. help me plan my teaching practice. 1 2 3 4 5
6. guide me choose the necessary teaching principles, methods and 1 2 3 4 5
techniques for the relevant course.
7. guide me about class management. 1 2 3 4 5
8. give feedback about my teaching practice after each observation 1 2 3 4 5
9. give feedback about the course materials | prepared. 1 2 3 4 5
10. give feedback about my class management. 1 2 3 4 5
11. give feedback about how | assess students. 1 2 3 4 5
12. give feedback about my reflective papers. 1 2 3 4 5
13. support me when | feel inadequate as a teacher. 1 2 3 4 5
14. make constructive criticism. 1 2 3 4 5
15. inform me about my evaluation results. 1 2 3 4 5
16. encourage me about my future teaching practice. 1 2 3 4 5
17. be objective in his/her evaluation. 1 2 3 4 5
18. be patient about the progress | make. 1 2 3 4 5
19. be in cooperation with other supervisors who conduct the course 1 2 3 4 5

throughout the process.



Mentor Teachers Should
20. inform me about his/her expectations from me as a teacher candidate.
21. be in cooperation with other mentor teachers at school.

22. give me information about the individual differences of the students in
the class | will make practice.

23. inform me about how to make use of the information technologies in
the school.

24. help me get the necessary tools and equipment for the courses.

25. have weekly online meetings with pre-service teachers.

26. help me plan my teaching activities.

27. demonstrate exemplary activities related to the course | plan to
undertake.

28. give me opinions on how to teach what.

29. check the lesson plans | prepared.

30. guide me choose the necessary teaching principles, methods and
techniques for the relevant course.

31. give me clues about class management.

32. evaluate my educational activities.

33. give feedback about my class management.

34. give feedback about how | assess students.

35. not make criticism in the online classroom setting

36. make constructive criticism.

37. inform me about my evaluation results.

38. be objective in his/her evaluation.

39. be patient about the progress | make.

40. be understanding about the mistakes | make.

41. be sincere with pre-service teachers.

42. share his/her own experiences with me.

43. have received training about becoming a mentor teacher.

44. be a role model.

School Administrators should

45. see me as a real teacher.

46. inform me about the practicum rules | should obey. (permission,
attendance, coming to class on time, roster, etc.)

Peer Pre-service Teachers should

47. help me during the preparation stage.

48. support me when performing activities in the online course.

49. give me feedback on my online practices.

50. evaluate me objectively in their reflective papers.

Other Teachers in the Practicum School Should

51. treat me as their colleague when | use the teachers' room.

52. be eager to share his/her experiences.

Students should

53. see me as their teacher.

54. perform the tasks | give in the online course.

55. have sulfficient technological infrastructure (tablets, mobile phones, pc,
etc.).

56. have necessary online course tools (books, notebooks, etc.).

Practicum School should

57. have high number of teachers.

58. have both young and senior teachers.

59. not have crowded classes.

60. have high number of branches of class.

In the Teaching Practicum

61. The school that | practice teaching at the 1%t term should be the same
at the 2" term.

62. The pre-service teachers should have the chance to do online practice
at schools with various economic, cultural and social etc. traits.
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63. Groups should consist of maximum 4 teacher candidates per each 1 2 3 4 5
mentor teacher.

64. Practice at different grade levels for teacher candidates should be 1 2 3 4 5
maintained.

Stakeholders should 1 2 3 4 5

65. The university supervisor, mentor teacher and school administrators 1 2 3 4 5
should be in contact.

66. Online Meetings should be carried out at the beginning of each 1 2 3 4 5
practice period.
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APPENDIX-L: Reaction Scale

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of Online
Practicum courses for Pre-Service English Language Teachers: Expectations, Attitudes and Learning”.

This study aims to shed light on the reactions of teacher candidates to practicum with an emic
approach. You are asked to submit your honest responses to this questionnaire at the end of the practicum
process. Your participation in this study will bring valuable contribution to the findings of the study. Your
personal information will not be revealed and this study involves no risk to you. | would like to thank you once
again for your participation and cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alagé6zlii

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
ANKARA

A) Personal Information

1) Gender :( ) Male ( ) Female
2) Age

3) Practicum School

In order to determine the effectiveness of the training program in meeting your needs and interests,
we need your input. Please give us your reactions, and make any comments or suggestions that will help us to
serve you.

Instructions: Please CIRCLE the appropriate number after each statement.

At the end of practicum training, as a Poor Fair Good Very Excellent
teacher candidate-- 1 2 3 Good 5
4
1. I rate the content of the online 1 2 3 4 5
teaching practicum (interest, benefit,
etc.)
2. | rate the mentor teacher (knowledge 1 2 3 4 5

of subject matter, preparation, ability
to communicate, etc.)
3. I rate the facilities of the online 1 2 3 4 5
teaching practicum
(comfort, convenience, etc.)

4. | rate the scheduling of the teaching 1 2 3 4 5
practicum
5. |rate the program 1 2 3 4 5

as an educational experience to help me
do my job better

In relation to the Teaching Practicum Strongly Disagree = Not Sure Agree Strongly
disagree 2 3 4 agree
1 5

6. The content covered in the program 1 2 3 4 5
was relevant to my job.

7. The content covered in the program 1 2 3 4 5
was interesting.

8. The mentor teacher was an effective 1 2 3 4 5
communicator.

9. The mentor teacher was well 1 2 3 4 5
prepared.

10. If there were manuals about the 1 2 3 4 5
practicum it would be helpful.

11. If there were handouts about the 1 2 3 4 5
practicum it would be helpful.

12. If there were audiovisuals about the 1 2 3 4 5

practicum it would be helpful.



13. | will be able to apply much of the
content | learned here to my job.

14. The facilities of the practicum were
suitable.

15. The schedule of the practicum was
well-organized.

Pre-service Teachers’ Reactions about

Teaching Practicum

16. Online Teaching Practicum helped
me deepen my knowledge about
teaching profession.

17. | believe Online Teaching Practicum
is useful in terms of teacher
candidates.

18. Online Teaching Practicum provided
me with the opportunity to observe at
different class levels.

19. Online Teaching Practicum provided
me with the opportunity to practice at
different class levels.

20. Thanks to the Online Teaching
Practicum | started to see myself as a
teacher.

21. Online Teaching Practicum increased
my self-confidence increased.

22. Online Teaching Practicum helped
me learn the duties of school staff
(School Principal, Vice principal.,
retainer, etc.).

23. Teaching Practicum helped me gain
the necessary knowledge and skills
for teaching.

24. | believe that the time allocated for
Online Teaching Practicum courses
in ELT departments is insufficient.

25. Via Online Teaching Practicum | liked
teaching English more.

26. In Online Teaching Practicum |
learned how to establish a good
communication in teacher-student
relationship.

27. In Online Teaching Practicum |
learned how to grade students

28. Online Teaching Practicum made me
realize whether teaching profession
was suitable for me.

29. In Online Teaching Practicum my
university supervisor helped me in all
my problems about the lessons.

30. | believe the reflective portfolio
reports are assessed by the
university supervisor objectively.

31. | believe there is healthy
communication between the Faculty
and Practice School.

32. Online Teaching Practicum gave me
the opportunity to compare the
characteristics of a good teacher with
my own traits.

33. In Online Teaching Practicum |
learned how a teacher can manage
the classroom.

34. In Online Teaching Practicum |
learned how to prepare yearly, unit
and daily plan.

1
1

Strongly
disagree
1
1

2
2

Disagree
2

2

Not Sure
3

3

Agree
4

4
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Strongly
agree
5
5



35.

36.

37.

38.

In Online Teaching Practicum | 1 2 3 4 5
learned how to prepare exams.

In Online Teaching Practicum | 1 2 3 4 5
learned how to prepare course

materials.

In Online Teaching Practicum | 1 2 3 4 5

learned how the National Education

System operated.

In Online Teaching Practicum | 1 2 3 4 5
learned how to use deliberative

rhetoric.
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Instructions: Please give your honest responses to the questions below. Write about your ideas to be
reported to the Ministry of Education.

39.

Which parts of the Online Teaching Practicum were the most beneficial?

40.

What are the weaknesses of the program?

41.

What are the strengths of the program?

42,

In what ways did self-evaluation and peer evaluation increase your awareness about your teaching?

43.

Did you encounter any problems or any incident you aren’t content with during Online Teaching
Practicum?

44,

What would you like to change or improve about the Online Teaching Practicum?




APPENDIX-M: Weekly Self-Evaluation Form

Name of the Pre-service Teacher:

Subject Matter Knowledge

1. | can demonstrate accurate knowledge of subject matter

2. | can link content with past and future learning experiences

3. | can demonstrate a variety of skills of subject area(s)

4. | can communicate content in ways that students can
understand

5. | can use online resources to help students (web sites,
apps, videos, etc. )

6. | can teach according to the intellectual, emotional needs of
the students

7. | can base instruction on goals that reflect high expectations

Instructional Planning and Strategies

8. | can use strategies to enhance students’ understanding

9. | can change teaching methodology to make topics relevant

10. | can understand individual differences of students and
teach accordingly

11. | can use appropriate material, technology, and resources

12. | can engage, motivate, and maintain students’ attention

13. | can teach the required curriculum according to time-table

14. | can use student learning data to guide planning

Assessment

15. | can conduct online assessment methods (tests, activities,
drills, homework, project, etc.) to monitor student
performance

16. | can evaluate students’ performance and provide feedback

17. | can revise content to enhance students’ achievement

Learning Environment

18. | can create a climate of mutual trust and respect

19. | can maintain an online setting that minimizes disruption

20. | can create friendly and supportive classroom environment

21. | can ensure students’ participation in the learning process

22. | can encourage students to interact respectfully

Effective Communication
23. | can use correct vocabulary and grammar in speaking &

writing
24. | can explain lessons according to the age and ability of 1
students
25. | can respond to students’ questions in appropriate 1
language
WEEKLY SELF-EVALUATION FORM
FURTHER NOTES

Never

_ A A a

1

1

Never

N

A A

Never

1

1
1

Never

p
1
1
1
1

Never

1

Sometimes Often

2 3

2 3

2 3

2 3

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3

2 3

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3
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Week:
Grade:

Always

A A DAD

N

4

4
Always

EENE RN

AR DD

Always
4

Always

-b-b-b-b-bg-b-b

Always
4

Please write about your online teaching experience and evaluate yourself as a teacher.
e Mention any events you have experienced during this teaching practice.

e What kind of feelings you had during this process?
o Were there any experiences you wanted to change during this practice?

o What were the strengths and weaknesses of your own teaching?

¢ How does self- evaluation create an awareness in relation to your own teaching and

help you see your teaching?



APPENDIX-N: Weekly Peer Evaluation Form

Name of the Pre-service Teacher Observed:

The teacher candidate | observed Never Sometimes Often

Subject Matter Knowledge

1. can demonstrate accurate knowledge of subject matter 1 2 3

2. can link content with past and future learning experiences 1 2 3

3. can demonstrate a variety of skills of subject area(s) 1 2 3

4. can communicate content in ways that students can 1 2 3
understand

5. can use online resources to help students (web sites, apps, 1 2 3
videos, etc. )

6. can teach according to the intellectual, emotional needs of 1 2 3
the students

7. can base instruction on goals that reflect high expectations 1 2 3

Instructional Planning and Strategies Never Sometimes Often

8. can use strategies to enhance students’ understanding 1 2 3

9. can change teaching methodology to make topics relevant 1 2 3

10. can understand individual differences of students and teach 1 2 3
accordingly

11. can use appropriate material, technology, and resources 1 2 3

12. can engage, motivate, and maintain students’ attention 1 2 3

13. can teach the required curriculum according to time-table 1 2 3

14. can use student learning data to guide planning 1 2 3

Assessment Never Sometimes Often

15. can conduct online assesment methods (tests, activities, 1 2 3
drills, homework, project, etc.) to monitor student
performance

16. can evaluate students’ performance and provide feedback 1 2 3

17. can revise content to enhance students’ achievement 1 2 3

Learning Environment Never Sometimes Often

18. can create a climate of mutual trust and respect 1 2 3

19. can maintain an online setting that minimizes disruption 1 2 3

20. can create friendly and supportive classroom environment 1 2 3

21. can ensure students’ participation in the learning process 1 2 3

22. can encourage students to interact respectfully 1 2 3

Effective Communication Never Sometimes Often

23. can use correct vocabulary and grammar in speaking & 1 2 3
writing

24. can explain lessons according to the age and ability of 1 2 3
students

25. can respond to students’ questions in appropriate language 1 2 3

WEEKLY PEER OBSERVATION EVALUATION FORM

FURTHER NOTES
Please mention any details you have experienced during this teaching practice.
FURTHER NOTES
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Week:
Grade:

Always

AR DD

N

Always

IR

A DAD

Please write about your peer’s online teaching experience and evaluate himself/herself as a teacher.

¢ Mention any events he/she has experienced during this teaching practice.
o What kind of feelings he/she had during this process?

o Were there any experiences in his/her practicum that need to be changed or improved?

o What were the strengths and weaknesses of his/her teaching?

o How does peer evaluation create an awareness in relation to your own teaching and help you

see your teaching?
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APPENDIX-O: Cooperating Teachers Questionnaire

Dear Participant,
You are invited to participate in a research project entitled “An Evaluation of Online Practicum
courses for Pre-Service English Language Teachers: Expectations, Attitudes and Learning”.
This study aims to evaluate the online practicum process with mentor teachers’ point of view as
well. You are asked to submit your honest responses to these open-ended questions developed by
the researcher. Your participation in this study will bring valuable contribution to the findings of the
study. Your personal information will not be revealed and this study involves no risk to you. | would
like to thank you once again for your participation and cooperation.
Lect. ilknur KAZAZ
Thesis Supervisor: Prof. Dr. Nuray Alagozlii
Adress: Hacettepe University, Beytepe Campus
Faculty of Education, English Language Teaching Department
ANKARA

1. Please introduce your age and educational qualification. How long have you been teaching
English?

2. What is the role of a cooperating teacher and what should the attributes of a cooperating
teacher be?

3. Have you ever attended any training on practicum and did you get any reference material
about online teaching practicum program?

4. What do you think makes online teaching practicum more successful and how can the
teaching practicum become more effective for teacher candidates in teacher preparation?

5. Do you think that online practicum is relevant for student teachers of English?

6. How can the university assist you in your role and do you think there is a need for
observation by university supervisors?

7. What do you think should be done to improve the implementation of online practicum and
are there any areas you would like to change in online teaching practicum (e.g. seminars,
training on evaluation forms, teacher fees etc. )?

8. What kind of wishes do you have in relation to online teaching practicum and did you
encounter any problem while implementing practicum?
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APPENDIX-P: Administrators Questionnaire

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of Practicum

courses for Pre-Service English Language Teachers: Attitudes, Expectations and Learning”.

This study aims to evaluate the practicum process with administrators’ point of view as well. You are

asked to submit your honest responses to these open-ended questions developed by the researcher. Your
participation in this study will bring valuable contribution to the findings of the study. Your personal information
will not be revealed and this study involves no risk to you. | would like to thank you once again for your
participation and cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alagé6zlii

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
1. ANKARA

How do you define successful teaching practicum?

2.  What is the role of the cooperating teacher and administrators in teaching practicum?

3.  What academic background, professional experiences, and personal qualities should cooperating
teachers bring to the experience in terms of administrators’ point of view?

4. How should all the participants be supported in order to make the teaching practicum more
effective ?

5.  What are the areas that need to change or improve in online teaching practicum?

6. HclJV\;does cooperating teachers’ professional and academic background prepare them for their
role?

7. What criteria were used to select cooperating teachers and how were the criteria developed?

8. Did the cooperating teachers go through any preparation process prior to practicum ?

9. How might we clarify expectations for teacher candidates and cooperating teachers?

10. Concerning the recent changes in technology and education, do you find the current teaching

practicum program up to date and in line with the programs abroad?
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APPENDIX-Q: University Supervisors Questionnaire

Dear Participant,

You are invited to participate in a doctoral research project entitled “An Evaluation of Online
Practicum courses for Pre-Service English Language Teachers: Expectations, Attitudes and Learning”.

This study aims to evaluate the practicum process with university supervisors’ point of view as well.
You are asked to submit your honest responses to these open-ended questions developed by the researcher.
Your participation in this study will bring valuable contribution to the findings of the study. Your personal
information will not be revealed and this study involves no risk to you. | would like to thank you once again for
your participation and cooperation.

Lect. ilknur KAZAZ

Thesis Supervisor: Prof. Dr. Nuray Alago6zlii

Adress: Hacettepe University, Beytepe Campus

Faculty of Education, English Language Teaching Department
ANKARA

1. Please introduce your age and educational qualification. How long have you been serving as college
tutor?

2.  What is the role of the university supervisor in the practicum? Do you think you effectively carry out
your role as a supervisor?

3.  What academic background, professional experiences, and personal qualities should university
supervisors bring to the experience? How does university supervisors’ professional and academic
background prepare them for their role in the practicum?

4. Do you think that practicum is relevant for student teachers of English?

5. Do you give orientation at the beginning to your student teachers on how they should go about the
actual teaching practice?

6. How often in a term did you observe the progress of your student teachers during the teaching
practice?

7. What effects do in-class observation by the university supervisors have on teacher candidates? Do
you find in-class observation beneficial or harmful? Would you like it to change?

8. Did you interrupt to give correction to your student teachers while they were teaching? Did you give
feedback to student teachers on their strengths and on aspects they should improve after their
performance?

9. When you evaluate the performance of student teachers in teaching practice what areas of
performance do you evaluate during the teaching practicum? Do you believe it is a fair evaluation?

10. Did you encounter any problem while implementing practicum? What supports are needed to improve
the teaching practicum for all participants?
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APPENDIX R: Transcription of Interview with the Cooperating Teachers

R: First, I'd like to er: (0.3) say welcome. Ehm, thank you for accepting this interview (0.6). Um, we’d like to
talk about the problems in practicum and | want to hear your own ideas about the processt. What kind of
problems do you seel and what would you like to be improved? Ok, Uhm (0.5) first question.. Let's start with
the first question. In reference to being a successful cooperating teacher, how would you define the term
success? <Success>1 for practicum.

T10: Success for practicum for me is the development of the students, students teachers er: : | think because
they are not the same teachers er: as they first came to our school. They developed lots of aspects, and then
left1this school with lots of experiences and these experiences taught them a lot | think and | mention this as
success.

R: Yes, (.) the success of the students for you is the most important. Okay, (0.3) would you like to add
something Hocam{ ? [looks at the other teacher]

T11: In my opinion success is the er: cooperatingl with students better because if they get on well with
students they will er: : (0.4) improve both themselves and also the students.

R: So, cooperation between the teacher and the student

T11: Yes [overlapping]

R: ...is the real success according to you. Thank you. Okayt. The second question what do you think makes
an internship a <success>? Actually it's the same thing. So, the success of students and a good cooperation
is really important.

T10: Important [+repeats]

R: Uhm: (0.4) In your role as a cooperating teacher, what do you think are your strongest?t attributes?

T10: Er: : We're more experinced than them cause they are just going to start and ehm: : they have lots to
learn from us and they experinced them{ in the school, in the classrooms with the students and also with us,
with the other language teachers as well, because they also had the chance to observe the other lessons
some times and we taught them to be more confident in front of the students and (.) | think this is also one of
the most important aspects of the practicum? because at first some of them especially (0.4) one of my
students was a little bit less confident but in the end | saw the progress and | appreciate it. [+establishes
mutual gaze]

R: So, er: : actually practice makes <perfect> and during this process they’'ve become more experienced and
they gained self-confidence and this is what they need actually. Are there any areas you want to be
improved? You would like to improve during the process. Generally

T10: Generally (.) maybe we can talk about the seminars that were given to cooperating teachers before the
practicum. They should be more effectivet, they should include more examples. Because when we attend
these courses, for me? at least, | didn’t learn (0.2) so much thing at the seminar, but when I’'m applying it, |
learned something.

R: Um, Um (.) What was lacking do you think? In the <seminars>

T10: The examples of the experiences, example lessons, examples feedback sessions [crosstalk]

T11: There are more activities, there may be some videos about this process

R: Ehm, you do activities during the seminar, but you want to see videos

T11: Yes:= certainly.

T10: [inaudible]

R: So, there is a certain need for the seminars to improve you say. Ehm, (0.3) what kind things would help
other teachers become successfult cooperating teachers? So, actually [overlapping]

T10: Seminars if they were more effective, we would be more successful cooperating teachers also
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R: Is it just one seminar? Hh, um [crosstalk]

T10: Just one, for five days, as far as | remember

R: Is it sufficient?

T11: N-no (.)

R: It's not. But you get the certificate

T10: Five days would be enough but if it were efficient enough it would be enough for us.

R: The lacking things about the seminar, how does it er: : (0.5) make this process difficult for you, | mean er:
yeah, if you had seen more videos, do you think you would become more successful cooperating teachers?

Or, what is it that you need? | mean::

T10: Okay, maybe about the forms, filling in the forms and the process of the practicum on papers especially?,
these parts are or [confuses] were missing. But the others, er:: : we can cope with them by ourselves.

R: And you negotiate between each other.
T11: Of course
T10: Of course [crosstalk]

R: Another aspect is the university you <know>. Do you think university assists you? or how can the assist you
in your role as the cooperating teacher? Is it enough negotiation between the teacher, the academician,

T10: | think good enough for us [overlapping]

T11: Yes, certainly (.)

R: Or would you like much more assistance from the Dean’s Office? Or | mean, would you like some (0.4) ?
T10: No (.) | think our practicum was good enough in terms of university assistance.

R: Do you sometimes have problems with the academicians?

T10:No

T11: No

R: Beforehand, No. Okay (.) Do they help you in your role?

T10: Yes, of course

T11:Yes, always [crosstalk]

T10: We formed whatsapp [laughs] groups and if we had any questions we asked each other and tried to help
each other. So, | don’t see any problem.

R: Do you think academicians come enough?t for observing the students? They actually need to come four
times, for each student, but they don’t do this, so what's your idea about this? So is it enough for an
academician to come just once or do you think that there is no need for an academician:= you can do this by
yourselves

T10: Of courset we can do it by ourselves but because the academician will also make an assessment so
(0.3) he or she should also see them.

R: Do you think that there’s such a need? that the academician should see? | think maybe the academician
should trust? your own <observations and assessment>.

T10: Of course, if the teacher does his job really good, and er: : as it was supposed to be, so there’s no need.
R: So, in the past actually it was like this (0.3) Just the teachers, the cooperating teachers assessed the

students. Now, the system changed?, maybe there should be a new change in the current system again, as
well. Ehm, yeah, the general role of the cooperating teacher, what do you think? How would you define the
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role of the teacher{ just in terms of students® you can talk. So, how does the teacher guide the students? Or
should?

T10: After each lesson we had feedback sessions just after the lesson and we talked about both pros and
cons of the lesson. And our students were really good at correcting T their mistakes and developing®
themselves.

R: And is it normal that the students can have problems, errors

T10: Of course [+mutual gaze]
R: because it is their first teaching experience, we should not be too much biased®

T10: They are here to learn how to act for a problem or how to teach something better, how to use their voice
more effectively

R: Are your ideas in line with the academicians? | mean, you have much more time in the processT, compared
to the academicians, they don’'t have enough observation | would say. So, are your ideas and the
academicians® <ideas> in the same way?

T10: Yes, generally hh hh

R: They respect your own ideas, right?

T10: Yes, right.

T11:[inaudible]

R: You were gonna say something Hocam [+stares with a questioning tone]

T11: No (.) [thinks]
T11: [inaudible]

R: Okay, then, last question, I'd say, so how can the internship become a strongerT element in teacher
preparation? You can think about timing, anything¥,, is it enough, the time is enough for:=

T11: Twelve weeks, it was enough, because in the first term they also had another internship, so | think it was
enough. If the students really™ want to learn something, and if he or she really wants to be a teacher?, and
teach something, there are lots of things she is going to get.

R: If you has a chance to change, what would you change?

T11: In students or in the program? [+moves her right hand to her chin]

R: In the program, generally during the process

T11: Maybe (0.4) six hours in a week

T10: Would be reduced or? [+questions her colleague]

T11: Yeah, reduced

R: Timing problem, okayJ Do you earn™ enough do you think from this?

T11: No, of course [+everybody laughs]. As always [laughs]

R: Because you have to deal with a lot of things, not just the education dimension. You also deal with their
T10: Sometimes their problems [overlapping]

R: psychological problems, everything | mean

T11: Anything, right (.)

R: So, you deserve moreT
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T10: Of course, any teacher who does it as it really should®, supposed to be, he she should be paid more.

R: Ehm, anything that you’d like to add, any more ideas

T11: No,

R: Thank you for your cooperation®T. We had a gg great time together, and thank you for sharing your own
ideas because it’s importantT. As we are teachers of English we are in the process and as everybody we want
the process to be much better, more qualified and this is for making it a better evaluation for everybody in the
process, teacher, students, er: everybody. So, thank you for sharing your ideas.

T10: Thank you, too.

T11: Thank you.
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APPENDIX S: School Experience and Teaching Practicum Guidebook
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This guide is to be used in teaching practicum within the scope of teacher training institutions in
Turkey. It has been prepared by making use of National Education Council’'s National Education
Development Project Pre-Service Teacher Training / Faculty-School Cooperation (1998)
publication and the Ministry of National Education's Teaching Practice 31666252-399-
E.11700767 numbered Directive. "Practicum Student Assessment System" in order to conduct
the teaching practice lesson effectively and efficiently, to ensure the active participation of the
practicum students and to control the process according to the Directive Regarding the Teaching
Practice of Teacher Candidates in Educational Institutions affiliated to the Ministry of National
Education and the Pedagogical Formation Procedures and Principles of the Council of Higher
Education, was put into practice on MEBBIS on 10.10.2016.
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PREFACE

This guidebook has been prepared in order to be useful and educative for mentor teachers,
practicum instructors and teacher candidates who will conduct the course during the
implementation process within the scope of Hacettepe University Department of English Language
Teaching IDO 475 / iDO478 School Experience and Teaching Practice. In the guide, there is
information about the functioning of the system and the activities to be done during the teaching
practice. The points to be considered in teaching practice are specified, it is aimed to develop a
common understanding by the mentor teacher and the practicum instructors related to the lessons
and thus to provide a more qualified teaching experience to prospective teachers.

During the practicum, teacher candidates will;

e Recognize the teaching profession and the structure and functioning of educational
institutions,

e By making observations and practice in educational institutions, they will gain the
knowledge and skills required by the teaching profession and the field,

e They will have the opportunity to transfer the theoretical knowledge learned during
undergraduate education to the practicum environment and to improve their teaching skills.

It is important to follow this practicum guidebook, which is prepared for a principled and academic
application in the practices to be carried out in line with this purpose. The main purpose of the
practicum is for prospective teachers to gain professional experience.

The responsibilities of teacher candidates within the scope of these courses are;

e Participation in theoretical lectures at the faculty (where the process is discussed)
e Observation in the practice school (school, classroom, teacher, teacher, student, etc.)
e Preparing a lesson plan and lecturing (daily training flow and activity plan) Achievements.

Good Luck.
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IDO 475 School Experience and IDO 478 Teaching Practice

Responsibilities of the candidate teacher

Dressing in accordance with Article 38 of Hacettepe University undergraduate education and
examination regulations

Staying in institutions from the time the practicum school starts education until the end of working
hours.

Paying attention to the course entry and exit hours in the practicum school and obeying the school
rules.

In cases where permission is required, informing the instructor responsible for the course, the school
and the mentor teacher and documenting the situation with an official report.

Determining the course outcomes with the mentor teacher and discussing the lesson plan with the
instructor responsible for teaching practice, planning as suggested by him and making final
corrections with the mentor teacher.

Preparing for the provision of materials to be used in lectures in the practice school before the days
to go to school and arranging the environment before the day of school.

Preparation of in-class activities in accordance with the curriculum.

Receiving feedback about the practicum by meeting with the mentor teacher after the practicum is
over. Observation by the responsible instructor during the practicum in certain weeks and evaluation
of the process with the responsible instructor at an appropriate time after the practice.

Submitting the practicum report files on the date determined by the responsible instructor.

Mentor teacher's responsibilities

Introducing the pre-service teacher to other teachers and students and giving instructions and
documents for implementation.

At the beginning of the teaching practice, giving information about the instructions and regulations,
the administrative structure and functioning of the school, school information systems (E-school and
MEBBIS), school equipment and resources, library, students, school rules, etc. to the preservice
teachers.

Regular follow-up of teacher candidates' attendance at classes during the implementation.

Making the necessary preparations, examining the lesson plans, giving feedback after the
implementation by meeting with the pre-service teachers about the practices of the teacher
candidates in advance.

Giving feedback to the pre-service teacher about the development process by determining the
targets related to the competencies expected to be developed in the pre-service teacher and
reviewing the developments realized.

Sharing professional experiences with the teacher candidate and supporting their development.
Evaluation of the pre-service teacher at the end of the practicum

Responsibilities of the practicum instructor

Organizing a meeting with the practicum coordinator, mentor teacher and teacher candidates in the
first week of the Teaching Practice.

Continuous communication and cooperation with the relevant coordinators and mentor teachers
throughout the practicum.

Informing pre-service teachers about the practice school, practicum program, teacher competencies,
the evaluations and the rules to be followed

Observing the pre-service teacher practices at least four times during the term, giving feedback and
making constructive suggestions that will contribute to the professional development of the pre-
service teacher after the observation.

Providing consultancy on subjects such as lesson planning, preparing and using teaching tools,
evaluating students, classroom management in theoretical courses held at the faculty.

Providing assistance and support to prospective teachers regarding the teaching profession
Checking whether the teacher candidate abides by the rules of the teaching profession determined
by the Ministry of National Education

Discussing the studies of the teacher candidate with the mentor teacher and taking measures to
ensure the development of the teacher candidate

Evaluation of the pre-service teacher at the end of the practicum
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Introduction

This guide has been prepared for Instructors, mentor teachers and Teacher Candidates responsible for
teaching practicum in education faculties. The activities in the guide will be carried out by the teacher
candidates who will practice teaching. These studies will be monitored and supported by the relevant
instructors and mentor teachers. Some of the concepts and definitions used in this guide are explained below.

Teacher Candidate

"Teacher Candidate" is a higher education institution student who continues teaching programs, performs
teaching practice in the school environment, in the education level and field in which he / she will be a teacher.

Practicum Instructor

He/she is a university lecturer who is in charge of the higher education institution, who is experienced in the
field and has a teaching formation, who plans, conducts and evaluates the practicum studies of teacher
candidates.

Mentor Teacher

It refers to the class or course teacher who works at the practice school, who has a teaching formation, is
selected among experienced teachers in the field, guides and counsels the teacher candidate in gaining the
behaviors required by the teaching profession.

Department Practicum Coordinator

He/she is an instructor who plans and carries out the teaching practices of the teacher candidate at the
department in the faculty.

Faculty Practicum Coordinator

It is the vice dean responsible for education and training ensuring the teacher candidates' practices in schools
are carried out according to the determined principles.

Practice School Coordinator

It is the principal or assistant of the school who ensures that the practicum activities in a school are carried out
in accordance with the determined principles.

National Education Directorate Practicum Coordinator

It is the national education director or assistant who ensures that the practical activities to be carried out by the
teacher candidates in schools are carried out according to the principles planned together with the faculty and
school coordinators.

Practice School

They are official and private, pre-school education institutions affiliated with the Ministry of National Education
where teaching practices are carried out. In order for a school to be a cooperating school in the practice work
at schools, it must have the following characteristics:

Agreement to provide professional and personal support to prospective teachers

Having a suitable environment and resources for the training of prospective teachers

Having the opportunity to gain teaching experience related to the target age groups and lessons.

Having a faculty experienced in working with pre-service teachers and interested in their needs.

Being in a convenient place for teacher candidates

To have a management that will work in full cooperation with the relevant units of the university in the
arrangement, monitoring and evaluation of the practicum studies to be carried out by the teacher
candidates.

SR ON -~

Scope of Practicum Studies in Schools

It is essential for prospective teachers to do practicum work together with teachers and students during their
preparation for teaching. In this guidebook, information is given about two separate practice studies to be
carried out in schools in the fall and spring semesters. The first of these consists of planned observations and
activities aimed at introducing many tasks that make up the teaching profession to prospective teachers. This
is called School Experience for short. This course will be sufficient for prospective teachers to make
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observations in schools, reflect on their observations and gain experience in teaching skills. The second
application is Teaching Practice. Students should work at different grade levels in schools as much as
possible and actively participate in the teaching of all lessons covered by the curriculum.

School experience

It has replaced an older lesson called “Observation in Schools”, which is shorter in duration. The tasks and
activities that prospective teachers do in this course should provide them with the opportunity to observe
experienced teachers on the job, to work with students individually and in small groups, and to gain short-term
teaching experience, albeit limited. The activities carried out in the school experience course will provide
prospective teachers with various skills that will enable them to become successful teachers. As the lesson
progresses, they will begin teaching for a short time in a small group or under the teacher's close supervision,
with him or her in team teaching. Towards the end of the school experience, they will be asked to take on a
teaching role in the classroom for the full hour of teaching. They will then begin Teaching Practice with
significant experience in teaching methods and classroom management. The progress of the teacher
candidates in understanding the teaching profession and gaining the competencies that make up the teaching
profession will be evaluated by the university faculty members who are in close cooperation with them and the
mentor teachers who have gained experience in their work.

Teaching Practice

In the teaching practice lesson, prospective teachers will prepare interconnected teaching-learning activities
related to different classes and units and thus learn to ensure continuity, graduality and solidarity in teaching-
learning activities. At the same time, they will have the opportunity to get to know students and participate fully
in what is happening in the classroom. They will learn the ways to ensure that students get opportunities to
make the best use of teaching-learning activities. During teaching practice, prospective teachers should carry
about half of the teachers' course load. The work to be done during teaching practice should be planned
before the term begins and by taking the opinions of the students and the mentor teachers who will guide
them.

31666252-399-E.11700767 Numbered 14.06.2018 dated Ministry of National Education Directive on
Teaching Practice
1. Purpose, scope, basis and definitions
Purpose
ARTICLE 1- (1) the purpose of this directive is to regulate the procedures and principles of practicum studies
in order to get the practicum students better prepared to the profession of teaching and to help them acquire
the competence to be able to use general culture, custom field of education knowledge, skills, attitudes and
behaviors gained during their education in the teaching profession in a real educational environment.
Scope
ARTICLE 2- (1)this instruction covers the aim, principles and methods of teaching practicum work for
students studying teacher training in higher education institutions or students who graduated from
institutions of Higher Education and continues pedagogical formation education certificate programs of
Ministry of National Education in public and private educational institutions.
Basis
ARTICLE 3- This Directive includes the Basic Law of National Education dated 14/6/1973 and numbered
1739, the Decree Law on the Organization and Duties of the Ministry of National Education dated 25/8/2011
and numbered 652, the Higher Education Law dated 4/11/1981 and numbered 2547. It has been prepared on
the basis of the relevant provisions of the Decision on the Course and Additional Course Hours of the Ministry
of National Education Administrators and Teachers dated 12/2006.
Definitions
ARTICLE 4- (1) In this Directive;
a) Department practicum coordinator: The instructor who plans and carries out the management affairs
related to the teaching practices of the department in cooperation with the faculty and the practicum education
institution,
b) Term: Two semesters in which teaching practice takes place as fall (first semester) and spring (second
semester),
c) Faculty: Faculties and schools that train teachers,
¢) Faculty practicum coordinator: The assistant dean responsible for education and training, and / or the
vice principal of the school, who ensures that the teaching practices to be carried out by the practicum
students in educational institutions are carried out according to the planned and determined principles,
together with the practicum instructor, the practicum coordinator of the National Education Directorate and the
Practicum education institution coordinator,
d) MEBBIS: Ministry of National Education Information Technology System,
e) Practicum coordinator of the National Education Directorate: The National Education Director, deputy
director or branch manager in the province who ensures that the teaching practices that the practicum
students will perform in the practice education institutions are carried out according to the planned principles
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together with the practicum coordinators of the faculty and educational institutions; the District Director of
National Education or Branch Manager in the district,

f) Teaching practices: To the practicum students; The course (s) that aim to provide teaching skills in the
classroom together with management and extracurricular activities in the field of teaching where he / she is
taught, enabling him to teach a particular course or courses in a planned manner, and where practical
activities are discussed and evaluated,

g) Teaching practice training certificate: The certificate given by the Ministry to the administrators and
teachers who will guide the practicum students participating in the teaching practice and contribute to their
training as having pre-professional experience,

g) Teacher Training Working Group: An advisory body composed of representatives of the Ministry of
National Education, the Council of Higher Education and faculties that train teachers in order to ensure that
the teacher training system functions more permanently and effectively and to contribute to the training of
more qualified teachers,

h) The program coordinator, if required by the universities, the instructor who plans the studies of the
program in cooperation with the department practicum coordinators,

1) Practicum educational institution: Official and private education and training institutions affiliated to the
Ministry of National Education where teaching practices are carried out,

i) Practicum educational institution coordinator: The director of the educational institution, the chief
assistant principal or the vice principal, who ensure communication and coordination between the educational
institution and related institutions and individuals in order to carry out teaching practices in the educational
institution according to the determined principles,

j) Practicum student: Students who attend teaching programs and those who graduated from the programs
that are the source of teaching fields and are educated in the teaching field, in the educational institution
environment,

k) Practicum student evaluation system: The module in MEBBIS (Ministry of National Education
Information System) where the works and procedures related to teaching practice are carried out,

I) Practicum teacher: The teacher who has the Teaching Practice Training Certificate given by the Ministry of
National Education, selected from the branch and guidance teachers who actually take the lessons in the
practicum education institution, except for the managers, who will guide the practicing student within the scope
of the teaching practices / guidance practices required by the teaching profession,

m) Practicum instructor: It refers to the instructor who has at least Teaching Undergraduate program,
Graduate degree in Educational Sciences and Field education, Associate Professorship from the
Interuniversity Board (UAK) in Educational Sciences and Field education titles and who plans teaching
practices with a practice teacher, actually participates and evaluates the lecture of the student.

2. PRINCIPLES

ARTICLE 5- (1) Teaching practices are planned and carried out in line with the following principles:

a) Planning of teaching practice: The faculties that will send students to the practicum are cooperated and
coordinated with the provincial directorates of national education, and teachers, students and academicians
are matched by taking into account the number of institutions, teachers and academicians in the province and
their branches. The list, where teachers, students and academicians are matched, is submitted to the
governorship by the provincial directorate of national education. Faculties are responsible for the victimization
of the students they have taken into teaching practice without working in coordination with the provincial
directorates of national education.

b) Cooperation and coordination among institutions: The principles regarding teaching practices are
determined jointly by the Ministry of National Education and the Higher Education Council. Implementation
studies are carried out under the coordination of national education directorates and faculties that train
teachers, based on the principles determined on the basis of sharing responsibilities. The Teacher Training
Working Group established under the Council of Higher Education plays an active role in determining these
principles.

¢) In practicum institution environment: Teaching practices are carried out at the educational level and
fields in which the practicum students will be teachers, in official or private education-training institutions
affiliated to the Ministry of National Education determined by the Provincial / District National Education
Directorates.

¢) Active participation: It is essential that the practicum students actively participate in the education and
training processes. For this, in teaching practices, each practicum student is asked to carry out activity /
activities related to teaching practices. It is ensured that the practicum students carry out the activities related
to teaching practices gradually.

d) Spreading the practicum process over a wide period of time: Teaching practices program consists of a
comprehensive set of processes such as planning, review, research, participation, analysis, evaluation and
development. Each of these processes consists of preparation, implementation, evaluation and development
stages. The practicum student needs much more time than he will actually practice in order to gain teaching
behaviors at the desired level through these processes. For this reason, teaching practices are given over at
least two periods in order to gain an increasing responsibility and practice competence to the practicing
student.
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e) Joint evaluation: Since the practicum activities are planned and carried out by the parties together, the
performance of the practicum student in teaching practices is evaluated separately by the practicum instructor
and the practicum teacher. The success status of the practicum student in teaching practices is determined as
a grade by combining the evaluations made by the practicum and the practicum teacher in accordance with
the provisions of the "Education-Training and Examination Regulation" of the university / faculty. The
practicum teacher and the practicum instructor processes the general and result evaluation of the practicum
student into the Practicum Student Assessment System. These evaluations recorded in the system are
submitted to the faculty management by the practicum instructor.

f) Scope and diversity: Teaching profession includes various activities such as planning the lesson /
practicum, teaching the lesson, guiding the student on matters related to classroom management, workshop
and laboratory management, evaluating student success, participating in administrative and educational
activities. Teachers work in general-vocational, day-boarding, boarding, city and village schools, in individual
or combined classrooms with different conditions. For this reason, teaching practices are planned and carried
out in a variety of ways to cover all the duties and responsibilities required by the teaching profession.

g) The practicum process and the continuity of staff development: According to the results obtained in
teaching practices studies, the competencies of the personnel participating in teaching practices and the
practicum process are evaluated and continuously improved.

g) Making the practicum on-site and under supervision: Achieving the expected benefit from teaching
practices is possible if the activities to be performed by the practicum students within the scope of their
teaching practices is with the close monitoring, guidance and evaluation of the faculty of the faculty where the
student is located. For this reason, teaching practices are carried out in educational institutions in the province
or districts where the faculty is located.

3. DUTIES, AUTHORITIES AND RESPONSIBILITIES

ARTICLE 6-The duties, powers and responsibilities of the Teacher Training Turkish National
Committee:

a) Ensures coordination and flow of information on pre-vocational teacher education between the
Ministry of National Education and the Council of Higher Education, faculties and other relevant
institutions.

b) b) Performs the necessary model and infrastructure studies on the cooperation of faculty and
educational institutions, which is one of the most important dimensions of teacher training and
education.

Duties, powers and responsibilities of the faculty management:

a) Determines the practicum instructors in line with the recommendations of the departments.

b) In cooperation with provincial / district directorates of national education and practicum education

institution coordinators determines educational institutions with appropriate physical and human

infrastructure.

c¢) Ensures that studies in practicum educational institutions are carried out effectively and efficiently.

¢) During the practicum process, it organizes meetings, courses and seminars regarding the practicum

studies at certain times every year in order to develop cooperation with faculties, colleges and practicum

education institutions that train teachers.

d) Responsible for the negativities that the practicum students who are taken into teaching practice

without working in coordination with the provincial directorates of national education will experience in

teaching practice.
Duties, powers and responsibilities of the faculty practicum coordinator:
a) In line with the quotas determined by the Ministry of National Education, the faculty practicum coordinator
determines the number of practicum students according to their teaching fields in cooperation with the head of
the relevant department and department at the beginning of each academic year and ensures that they are
sent to the Directorate of National Education.
b) In cooperation with the department's practicum coordinator and the Directorate of National Education
Practicum coordinator, it ensures that the information of the practicum students is recorded through the
Practicum Student Assessment System.
¢) Monitors teaching practices on behalf of faculties and schools and takes the necessary measures to
improve them.
¢) Evaluates teaching practices and takes necessary measures to improve them.
d) It is responsible for the negativities experienced in teaching practice and the negativities within their own
duties, powers and responsibilities for the practicum students who are taken to teaching practice without
working in coordination with the provincial directorates of national education.
Duties, authorities and responsibilities of the department implementation coordinator:
a) Ensures coordination and cooperation between the department and practicum instructors regarding
teaching practices.
b) Prepares the list of practicum students assigned to the responsibility of the practicum instructors and sends
it to the faculty practicum coordinator.
c¢) Helps the faculty practicum coordinator in determining the practicum educational institutions.
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¢) It takes the necessary precautions for the practicum instructor to visit the educational institution of the
practicum student at least four times in each term.

d) At the end of the lectures given by the practicum student, it takes the necessary measures to give feedback
about the course by the practicum instructor.

e) It is responsible for the negativities that the practicum students will experience in teaching practice and the
negativities within their own duties, powers and responsibilities.

Duties, authorities and responsibilities of the practicum instructor:

a) Prepares students for teaching practice activities.

b) Plans the activities of the practicum students within the scope of the practice studies with the educational
institution coordinator and the practicum teacher.

c) Regularly monitors the work of the practicum student together with his teacher.

¢) Participates in the lecture of each practicum student at least four times in each semester.

d) Provides the necessary guidance, counseling and attendance follow-up of the practicum student at the
stage of the practicum, and provides compensation for the course in cooperation with the practicum teacher of
those who cannot participate in the practice due to legal excuses.

e) Provides detailed feedback to the practicum student, together with the practice teacher, immediately after
the course.

f) At the end of the practicum, evaluates the work of the practicum student and makes the evaluation result
entered into the relevant system of the university / faculty as a grade. In addition, records the practicum
student evaluation grade on the Practicum Student Evaluation System (MEBBIS).

g) Responsible for the processing of the general and result evaluation used in determining the performance of
the practicum student in each term into the Practicum Student Evaluation System and the negativities within
his / her own duties, powers and responsibilities.

The duties, powers and responsibilities of the provincial director of national education: a) Provincial
director of national education proposes and assigns the district national education director or one of the district
national education branch directors to the local administrative authority as the "national education directorate
implementation coordinator" in places where teaching practices will be carried out, in places other than central
districts; provincial director of national education, to one of the deputy directors or branch managers for each
university.

b) Determines the practicum quotas of different environments and types of educational institutions affiliated to
the Ministry of National Education in the province according to the fields of teaching, distributes the quotas
according to the faculties and ensures that the information regarding the distribution is sent to the university.

c) If the practicum instructor does not actually visit the practicum education institution at least four times in
each semester, he takes the necessary measures in cooperation with the faculty practicum coordinator.

¢) Ensures the participation of the practicum coordinator of the directorate of national education, the practicum
education institution coordinators and the practicum teachers to meetings, seminars and courses regarding
the practicum studies to be organized by the Faculty.

d) It ensures coordination between faculties that train teachers and practicum education institutions and takes
facilitating measures.

e) It sends the additional course schedules of those who take part in teaching practice to the relevant
university.

f) It informs the faculties of the attendance status of the practicum student coming from the practicum
teachers.

g) Monitors and controls the practice works.

g) Is first degree liable from all stages of teaching practice activities in the province.

Duties, powers and responsibilities of the national education directorate practicum coordinator:

a) Determines the practicum educational institutions where teaching practice will be carried out.

b) It distributes the practicum quotas of the practicum education institutions according to the fields of
education and ensures that the distribution list is sent to the relevant practicum institution.

c) Supervises and evaluates teaching practices, and takes the necessary precautions for effective
implementation.

¢) It ensures that the additional course schedules of those who take part in teaching practice are sent to the
provincial directorate of national education.

d) Controls the processing of the general and result evaluations of the practicum student by the practicum
teacher and the practicum instructor into the Practicum Student Assessment System, and ensures that any
deficiencies are corrected on time.

e) Is responsible for all stages of teaching practice activities in his / her field of duty.

Duties, powers and responsibilities of the director of the practicum education institution:

a) Determines the practicum education institution coordinator, makes the student distribution. b) Reports the
duties and responsibilities of the mentor teachers and practicum students.

c) Takes measures to ensure that practicum works are carried out effectively and efficiently.

¢) Supervises the practicum works of the mentor teachers.
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D) Sends the additional course schedules of those who work in teaching practicum to the provincial / district
national education directorate.

e) Controls the processing of general and result evaluations of the practicum teacher and the practicum
instructor into the Practicum Student Assessment System, and ensures that the deficiencies, if any, are
corrected in a timely manner.

f) Responsible for all stages of teaching practice activities in his / her field of duty.

Duties, authorities and responsibilities of the practicum education institution coordinator:

a) Provides coordination between the national education directorate, the education institution management
and the faculty,

b) Plans the activities of the practicum students within the scope of the practicum studies in cooperation with
the practicum instructor and the practicum teacher.

¢) Records practicum students' personal information, photo, etc. via the system.

¢) Monitors and evaluates the practicum works and takes the necessary precautions for their effective and
efficient execution.

d) Controls the processing of general and result evaluations of the practicum teacher and the practicum
instructor into the Practicum Student Assessment System, and ensures that the deficiencies, if any, are
corrected in a timely manner.

e) The practicum institution coordinator records the visits of the practicum instructor to the practicum institution
into the Practicum Student Assessment System.

f) Responsible for all stages of teaching practice activities in his / her field of duty.

The duties, authorities and responsibilities of the mentor teacher:

a) In cooperation with the practicum instructor and the practicum education institution coordinator, makes
recommendations regarding the activities prepared by the practicum students within the scope of the
practicum studies.

b) Ensures that the activities required by the practicum program are carried out, guides the practicum student
for the successful performance of the practicum activities, monitors and evaluates these activities.

c) Evaluates the teaching practicum process of the practicum student at least four times in each semester with
the practicum instructor. In the event that the evaluations are not realized, a report on the subject is submitted
to the practicum education institution coordinator.

¢) Evaluates the work of the practicum student at the end of the practicum.

d) Delivers the practicum student's general and final evaluations with wet signature to the practicum education
institution and enters into the Practicum Student Assessment System.

e) Records the attendance status of the practicum student to the Practicum Student Assessment System and
submits it to the practicum education institution coordinator to be sent to the faculties.

f) Responsible for the evaluation of the practicum student's performance in teaching practice and its recording
in the Practicum Student Assessment System and all the stages of teaching practice activities in his / her field
of duty.

The duties and responsibilities of the practicum student:

a) The practicum student has to obey all the rules that teachers are subject to during their stay in the
educational institution.

b) In order to fulfill the requirements of teaching practices, he/she works in a planned manner in cooperation
with the practicum instructor, the practicum teacher and other practicum students.

c) While fulfilling the requirements of teaching practices, cooperates with the practicum education institution
administration, the instructor responsible for the practicum, teachers and other officials.

¢) Submits a file containing their studies and reports within the scope of teaching practices to the instructor
and the mentor teacher.

d) In the event that the practicum is involved in any criminal or disciplinary incident in the educational
institution, the procedure is established in accordance with the provisions of the Education Examination and
Discipline Regulations of the university / faculty.

The duties, powers and responsibilities of the department of information technology at the Ministry of National
Education:

a) Provides the operation of the Practicum Student Assessment System through MEBBIS.

b) In line with the requests of the General Directorate of Teacher Training and Development, improves the
Practicum Student Assessment System taking into consideration technical and infrastructure facilities.

c) It performs update studies in the system in coordination with the General Directorate of Teacher Training
and Development.

¢) Provides the solution of technical problems arising from the system.

4. IMPLEMENTATION
ARTICLE 7-Time and Duration of Teaching Practices
In undergraduate and pedagogical formation certificate training programs, the teaching practice course is

6 (six) hours per week for two semesters. In each term, the practicum student lectures at least 4 (four)
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times on different weeks under the supervision of the mentor teacher. Considering the number of
practicum students per mentor teacher depending on the field / branch, the practicum student is allowed
to plan and process the course. The course time that the practitioner will lecture actively, in the weekly
course schedule of the relevant course, is planned to be at least 14 (fourteen) hours in total for those with
1-2 hours, and not less than 24 (twenty four) hours in total for those with 3 (three) or more hours.

ARTICLE 8-Place of practicum:

Teaching practices are carried out in official and private education and training institutions affiliated to the
Ministry of National Education in the province or district where the faculty is located. In educational institutions;
Class, branch and psychological counseling and guidance students who will participate in the practice,
according to the physical condition of the educational institutions and the number of teachers, do some of their
practices in educational institutions in the villages.

Planning, execution and evaluation of teaching practice:

ARTICLE 9-The following procedures regarding teaching practice are carried out:

a) The practicum coordinator of the provincial / district directorate of national education determines the
practicum training institutions and the practicum student quota for each educational institution, in cooperation
with the directors of the institutions that can be selected as practicum education institutions concerning
teaching fields.

b) Provincial / district directorate of national education practicum coordinator distributes the practicum
training institutions and the student quotas to participate in the practicum according to the faculties in terms of
teaching fields in line with the requests from the faculties and ensures that they are sent to the relevant
university / faculty.

c) The faculty practicum coordinator, in cooperation with the department practicum coordinators, groups
the number of students per teaching staff in their faculties so as not to exceed 8 (eight) students and
determines the responsible instructors of each group.

¢) The faculty practicum coordinator prepares a list showing the distribution of the practicum instructors and
the practicum students they are responsible for, taking into account the practicum student quotas allocated to
them, and sends them to the provincial directorates of national education.

d) The provincial directorate of national education sends the list showing the distribution of the practicum
instructors and the practicum students they are responsible for, according to their fields and practicum
schools, to the directorates of the institution and the relevant faculty deans, after obtaining the approval of the
local administrative authority.

e) The practicumn education institution coordinator determines the practicum teachers of the practicum
students and also plans the number of students per lesson 4 (four) per practicum teacher not to exceed 2
(two) students. The coordinator shows the students around the educational institution, introduces the units and
gives information about the activities.

f) The practicum instructor informs the practicum students, who are given to his/her responsibility, about the
basics of teaching practices, the activities to be included in the practicum program and the rules to be
followed. He/she takes the practicum students to the practicum education institution and introduces them to
the institution administrators, practicum institution coordinator and practicum teachers. They prepare teaching
practice activity plans together with the mentor teacher and the practicum students. For each student, he/she
goes to the educational institution at least four times in each semester and makes observations, evaluates
with the practicum student and the mentor teacher. Discusses and evaluates the developments about the
practice made in the educational institution every week with the practicum student.

g) Practicum students under the supervision and guidance of the practicum instructor and the mentor
teacher, carry out the activities specified in the activity plan of the teaching practices and prepare a detailed
study report for each activity. It is mandatory for the practicum students to participate in the teaching practices
as planned. However, practices that are incomplete due to legal excuse can be compensated by taking the
course hours and schedule of the mentor teacher into consideration. At the end of the practicum, they
complete the file containing the studies and reports carried out within the framework of the activity plan and
submit it to the instructor.

d) The practicum instructor and the practicum teacher record their observations about each practicum student
separately in the Practicum Student Assessment Form (Annex-1). After the lesson, he/she evaluates the work
done with the practicum student together.

h) The success of the practicum student is evaluated by the practicum instructor and the practicum teacher
in the context of the activities carried out in the course and teaching practice. The practicum teacher and the
practicum instructor records the practicum student result and general evaluations together in the Practicum
Student Evaluation System. The practicum instructor submits these evaluations to the department coordinator.
Practicum students are dismissed and considered unsuccessful if they are absent without an excuse at the
educational institutions they practice.

5. MISCELLANEOUS PROVISIONS
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ARTICLE 10- (1) In case the practicum studies cannot be completed in an educational institution due to
compulsory reasons, the missing part shall be completed in another educational institution to be approved by
the national education directorate in accordance with the provisions of the Directive.

ARTICLE 11- (1) In the event that the practicum teacher cannot fulfill the duty of practicum teacher due to
compulsory reasons and there is no teacher in the same branch in the province while the practicum student
continues his teaching practice, the teaching practice will be carried out by the faculty administrative board,
the Board of Education and Discipline Presidency Assignment and Teaching Courses. It is completed in the
designated area by taking into consideration the "Subject to Appointment Field and Graduated Higher
Education Program / Faculties" in the schedule regarding its principles.

ARTICLE 12- (1) In case the teaching practice cannot be fully or partially performed in the same or near
province / district due to natural disasters and similar extraordinary circumstances, the teacher candidates
practice with the teacher candidates of another faculty implementing the same program. Teacher candidates
complete all the courses of the relevant semester at the faculty they practice. For this, a protocol is made
between the universities to which the faculties are affiliated. Accommodation needs of students are met by
their faculties.

Disciplinary rules and other matters

ARTICLE 13- (1) If the practicum students are absent from the educational institutions they practice without
an excuse, they are dismissed and considered unsuccessful. The relevant higher education institution
legislation is applied to the practicum students on discipline and other legal issues.

6. FINAL PROVISIONS

Cases with no provisions

ARTICLE 14- (1) In cases where there is no provision in this Directive; The process is established in a way
that is not contrary to the relevant legislation.

Legislation repealed

ARTICLE 15- (1) The Directive dated 28.07.1998 and numbered 4392, which entered into force with the
Approval of the Authority, has been repealed.

Force
ARTICLE 16- (1) This Directive takes effect on the date it is approved.

Executive
ARTICLE 17- (1) The provisions of this Directive are executed by the Minister of National Education.

Transitional provisions

PROVISIONAL ARTICLE 1 - (1) Regarding students enrolled in any teacher training undergraduate program
before the 2018-2019 academic year and continuing in pedagogical formation education certificate programs,
paragraph d of Article 4 (1), paragraph d of Article 5 (1) and 7 The provision "performing teaching practice in
two terms" stated in item (1) is not applied. (2) For students enrolled in any teacher training undergraduate
program before the 2018-2019 academic year, the "School Experience" course will continue in accordance
with the Directive No. 4392 dated 28.07.1998.

7. COMPETENCES REQUIRED FOR TEACHERS

Below is a list of teaching skills applicable to all teacher training programs. These skills will be learned with the
help of educational sciences, special teaching methods and practicum studies in schools and will be reached
to the expected levels with exercises.

1. FIELD INFORMATION

1.1. Understanding the basic knowledge of the field (concept, phenomenon, principle, generalization, law,
model, theory, etc.) and the ways of handling this information (method of operation, technique, method, etc.)
1.2. Increasing the knowledge in the field to higher levels as necessary

1.3. To have knowledge about the teaching programs (curriculum) related to the subject area 2. MANAGING
THE TEACHING-LEARNING PROCESS

2.1. Planning and lesson preparation

. Expressing target behaviors clearly

. Planning classroom work as prescribed in the syllabus and lesson plan

. Planning the lesson to achieve relevant behavioral goals

. Planning the lesson to benefit from various teaching-learning activities

. Choosing or preparing appropriate teaching-learning tools

. Preparing a well-organized and integrated lesson plan

2.1.7. Ensuring continuity and progressiveness of learning (properly associating what has been learned before
and after the unit at hand)

2.2. Making use of teaching methods

2.2.1. Making use of methods suitable for students' ages, previous learning levels and abilities 2.2.2. Making
use of various teaching methods

2.2.3. Interacting with all individuals and groups in the classroom

2.2.4. Setting realistic expectations for students and encouraging them to do their best
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2.2.5. Using teaching-learning tools appropriately and effectively

2.2.6. Utilizing information technologies such as electronic tools and computer software

2.3. Communication

2.3.1. Providing clearly defined and easily understandable instructions and timing them appropriately in the
teaching-learning process

2.3.2. Providing clearly defined and easily understandable explanations and timing them appropriately in the
teaching-learning process

2.3.3. Asking timely and effective questions

2.3.4. Using voice effectively and changing it as needed

2.3.5. Being sensitive to and benefiting from feedback from students

2.3.6. Using the language in accordance with the situation and at the required level of concreteness-
abstractness

2.4. Classroom management and relations with students

2.4.1. Continuing his lessons in a purposeful and orderly manner

2.4.2. Starting and finishing lessons in a timely and effective manner

2.4.3. Benefiting from individual teaching, small group and classroom teaching methods suitable for students
and the subject

2.4 4. Establishing relationships with students and effective teaching-learning interaction 2.4.5. Getting the
attention of students, motivating them to learn, maintaining their interests and motives

2.4.6. Using punishment and praise appropriately and effectively

2.4.7. Taking appropriate measures against interruptions and interventions

2.4.8. Setting realistic and good goals; objective and reliable evaluation of their realization degree; using the
results in self-improvement

2.4.9. Creating a democratic environment in the classroom that will allow students to express themselves

2.5. Assessing and recording students' learning

2.5.1. Scoring the students' products in a short time and giving the results with feedback on how the student
will develop

2.5.2. Assessing the student's progress using national norms and other appropriate criteria, if any

2.5.3. Keeping records of activities and progress achieved

3. STUDENT PERSONALITY (GUIDANCE) SERVICES

3.1. To know the principles and procedures related to school management

3.2 Establishing reassuring relationships with students in their own group and taking responsibility for them to
develop a healthy and balanced personality

3.3. Being sensitive to individual and group needs

3.4. Contributing to student personality services (counseling and extracurricular activities) in the school

4. PERSONAL AND PROFESSIONAL CHARACTERISTICS

4.1. Using time well

4.2. Consultation, making use of suggestions

4.3 Establishing business relationships with other teachers

4.4. Exchanging information about the profession with other teachers

4.5. Participating in school activities such as meeting, in-service training, preparing equipment

4.6. Establishing good relations with parents of students

4.7. Participating in events that concern the whole school

4.8. Reflecting on your own performance and taking appropriate initiatives for improvement

4.9. Complying with professional standards of behavior and appearance

8. SCHOOL EXPERIENCE COURSE (3 credits / 1 hour theoretical - 4 hours practical)

Before starting the Teaching Practice and fully assuming the teaching role, prospective teachers will do some

work in schools. These first studies in schools are called School Experience.

Goal

1) To create professional competencies that teacher candidates will need by getting to know the school and
classroom environment they will work in the future.

2) To assist candidates in developing various teaching techniques that they can adapt to their students' age,

ability and special needs

3) To make candidates become good teachers who have understanding and attitudes that can contribute to

creating an effective school environment.

Scope

It consists of daily activities arranged in a row among themselves. During your time at the school, you will

make planned observations and engage in a variety of activities consisting of tasks that will prepare you for

teaching. Regarding some of these activities, there are forms that you or the observers should fill. Activities

within the scope of the School Experience course can be grouped into three main groups as follows.

1) Observing teachers and students

2) Improving teaching skills through observation

3) General issues of administration and school

It aims to make observations and reflect on school life in school experience lessons and to gain experience in

teaching skills. The tasks and activities that prospective teachers do in this lesson should provide them with

the opportunity to observe experienced teachers on the job, work with students individually and in small
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groups, and gain short-term teaching experience, albeit with limited responsibilities. During the practicum
studies, a determined number of activities will be held and the files containing the reports regarding these
activities will be delivered to the practicum instructor within the week they belong and at the specified day and
time. At the end of the term, these assignments will be collected in a folder and will be used in determining the
student's course grade.

Mechanism

In order for the School Experience activities to be carried out in a planned and appropriate manner, the
following procedures are foreseen to be carried out sequentially.

1) Before the semester starts, the department's practicum coordinator makes plans by examining the
determined activities with the instructors who will teach the School Experience course and adding new
activities if necessary. The plan clearly states which activity will be held on which week.

2) Instructors taking part in the School Experience course introduce the practicum program, duties and
responsibilities prepared to the mentor teachers and teacher candidates under his / her responsibility.

3) The teacher candidates write a report about the weekly activity they have completed. A copy of the report is
given to the practicum instructor responsible for them at the university. 4) The practicum instructor hold a
seminar every week during the School Experience, allowing the prospective teachers to discuss the results of
their observations regarding the school activity that they have completed that week. It gives feedback on the
weekly reports written by the students and ensures that these reports are shared among the students.

5) The practicum instructor goes to the practicum school from time to time and helps to continue the school
experience in accordance with its purpose.

6) Students are required to attend the School Experience course in Schools with 70% attendance.

7) Attendance schedule will be registered every week before by the relevant practicum teacher on
mebbis.gov.tr.

8) In the weekly 1 hour theoretical School Experience course, the activities in this directive will be reported
and evaluated in the classroom environment under the supervision of the relevant instructor.

9) School Experience Lesson implementation will be carried out in the schools where the distribution is made,
on the days and hours told by the mentor teacher.

School Experience File

It is essential for prospective teachers to do practical work together with teachers and students during their
preparation for teaching. School experience consists of planned observations and activities aimed at
introducing many tasks that make up the teaching profession to prospective teachers. These observations and
activities are included as School Experience as one hour of seminars and four hours of school activities per
week. These activities are: Observing a day of the teacher and a student at school, how the teacher organizes
the lesson while teaching a lesson, what stages the lesson is divided into, how he applies teaching methods
and techniques, what kind of activities he uses in the lesson, what the teacher does for the management of
the lesson and for the control of the classroom, observing how he finished the lesson and evaluating student
work, examining the organizational structure of the school, how the school principal performs his duties, and
the relations of the school with the society it is in, and preparing a portfolio that reflects the school experience
studies. When the School Experience course is completed, the prospective teachers should have acquired the
following features.

* Getting acquainted with the organizational structure, functioning and teaching of the school with a systematic
approach,

» Having knowledge about the school management and school work and the resources available in the school,
» Recognizing other activities in the classroom and school through observation.

You should pay attention to the following points in the file you need to prepare about your implementation
work in schools.

The following information should be included on the cover page of each report:
Teacher candidate's name and surname:
Student number:
Department:
Program:
Name of the practice school:
Practicum teacher:
Practicum instructor:
Name of the activity:
Report delivery date:

The School Experience course lasts one semester on the determined days and times per week and aims to
teach the prospective teacher to get to know life in school and to teach. The tasks and activities that the
teacher candidates do in this lesson provide them with the opportunity to observe experienced teachers on
duty and to get to know school students. While planning the School Experience lesson, the following activities
should be used:
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Week | Name of the activity Explanations
1 Making the term plan
2. Assignment : Teacher’s one day In the theoretical hour of the 2nd
week |e  Examining the teacher's activities at school for a day week, the term plan is submitted to
the instructor.
3. Assignment: :Student’s one day The report of the 2nd homework is
week |e  Examining the student’s activities at school for a day delivered to the instructor at the
theoretical hour of the 3rd week.
4, Assignment: Planning the lesson and ordering the The report of the 3rd homework is
week | activities delivered to the instructor at the
e The lesson planning of the teacher and the examination | theoretical hour of the 4th week.
of the activities he / she has done.
5. Assignment : Lesson Observation-Teaching Methods The report of the 4th homework is
week |e  Examination of the courses in terms of teaching delivered to the instructor at the
methods used theoretical hour of the 5th week.
6. Assignment: Course Management and class control The report of the 5th homework is
week |e  Examining the lessons in terms of classroom delivered to the instructor at the
management theoretical hour of the 6th week.
7. Assignment: Making use of textbooks, preparing The report of the 6th homework is
week | worksheets and other materials delivered to the instructor at the
» Examination of the courses in terms of the source books theoretical hour of the 7th week.
and materials used
8. Assignment: Group work The report of the 7th homework is
week | ¢« Examination of the lessons in terms of group work delivered to the instructor at the
theoretical hour of the 8th week.
9. Assignment: Exercises to ask questions, test The report of the 8th homework is
week | preparation, scoring and analysis delivered to the instructor at the
» Examination of the courses in terms of asking questions, theoretical hour of the 9th week.
preparing exams and scoring
10. Assignment: Evaluation of student work The report of the 9th homework is
week |« Examination of the courses in terms of student work delivered to the instructor at the
theoretical hour of the 10th week.
11. Assignment: School management, possibilities and The report of the 10th homework is
week | problems delivered to the instructor at the
» Examination of the school in terms of management, theoretical hour of the 11th week.
physical conditions and problem
12. Assignment: Lecture The report of the 11th homework is
week | ¢ Micro lecture delivered to the instructor at the
theoretical hour of the 12th week.
13. Assignment: Completing the shortcomings The report of the 12th homework is
week |e  Theoretical work delivered to the instructor at the
theoretical hour of the 13th week.
14. Assignment: Completing the shortcomings The report of the 13th homework is
week |e  Theoretical work delivered to the instructor at the
theoretical hour of the 14th week.
Evaluation

The main purposes of those responsible for the monitoring and training of the pre-service teachers during the
School Experience stage are not to evaluate the success of the pre-service teacher, but to guide and support
them. The guidance and support mentioned here is carried out as follows:

+ During the School Experience lesson, the file in which the teacher candidate reports his / her activities is
regularly audited to evaluate whether he / she has fulfilled his / her duties.

* For the School Experience lesson, the file of the teacher candidate who completes his studies at the school
is examined and the candidate is interviewed about his professional development and he is given feedback.

» Weekly reports are taken as basis in calculating the success grade of the teacher candidate. However, the
teacher candidate's attendance schedule and activities in the practice school are also taken into
consideration.
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Warnings for prospective teachers

As you carry out the tasks that make up the activities within the School Experience one by one, in each of
them you will turn your attention to one aspect of teaching. While doing the task, you will reflect on that
aspect of teaching. You will try to learn as much as you can by observing the practice teachers and getting
their views on what you are doing. You will then combine what you have learned with your own knowledge
of developing teaching skills. When you successfully complete these activities, you will be well advanced
towards becoming a teacher. When you are observing a teacher, you should prepare and arrange your
work properly, like a professional person. Before starting to work within the scope of the School Experience
course, you should examine all the tasks you will fulfill in this course. You should try to see how these form
a sequential order to improve your teaching skills. Do what you have prepared in advance for each task;
you should meet with the teachers you want to observe. Then tell them what you want to do; you must
present the notes you have taken about their lectures to them for reading. If you are going to teach a class
for a short time or one class hour, then you should prepare well in advance. You have to ensure that the
teacher knows what you are going to do and that he or she shares more or less the same opinion with you
about the work you are going to do. In such a case, show the teacher your plan of what to do in the lesson
and the work you intend to carry out; try to take advantage of the guidance and suggestions he can give
you. Do not forget that finding the opportunity to meet with the teacher between your days at school can
provide you with significant convenience in practice.

During the School Experience, you will spend the same day of each week at school. You will have to work
with the same class for five or six weeks. Meanwhile, you will start getting to know the students in the
classroom. As you work with them, your self-confidence will increase. Furthermore, you will start to be
interested in all aspects of what is happening in the classroom, getting as much work as you can to handle.
You may be working with another pre-service teacher on practical work in schools. If this is the case, you
should try to help and support each other, benefit from each other as observers and evaluators, and
combine your efforts to do team teaching. Your file about your implementation work in schools is very
important. You must keep a file for your lesson. You should collect your answers about the questions asked
to you, the reports requested from you, the evaluations and the forms you filled, in this file in order and
order. You should have organized this information in your file in a way that clearly shows what you have
done in this lesson, the faculty instructor and the mentor who is guiding you, and correlates it appropriately
with the activities and tasks you do in the lesson. Comparing the work in your dossier with the work you do
in your faculty courses on the same subjects It is also necessary to establish relationships between your
practical work in schools and the theoretical learning you gain in faculty.

*» Review your preparations for the work you will do throughout the semester with the principal of the school
where you will do the practicum work during the semester and the teachers of the classes you will spend
each of the two terms of 5-6 weeks working together.

» On your first day at school, agree with those concerned on the part of your study plan for the remaining
weeks. Have your study plan written in order to consult with the relevant faculty instructor.

» Make an appointment for an interview with the mentor teachers who will follow you most closely in your
school practices. In this meeting, tell the teachers about the activities that the relevant faculty instructor
wants you to do during this semester. Ask them to help you arrange these activities in an appropriate order.
* In between the days you will spend at school, find out how you can meet with the mentor you are working
with, when necessary.

» Examine your teaching file carefully from the beginning. Make sure that your dossier is organized and that
your notes for each event are complete and in place.

» Make sure that your notes and evaluations about the course are in your file and ready for review.

» Discuss the progress you have shown and the work you have done during the semester with the faculty
instructor and practicum teacher you work with.

» Summarize your evaluations and the observers' evaluations in writing and include them in your file; do not
forget to especially note your strengths and weaknesses.

9. TEACHING PRACTICE COURSE (5 credits / 2 hours theoretical-6 hours practical)
Teaching practice is a course planned so that the prospective teacher can try and develop his/her knowledge
and skills in a school environment and gain the features required by his/her profession. Students will prepare
an application file to be collected at the end of the semester in this course.
Goal
When the teaching practice course is completed, the prospective teachers should have acquired the
following qualifications.
* Being able to improve the proficiency of the teaching profession by teaching in different classes at the
practice school
» Being able to understand the curriculum of his / her field, being able to evaluate the textbooks, being
able to measure and evaluate
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» Being able to develop himself in this direction by sharing experiences gained during the teaching
practice with his/her friends and the practicum instructor.

Scope

The pre-service teacher is asked to attend the classes for at least three hours of the weekly class hour
given to a teacher, stay in the school for the remaining three hours and do the following activities and put
these studies in the prepared file. The activities that the candidate teacher is expected to do at school are
as follows:

» Making final preparations especially for the subject that will be taught that day

* Preparing course materials such as projection, smart board, sports equipment when necessary

» Meeting with the mentor about the lesson he teaches.

The prospective teacher reviews his / her day at school, evaluates it and makes plans. If he/she has time left,
will follow the other lessons given by the mentor teacher. How the prospective teacher will use this time spent
at school will undoubtedly depend on his / her practice program at the school. In the theoretical lesson, the
practicum instructor discusses and evaluates the developments related to the applications in the schools,
sometimes goes to the schools and follows the pre-service teacher and makes constructive suggestions that
will contribute to the development of the teacher candidate. In this process, the instructor and the mentor
teacher provide assistance and support to the pre-service teacher and cooperate closely with the pre-service
teacher. The practicum teacher observes the teacher candidate's lesson from beginning to end many times
according to a certain program. The pre-service teacher carefully takes note of the points emphasized in his
interviews with the practicum teacher and the practicum instructor, thinks about these suggestions and
continues his/her studies by taking them into account.

Mechanism

1. Teacher candidates within the scope of teaching practice course go to selected schools for six hours of
classroom teaching practice in undergraduate teacher training programs. In addition, he/she frequently meets
with the instructor to evaluate his/her teaching practice.

2. The Faculty Practicum Coordinator notifies the national education directorates of the number and names of
the teacher candidates determined by the department practicum coordinator, and the names of the instructors
responsible for the application and the selected application schools in a list.

3. National education directorates send the approved lists to the relevant practicum schools and the faculty
practicum coordinator.

4. The faculty practicum coordinator notifies the number and names of the teacher candidates approved by
the national education directorates and the names of the instructors responsible for the practicum to the
selected practicum schools in writing.

5. The faculty or department practicum coordinator goes to the schools selected and approved by the national
education directorate and determines the practice teachers together with the school coordinator.

6. The practicum school coordinator distributes the list of pre-service teachers and instructors responsible for
practicum sent by the faculty practicum coordinator to the relevant field practice teachers and prepares the
teaching practice program and calendar with them. He/she organizes the in-school activities to be followed by
the teacher candidates during the practicum process together with the practicum teacher.

7. The practicum teacher prepares an practicum chart showing the distribution of the activities, observations
and evaluations that they will follow during the practicum process together with the teacher candidates and the
application instructors.

8. The in-service teacher and the in-service instructor reviews their observations with the pre-service teacher
after the lesson, discusses them with a constructive criticism, and gives feedback to the pre-service teacher to
understand his / her weaknesses and improve himself / herself.

9. The pre-service teacher fulfills all the activities specified in the practicum schedule. He/she develops
himself/herself f in line with the feedback received from the practicum teacher and the practicum instructor.

10. The pre-service teacher can help and work together with another pre-service teacher in the realization of
the activities. In this case, responsibilities should be shared equally.

11. The practicum instructor and the teacher candidate reviews the developments related to the practicum in
the school every week. In this way, more comprehensive discussions are made on the problems that the pre-
service teacher identifies or encounters in practice. The theoretical lessons should be in the form of discussing
what is done in the practice school under the supervision of the instructors and following the teacher
candidates in the practice school, reviewing the lesson plans, and discussing the information that the
instructors received from the practice school teachers about the practice students in the classroom
environment.

12. Post-practicum, the pre-service teacher attendance chart, the observation form for the pre-service teacher,
and a sample plan are given in the annexes.

Teaching Practicum File

Keeping a file on teaching practicum is very important.

1. The timetable of the activities to be carried out during the whole term and a list of the classes in which the
pre-service teacher works should be placed at the beginning of the file.

2. The prospective teacher should place the plans of the courses he taught and his notes about those courses
in separate sections in order.
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3. The prospective teacher should evaluate and write his own lesson after each lesson. Activities in lessons,
peer observations and self-evaluations, reflective thoughts should be included in the file.

* Peer Evaluation Form (The form that the prospective teacher will fill in the lessons he observes)

* Self-Assessment Form (The form to be filled by the prospective teacher about himself)

« Daily plans of the lessons taught by the pre-service teacher

4. The prospective teacher should write down the professional experiences gained during the teaching
practice and the theoretical (seminar) course and keep them in a separate part of this file.

5. The practicum teacher and the practicum instructor with whom the teacher candidate works may want to
examine the candidate's file at certain times during the semester. The pre-service teacher should keep his /
her file with him when he / she is in the practice school and must update it continuously. Activities, evaluations
and lecture notes related to each lesson held up to that day should be kept in the file.

Week | Name of the activity Explanations
1 Organizing teaching practices meetings in faculties

2. . . . . In the theoretical hour of the 2nd
week Assignment : Getting to know the practicum school week, the term plan is submitted to

e Preparing an information report introducing the practice the instructor
school ’

3. Assignment: :Getting to know the teaching profession The report of the 2nd homework is
week |e  Recognizing the teaching profession from different delivered to the instructor at the
aspects by examining the teacher's activities at school | theoretical hour of the 3rd week.
with the Teacher Observation Form.
4, Assignment: Teaching Methods and Techniques The report of the 3rd homework is
week |e  Examining the courses in terms of teaching methods delivered to the instructor at the
and techniques theoretical hour of the 4th week.
Assignment: Preparing a lesson plan and lecture
» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form
5. Assignment : Classroom Management The report of the 4th homework is
week |e  Examining the lessons in terms of classroom delivered to the instructor at the
management and strategies for coping with misbehavior | theoretical hour of the 5th week.
Assignment: Preparing a lesson plan and lecture
» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form
6. Assignment: School-Family Cooperation The report of the 5th homework is
week |e  Examination of the school-family cooperation, how delivered to the instructor at the
parents' meetings are conducted theoretical hour of the 6th week.
Assignment: Preparing a lesson plan and lecture
» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form
7. Assignment: Preparing a lesson plan and The report of the 6th homework is
week | lecture(Student-centered teaching activities) delivered to the instructor at the
» Observing other pre-service teachers in the Practice theoretical hour of the 7th week.
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

8. Assignment: Preparing a lesson plan and lecture The report of the 7th homework is
week | (Developing group work activities and implementation) | delivered to the instructor at the

» Observing other pre-service teachers in the Practice theoretical hour of the 8th week.
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form
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9. Assignment: Preparing a lesson plan and lecture(Asking | The report of the 8th homework is
week | questions, developing and applying problem solving delivered to the instructor at the
activities) theoretical hour of the 9th week.

» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

10. Assignment: Preparing a lesson plan and lecture The report of the 9th homework is
week | (Worksheet praparation and implementation) delivered to the instructor at the
» Observing other pre-service teachers in the Practice theoretical hour of the 10th week.

School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

11. Assignment: Preparing a lesson plan and lecture The report of the 10th homework is
week | Computer Assisted Teaching Activity and Material delivered to the instructor at the
Development and implementation) theoretical hour of the 11th week.

» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

12. Assignment: Preparing a lesson plan and The report of the 11th homework is
week | lecture(Assessment and evaluation activity) delivered to the instructor at the
» Observing other pre-service teachers in the Practice theoretical hour of the 12th week.

School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

13. Assignment: Social activities The report of the 12th homework is
week | Examination of social activities and club activities carried out | delivered to the instructor at the
at the school theoretical hour of the 13th week.

Assignment: Preparing a lesson plan and lecture

» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

14. Assignment: E-school implementations The report of the 13th homework is
week | Getting information of MEBBIS / E-school implementations | delivered to the instructor at the
about electronically student absenteeism transactions, report | theoretical hour of the 14th week.
card transactions, etc. from school administrators.
Assignment: Preparing a lesson plan and lecture

» Observing other pre-service teachers in the Practice
School, lecturing, evaluating their own professional
development with the Self-Assessment Form, writing a
Reflective Thinking essay and observation via Peer
Evaluation Form

Evaluation

According to the principles determined by the faculty, the instructor responsible for the practicum and the
practicum teacher jointly evaluate the success of the pre-service teacher. Teaching practice evaluation is done
separately by the mentor teacher and the practicum instructor. The mentor teacher makes an assessment on
the www.mebbis.gov.tr platform. The practicum instructor evaluates on the www.uod.meb.gov.tr platform.
These evaluations are suitable for summarizing the pre-service teachers' developments in their teaching skills.
With these evaluations in the form of weekly and final grades, the overall assessment grade of the student is
determined. Since a copy of the forms filled in during the observation is not given to the pre-service teacher,
weekly feedback should be given to the pre-service teachers to correct their weaknesses before the end of the
teaching practice by using the opinions stated in this form.

1. The file prepared by the pre-service teacher during the teaching practice is the most important criterion for
the evaluation of the student's teaching practice and seminar course and the activities he / she has done.

2. The observing mentor gives constructive feedback, either orally or in writing, that determine the strengths
and weaknesses of the teacher candidate.

3. The progress of the teacher candidate in teaching practice and the level of teacher attained is monitored on
the basis of lesson observation forms. Based on these lesson observation forms, the practicum success grade
of the teacher candidate is determined by filling the Teaching Practicum Evaluation Form. This form is filled by
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the practicum instructor and the practicum teacher. Out of 100 points, 67.40 points are given by the mentor
teacher and 32.40 points are given by the instructor.

With the Teaching Practice Directive dated 14.06.2018 and numbered 31666252-399-E.11700767, dated
28.07.1998 and numbered 4392 “The Directive Regarding the Teaching Practice of Teacher Candidates in
Education Institutions affiliated to the Ministry of National Education” has been updated by taking into
account the opinions of the relevant units of the Ministry of National Education, the Higher Education
Council, Education Faculties and Provincial National Education Directorates.

Practicum Student Evaluation System;

» To ensure an effective coordination between institutions to improve teaching practice,

+ To establish a national standard within the framework of the principles determined in planning,
implementation and evaluation,

» To increase the information exchange by improving the cooperation between the education faculty and the
application school,

» To maximize the interaction between the education faculty and the application school in the education and
training process,

» To eliminate the negativities experienced / to be experienced in transferring theory to practice and practice to
theory,

» To train qualified teachers with experience,

* In order to ensure that student performances are used in interviews for prospective teachers; “Practicum
Student Evaluation System” has been developed.

Attention to Practicum Student

» The practicum student has to obey all the rules that teachers have to obey during their stay in the
educational institution and submits all studies and reports made within the scope of teaching practice to the
instructor and the mentor teacher.

* In the process of teaching practice, the practicum student has to be at the school for 6 (six) lesson hours
per week. The course hours to be actively lectured by the practicum student should be planned according
to the hours determined by the instruction and at least 4 of the taught courses should be evaluated and
registered in the MEBBIS daily evaluation system.

* Practicum students do not have the right to absenteeism without legal excuses. Students who are absent
without an excuse are dismissed from the system and considered unsuccessful.

» At the end of an excused absenteeism (including visa week and public holidays), compensation can be
applied in other weeks or on a different day in the same week, if possible (if it is suitable for the course
schedule and planning).

« Although the required practice time for each student at the end of the teaching practice is 72 hours, the
practice time may differ according to the branch and students in the face of official holidays, excuses and
situations where compensation is impossible.

GENERAL EXPLANATIONS ON TEACHING PRACTICUM SYSTEM

1. At the beginning of the relevant semester, on the dates specified in the Teaching Practice Calendar sent to
schools with an official letter, the practicum teacher and the practicum students will be held in orientation,
planning meetings etc. under the leadership of the practicum institution coordinator. The practicum start date
must be entered in by the practicum teacher on MEBBIS on the date specified in the calendar.

2. Prospective teachers must be at the school for at least six hours each week in order to practice (give
lectures) at least one lesson each week.

3. In line with the plan prepared by the university for teaching practice, students should be distributed to the
classes per 2 people in line with the planning made by the institution coordinator and the application teacher
so that each student can give lectures at the desired level. (1 student lecturer and the other student observer).
4. For each practicum student, during the whole implementation, the Practice Teacher has to make daily
evaluation at least 4 times to MEBBIS.

5. In order to prevent the general evaluation from being far from the truth, the practicum instructor is required
to attend the lectures of the practicum student at least 4 times and to convey his views to the daily evaluation
system.

6. In the practice lesson, teacher candidates do not have the right to be absent without an excuse.

7.1t is the desired situation to compensate for excused (documented) absenteeism, and in cases where it
cannot be compensated (absenteeism in the last weeks, situations arising from the mentor's curriculum, the
mentor's report, leave of absence, official holidays, etc.), it is sufficient to enter the practicum student into the
system with an excuse.

8. The compensation should be compensated by going another day in the same week or another day in
another week. This situation should be realized within the knowledge of the instructor responsible for the
course and the practicum teacher.



253

9. Application students cannot go to the practice school more than one day in the same week and finish the
application before the specified date within 12 weeks, except for make-up cases. (No intensive program can
be made).

10. It is the desired level for each practicum student to practice 72 hours, and in cases where compensation is
impossible, it is sufficient for the practium student to be entered into the system with an excuse and the
evaluation will be made according to the weeks attended.

MEBBIS

Milli Egitim Bakanhg: Bilisim Sistern_

Practicum Teachers and Practicum School coordinators log into the system via Mebbis.
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Practicum institution coordinator; makes the necessary measures and correspondence for the effective and
efficient execution of the application. He/she uploads the photos of the students to the system. By
registering the practicum teachers to the system, the practicum teacher-practicum student-practicum
instructor matches are made. In addition, the coordinator processes the absenteeism transactions of the
instructor into the MEBBIS system.
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DUTIES OF THE PRACTICUM INSTITUTION COORDINATOR

1. Adding Practicum Student Photo:

It will be made by the school administration on the Institution MEBBIS page. File size should not be larger
than 100 KB while applying Application Student Photo Addition.

2, Adding Practice Teacher and Academician:

It will be made by the school administration on the Institution MEBBIS page. The school administration
matches the practicum students, who have been added to the system by the Provincial Directorate of
National Education, to the teachers who are permanent staff in the institution and who have successfully
completed the Teaching Practice Counseling Training Course. Click on the file folder next to the practicum
student and select the practicum teacher determined for each student and click the save button. This
process should be done separately for each student. While doing the Practicum Teacher Adding Process,
the rule of "Student and Consultant Teacher branch must be the same" rule should not be forgotten. In
addition, it will only be visible to teachers who have a Teaching Practice Counseling Training Certificate in
the system.

3. Academician Weekly Absenteeism Transactions:

Issues to Consider While Performing Weekly Absenteeism Procedures:

The starting day of the week must be Monday!

The end of the week must be Friday!

Week end date cannot be a future date!

The start and end date must belong to the same week!

Week start date cannot be after end date!

4. Academician's Daily Absence Transactions:

Issues to be Considered While Performing Academicians' Daily Absence Procedures: On the Days of
practicum that the academician has come, save ARRIVED.

The other days will be saved by selecting NO PRACTICUM.

5. Adding a Student Work Week:

Issues to Consider While Adding a Student Work Week:

The starting day of the week must be Monday!

The end of the week must be Friday!

Week end date cannot be a future date!

The start and end date must belong to the same week!

Week start date cannot be after end date!

6. Student Daily Absence Transactions:

Issues To Be Considered on Student's Daily Absence Procedures:

On the Days of the practicum that the student's has come, save ARRIVED.

The other days will be selected NO PRACTICUM.

If the application student has an excuse or has a report, the relevant option is selected, and the date and
number of the document brought to the explanation section are written. If the practicum day is a public
holiday, the relevant option is selected. If the practicum teacher has a report, NO PRACTICUM is selected
and the PRACTICUM TEACHER HAS HEALTH REPORT is written in the explanation part of the relevant
day. ** Since it is compulsory to attend 80% of the practice (60 hours), compensation for the
practices that cannot be done in order to avoid trouble in the following weeks (if the lecture
programs of the practicum teacher and the student of the practicum are available) must be done.

Practicum teacher evaluates the lecture process of the practicum student at least four times during 14
weeks in the MEBBIS daily evaluation module and registers it in the system. At the end of the 12-week
process, the general evaluation process is done and delivered to the practicum training institution with wet
signature.




255

alisma Haftas: Ekleme
Calisma Haftas: Ekleme (CAP)

Ganlok Devamsi;jhk Iglemleri

Gunluk Devams: e ITE SIS

Gunlak Dederiendirme Islemleri

Ginlik Degerlendirme Islemleri
(CAP)

Genel Degerlendirme [slemleri

,enel Dederlendinme Islemieri

DUTIES OF THE PRACTICUM TEACHER
1. Practicum Teacher Evaluation processes:
The Daily Assessment Procedures to be filled in by the Practice Teacher after the Practice Student
teaches, starts as of the 3rd week at the earliest. After the class, number of students, date and subject
are entered into the system, the evaluation of the lecture is made and the process is completed with
the calculate and save buttons. Since the opinions of the Practicum Instructor are removed from the
system, there is no action left for the Practicum Instructor in this section.
Issues to be Considered in Daily Evaluation Processes:
a) The practicum student whose branch knowledge is lacking cannot be evaluated.
b) The practicum student for whom no mentor teacher is appointed cannot be evaluated.
¢) Practicum with an empty start and / or end date in absenteeism week transactions the student
cannot be evaluated.
d) The Daily Evaluation will be completed not every week, but only the week the student lectures.
e) Since the first 2 weeks in the university program are adaptation weeks, the lectures can start on the
3" week so Daily evaluations will start from the 3rd week onwards
f) In order to open the general evaluation, the daily evaluation must be entered at least 4 times. More
than 4 entries can be made.
g) The student scoring is completed as has a deficiency, acceptable or well-trained expressions in
the daily and general evaluation procedure.
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& mebbis.meb.gov.tr

Puan |

Soru | Soru Metin |
3y 1.1.1 Konu ile ilgili temel ilke ve kavramlan bilme o.00 | «Seciniz.
- 1.1.2 Konuda gecen temel ilke ve bir o.00 | iSeciniz.
e tany Bilgie iliskilendirebilme _
- 1.1.3 Konunun gerektirdigi sézel ve gérsel dili (sekil, sema, grafik, formGl vb.) uygun | on | | Seciniz.
bigimde kullanabilme
4 1.1.4 Konu ile alanin diger konularin: iliskilendirebilme o.oo | ESssinizaiy
s 1.2.1 Ozel 53 ve bilme o.00 | ESecioiziuy
6 1.2.2 OFretim ileri " il c.00 | & iz
Alan Egitimi Bilgisi 7 1.2.3 O yanhs i 0.00 Usecinizi
s 1.2.4 Ofrenci sorularina uygun ve yeterli yanitlar olusturabilme 0.00 | LSeciniz.
s 1.2.5 85 or o.00 | WSesinizil
10 2.1.1 Konuyu &nceki ve sonraki derslerle iliskilendirebilme o.00 | Sesiniz.
11 35 uygun y ve 0.00 {seginiz.
12 2.1.3 Zamani verimli kullanabilme c.oo0 | iS=ciiziuy
13 2.1.4 OFrencilerin etkin katilimi icin etkinlikler dizenleyebilme 0.00 Seciniz.
14 2.1.5 O gore o o.o0 | ESesioiziuy
O&retim Surec 1s 2.1.6 Uygun arac-gerec ve materyal secme ve hazirdayabilme o.00 | iSscinizai
16 2.1.7 Ofretim arac-gerec ve v sinif uygun o.co Secini
17 2.1.8 Ders ara o.00 | ESesinizigy
18 2.1.9 &% ileris 1 gére 3 0.00 (seciniz._,
19 2.1.10 i o-00 | | Secinizimm
20 2.1.11 Kazanimlara uygun dederlendirme teknikleri kullanabilme o.o0 | ESeciniziuy
21 |2.2.1 Derse uygun bir giris yapabilme o.00 | LSecimniz.
Sinaf Ders
22 2.2.2 Derse ilgi ve dikkati cekebilme o.o0 | Sssinizaly
23 2.2.3 D bir &5 ortami o.00 | \Sesiniz.
24 2.2.4 Derse ilgi ve gt i il o.00 LSeciniz.
Swinaf imi Ders
25 2.2.5 Kesinti ve engellemelere kars: uygun Snlemler alabilme o0.00 | “Seciniz. |
26 |2.2.6 Ovga ve yap o.00 | “Sssiniziil
27 |2.2.7 Dersi toplayabilme o.00 | WSssinizo
Sinif Yonetimi Ders Sonunda 28 2.2.8 Gelecek dersle ilgili bilgiler ve ddevler verebilme o.00 | Ssciniziay
29 2.2.9 & Y 0.00 Usecinizi
30 2.3.1 O il etkili iletisim il o.00 | «Sesinizal
31 2.3.2 ve o.o0 | GSecinizang
32 2.3.3 Konuya uygun do Ged sorular il o.00 eciniz.
Iletisim
33 2.3.4 Ses tonunu etkili bicimde kullanabilme o.00 | Seciniz.
34 2.3.5 Oyrencileri ilgi ile dinleme o.00 | iSecinizius
35 2.3.6 Sézel dili ve beden dilini etkili bicimde kulianabilme o.00 | wSesiniziil
Toplam

avramian mantiksal bir tutarlilikla 0.00

+ gorsel dill (sekil, gema, grafik, formul vb.) uygun 0.00

it iliskilendirebilme

Wnlklarini bilme
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PRACTICUM TEACHER GENERAL EVALUATION
(Ogretmen) Konu alani
bilgisi ve alan egitimi 1 Dag
hakimiyati

I Yoty

Kabid Edlitabe

I Yetigmey

I Yot
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Toplam

| =28
Criteria Question | Text Points | Select
Subject Matter Knowledge 1 To know the basic principles and concepts
related to the subject
2 To be able to associate the basic
principles and concepts in the subject with
a logical consistency
3 To be able to use the verbal and visual
language (figure, diagram, graphic,
formula, etc.) required by the subject
appropriately
4 Associating the subject with the other
subjects of the field
Field Education Knowledge | 5 To know special teaching approaches,
methods and techniques
6 To be able to benefit from instructional
technologies
7 Identifying incorrectly developed concepts
in students
8 To be able to create appropriate and
sufficient answers to student questions
9 To be able to ensure the security of the
learning environment
Teaching Process 10 Associating the topic with the previous and
next lessons
11 To be able to determine methods and
techniques suitable for gains
12 To be able to use time efficiently
13 Organizing activities for the active
participation of students
14 Being able to continue teaching according
to individual differences
15 To be able to select and prepare
appropriate tools and materials
16 To be able to use teaching tools and
materials in accordance with the class
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level
17 To be able to summarize during the lesson
18 Being able to give feedback according to
students' level of understanding
19 To be able to associate the subject with life
20 Ability to use evaluation techniques
appropriate to the gains
Class Management at the 21 To be able to make a suitable introduction
Beginning of the lesson to the course
22 Ability to attract interest and attention to
the lesson
Class Management During 23 Providing a democratic learning
the Lesson environment
24 To ensure the continuity of interest and
motive in the course
25 Ability to take appropriate measures
against interruptions and obstacles
26 Ability to benefit from compliments and
sanctions
Class Management After 27 Being able to tidy up the lesson
the lesson
28 To be able to give information about the
next lesson and assignments
29 To be able to prepare students to leave
the classroom
Communication 30 To be able to communicate effectively with
students
31 Being able to give clear explanations and
instructions
32 Asking thought-provoking questions
appropriate to the subject
33 To be able to use the tone of voice
effectively
34 Listening to students with interest
35 To be able to use verbal and body
language effectively
Evaluation and Recording 36 To be able to prepare appropriate
evaluation material
37 Being able to give feedback according to
students' level of understanding
38 Evaluating the products of the students in
a short time and reporting them to the
relevant persons
39 Keeping records of evaluation processes
Other Professional 40 Awareness of the laws and regulations
Competences related to the profession
41 Being open to professional suggestions
and habits
42 Participating in school activities
43 Setting a good example to his / her

personal and professional behaviors

Total

Practicum Instructors make evaluations by logging into the system via uod.meb.gov.tr.
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DUTIES OF THE PRACTICUM INSTRUCTOR

Practicum Instructor Evaluation Procedures:

If the student fails due to absenteeism, the Practicum Instructor will select the Student Absentee button to
save it. After the practicum instructor and the practicum teacher give their notes, 2 copies will be printed out
for each student and signed, one of them will be filed to be archived at the instructor and the other at the
school. In Student General Evaluation Procedures, 67% of the practicum student evaluation grade is given
by the practicum teacher and 33% is the grade given by the practicum academician. The Instructor will not
be able to make an evaluation without the Assessment of the teacher. Issues to be Considered in
General Evaluation Procedures:

a) The practicum student whose branch knowledge is lacking cannot be evaluated.

b) The practicum student for whom no mentor teacher is appointed cannot be evaluated. c) The practicum
student who has not been appointed to an academician cannot be evaluated.

d) In the case of absenteeism, the evaluation of the practicum student who has NOT arrived cannot be
evaluated.

e) Practicum students whose start and / or end dates are empty in absenteeism week procedures cannot
be evaluated.

f) Practicum students whose daily evaluation is less than four cannot be evaluated!

g) If the number of lesson hours attended by the practicum student is less than 80% of the practice time,
the general evaluation of the student cannot be made.
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Milli Egitim Bakanhgina Bagl Egitim Kurumlannda Ogretmeniik Uygulamasina Katilan Uygulama Ogrencisi Hakkinda
Uygulama Ogretim Oyesi Genel Degerdendirme Formu

I
I
I
I
|
Ingilizce Ogretmenligi Pr.
Ingilizce
Uygulama Baglangs; Tarihi 0110v2018
Uygulama Bity Tarii 21122018
Katidely GOrv Ders Saat 24172
Katdmach( GOn/ Ders Sasti wo

|
s

Koo Alan Biges
1.1.1 Konw e iigili temel ilke ve kavramian bilme lyi Yetigmig
1.1.2 Kenuda gegen temel ilke ve k I bif lutar iy i lyi Yeligmig
1.1.3 Konunun gerekdindigi sizel ve gorsel dii (gekil, sama, grafi. formil vb.) uygun bigimde kullansbime lyi Yetigmig
1.1.4 Konw fle slanen diger konulanin iligklendirebime lyi Yetigmig
1.2.1 Ozed dretim yaidagim, ySnlem ve tekniklerini bilme lyi Yeligmig
1.2 2 Ogretim teknalojierinden yararanabilme lyi Yetigmig
1.2.3 Ogrencilerde yanks geligmis kawamian belifeyebilme lyi Yetigmiy
1.2.4 Ogrenci sonulanna uygun ve yelerll yanillar olugturabilme Iyl Yetigmiy
1.2.5 Ofrenme guvenig: Iyl Yeligmiy
Plantama

2.1.1 Ders plarn agi. anlagdir ve ddzenli bigimde yazabiime Iyl Yetigmiy
2112 Amag ve hede! davraniglan acik bir bigimde ilade edetilme Iyi Yetigmig
2.1.3 Hede! davramglan uygun yoatem ve tekniklerd belifeyebilme lyi Yetigmiy
2.1.4 Uygun arag - gereg ve materyal segme ve hazirlayabilme lyi Yetigmig
2.1.5 Hedel uygun ded: ¢ lyi Yetigmig

21,6 Konuyu dnceki ve sonraki derslerle iligkilendirebime lyi Yeligmig



Uygulama dgrencisinin,

Ogrenciys tarema bigisi ve égrenciye yaklagime:

Uygun dgrenime ortarms olugturmas::

Devsi plandamas: ve igleyetiimesi:

AMoalaki P e
lutum ve dey) y P

Dersle ligh Onemé Vurg yta, Drama Y
Alan Bilgsini Ogrenciye A Kor da Oldukga Bay

yle Dil Egitieri ¥ yla Konu

Ogrenci Sorulanna Detayh Cevap Verir. Agikiaysc Olmaya Caligir

Ppt Sunulan Hazifdayyp Gelmesi, Akl Tahta Kulk o ileri Salami Derse
Baglamasiyta Verimii Bir Ders Ortams Sadlar.

Ogrenci Bagansin Dejerendirirk

Ceviri Yaptnr. Baganhder.

Uygun Dejerendinme Yanterier Kullanmaya Galiger.

Ders Iginde Farkl Dil Becerlerine Odak Ders Iglemesi, Blended Leaming Yapmasiyl
Ogrenmenin Kahcdigen Saglar.

Mesleki Tulum Ve Dededere Sayailidir.

Genel Bagan Puani: 100

Uygulama
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& Practicum Instructor General Evaluation Form Regarding the Practicum Student Participating in
Teachlng Practice in Educational Institutions Affiliated to the Ministry of National Education

Identification number

First Name

Last name

University

Faculty

Department

Branch

Practicum Start Date
Practicum End Date Day
Attended / Lesson Hours/Days
Not Attended / Lesson Hours/Days
Practicum School

Subject Area Information

To know the basic principles and concepts related to the subject

To be able to associate the basic principles and concepts in the subject with a logical consistency

Being able to use the verbal and visual language (figure, diagram, graphic, formula, etc.) required by the
subject appropriately

Associating the subject with the other subjects of the field

Field Education Knowledge

To know special teaching approaches, methods and techniques

To be able to benefit from instructional technologies

Identifying incorrectly developed concepts in students

To be able to create appropriate and sufficient answers to student questions
To be able to ensure the security of the learning environment

Planning

Being able to write the lesson plan clearly and regularly

To be able to clearly express the goal and target behaviors

To be able to determine suitable methods and techniques for target behaviors
To be able to select and prepare appropriate tools and materials

To be able to determine appropriate assessment styles for target behaviors
Associating the topic with the previous and next lessons

Application Student:

Subject Area Knowledge and Field Education Domination
Student Recognition Knowledge and Approach to Students
Creating an Appropriate Learning Environment

Evaluating Student Success

Lesson Planning and Processing

Professional Attitude and Approach to Values

Overall Success Score

Practicum Academician Practicum Teacher Practicum Institution Manager

ACTIVITIES TO BE INCLUDED IN THE SCHOOL EXPERIENCE FILE

1-Term plan

Within the scope of school experience, the first week teacher candidate learns from the practicum instructor
the name of the school where he/she will study and the mentor teacher he/she will work with and the scope of
the activity to be done. He/she goes to the relevant school during the week and meets the teacher and
determines the plan of things to do during the semester. An appointment must be made before going to the
school to meet with the mentor. Meeting with the mentor teacher, the pre-service teacher cooperates with both
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the teacher and the instructor in the term planning process. In the meantime, the pre-service teacher should
ask questions about how he / she can communicate with the teacher when necessary, what the syllabus is,
and the rules he / she has to obey. An example of the plan to be prepared should be given to the practicum
instructor in the theoretical hour of the 2nd week, and his opinions should be taken.

2-Teacher’s One day

It is an activity about learning what and how the teacher working in his field for a day spent his time at school.
The purpose of this activity is to show the teacher candidate what kind of profession teaching is. The teacher
candidate will have the opportunity to observe the characteristics of the profession that awaits him/her.
Regarding the activity, the prospective teacher should pay attention to the following points:

1-1t is necessary to write down the activities that the teacher does in and out of the classroom during a day at
school. Adding the time spent for each task, such as preparing equipment for the lesson, meeting with
students individually or in groups, entering the lesson, keeping watch, doing educational work, resting,
chatting with other teachers, discussing, reading exams, meeting with parents must be written.

2-After the list is prepared, it should be shown to the teacher and asked whether it is a good example
representing the days spent at school. The teacher should also be asked what he or she has done outside of
school in relation to his profession, such as providing books or tools, preparing lecture notes for the next day,
and preparing tests.

3-The prospective teacher should also note how the teacher evaluates one day at school. It should be argued
to what extent this fits with the concept of teaching in his dreams.

4-Teachers can also have activities on different days e.g., on duty, educational club activities, counseling
activities, school-family association meetings, cultural and artistic events. These should also be discussed with
the teacher and the information obtained should be reflected in the report.

5-The problems encountered during this activity, how they were solved, what the results were achieved should
also be determined.

6- While evaluating the teacher's working environment, the Teacher Observation Form should be used to
evaluate personal and professional characteristics.

TEACHER OBSERVATION FORM

Acts Yes |No Unobserved Explanations
Pays attention to in-class discipline
Ensures students' participation in the
lesson

Deals with students individually or in
groups

Helps students improve their listening,
understanding and speaking skills
Encourages students to ask and answer
questions

Gives homework on every lesson

Uses lesson time effectively

Makes good use of field language

Uses course materials

Deals with students' problems outside of
class

Exchanges information with other teachers
Participates in events that concern the
entire school

Tries to improve oneself

Complies with occupational standards
Has a good relationship with parents
Compatible with school management
Compatible with other teachers
Engages in cultural and artistic activities
Other

Studies should be written in a report and should be submitted to the instructor after being discussed with the
practicum teacher.

EXAMPLE: TEACHER’S ONE DAY

.......... on.....at................ | went to practice school and met with .................my mentor teacher to
prepare my homework on "One day of the teacher". My observations on the subject are as follows.
Pre-1esson StUAIES .......oiviiiii e s

What has been done in the IE€SSONS .........c.cciuiuiiiiiii e
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Things done betWeeN IESSONS ........ouiiii e e
Activities outSIAE the COUMSE ..o e s
Cultural and artistic activities

3-Student’s One Day

A student is selected to study a day's work in the school, in consultation with the class teacher and the subject
teacher. The student is observed throughout the day without any intervention in their work. The purpose of this
activity is to determine which activities a student passes a day and how much time he/she devotes for them,
and to ensure that the pre-service teacher gets to know the students. Thus, he finds the opportunity to learn in
advance what kind of student audience he/she will meet in the future. The curiosities, desires, dreams, and
troubles of the students should be learned as much as possible without asking for very specific information.

STUDENT OBSERVATION FORM
Acts Yes |No Unobserved | Explanations
Sufficiently interested in the lessons
Prepares assignments on time
Communicates with friends individually or
in groups
Ability to listen, understand and speak the
lectures is sufficient.

Asks and answers questions in class
Complies with the rules of discipline
References to supplementary sources
other than the textbook

Creative in laboratories and workshops
Uses course materials

Has positive relationships with their
teachers

Has positive relations with the school
administration

Takes part in events such as panels,
conferences etc.

Participates in educational club activities
Tries to improve himself

Engages in cultural and artistic activities
Other

Interviews should be held with the student on issues that cannot be observed, and the information obtained
should be reflected in the report.

EXAMPLE: STUDENT'S ONE DAY

| met a student named........... fromthe ......... class before meeting with my mentor. My mentor teacher
explained the situation to the teachers of the lessons on the date that | was going to observe the mentioned
student and made them allow me to participate in the lesson. | went to the....... school at ......... on......... to
make observations about the student and started to observe from the first lesson.

Lesson

Break: The student's activities duringthe break...............ooi

2nd lesson:
ARitUGE tOWAIS IESSONS: —.....orcccossooeoesoessoeesoeseoees ooseeseeseseessoeeseeees e EQUGAtIONAI club
EXEBICISES. .utiieiuteie it ee ettt e ettt e s et e e e bt e abeee heeeeabee e e aa bt e e ae e e s bt e e e bt e e nnt e e e nnaee s Sports and cultural activities:

4-Planning the lesson and putting the activities in order

Before starting the lecture, in addition to the curriculum and textbook, reference books and other information
sources should be examined and a lesson plan should be prepared accordingly. While preparing the plan, the
main parts of the subject, basic and enriching teaching - learning materials, visual tools and equipment,
homework should be determined. Teaching - learning activities that will be used from the beginning of the
subject to the end are designed and ranked accordingly. The order of activities should be designed to be
student-centered education. The subject should be learned in one lesson. Teaching - learning tools to be used
in teaching should be provided and arranged before the lesson starts to be used within the time allotted to the
lesson.
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Preparing a lesson plan provides great benefits in terms of the efficiency of the lesson. The plan should have
details about the activities that the teacher will use in the lesson. It is suggested to include the following points
in the plan. Detailed lesson plan format can be found in teaching practice activities.

» Subject: Name of the subject

* Class: The class in which the lesson is held

» Achievements: Students' behavior, skills, learning approaches and the abilities they will eventually acquire

* Tools: Teaching-learning tools to be used

 Activities: Activities in the Class: Explanation, asking questions, demonstrating, working on visual aids,
individual or group work, reading, writing, preparing diagrams, answering test questions, games, working with
the computer.

« Evaluation: Evaluation of students' post-learning behavior

5-Observing the lessons - Teaching methods

It includes determining learning and teaching methods related to the field. With this activity, it is aimed to
observe which methods, in what extent and in how much time period, are applied in the lessons taught by the
teacher candidates in schools. While preparing the report about the activity, the teacher's way of lecturing, the
use of textbooks and auxiliary books, the use of visual and audio equipment, the situation of asking questions
and getting answers, the attitude towards students who make mistakes, the method to provide discipline, text
reading exercises, summarizing, discussion method issues such as usage, gathering student interest should
be taken into account. The pre-service teacher should discuss his/her findings with other pre-service teachers
and find common points. Meanwhile, students' reactions should be observed as much as possible. The
prospective teachers' grades should be evaluated together with the teacher.

TEACHING METHODS OBSERVATION FORM
Class: Date:.../....[...
Number of students:
Name of the Course
Subject:
Acts Yes |No Unobserved Explanations
1.Pre-course
Lesson plan was prepared
Course materials were prepared
Extra sources were provided
2.Introduction to the Course
Greeting and roll call was made
Mood and sake of the students were asked
A short statement was made about the
importance of the day
Assignments were checked
The previous topic was repeated
3.Treatment of the Course
Students were made to take notes
Question-answer method was applied
Current example was given
Discussion was made
Key terms were written on the board
Explanations were made about the sources
The students were made to explain the
subject
Joke, story and anecdote were told
Citations were made from other sources
The students were raised to the blackboard
Demonstration, experiment etc. were done
Debate was held
Guest experts on the subject were invited
Trip, observation made
Students were directed to group work
Oral and written exam was held
Rewarding and punishment applied
4.Course End
Subject was summarized
Evaluation questions were answered
Assignment was given for the next lesson
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While preparing the report on the studies, the following example can be used.

Sample: Observation of the courses- Teaching Methods

Class: Date:.../.../...

Number of the students:

Name of the lesson:

Subject:

Time | Teacher Acts Students Acts

8.50 | He/she repeated the previous subject. The class listened carefully.

9.10 | He/she asked questions to the class to The student answered. He received support on an
measure whether the subject was issue he could not remember.
understood.

9.15 | Today's topic has been explained. The students listened.

9.20 | He/she asked a question on the subject. They couldn't answer.

9.30 | He/she made the students write work. The students took note of what the teacher said.

While observing, the teacher's behaviors such as body movements, eye contact, walking around the
classroom, use of the board, facial expressions, changes in voice tone should be examined and written in the
report.

6-Course management and classroom control

This activity enables the pre-service teacher to observe how the teacher provides classroom management,
how he/she controls what is happening in the classroom, what methods he/she follows for this, and how
he/she directs the lesson. The pre-service teacher enters the lesson with the mentor and notes the process
the teacher follows while directing the lesson and keeping the classroom under control.

COURSE MANAGEMENT AND CLASSROOM CONTROL FORM

Candidate Teacher:

Class:

Lesson:

Teacher:

Number of students:

Planning the lesson: Is the teacher ready for the lesson? What did the teacher do before the lesson to
plan or prepare for the lesson?

Beginning: How did he start the lesson? Are there warming events? Does it supervise students'
readiness?

Lesson objectives: What is the purpose and scope of the lesson?

Teaching-learning approach: How does the teacher teach his lesson?

Teaching methods: What are the activities that students participate in the lesson?

Communication: How does the teacher behave when communicating, explaining, and asking questions?
Strategies: How does the teacher ensure to be active in the classroom, to be oriented towards the class,
and to transition from one activity to another in the lesson?

Classroom management: How is classroom management provided? How does the teacher manage the
students' behavior? Does he/she wander around the classroom or teach by sitting? How does the teacher
behave when an event occurs outside of his control? What does he do to prevent unwanted situations?
Does the teacher address the students by name? Does he/she speak rules clearly? How are the students
responding to these? How does he/she motivate the classroom? How does he ensure participation in the
lesson? How does he benefit from individual or group work? How does he/she use praise and sanctions?
Are appropriate penalties given when necessary? What impact does this have on students? What does the
teacher do with regard to potential sources of disturbance? How does he/she benefit from tools such as
changing the tone of voice, looking at the student, moving around, communicating with gestures and
gestures?

Finishing the lesson: How does the teacher end the lesson? Does he/she wrap up, summarize what has
been learned in the lesson? Does he/she review what happened in the lesson, talk about anything going
forward? How long does it take to finish the lesson and clear the class?

Evaluation: What is the teacher doing to evaluate the students' work?

7-Making use of textbooks, preparation of worksheets and other materials

While making use of the textbook, students may not have enough knowledge. To understand the subject,
students should be taught how to use this book. Students should be taught how to utilize information
resources such as text, graphics, tables, flow diagrams, maps in the course book so that they can fulfill the
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tasks assigned to them. The pre-service teacher determines a text or part in which he/she can apply a study
strategy similar to the form given below. He/she ensures that the texts are selected from the parts related to
the different parts of the course as much as possible and at the same time they are related to the work being

done in the course.

An example of using textbooks

information to be
obtained (Which
question will be
answered?

?)

writing a text for this purpose.

*Stating what students will try to find in
the text, for example, parts of a structure
and their functions, the order of actions
in a historical event

*Giving the students instructions
showing the text and the work they will
do

the information sought,
trying to reach
consensus by discussing
the findings, determining
what the information is.

Studying strategy | Teacher Act Student Act Follow-up
process
1. Determining the | *Selecting a text from the textbook or Scanning the text to find | Sharing the

results among
the groups and
discuss with the
teacher.

2.Summarizing the
information
presented in text in
a tabular form

*Selecting or writing the text to search
for the information to be summarized.

* Designing the table to summarize the
information and writing some of the
headings of this table to help students.
*Along with the copy of the text, the
sample prepared table and the

Finding information by
reading the text,
completing the table
using this information

Sharing the
results between
groups and
discuss them
with the teacher.
Agreement on
the headings in

figure or diagram
* Giving students text, figures or
diagrams and instructions

instruction showing the work that the table and

students will do their scope
3.Summarizing *Selecting a text and figure or diagram Using text to name the Using text to
information with a | about the work to be done. scheme or shape make the
diagram or figure | *Deleting some or all of the texts in the necessary

designations of
the scheme or
shape

4. Summarizing the
information given
in text as a flow
chart

*Selecting or writing a text containing a
process or process. *Preparing the flow
chart and filling in some parts. Leaving
blank the parts in the text that have
sufficient information about what to find
in the relevant section

* Providing students with text, flowchart
and instructions explaining what to do.

Determining the places
mentioned in the steps,
the number of digits and
the names of the digits,
completing the flow chart
using the text with the
work done on the text
without seeing the flow
chart

The results are
shared between
groups,
discussed with
the teacher to
agree on the
most appropriate
form of
presentation.

5. Sorting or
ordering the
information given

*Selecting a text containing a range of
information

*Rewriting the part in the text where
each step in the information sequence is
described and separating these parts
from each other.

*Giving instructions to students about
parts of the text and what to do.

In each group there is a
complete set containing
all the steps (sections).
Groups are also put in
these correct order.

The final shape
is discussed and
best agreed
upon

6. Providing
integrity by
completing the
given part of the
text

* Selecting a text

*Rewriting the selected text by removing
every 5th, 7th, 9th or 12th word, taking
into account the difficulty in
understanding and the abilities of the
students. * Giving the students the
prepared text and instructions on what to
do.

Students read the
passage, think and
discuss words that might
fitin the gaps, and
complete the text with
these when agreement
is reached.

The teacher
reviews the
suggested words
for places in the
text with the
class

The prospective teacher should evaluate the tasks that will be given to the students and take notes especially
the parts that are difficult for the students. He writes suggestions on what kind of changes are required to
improve this task and submits his report to the relevant lecturer at 7th week.
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Preparation of worksheets and other materials

The aim of this activity is to enable the prospective teacher to learn to prepare and use different materials in
his lectures. Worksheets are a good tool to get all students involved in the activity. You need to prepare a
worksheet to use in the lesson. While preparing the worksheet,

« Sufficient number of copies of the worksheet

* Deciding what event will be as an individual, partner or group

» Determining the outcome to be taught with the use of worksheets is important.

Tips for preparing worksheets
Articles
» Make use of words and sentences appropriate to the level of the students who will use the worksheet.
» Keep your sentences short.
» Underline the new words you want students to learn.
Guidelines
* Give instructions in the order in which they are used.
* Give only one instruction at a time.
» Make sure that questions or actions to be taken are easily visible. State clearly whether the answers to the
questions will be written on the worksheets or in the notebooks.
» Make it stand out by underlining the important points. Tables, graphics and other representations
» Make sure the illustrations are simple.
» Write a title to the demonstration and name its parts clearly.
* Use color if possible.
Page layout
» Use headings that are easy to read.
« If there is more than one heading or if more than one page is used, number them.
« Before you start preparing the worksheet, design a page layout.
» Make sure that the sections on the leaf are clearly visible.
» Use the computer if possible.
+ Use different fonts for emphasis and increase impact.
* Give the worksheet an attractive appearance; make it so that it can be read.
Preliminary experiment
* Try it on one or two students before finalizing your worksheet. If there are places that are not understood
on the leaf, they will show you these places.

8-Group work

Group work, sometimes called cluster work, is a suitable method for the following purposes:

» Encouraging students to cooperate and lead.

» Encouraging students to exchange ideas and opinions with each other.

» Encouraging students to learn from and help each other.

* Giving students the opportunity to participate in teaching-learning activities prepared in accordance with their
level of readiness.

Achieving these goals is not easy. It is necessary to make careful planning in order to prepare a teaching-
learning situation that will enable students in groups to work in harmony with each other. Various activities
such as problem solving, investigation - research, doing a study to be presented to the class, games and
simulations, project studies and experiments can be organized as group work.

The prospective teacher should plan a lesson to benefit from group work and think about the goals that can be
achieved by group work before the lesson. Some of these purposes are:

* Developing social skills such as cooperation, tolerance, and learning from each other,

» Providing groups with the opportunity to participate in teaching-learning activities prepared in accordance
with the readiness levels of the students in these groups,

« Directing student groups to engage in different teaching-learning activities and different ways of thinking,

* Increasing diversity, etc.

If the prospective teacher intends to use group work to achieve which of these goals, he should plan the form
of the groups and the work to be done in the groups accordingly. Answers to the following questions are
sought:

* How many people will the groups have and how will they be formed? Who will decide this; you or the
students?

» Will the groups consist of the members from the last group work?

 Will the groups be formed according to their level of readiness, interest, behavior or friendship relations?

» Will equipment such as tables, chairs, and benches in the classroom be relocated in order to facilitate group
work?
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» What will be taken into consideration while presenting the work to be done in the lesson, motivating the
students to learn and making the necessary directions to provide a positive start to the lesson?

How should an introduction be planned?

» How will it be ensured that each group is doing a work at a level appropriate for it?

« If there are groups that finish their studies early in the course, will additional studies be prepared for them?

» What will be done to bring together all the students in the classroom to share experiences, to reveal the
opinions on the studies that are going well and not to go well, to present the interesting results of the groups to
the whole class, to show whether the expected level of learning has been achieved and to express
expectations for the future?

How the lesson will be completed should be planned. In order to carry out the planned lesson, the pre-service
teacher can ask the mentor teacher or a friend who is a pre-service teacher to observe the lesson and record
his observations on a form to provide him with feedback.

9-Questioning exercises, test preparation, scoring and analysis

Questioning

The purpose of this activity is to observe how often the question-answer method is applied, what effect it has
on the students, and whether the method has achieved its purpose. In order to carry out the activity, the pre-
service teacher should ask the mentor teacher to participate in a lesson in which he will apply the method.
Before entering the class, a class plan should be prepared and questions to be asked should be provided.
During the lesson, it should be paid attention to whether the teacher chooses the students who want to answer
after asking the question by chance, according to the order of numbers, the order of sitting or by the finger lift.
Types of questions (Bloom, 1956);

* Questions that ignore remembering

* Questions with a predetermined answer and only one answer

» Questions that are predetermined and do not have a single answer

* Questions that can be answered as a result of an evaluation

While making the observation, the following points should be considered:

« Did the teacher prepare the questions himself?

* Are the questions clear and understandable?

« Is it suitable for the student level?

* Are open questions or multiple choice questions being asked?

» Which one does the student respond more comfortably?

* Are students given enough time to think about the answers?

* Are clues given when a question cannot be answered? « Does such an application work?
*» Does the teacher impose his own truths?

* Are there any rewards (such as giving an oral grade)?

* Does the teacher encourage the students to respond with gestures and gestures?
» What types of questions (information, comments) are answered more?

While observing, an observation form like the one below to be prepared beforehand can help the teacher
candidate.

QUESTIONING OBSERVATION FORM

Class: Date:
Number of students:
Name of the Lesson:

Subject:
Question Student Answers Teacher Reaction
Right |Incomplete [Wrong [Unanswered |No Praises |Scolds |Asks a|Gives |Asks
Reaction new hints |another

exploratory student
question

1-

2.

3-

The pre-service teacher tells the mentor that he/she wants to do a study about the questions that can be
asked in this section by selecting a part of the work carried out in the classroom and using these questions
during teaching. The teacher determines which part of the classroom work can be selected for this purpose,
when discussing and trying questions to be prepared. The questions are prepared by examining the part of the
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lesson determined by the teacher. When deemed necessary, questions are reviewed with the relevant
instructor or practicum teacher. While the plan regarding the processing of a part of the lesson using the
prepared questions is implemented in the classroom, you can also ask for help from the mentor teacher if
possible. During application it is important to pay attention to such matters:

» Basic questions

« Distribution of questions to students in the classroom

* Female and male students

* Eye contact Timing (giving students enough time to answer)

» Reinforcement (encouragement, rewarding)

» Using language

« Correcting wrong answers, giving hints for completing the deficiencies.
* Types of questions

Test preparation, scoring and analysis

For this study, the pre-service teacher prepares a test plan for the last unit of a lesson related to his/her field
or the part that covers a few last units. A table is made for this part of the lesson. It is stated how many
questions and/or in how many points to be asked from each section in the table. It is decided the types of test
items (questions) to be used in the test and, if more than one type will be used, how many items will be found
in the test from each of them. If it is planned to give different scores to the answers of the questions, a scoring
key is prepared. In this context, a test is prepared and applied in the classroom; results are analyzed. It should
not be forgotten that the test to be prepared should examine the knowledge, skills and processes that are
aimed to be acquired in the course on the one hand, and on the other hand, the subjects or activities used as
a tool in the course in accordance with their weight in the course (This is called content validity). The pre-
service teacher scores the answers given to the questions in the test, analyzes the test on these scores,
calculates the aggregation (central tendency), variability (variance) measures, and tries to predict the reliability
and validity of the test scores. If the items (questions) in the test are of elective type, item analysis is
performed on the answers given to them; The difficulty and discrimination of the items are tried to be
predicted, and the functionality of the distractors is reviewed to make the items more qualified. After the
application, the following points are taken into consideration while evaluating the test:

» According to the information about the learning levels of the students in the class, are there any items that
fewer or more students than expected gave correct answers? Are these substances qualified (without defects)
in other respects?

» According to the information about the learning levels of the students in the class and the scores they got
from the test, are there any items that do not differentiate well-learning students from the others or appear to
make a distinction contrary to what is expected? What can be done to make them distinctive in the expected
direction and to increase their separation power?

» Has the expected level of progress been achieved in line with the objectives in the part of the lesson?

« If only one unit was considered in the test, in which parts of this unit, if more than one unit was addressed, in
which of these units the learning level was the highest and the lowest?

» Where do misunderstandings and learning gaps about the topics, skills and processes covered in the test
gather?

In addition, information about the written and oral examination system applied by the teacher in the practice
school should be learned.

* How many written and oral exams are there?

* How are the exams announced?

* How is the number and types of questions and the way the exam is evaluated?

* How is the result announced and feedback given to students?

10-Evaluation of student work

This activity includes the activities that mentor teachers do while evaluating student work. Evaluation has an
important place for teachers. Evaluating student achievements is part of the daily work of the teacher.
Reasons for evaluating student work

Correcting students' mistakes

Preparing for student activities

Motivating students to learn

Determining how much effort has been spent

To inform students, parents and the school about the developments each student has made. Determining
whether the education service provided is effective or not

Finding out if students have any shortcomings

To determine what needs to be done in lesson planning and subsequent applications

Methods that can be used in student assessment study;
* Observation

+ Asking questions

* Giving in-class or written assignments
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» Taking an exam

* Use of checklists

The trainee talks with the mentor and learns how much time he spends each week evaluating student work.
The teacher may be asked questions such as:

» By what methods do you examine the written evaluation studies?

» What kind of evaluation system is used in the school?

» What are the criteria for the highest or lowest grade?

After learning the answers to such questions, it is observed what kind of records are kept regarding student
achievement by looking at the notebook or student files. Permission is obtained from the teacher to jointly
review and grade a specific work of some students. These may be answers given to questions from the
teacher's previous exam or the results of a previous assignment. It should not be forgotten that the work to be
graded by examining should be related to the subject being learned in the classroom. While working with the
teacher, the student's level of knowledge, the degree of understanding of an application, the student's
regularity in the study, the degree of compliance with the spelling rules, and the criteria that he uses while
grading the evidence showing his ability in presentation are emphasized. When a study is to be graded, it
must be decided which aspects of the work and how many points will be awarded before starting the review.
The scores to be awarded should be determined according to the degree of excellence expected in the study
(the level taken as the criterion); It should not be based on how other students are compared to their products.
Subjectively comparing a student's product with other students' products should be avoided.

The prospective teacher takes another example of the students' work by meeting with the teacher. Again,
these can be students' exam papers or homework. A photocopy of these works is first made. Supporting and
guiding notes are written on these. These notes should be treated with such care that the student can produce
better products on the same subject after reading the notes. Students' work should be quickly reviewed and
evaluated. By taking the opinion of the teacher, the results should be delivered to the students while they are
still interested in the subject.

By talking to the teacher, positive feedback can be given to the students in the classroom by mentioning the
names of the students who give high quality products. The points that concern all students in the classroom,
such as the extent to which the target level has been approached in the study, the points where all students
are successful, and common misunderstandings are explained. Especially examples of high quality works are
given; bad examples are not dwelled on. It is appropriate to meet individually at a later time with students who
require special attention so that they can achieve the required level of improvement. Students' self-confidence
can be affected by reactions to their work; It should be kept in mind that constantly facing negative criticism or
getting low grades constantly can endanger the student's interest and effort.

11- The management, possibilities and problems of the school

With this activity, the prospective teacher will have information about:

+ Duties and responsibilities of the principal and vice principals,

» The number of teachers and civil servants in the school, whether it is sufficient

» The school's classroom, library, laboratory, workshop, gym, garden, canteen, etc. opportunities and needs

» Status of equipment such as computer, slide machine, camera, camera, overhead projector, laboratory
equipment, copier, map, TV and video, models, sections, pictures, posters, tables.

Information to be collected regarding tools - materials and written sources

Books

» The names of the textbooks used in the different lessons in the classroom

* Your evaluation of the textbooks mentioned above

» Reference books provided for the use of the teacher

*Resource books suitable for the level of the class in the school library

*Other books used by students

» Worksheets and other resources prepared by the teacher

» Graphic material production tools and facilities that students can use in preparing their own tools.
» What is there and where do they stand; Who uses them, can you see them?

» What are the computer and word processing (electronic typesetting) facilities?

» What are the photocopies and other copying tools available?

Visual tools and equipment

» Overhead projector, transparencies (transparencies), special pens for writing on transparencies
* Video viewer, video films (cassette)

» Computers and software that students can use in the classroom

Other materials

» Maps, science experiment equipment, models, charts, slides, etc. what do you have

* Who uses them?

* Where are these stored?

* How can you use them?
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12-Lecture

Each teacher candidate should teach in a way that covers the activities done so far. The lecture time can be
reduced or increased at the initiative of the application teacher and the lecturer. For this, the class and subject
to be taught are determined in advance with the practicum teacher. The lecture is carried out by completing
the processes such as planning, resource research, preparation of the lesson plan, provision of equipment,
preparation of evaluation questions related to the subject. Later, matters such as thoughts about the lesson,
what has been done and what cannot be done, the teacher's advice and criticism are presented to the
instructor in a report.

ACTIVITIES TO BE INCLUDED IN THE TEACHING PRACTICE FILE

1-Practice school and Faculty Meetings

Within the scope of teaching practice, in the first week, the pre-service teacher learns the name of the school
where he will study and the mentor teacher he will work with and the scope of the activity he will do. He goes
to the relevant school during the week and meets the teacher and determines the plan of things to do during
the semester. An appointment should be made before going to the school to meet with the counselor. Meeting
with the mentor teacher, the pre-service teacher cooperates with both the teacher and the instructor in the
term planning process. In the meantime, the pre-service teacher should ask questions about how he / she can
communicate with the teacher when necessary, what the syllabus is, and the rules he / she must obey. A
sample of the plan to be prepared should be given to the application lecturer in the theoretical hour of the
second week and his opinions should be taken.

2-School Recognition (See School Experience, Activity 11)

3-Recognition of the Teaching Profession (See School Experience Activity 2)

4-Instructional Methods and Techniques (See School Experience, Activity 4)

5-Classroom Management (See School Experience, Activity 6)

6-School-Family Cooperation

« This activity will provide you with information that the school is part of the wider community. While preparing
this report, you can try to answer the following questions by making use of observations and examinations.

* Do parents visit the school regularly and participate in school work?

» Are visits made with a regular trip program such as museums, exhibitions, with the participation of the
school-family association and parents?

* Are activities such as kermess, theater, competitions organized for parents' participation?

» Within the scope of the projects, do parents from different professions (doctor, engineer, councilor, police,
etc.) come to school and meet students?

7-Student Centered Education

While preparing a lesson plan, try to prepare a student-centered education plan. The student-oriented
education model is a process in which students take an active role in the learning process and take
responsibility at every stage of education. In the student-focused classroom model, students are more active
in the learning process than the instructor. It is important that classroom activities are student-oriented,
especially in crowded classrooms, as it is difficult for the instructor to deal with each student individually and to
communicate. The features of a student-oriented classroom can be listed as follows:

« Students are independent in the learning process; they can learn on their own.

« In the classroom, students interact.

» Students can ask questions.

« Students teach each other.

« Students can make decisions in the course of the course (content, activity evaluation, homework).

« Students learn cooperatively (group work, team projects).

» The instructor gives feedback to the students about their performance and the students to the instructor
about the learning process (mutual feedback).

* The instructor observes and guides during the course.
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Lesson Plan Format

Name-surname:
Student number:
Daily Lesson Plan
Class:
Duration of the lesson:
Lesson subject:
Language Level:
Language skills:
Aims and Achievements:
Tools:
Methods and Techniques:
Learning Activities:
Getting Attention:
Motivation:
Transition to the Course:
Reinforcement:
Quantification and consideration :

Activities that can be used in the lesson

* Warm-up Activities * Presentation
» Guessing * Project

* Question and Answer Study * Performance
* Discussion / Debate » Concept map
» Template Preparation * Dictation

* Preparation of Worksheet » Summarizing
a) Multiple choice test * Poster Usage
b) True / False * Real item usage
c) Pairing * Drama

d) Short Answer » Game

e) Long Answer » Competition

Writing Course Learning Outcomes

Learning Outcomes of a Course are the specific knowledge, skill and ability levels that the student gains as a
result of the experiences gained in the course. It should be

« clear, observable and measurable

« realistic and achievable,

« clearly articulated and clearly understood by students

* in a way guiding curriculum, training, assignments, resources and assessment,

* linked to classroom activities, assignments, readings, etc.

» compatible with the program learning outcomes.

Bloom's Learning and Student Learning Outcomes Taxonomy (Classification)

In 1956, Benjamin Bloom and his colleagues published a framework for categorizing Educational Goals,
known as the Taxonomy (Classification) of Educational Objectives. This work has been reviewed and
developed many times since then, but the basic framework has resisted time and remains a powerful tool for
classifying levels of intellectual behavior that are important in learning. This classification shows us both how
we can support learning in the classroom and how we can express the learning outcomes of students at an
increasingly advanced level. These are the six categories of cognitive activity that make up the framework:

Remembering - It is to remember the relevant terminology, facts or knowledge about the field, and the
different stages of content related to the lesson topics. At this level, a student may remember something but
not really understand it.

Understanding - The ability to grasp the meanings (facts, definitions, concepts, etc.) of the information
presented.

Application - To be able to use previously learned knowledge in different situations or problem solving.
Analyzing - It is the ability to break information down into its component parts. Analysis is also the process of

examining information that helps draw a conclusion regarding cause and effect, interpreting cause,
inferencing, or finding evidence to support statements / opinions.
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Evaluation - The ability to evaluate the value of knowledge and / or sources of information based on personal
values or opinions.

Creation - The ability to creatively or uniquely apply previous knowledge and / or skills to generate new and
original ideas, opinions, processes. At this level, students become involved in creating their own thoughts and
ideas.

QUESTIONS TO BE ANSWERED WHEN WRITING A REFLECTIVE THINKING LETTER

1. How do you think the teaching practice prepared you to become an English teacher?

2. What did you learn about the teaching profession and / or the English language teaching process?

3. Which aspect of this course did you find most useful, why?

4. If so, what aspects of this course would you change? Explain your reasons.

5. Given that you have direct experience in class, how do you feel about your future career as an English
teacher?

6. Do you think you have the skills to teach English successfully?

7. What do you think you still need to learn to become an English teacher?



WEEKLY SELF-EVALUATION FORM

Subject Matter Knowledge

1. | can demonstrate accurate knowledge of subject
matter

2. | can link content with past and future learning
experiences

3. | can demonstrate a variety of skills of subject area(s)
4, | can communicate content in ways that students can
understand

5. | can use online resources to help students (web sites,
apps, videos, etc. )

6. | can teach according to the intellectual, emotional
needs of the students

7. | can base instruction on goals that reflect high
expectations

Instructional Planning and Strategies

8. | can use strategies to enhance students’
understanding

9. I can change teaching methodology to make topics
relevant

10. | can understand individual differences of students and
teach accordingly

11. | can use appropriate material, technology, and
resources

12. | can engage, motivate, and maintain students’
attention

13. | can teach the required curriculum according to time-
table

14. | can use student learning data to guide planning
Assessment

15. | can conduct online assessment methods (tests,

activities, drills, homework, project, etc.) to monitor student
performance

16. | can evaluate students’ performance and provide
feedback

17. | can revise content to enhance students’ achievement
Learning Environment

18. | can create a climate of mutual trust and respect

19. | can maintain an online setting that minimizes
disruption

20. | can create friendly and supportive classroom
environment

21. | can ensure students’ participation in the learning
process

22. | can encourage students to interact respectfully
Effective Communication

23. | can use correct vocabulary and grammar in speaking
& writing

24. | can explain lessons according to the age and ability of
students

25. | can respond to students’ questions in appropriate

language

Never

1

1

Never

1

1

1

1

Never
1

1

1
Never
1
1
1
1
1
Never
1

Sometimes

2

2

Sometimes

2

2

2

2

Sometimes
2

2

2
Sometimes
2
2
2
2
2
Sometimes
2

Often

3
3

Often
3

3

3

3
Often
3

3

3
Often

3
3
3

3

3
Often

3
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Always

4
4

Always
4

4

4

4

Always
4

4

4
Always

4

4



WEEKLY PEER OBSERVATION EVALUATION FORM

The teacher candidate | observed

Subject Matter Knowledge
1. can demonstrate accurate knowledge of subject matter

2. can link content with past and future learning experiences

3. can demonstrate a variety of skills of subject area(s)

4. can communicate content in ways that students can
understand

5. can use online resources to help students (web sites, apps,
videos, etc. )

6. can teach according to the intellectual, emotional needs of
the students

7. can base instruction on goals that reflect high expectations

Instructional Planning and Strategies

8. can use strategies to enhance students’ understanding

9. can change teaching methodology to make topics relevant

10. can understand individual differences of students and teach
accordingly

11. can use appropriate material, technology, and resources

12. can engage, motivate, and maintain students’ attention

13. can teach the required curriculum according to time-table

14. can use student learning data to guide planning

Assessment

15. can conduct online assesment methods (tests, activities,
drills, homework, project, etc.) to monitor student
performance

16. can evaluate students’ performance and provide feedback

17. can revise content to enhance students’ achievement

Learning Environment

18. can create a climate of mutual trust and respect

19. can maintain an online setting that minimizes disruption

20. can create friendly and supportive classroom environment

21. can ensure students’ participation in the learning process

22. can encourage students to interact respectfully

Effective Communication

23. can use correct vocabulary and grammar in speaking &
writing

24. can explain lessons according to the age and ability of
students

25. can respond to students’ questions in appropriate language

Never

S aa a

1

1
Never

A A A

Never
1

1
1
Never
1
1
1
1
1

Never
1

Sometimes Often

2 3

2 3

2 3

2 3

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3

2 3

2 3

2 3

2 3
Sometimes Often

2 3

2 3

2 3
Sometimes Often

2 3

2 3
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2 3

2 3

2 3
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8-Group Work (See School Experience, Activity 8)

9-Asking Questions (See School Experience, Activity 9)

10- Preparation of Worksheets (See School Experience, Activity 7)
11-Computer Aided Education

Computer-aided education refers to the use of today's technologies and online applications. The following
applications can be used.

» Kahoot

* Cram

* Quizlet

* Zunal

* Prezi

* Padlet

* Polleverywhere

* Klicker

12-Evaluation of Student Works

Evaluation activities can consist of:

* Poster / Project Paper

* Preparing a presentation

« Evaluation, criticism, summarizing

» Expressing in other words and correcting

» Model creation and use

* Writing dialogue

* Presenting performance as a group or in person

» Drama / Role-playing

* Class discussion

* Participating in debates

 Survey, application and research

* Peer teaching

* Preparing a video / podcast

» Concept and mind mapping to show generalizations and relationships
* Interpretation of the value of ideas, concepts, materials and methods using criteria
« Self-reflective assessment / composition of information on news, website, blogs and wikis
* Self-assessment, peer feedback and error correction activities

* Preparing charts and diagrams

* Creating problems for a variety of contexts and situations

« Evaluation of research work

* Preparing a concept map / flow chart

13-Social Activities

You need to get information about the cultural activities carried out at the school. Information should be
collected through the execution of sports, artistic and cultural studies and projects in which student
participation is ensured. Information about these studies can be requested from the responsible teachers. The
student club, the organization of competitions, transportation and financial support provided to the
organizations (school-family association, sponsor, etc.) should be reported.

14-MEBBIS and E-school Operations

In order for the teaching and student activities to be carried out flawlessly, it is the responsibility of the teacher
and the application school administrators should be asked for a meeting about how all the online transactions
that need to be done and the transactions carried out through the system should be reported completely.
Thus, the prospective teachers will have learned the information about how to use online systems when they
start their duty and they will be prevented from having problems.
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APPENDIX T: Okul Deneyimi ve Ogretmenlik Uygulamasi Kilavuzu
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HACETTEPE UNIVERSITESI EGITIM FAKULTESI W *x X~
iNGILiz DiLi OGRETiIMi BOLUMU

iDO 475 OKUL DENEYiMi
VE
iDO 478 OGRETMENLIK UYGULAMASI KILAVUZU

ANKARA
2020

Bu kilavuz Tirkiye'de Ogretmen yetistiren kurumlar kapsaminda égretmenlik uygulamasinda kullaniimak
tizere; YOK Milli Egitimi Gelistirme Projesi Hizmet Oncesi Ogretmen Egitimi/Fakiilte-Okul sbirligi (1998)
yayinindan  ve Milli Egitim Bakanli§ 31666252-399-E.11700767 sayili Ogretmenlik Uygulamasi
Yénergesinden faydalanilarak hazirlanmigtir. Ogretmen Adaylarinin Milli Egitim Bakanlhigina Bagli Egitim
Ogretim Kurumlarinda Yapacaklari Ogretmenlik Uygulamasina lliskin  Yénerge ve Yiiksekogretim
Kurulunun Pedagojik Formasyon Usul ve Esaslarina gore 6gretmenlik uygulamasi dersinin etkili ve verimli
bir sekilde yduritilebilmesi, uygulama &grencilerinin aktif katihminin saglanmasi ve sirecin kontrol
edilebilmesi icin “Uygulama Ogrencisi Degerlendirme Sistemi”, MEBBIS (izerinden 10.10.2016 tarihinde

uygulamaya acimistir.

ONSOz
Bu kilavuz Hacettepe Universitesi Ingiliz Dili Ogretimi Bolimi IDO 475 / IDO478 Okul Deneyimi ve
Ogretmenlik Uygulamas:i dersleri kapsaminda uygulama siirecinde dersi yiirlitecek olan danisman égretmen,
uygulama Ogretim elemani ve 6gretmen adaylarina yoénelik olarak yararli ve egitici olmasi amaciyla
hazirlanmistir. Kilavuzda 6gretmenlik uygulamasi boyunca sistemin isleyisi ve yapilmasi gereken etkinlikler ile
ilgili bilgiler bulunmaktadir. Ogretmenlik uygulamasinda dikkat edilecek noktalar belirtimekte, derslerle alakali
danisman 6gretmen ve uygulama o6gretim elemani tarafindan ortak bir anlayis gelistirmek ve bdylece
6gretmen adaylarina daha nitelikli bir 6gretmenlik deneyimi sunulmasi hedeflenmektedir.

Uygulama siiresince 6gretmen adaylari;
Ogretmenlik meslegini ve egitim veren kurumlarin yapisini ve igleyisini taniyacak,

Egitim kurumlarinda gézlemler ve uygulamalar yaparak égretmenlik meslegi ve alaninin gerektirdigi

bilgi ve becerileri kazanacak,
Lisans &grenimi boyunca 6grendigi teorik bilgileri uygulama ortamina aktarma ve 6gretmenlik

becerilerinizi gelistirme firsati bulacaktir.
Bu amac¢ dogrultusunda yapilacak uygulamalarda prensipli ve akademik bir uygulama yapilmasi igin
hazirlanmis olan bu uygulama kilavuzunun takip edilmesi 6nem arz etmektedir. Uygulamanin en temel amaci
sizin 6gretmen adaylarinin mesleki deneyim kazanmasidir.
Ogretmen adaylarinin bu dersler kapsamindaki sorumluluklari;
Fakultedeki teorik derslere katilim (slrecin tartisildigr)
Uygulama okulunda gézlem (okul, sinif, 6gretmen, 6gretmen, 6drenci vb.)
Ders plani hazirlama ve ders anlatimi (glnluk egitim akigi ve etkinlik plani)

Basarilar.
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IDO 475 Okul Deneyimi ve IDO 478 Ogretmenlik Uygulamasi
Ogretmen adayinin sorumluluklan

Hacettepe Universitesi lisans egitim-6gretim ve sinav yénetmeliginin 38. maddesine uygun sekilde
giyinilmesi

Uygulama okulunun egitim-6gretime basladigi saatten galisma saatinin bitisine kadar kurumlarda
bulunulmasi

Uygulama okulundaki ders giris-¢gikis saatlerine dikkat edilmesi ve okul kurallarina uyulmasi

izin alinmasi gereken durumlarda dersten sorumlu &gretim elemaninin, okulun ve danisman
dgretmenin bilgilendirimesi ve durumun resmi bir raporla belgelendiriimesi (*izinli olunan giinler
yoklama gizelgesine devamsizlik olarak islenir ve gliinin telafisi mecburidir.)

Danigman 6gretmen ile ders kazanimlarinin belirlenerek ve 6gretmenlik uygulamasindan sorumiu
6gretim elemani ile ders planinin gorisllerek onun énerdigi sekilde planlama yapilmasi ve danisman
6gretmenle son duizeltmelerin yapilmasi

Uygulama okulunda ders anlatiminda kullanilacak materyallerin temini i¢in 6n hazirliklarin okula
gidilecek glinlerden 6nce yapilmasi ve okula gidilen glin etkinlik 6éncesi ortam diizenlemesininin
yapmasi

Ders ici etkinliklerin mifredata uygun hazirlanmasi

Uygulama bittikten sonra danisman 6gretmenle gortserek yapilan uygulama ile ilgili geridénutlerin
alinmasi

Belli haftalarda uygulama sirasinda sorumlu égretim elemani gézlemi ve uygulamadan sonra uygun
bir zaman diliminde sorumlu 6gretim elemani ile strecin degerlendirilmesi

Uygulama rapor dosyalarinin sorumlu 6gretim elemani tarafindan belirlenen tarihte teslim edilmesi

Danigsman 6gretmenin sorumluluklari

Ogretmen adayinin diger 6gretmen ve égrencilerle tanistiriimasi ve uygulamaya yonelik yénergelerin
ve belgelerin verilmesi

Ogretmenlik uygulamasinin basinda dgretmen adaylarina ydnerge ve yonetmelikler, okulun idari
yapisi ve igleyisi, okul bilgi sistemleri(E-okul ve MEBBIS), okul arag-gere¢ ve kaynaklar, kitiphane,
ogrenciler, okul kurallari vb. bilgilerin verilmesi

Uygulama siiresince 6gretmen adaylarinin derslere devaminin diizenli olarak takibi

Ogretmen adaylarinin uygulamalari konusunda égretmen adaylariyla énceden goriigiilerek gerekli
hazirliklarin yapilmasi, ders planlarinin incelenmesi, uygulama sonrasi geridénut verilmesi

Ogretmen adayinda gelismesi beklenen vyeterliklerle ilgili hedefleri saptayarak ve gerceklesen
gelismeleri gdzden gegirerek 6gretmen adayina gelisim streci hakkinda geridonut verilmesi

Ogretmen aday! ile mesleki deneyimlerin paylagilarak yardim edilmesi ve gelisiminin desteklenmesi
Uygulama sonunda 6gretmen adayinin degerlendirilmesi

Uygulama 6gretim elemaninin sorumluluklan

Ogretmenlik Uygulamasinin ilk haftasinda uygulama okulundaki uygulama koordinatérii,danisman
ogretmen ve 6gretmen adaylariyla birlikte toplanti tertip edilmesi

Uygulama boyunca ilgili koordinatérliikler ve danisman 6gretmenle surekli iletisim ve igbirligi halinde
bulunulmasi

Ogretmen adaylarinin uygulama okulu, uygulama programi, dgretmen yeterlikleri,

degerlendirmeler ve uyulmasi gereken kurallar konusunda bilgilendiriimesi

Ogretmen adayinin uygulamalarinin dénem boyunca en az dért kez gdzlemlenmesi, gdzlem
sonrasinda 6gretmen adayinin mesleki gelismesine katki saglayacak geriddnitler veriimesi ve yapici
onerilerde bulunulmasi

Fakiiltede yapilan teorik derslerde ders planlama, 6gretim araglarini hazirlama ve kullanma,
6grencileri degerlendirme, sinif ydnetimi gibi konularda danigmanlik verilmesi

Ogretmen adayina égretmenlik meslegi ile ilgili yardim ve destek saglanmasi

Ogretmen adayinin Milli Egitim Bakanligr'nca belirlenen 6gretmenlik meslegine iligkin kurallara uygun
davranip davranmadidinin denetlenmesi

Danisman 6gretmen ile 6gretmen adayinin ¢alismalarini goristlmesi, 6gretmen adayinin gelismesini
saglayacak tedbirlerin alinmasi

Uygulama sonunda 6gretmen adayininin degerlendiriimesi
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GIRIS

Bu kilavuz, egitim fakiiltelerinde uygulamadan sorumlu Ogretim Elemanlari, Uygulama Ogretmenleri ve
Ogretmen Adaylari igin hazirlanmigtir. Kilavuzdaki etkinlikler, uygulama yapacak égretmen adaylari tarafindan
gerceklestirilecektir. Bu galismalar, ilgili 6gretim elemanlari ile uygulama 6gretmenleri tarafindan izlenecek ve
desteklenecektir. Bu kilavuzda gegen bazi kavram ve tanimlar asagida agiklanmigtir.

Ogretmen Adayi

"Ogretmen Adayi", égretmenlik programlarina devam eden, égretmeni olacagi 6gretim diizeyi ve alaninda,
okul ortaminda, 6gretmenlik uygulamasi yapan yutksekdgretim kurumu égrencisidir.

Uygulama Ogretim Elemani
Alaninda deneyimli ve Ogretmenlik formasyonuna sahip, 6dretmen adaylarinin uygulama calismalarini
planlayan, yiriten ve degerlendiren ylksekdgretim kurumu sorumlusu Universite 6gretim elemanidir.

Uygulama Ogretmeni

Uygulama okulunda goérevli, 6gretmenlik formasyonuna sahip, alaninda deneyimli 6égretmenler arasindan
segilen, 6gretmen adayina 6gretmenlik mesleginin gerektirdigi davranislari kazanmasinda rehberlik ve
danismanlik yapan sinif veya ders 6gretmenini ifade eder.

Boliim Uygulama Koordinatorii

Ogretmen adayinin fakiiltesindeki bolimiin égretmenlik uygulamalari ile ilgili iglerini planlayan ve yiirliten dgretim

elemanidir.

Fakiilte Uygulama Koordinatorii

Ogretmen adaylarinin okullarda yapacaklari uygulamalarin belirlenen esaslara gére yuritilmesini saglayan,
egitim ve 6gretimden sorumlu dekan yardimcisidir.

Uygulama Okulu Koordinatorii

Bir okuldaki uygulama etkinliklerinin belirlenen esaslara uygun olarak yuratilmesini saglayan okul miduari veya

yardimcisidir.

Milli Egitim Mudiirliigii Uygulama Koordinatori

Ogretmen adaylarinin okullarda yapacaklari uygulama etkinliklerinin, fakiilte ve okul koordinatérleriyle birlikte

planlanan esaslara goére yuritilmesini saglayan milli egitim madurd veya yardimcisidir.

Uygulama Okulu

Ogretmenlik uygulamalarinin yiritildiga, Milli Egitim Bakanhgrna bagh resmi ve 6zel okul dncesi egitim
kurumlaridir. Bir okulun, okullardaki uygulama calismalarinda isbirligi yapilan okul olabilmesi icin su 6zellikleri
tasimasi gerekir:

1. Ogretmen adaylarina mesleki ve kisisel destek saglamayi kabul etme

2. Ogretmen adaylarinin egitimi icin uygun bir ortama ve kaynaklara sahip olma

3. Hedef alinan yas gruplari ve derslerle ilgili 6gretmenlik deneyimi kazandiracak imkanlara sahip olma

4. Ogretmen adaylari ile caligmada deneyimli ve onlarin ihtiyaglarina ilgi duyan bir 6gretim kadrosuna sahip
olma

5.  Ogretmen adaylari icin ulagima elverigli bir yerde bulunma

6. Ogretmen adaylarinin yapacaklari uygulama calismalarinin  diizenlenmesi, izlenmesi ve

degerlendiriimesinde Universitenin ilgili birimleri ile tam bir isbirligi icinde ¢alisacak bir yonetime sahip

olma.

Okullarda Uygulama Galigmalarinin Kapsami

Ogretmen adaylarinin, égretmenlige hazirlanmalari sirasinda égretmen ve égrencilerle birlikte uygulama
calismalar yapmalar esastir. Bu kilavuzda, okullarda guiz ve bahar dénemlerinde yapilacak iki ayri uygulama
calismasi hakkinda bilgi verilmektedir. Bunlardan birincisi, 6égretmenlik meslegini olusturan birgok gorevi
6gretmen adaylarina tanitma amacini gtiden planli gézlem ve etkinliklerden olugsmaktadir. Buna kisaca Okul
Deneyimi adi verilmistir. Bu derste 6dretmen adaylarinin okullarda gézlemler yapmalari, gézlemleri Gizerinde
diisiinmeleri ve 6gretmenlik becerilerinde deneyim kazanmalari igin yeterli olacaktir. ikinci uygulama ise
Ogretmenlik Uygulamasidir. Ogrencilerin, okullarda olabildigince farkli sinif diizeylerinde calismalari ve
egitim programlarinin kapsadigi bitin derslerin 6gretimine aktif olarak katilmalari gerekir.

Okul deneyimi

“Okullarda gézlem” adli, siiresi daha kisa olan eski bir dersin yerini almigtir. Ogretmen adaylarinin bu derste
yaptiklar gérev ve etkinlikler, onlara, deneyimli 6gretmenleri gérev baginda gézleme, 6grencilerle bireysel ve
kiiglk gruplar halinde galisma, sinirli da olsa, kisa sireli 6gretmenlik deneyimi kazanma olanagi saglamalidir.
Okul deneyimi dersinde gergeklestirilen etkinlikler, 6gretmen adaylarina, basarili bir 6gretmen olmalarini
saglayacak cesitli beceriler kazandiracaktir. Ders ilerledikge, kii¢lk bir grupta kisa bir sure icin 6gretmenlik
yapmaya veya oOgretmenin yakin denetimi altinda, onunla birlikte ekip 6gretimine baslayacaklardir. Okul
deneyiminin sonuna dogdru, bir ders saatinin timu igin siniftaki 6gretmenlik rolinu Ustlenmeleri istenecektir.
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Bundan sonra onlar, 6gretim yontemleri ve sinif ydnetimi konularinda énemli élgiide deneyim kazanmig olarak
Ogretmenlik Uygulamasina baslayacaklar. Ogretmen adaylarinin, 6gretmenlik meslegini anlama ve
6gretmenligi olusturan yeterlikleri kazanma ydntindeki gelismeleri, onlarla siki bir isbirligi icinde olan Universite
o6gretim Gyeleri ile isinde deneyim kazanmis olan uygulama 6gretmenleri tarafindan degerlendirilecektir.

Ogretmenlik Uygulamasi

Ogretmenlik uygulamasi dersinde égretmen adaylari, farkh sinif ve (nitelerle ilgili olarak, kendi aralarinda
baglantili 6gretme-6grenme etkinlikleri hazirlayacaklar ve bdylece 6gretme- 6grenme etkinliklerinde sureklilik,
asamalilik ve dayanisiklik saglamayi égreneceklerdir. Ayni zamanda, égrencileri tanima ve sinif iginde olup
bitenlere tam olarak katiima olanagi bulacaklardir. Ogrencilerin 6gretme-6grenme etkinliklerinden kendileri igin
en iyi sekilde yararlanma olanaklari elde etmelerini saglama yollarini égreneceklerdir. Ogretmenlik uygulamasi
sirasinda 6gretmen adaylar, 6dretmenlerin ders ylklerinin yaklasik yarisi kadar bir yik tagimalidirlar.
Ogretmenlik uygulamasi sirasinda yapilacak calismalar, ddnem baslamadan énce ve dgrenciler ile onlara
kilavuzluk yapacak uygulama 6gretmenlerinin gorusleri alinarak planlanmalidir.

Milli Egitim Bakanhg: 31666252-399-E.11700767 Sayili 14.06.2018 tarihli Ogretmenlik Uygulamasi
Yonergesi

1. Amag, Kapsam, Dayanak ve Tanimlar

Amag

MADDE 1- (1)Bu Ydnerge’nin amaci; uygulama o&grencilerinin  6gretmenlik meslegine daha iyi
hazirlanmalarini, 6grenimleri stiresince kazandiklari genel kiiltir, 6zel alan egitimi ve 6gretmenlik meslegiyle
ilgili bilgi, beceri, tutum ve davraniglarini gercek bir egitim-6gretim ortami icinde kullanabilme yeterligi
kazanmalarini saglayacak uygulama calismalarina iliskin usul ve esaslari diizenlemektir.

Kapsam

MADDE 2- (1)Bu Yonerge, 6gretmen yetistiren yuksekdgretim kurumlarinda okuyan ve yilksekdgretim
kurumlarindan mezun olup pedagojik formasyon egitimi sertifika programlarina devam eden 6grencilerin Millt
Egitim Bakanligina bagh resmi ve 6zel egitim-0gretim kurumlarinda yapacaklari 6gretmenlik uygulamalar
calismalarinin, amag, ilke ve yontemlerini kapsar.

Dayanak

MADDE 3- Bu YOnerge, 14/6/1973 tarihli ve 1739 sayili Milli Egitim Temel Kanunu, 25/8/2011 tarihli ve 652
sayili Milli Egitim Bakanhgi Teskilat ve Gorevleri Hakkinda Kanun Hikmiinde Kararname, 4/11/1981 tarihli ve
2547 sayil Yiksekdgretim Kanunu, 1/12/2006 tarihli Milli Egitim Bakanligi Yénetici ve Ogretmenlerinin Ders
ve Ek Ders Saatlerine iligkin Kararin ilgili hiikiimlerine dayanilarak hazirlanmstir.

Tanimlar

MADDE 4- (1) Bu Yénerge’'de gegen;

a) Boliim uygulama koordinatorii:

Fakulte ve uygulama egitim kurumunun ig birliginde, bélimin égretmenlik uygulamalari ile ilgili ydnetim islerini
planlayan ve ylriten 6gretim elemanini,

b) Dénem:

Ogretmenlik uygulamasinin giiz (1. dénem) ve bahar (Il. dénem) olmak lizere gerceklestigi iki donemi,

c) Fakiilte:

Ogretmen yetistiren fakiilte ve yiiksekokullari,

¢) Fakiilte uygulama koordinatorii:

Uygulama 6grencilerinin egitim kurumlarinda yapacaklar 6gretmenlik uygulamalarini, uygulama Ogretim
elemani, milli egitim mudirliglu uygulama koordinatdrii ve uygulama egitim kurumu koordinatoriiyle birlikte,
planlanan ve belirlenen esaslara gore yirutilmesini saglayan, egitim ve o6gretimden sorumlu dekan
yardimcisini ve/veya yiksekokul madir yardimcisini,

d) MEBBIS: Milli Egitim Bakanhg Bilgi Islem Sistemini,

e) Milli egitim mudirliigii uygulama koordinatorii:

Uygulama &grencilerinin uygulama egitim kurumlarinda gerceklestirecekleri dgretmenlik uygulamalarini,
fakdlte ve egitim kurumu uygulama koordinatérleriyle birlikte planlanan esaslara gore yuritilmesini saglayan,
ilde millT egitim mudardni, midur yardimcisini veya sube mudurini; ilgede ise ilge milli egitim midurini veya
sube mudarind,

f) Ogretmenlik uygulamalan:

Uygulama 6grencilerine; egitim goérdigl 6gretmenlik alaninda, yonetim ve ders disi etkinliklerle birlikte bizzat
sinif icinde 6gretmenlik becerisi kazandirmayi amagclayan ve belirli bir dersi ya da dersleri planh bir sekilde
o6gretmesini saglayan, uygulama etkinliklerinin tartisilip degerlendirildigi dersi/dersleri,

g) Ogretmenlik uygulamasi egitimi sertifikasi:

Ogretmenlik uygulamasina katilan uygulama égrencilerine rehberlik yapacak ve meslek éncesi deneyim sahibi
olarak yetigtiriimelerine katki saglayan yonetici ve 6gretmenlere Bakanlikca verilen sertifikayi,

§) Ogretmen Yetistirme Calisma Grubu:

Ogretmen yetistirme sisteminin daha kalici ve etkin bir sekilde islemesini saglamak ve daha nitelikli 6gretmen
yetistirmeye katkida bulunmak uzere Milli Egitim Bakanhgi, Ylksekodgretim Kurulu vedgretmen yetistiren
fakultelerintemsilcilerinden olugan danisma organini,
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h) Program koordinatorii, Universitelerce ihtiya¢g duyulmasi halinde bdlim uygulama koordinatérleri ile is
birligi icinde programa ait ¢alismalar planlayan 6gretim elemanini,

1) Uygulama egitim kurumu:

Ogretmenlik uygulamalarinin yUritildaga, Milli Egitim Bakanh@ina bagll resmi ve o©zel egitim-6gretim
kurumlarinti,

i) Uygulama egitim kurumu koordinatorii:

Egitim kurumundaki 6gretmenlik uygulamalarinin belirlenen esaslara gore yuritulmesi igin uygulama egitim
kurumu ile ilgili kurumlar ve kisiler arasinda iletisim ve koordinasyonu saglayan egitim kurumu mudarin,
muddur bagyardimcisini veya mudir yardimceisini,

j) Uygulama o6grencisi:

Ogretmenlik programlarina devam edenlerin ve dgretmenlik alanlarina kaynaklik eden programlardan mezun
olanlarin egitim gérdugu 6gretmenlik alaninda, egitim kurumu ortaminda, dgretmenlik uygulamalari yapan
6grenciyi,

k) Uygulama 6grencisi degerlendirme sistemi:

Ogretmenlik uygulamasina iliskin is ve islemlerin yiriitildiigii MEBBIS (Milli Egitim Bakanhgi Bilgi islem
Sistemi) icinde yer alan modiild,

1) Uygulama 6gretmeni:

Milli Egitim Bakanh@: tarafindan verilen Ogretmenlik Uygulamasi Egitimi Sertifikasina sahip, uygulama egitim
kurumunda yoneticiler disinda fiilen derse giren brans ve rehberlik 6gretmenleri arasindan segilen, uygulama
6grencisine 6gretmenlik mesleginin gerektirdigi 6gretmenlik uygulamalari/rehberlik uygulamalari kapsaminda
rehberlik edecek 6gretmeni,

m) Uygulama 6gretim elemani:

Ogretmenlik lisans programi, egitim bilimleri ve alan egitiminde lisansiistli derece, egitim bilimleri ve alan
egitiminde Universiteler Arasi Kuruldan(UAK) alinan dogentlik unvanindan, en az birine sahip olanlardan
o6gretmenlik uygulamalarini, uygulama 6gretmeni ile planlayan, uygulama 6grencisinin dersine fiilen katilan ve
degerlendiren yiiksekogretim kurumu 6gretim elemanini, ifade eder.

2. ILKELER

MADDE 5- (1) Ogretmenlik uygulamalari asagidaki ilkeler dogrultusunda planlanir ve yaritilir:

a) Ogretmenlik uygulamasinin planlanmasi:

Uygulamaya 6grenci gonderecek fakdltelerce, il milli egitim mudurlikleriyle is birligi ve koordinasyon
saglanarak ildeki kurum, 6gretmen ve akademisyen sayisi ile branglar dikkate alinarak 6gretmen, 6drenci ve
akademisyen eslestirmesi yapilir. Il milli egitim miidiirligince, 6gretmen, dgrenci ve akademisyen eslestirmesi
yapilan liste valilik oluruna sunulur. Fakdlteler, il milli egitim midurlUkleriyle koordineli bir bicimde ¢alismadan
o6gretmenlik uygulamasina almis olduklari 6grencilerin magduriyetlerinden sorumludurlar.

b) Kurumlar arasi i birligi ve koordinasyon:

Ogretmenlik uygulamalarina iliskin esaslar, Milll Egitim Bakanhidi ve Yiksekdgretim Kurulu Baskanhg
tarafindan birlikte belirlenir. Uygulama galismalari, sorumluluklarin paylasiimasi temelinde belirlenen esaslara
dayali olarak milli egitim mudurltkleri ile 6gretmen yetistiren fakultelerin koordinasyonunda yurGtdlur.
Yilksekdgretim Kurulu Bagkanligi biinyesinde kurulan Ogretmen Yetistirme Calisma Gurubu bu esaslarin
belirlenmesinde aktif rol oynar.

¢) Kurum ortaminda uygulama:

Ogretmenlik uygulamalari, uygulama dgrencilerinin égretmeni olacag égretim diizeyinde ve alanlarinda, il/ilge
millT eg@itim muadurlikleri tarafindan belirlenen Milli Egitim Bakanligina bagh resmi veya 0zel egitim-0gretim
kurumlarinda yGratalir.

¢) Aktif katilma:

Uygulama &grencilerinin egitim o6gretim streclerine filen katilmalari esastir. Bunun igin 6gretmenlik
uygulamalarinda her uygulama &grencisinden, o6gretmenlik uygulamalarina iligkin etkinlik/etkinlikleri
gerceklestirmesi istenir. Uygulama 6grencilerinin 6gretmenlik uygulamalarina iliskin etkinlikleri asamali olarak
yurutmeleri saglanir.

d) Uygulama siirecinin genig zaman dilimine yayilmasi: Ogretmenlik uygulamalari programi; planlama,
inceleme, arastirma, katilma, analiz etme, degerlendirme ve gelistirme gibi kapsaml bir dizi siregten olusur.
Bu sureglerin her biri hazirlik, uygulama, degerlendirme ve gelistirme asamalarindan olusmaktadir. Uygulama
ogrencisi, bu siregler yoluyla 6gretmenlik davraniglarini istenilen diizeyde kazanabilmek igin fiilen uygulama
yapacag! slUreden ¢ok daha fazla zamana ihtiya¢g duyar. Bu sebeple 6gretmenlik uygulamalari, uygulama
6grencisine giderek artan bir sorumluluk ve uygulama yeterligi kazandirmak icin en az iki déneme yayilarak
verilir.

e) Ortak degerlendirme:

Uygulama etkinlikleri taraflarca birlikte planlanip yuratildigu icin uygulama 6grencisinin  dgretmenlik
uygulamalarindaki performansi, uygulama o6gretim elemani ve uygulama &6gretmeni tarafindan ayri ayri
degerlendirilir. Uygulama 6grencisinin 6gretmenlik uygulamalarindaki basari durumu Universitenin/fakultenin
“Egitim-Ogretim ve Sinav Yénetmeligi® hiikimleri geregince, uygulama &égretim elemani ve uygulama
o6gretmeninin yaptigi degerlendirmelerin birlestiriimesiyle not olarak belirlenir. Uygulama 0Ogretmeni ve
uygulama dgretim elemani, uygulama égrencisinin genel ve sonu¢ degerlendirmesini Uygulama Ogrencisi
Degerlendirme Sistemine isler. Sisteme islenen bu degerlendirmeler uygulama &6gretim elemani tarafindan
fakdlte yonetimine teslim edilir.
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f) Kapsam ve c¢esitlilik:

Ogretmenlik meslegi; dersi/uygulamayi planlama, dersi isleme, sinif ydnetimi, atélye ve laboratuvar yénetimi
ile ilgili konularda 6grenciye rehberlik yapma, 6grenci basarisini dederlendirme, yonetim islerine ve egitsel
calismalara katiima gibi gesitli faaliyetleri kapsamaktadir. Ogretmenler, farkli kosullara sahip genel-mesleki,
glindizli-yatih, pansiyonlu, sehir ve kdy okullarinda, mustakil veya birlestiriimis siniflarda gérev yapmaktadir.
Bu nedenle 6gretmenlik uygulamalari, 6gretmenlik mesleginin gerektirdigi tim gorev ve sorumluluk alanlarini
kapsayacak sekilde ve cesitlilikte planlanir ve yuratulur.

g) Uygulama siireci ve personel geligsiminin siirekliligi: Ogretmenlik uygulamalari galismalarinda elde
edilen sonuglara goére, 6gretmenlik uygulamalarina katilan personelin yeterlikleri ve uygulama slreci
degerlendirilir ve surekli gelistirilir.

g) Uygulamanin yerinde ve denetimli yapilmasi: Ogretmenlik uygulamalarindan beklenen faydanin
saglanabilmesi; uygulama d&grencilerinin 6gretmenlik uygulamalari kapsaminda yapacaklar etkinlikleri
o6grencisi bulunduklari fakiltenin uygulama 6gretim elemanlarinin yakindan izlemesi, rehberlik etmesi ve
degerlendirmeleri ile mumkindldr. Bu nedenle 6gretmenlik uygulamalari, fakulltenin bulundugu il veya
ilcelerdeki egitim kurumlarinda yapilir.

3. GOREV, YETKi VE SORUMLULUKLAR

MADDE 6- Ogretmen Yetistirme Galisma Gurubunun gorev, yetki ve sorumluluklar:

a) Milli Egitim Bakanligi ile Yuksekogretim Kurulu, fakulteler ve diger ilgili kurumlar arasinda meslek 6ncesi
6gretmen egitimi konusunda koordinasyonu ve bilgi akisini saglar.

b) Ogretmen yetistirilmesi ve egitiminin en énemli boyutlarindan biri olan fakiilte ve egitim kurumu is birligi
konusunda gerekli gériilen model ve alt yapi ¢calismalarini gerceklestirir.

Fakiilte yonetiminin gorev, yetki ve sorumluluklar::

a) Bolumlerden gelen éneriler dogrultusunda uygulama égretim elemanlarini belirler.

b) il/ilge milli egitim midirliikleri ve uygulama egitim kurumu koordinatérleri ile is

birligi icinde fiziki ve begeri altyapisi uygun olan egitim kurumlarini belirler.

¢) Uygulama egitim kurumlarindaki ¢aligmalarin, etkili ve verimli bir bigimde yirGtilmesini saglar.

¢) Uygulama sirecinde, 6gretmen yetistiren fakilteler, ylksekokullar ve uygulama egitim kurumlari ile is
birliginin gelistiriimesi icin her yil belirli zamanlarda uygulama calismalarina iliskin toplantilar, kurslar ve
seminerler dizenler.

d) il milli egitim mudirliikleri ile koordineli calisiimadan 6gretmenlik uygulamasina alinan uygulama
ogrencilerinin 6gretmenlik uygulamasinda yasayacaklari olumsuzluklardan birinci derece sorumludur.

Fakiilte uygulama koordinatoriiniin gérev, yetki ve sorumluluklari:

a) Milli Egitim Bakanhgdinin belirledigi kontenjanlar dogrultusunda fakulte uygulama koordinatéri, 6gretmenlik
alanlarina gére uygulama 6grencilerinin sayisini her é6gretim déneminin basinda ilgili bdlim ve ana bilim dali
baskani ile is birligi yaparak belirler ve Milli Egitim Mudurligiine goénderilmesini saglar.

b) Bolim uygulama koordinatéri vemilli egitim mudurligu uygulama koordinatéru ile is birligi icerisinde
uygulama dgrencilerinin bilgilerini Uygulama Ogrencisi Degerlendirme Sistemi iizerinden kayda alinmasini
saglar.

c) Ogretmenlik uygulamalarini fakiilte ve yilksekokul adina izler, gelistirimesi igin gerekli énlemleri alir.

¢) Ogretmenlik uygulamalarini degerlendirir ve gelistirimesi igin gerekli énlemleri alir.

d) il milli egitim midirliikleri ile koordineli bir bigimde galismadan égretmenlik uygulamasina alinan uygulama
ogrencilerinin, 6gretmenlik uygulamasinda yasayacaklari olumsuzluklar ile kendi gérev, yetki ve sorumluluklar
icindeki olumsuzluklardan sorumludur.

Bolim uygulama koordinatoriiniin gorev yetki ve sorumluluklar:
a) Ogretmenlik uygulamalari konusunda, balim ile uygulama égretim elemanlar

arasindaki koordinasyon ve is birligini saglar.

b) Uygulama 6gretim elemanlarinin sorumluluguna verilen uygulama &égrencilerinin listesini hazirlar, fakilte
uygulama koordinatoriine iletir.

¢) Uygulama egitim kurumlarinin belirlenmesinde fakiilte uygulama koordinatériine yardim eder.

¢) Uygulama 6gretim elemaninin uygulama 6grencisinin egitim kurumunu, her donemde en az doért kez fiili
olarak ziyaret etmesi igin gerekli dnlemleri alir.

d) Uygulama 6grencisinin vermis oldugu derslerin sonunda uygulama 6gretim elemani tarafindan derse
yonelik geribildirimlerin verilmesi i¢in gerekli dnlemleri alir.

e) Uygulama 6grencilerinin, 6gretmenlik uygulamasinda yasayacaklari olumsuzluklar ile kendi gorev, yetki ve
sorumluluklari igindeki olumsuzluklardan sorumludur.

Uygulama 6gretim elemaninin gorev yetki ve sorumluluklari:

a) Uygulama 6grencilerini 6gretmenlik uygulamasi etkinliklerine hazirlar.

b) Uygulama dgrencilerinin uygulama ¢alismalari kapsamindaki etkinlikleri, uygulama

egitim kurumu koordinatérii ve uygulama 6gretmeni ile birlikte planlar.

¢) Uygulama 6grencisinin galismalarini, uygulama égretmeni ile birlikte diizenli olarak izler.

¢) Her donemde, her bir uygulama 6grencisinin dersine en az dort kez fiilen katilir.

d) Uygulama 6grencisinin uygulamanin her agsamasinda gerekli rehberlik, danismanlik ve devam devamsizlik
takibini yapar, yasal mazereti nedeniyle uygulamaya katilamayanlarin uygulama &gretmeni ile isbirligi
icerisinde dersin telafisini saglar.

e) Uygulama o6grencisine, uygulamanin hemen sonrasinda uygulamaya yonelik geri bildirimleri uygulama
6gretmeni ile birlikte ayrintili olarak verir.
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f) Uygulama sonunda uygulama &grencisinin g¢alismalarini degerlendirir ve degerlendirme sonucunu not
olarak Universitenin/fakiltenin ilgili sistemine girisini yapar. Ayrica uygulama 6grencisi degerlendirme notunu
Uygulama Ogrencisi Degerlendirme Sistemi (MEBBIS) iizerinde kayda alrr.

g) Uygulama o&grencisinin her dénemdeki performansinin belirlenmesinde kullanilan genel ve sonug
degerlendirmesinin Uygulama Ogrencisi Degerlendirme Sistemine islenmesinden ve kendi goérev, yetki ve
sorumluluklari igindeki olumsuzluklardan sorumludur.

il milli egitim miidiiriiniin gorev, yetki ve sorumluluklari:

a) Ogretmenlik uygulamalarinin gergeklestirilecegi yerlerde il millT egitim midiir(; her bir Gniversite icin il milli
egitim midurinl, midur yardimcilarindan veya sube mudurlerinden birini; merkez ilgeler digindaki yerlerde
ise ilce milli egitim midurind veya ilge milli egitim sube mudurlerinden birini "millT egitim madurligi uygulama
koordinatéri" olarak mulki idare amirine teklif eder ve gérevlendirmesini saglar.

b) Ilde Milli Egitim Bakanhgina bagh farkli gevre ve tiirdeki egitim kurumlarinin uygulama kontenjanlarini
o6gretmenlik alanlarina gore belirler, kontenjanlarin fakultelere gére dagiimini yapar ve dagihma iligkin
bilgilerin Universiteye génderilmesini saglar.

c) Uygulama 6gretim elemaninin her dénemde en az dort kez uygulama egitim kurumunu fiilen ziyaret
etmemesi durumunda fakulte uygulama koordinatéri ile is birligi icinde gerekli dnlemleri alir.

¢) Fakiltenin dizenleyecegi uygulama c¢alismalarina iligkin toplanti, seminer ve kurslara; milli egitim
mudirligu uygulama koordinatéri, uygulama egitim kurumu koordinatérleri ile uygulama &gretmenlerinin
katilimini saglar.

d) Ogretmen yetistiren fakiilteler ve uygulama egitim kurumlari arasinda koordinasyonu saglar ve
kolaylastirici 6nlemler alir.

e) Ogretmenlik uygulamasinda gérev alanlarin ek ders gizelgelerini ilgili Giniversiteye génderir.

f) Uygulama 6gretmenlerinden gelen uygulama égrencisinin devam durumunu fakiltelere bildirir.

g) Uygulama cgalismalarini izler ve denetler.

§) lideki 6gretmenlik uygulamasi faaliyetlerinin tiim asamalarindan birinci derece

sorumludur.

Milli egitim mudiirligii uygulama koordinatériiniin gorev yetki ve sorumluluklari:

a) Ogretmenlik uygulamasinin gergeklestirilecegi uygulama egitim kurumlarini belirler.

b) Uygulama egitim kurumlarinin uygulama kontenjanlarini 6gretim alanlarina gére dagihmini yapar ve
dagilim listesinin ilgili uygulama kurumuna génderilmesini saglar.

c) Ogretmenlik uygulamalarini denetler, degerlendirir, etkili bir bigimde yiritiilmesi icin gerekli dnlemleri alir.
¢) Ogretmenlik uygulamasinda gérev alanlarin ek ders cizelgelerinin il milli egitim midirligine génderilmesini
saglar.

d) Uygulamadgretmeniveuygulamadgretimelemanininuygulamadgrencisiningenelve sonug
degerlendirmelerinin  Uygulama Ogrencisi Degerlendirme Sistemine islenmesini kontrol eder, varsa
eksikliklerin zamaninda giderilmesini saglar.

e) Ogretmenlik uygulamasi faaliyetlerinin kendi gérev alanindaki tim asamalarindan sorumludur.

Uygulama egitim kurumu midiiriiniin gorev, yetki ve sorumluluklari:

a) Uygulama egitim kurumu koordinatérini belirler, 6grenci dagiimlarini yapar.

b) Uygulama 6gretmenleri ve uygulama égrencilerinin gérev ve sorumluluklarini bildirir.

¢) Uygulama galismalarinin etkili ve verimli bir sekilde yuritilebilmesi igin énlemler alir.

¢) Uygulama 6gretmenlerinin uygulama g¢alismalarini denetler.

d) Ogretmenlik uygulamasinda gérev alanlarin ek ders gizelgelerinin il/iige milll egitim madirligine génderir.
e) Uygulama Ogretmeni ve uygulama o6gretim elemaninin uygulama &grencisinin genel ve sonug
degerlendirmelerinin  Uygulama Ogrencisi Degerlendirme Sistemine islenmesini kontrol eder, varsa
eksikliklerin zamaninda giderilmesini saglar.

f) Ogretmenlik uygulamasi faaliyetlerinin kendi gérev alanindaki tiim asamalarindan sorumludur.

Uygulama egitim kurumu koordinatoériiniin gorev yetki ve sorumluluklari:

a) Milli egitim muduarligu, egitim kurumu yonetimi ve fakilte arasindaki koordinasyonu saglar,

b) Uygulama d6gretim elemani ve uygulama 6gretmeni ile is birligi yaparak uygulama égrencilerinin uygulama
calismalari kapsamindaki etkinliklerini planlar.

¢) Uygulama 6grencilerinin sistem Gzerinden kigisel bilgilerini, fotografini vb. kayit altina alir.

¢) Uygulama galismalarini izler, degerlendirir, etkili ve verimli bir sekilde yiritilmesi igin gerekli dnlemleri alir.
d) Uygulama 6gretmeni ve 6gretim elemaninin, uygulama &6grencisi genel ve sonu¢ degerlendirmelerinin
Uygulama Ogrencisi Degerlendirme Sistemine islenmesini kontrol eder, varsa eksikliklerin zamaninda
giderilmesini saglar.

e) Uygulama kurum koordinatérl, uygulama 6gretim elemaninin uygulama kurumuna yaptigi ziyaretleri
Uygulama Ogrencisi Degerlendirme Sistemine isler.

f) Ogretmenlik uygulamasi faaliyetlerinin kendi gdrev alanindaki tim asamalarindan sorumludur.

Uygulama 6gretmeninin gorev yetki ve sorumluluklar::

a) Uygulama Ogretim elemani ve uygulama egitim kurum koordinatort ile is birligi yaparak uygulama
ogrencilerinin uygulama c¢aligmalari kapsaminda hazirladiklar etkinlikler ile ilgili 6neride bulunur.

b) Uygulama programinin gerektirdigi etkinliklerin yUritilmesini saglar, uygulama etkinliklerinin basarili bir
bicimde yerine getiriimesi igin uygulama 6grencisine rehberlik eder, bu etkinlikleri izler ve degerlendirir.

¢) Uygulama 6gretim elemani ile her ddnemde en az dort kez uygulama 6grencisinin 6gretmenlik uygulamasi
surecini degerlendirir. Degerlendirmelerin gerceklesmemesi durumunda konuya iligkin bir raporu uygulama
egitim kurum koordinatériine teslim eder.
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¢) Uygulama sonunda uygulama &égrencisinin ¢aligmalarini degerlendirir.

d) Uygulama &grencisinin genel ve sonu¢ degerlendirmelerinin islak imzal olanlarini uygulama egitim
kurumuna teslim eder ve Uygulama Ogrencisi Degerlendirme Sistemine isler.

e) Uygulama égrencisinin devam durumunu Uygulama Ogrencisi Degerlendirme Sistemine kaydeder ve
fakdltelere gdnderilmek tGizere uygulama egitim kurumu koordinatériine teslim eder.

f) Uygulama 6grencisinin 6gretmenlik uygulamasindaki performansinin degerlendiriimesinde ve Uygulama
Ogrencisi Degerlendirme Sistemine iglenmesinden ve édretmenlik uygulamasi faaliyetlerinin kendi gérev
alanindaki tim agamalarindan sorumludur.

Uygulama 6grencisinin gorev ve sorumluluklari:

a) Uygulama 6grencisi, egitim kurumunda bulundugu sire igerisinde 6gretmenlerin tabii oldugu tim kurallara
uymak zorundadir.

b) Ogretmenlik uygulamalarinin gereklerini yerine getirmek igin uygulama &gretim elemani, uygulama
6gretmeni ve diger uygulama 6grencileri ile is birligi icinde planli bir sekilde ¢aligir.

c) Ogretmenlik uygulamalarinin gereklerini yerine getirirken uygulama egitim kurum yénetimi, uygulamadan
sorumlu 6gretim elemani, 6gretmenler ve diger gorevlilerle is birligi yapar.

¢) Ogretmenlik uygulamalari kapsaminda yaptiklari calismalari ve raporlari iceren bir dosyayl uygulama
6gretim elemanina ve uygulama 6gretmenine teslim eder.

d) Uygulama egitim kurumunda herhangi bir su¢ ve disiplin olayina karismasi halinde
Universitesinin/fakltesinin Egitim Ogretim Sinav ve Disiplin Yénetmeligi hiikiimlerine gére islem tesis edilir.
Milli egitim bakanhg bilgi islem dairesi bagkanliginin gorev, yetki ve sorumluluklari:

a) Uygulama Ogrencisi Degerlendirme Sisteminin MEBBIS (izerinden isleyisini saglar.

b) Ogretmen Yetistirme ve Gelistirme Genel Midirliiginiin talepleri dogrultusunda Uygulama Ogrencisi
Degerlendirme Sistemini teknik ve alt yapi imkanlari g6z éniinde

bulundurarak gelistirir.

c) Ogretmen Yetistrme ve Gelistrme Genel Mudirliigi ile koordineli olarak sistemde giincelleme
calismalarini gerceklestirir.

¢) Sistemden kaynakli teknik problemlerin ¢6zimiini saglar.

4. UYGULAMANIN YAPILMASI

MADDE 7-Ogretmenlik Uygulamalarinin Zamani ve Siiresi

Lisans ve pedagojik formasyon sertifika egitimi programlarinda 6gretmenlik uygulamasi dersi iki débnem sire
ile haftada 6 (alti) ders saatidir. Her bir ddbnemde uygulama &égrencisi uygulama 6gretmeninin gézetiminde
farkli haftalarda olmak Uzere en az 4 (dort) defa fillen ders anlatir. Alana/Branga bagh olarak uygulama
ogretmeni basina diisen uygulama 6grencisi sayisi gdéz 6ninde bulundurularak uygulama 6grencisinin dersi
planlayip islemesine imkan verilir. Uygulama 6égrencisinin fiilen anlatacagi ders saati; ilgili dersin haftalik ders
cizelgesinde ders saati 1-2 saat olanlarda en az toplam 14 (on dért), 3 (li¢) ve Uzeri olanlarda ise toplam 24
(yirmi dort) saatten az olmayacak sekilde planlanir.

MADDE 8-Uygulamanin yeri:Ogretmenlik uygulamalari, fakiiltenin bulundugu il veya ilcedeki Milll Egitim
Bakanligina Bagli resmi ve 06zel egitim 6gretim kurumlarinda yapilir. Egitim kurumlarinda; uygulamaya
katilacak sinif, brang ve rehberlik alani dgrencileri, egitim kurumlarinin fiziki durumu ve 6dretmen sayisina
g6re uygulamalarinin bir kismini kdylerde bulunan egitim kurumlarinda yaparlar.

Ogretmenlik uygulamasinin planlanmasi, yiiriitiilmesi ve degerlendirilmesi:

MADDE 9-Ogretmenlik uygulamasina iligkin agagidaki islemler gerceklestirilir:

a) lliilge milli egitim miidiirliigii uygulama koordinatorii, uygulama egitim kurumu olarak segilebilecek
kurumlarin muddrleri ile is birligi yaparak, uygulama egitim kurumlarini ve her egitim kurumu igin uygulama
o6grencisi kontenjanini, 6gretmenlik alanlari itibariyla belirler.

b) illilge milli egitim miidiirliigii uygulama koordinatérii,fakiiltelerden gelen talepler dogrultusunda
uygulama egitim kurumlarini ve uygulamaya katilacak 6grenci kontenjanlarini, 6gretmenlik alanlari itibariyle
fakultelere gore dagihmini yapar ve ilgili Gniversiteye/fakilteye génderilmesini saglar.

c) Fakiilte uygulama koordinatorii, bolim uygulama koordinatorleri ile is birligi yaparak kendi
fakultelerindeki her uygulama Ogretim elemanina dusen 6grenci sayisini 8 (sekiz) dgrenciyi gegcmeyecek
sekilde gruplandirir ve her grubun sorumlu 6gretim elemanini belirler.

¢) Fakiilte uygulama koordinatorii, kendilerine ayrilan uygulama 6grenci kontenjanlarini dikkate alarak
uygulama 6égretim elemanlarinin ve sorumlu olduklari uygulama 6grencilerinin alanlarina ve uygulama egitim
kurumlarina gére dagihimlarini gésteren listeyi hazirlayarak, il milli egitim mudurltklerine gdnderir.

d) il milli egitim miidiirliigii, miilki idare amirinin onayini aldiktan sonra uygulama égretim elemanlarinin ve
sorumlu olduklar uygulama 6grencilerinin alanlarina ve uygulama okullarina gore dagihmlarini gésteren listeyi
kurum muddurluklerine ve ilgili fakilte dekanliklarina génderir.

e) Uygulama egitim kurumu koordinatérii, uygulama &égrencilerinin uygulama 6gretmenlerini belirler ve
uygulama ogretmeni basina 4 (dort); ders basina disen Ogrenci sayisini da 2 (iki) 6grenciyi ge¢gmeyecek
sekilde planlar. Uygulama 6grencilerine egitim kurumunu gezdirerek birimleri tanitir ve etkinlikler hakkinda
bilgi verir.

f) Uygulama 6gretim elemani, sorumluluguna verilen uygulama 6grencilerini, 6gretmenlik uygulamalarinin
dayandigi temeller, uygulama programinda yer alacak etkinlikler ve uyulmasi gereken kurallar konusunda
bilgilendirir. Uygulama 6grencilerini, uygulama egitim kurumuna géttrerek kurum ydneticileri, uygulama kurum
koordinatori ve uygulama 6gretmenleri ile tanistirir. Uygulama 6gretmeni ve uygulama &égrencileri ile birlikte
ogretmenlik uygulamasi etkinlik planlarini hazirlarlar. Her 6grencisi igin her dénemde en az dort kez egitim
kurumuna giderek gézlem yapar, uygulama 6grencisi ve uygulama 6gretmeniyle degerlendirmede bulunur.
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Uygulama o&grencisi ile her hafta egitim kurumunda yapilan uygulamalarla ilgili gelismeleri tartisir ve
degerlendirir.

g) Uygulama o6grencileri, uygulama &égretim elemani ve uygulama 6gretmeninin gézetim ve rehberliginde
6gretmenlik uygulamalarinin etkinlik planinda belirtilen calismalari yerine getirir ve her etkinlige iliskin ayrintih
bir galisma raporu hazirlar.
Uygulama &grencilerinin 6gretmenlik uygulamalarina planlandigi sekilde katimi zorunludur. Ancak yasal
mazereti nedeniyle eksik kalan uygulamalari uygulama 6gretmeninin ders saati ve programi g6z 6niinde
bulundurularak telafi ettirilebilir. Uygulamalar sonunda, etkinlik plani ¢ergevesinde yurittigu calismalari ve
raporlari igeren dosyayl tamamlar, uygulama 6gretim elemanina teslim eder.

g) Uygulama 6gretim elemani ve uygulama égretmeni, her bir uygulama 6grencisi ile ilgili gdzlemlerini ayri
ayr Uygulama Ogrencisi Degerlendirme Formuna (EK-1) kaydeder. Dersten sonra uygulama égrencisi ile
yapilan ¢aligmalari birlikte degerlendirir.

h) Uygulama o&grencisinin basarnsi,dersedevamdurumuvedgretmenlikuygulamasinda gerceklestirdigi
etkinlikler baglaminda uygulama 6gretim elemani ve uygulama 6gretmeni tarafindan degerlendirilir. Uygulama
dgretmeni ve uygulama ogretim elemani uygulama 6égrencisi degerlendirmelerini Uygulama Ogrencisi
Degerlendirme Sistemi’ne sonug¢ ve genel dederlendirmelerini birlikte kaydeder. Uygulama 6gretim elemani bu
degerlendirmeleri bdlim koordinatérine teslim eder. Uygulama &grencileri, uygulama yaptiklari egitim
kurumlarinda mazeretsiz devamsizlik yaparsa ilisigi kesilerek basarisiz sayilir.

5. CESITLI HUKUMLER

MADDE 10- (1) Uygulama g¢alismalarinin zorunlu nedenlerle bir egitim kurumunda tamamlanamamasi halinde
eksik kalan kisim, milli egitim muadurliginin uygun bulacadi baska bir egitim kurumunda Yoénerge
hiktumlerine gére tamamlattirilir.

MADDE 11- (1) Uygulama o6grencisi, 6gretmenlik uygulamasina devam ederken uygulama &gretmeninin
zorunlu nedenlerden dolayr uygulama o6gretmenlik gorevini yerine getirememesi ve ilde de ayni bransta
6gretmen bulunmamasi durumunda, 6gretmenlik uygulamasi, fakilte yonetim kurulunca, Talim ve Terbiye
Kurulu Bagkanligi Ogretmenlik Alanlari Atama ve Ders Okutma Esaslarina iliskin cizelgede yer alan “Atamaya
Esas Olan Alan ve Mezun Oldugu Yiksekégretim Programi/Fakliilte’ler dikkate alinarak belirlenen alanda
tamamlattirihir.

MADDE 12- (1) Dogal afetler ve benzeri olaganustu durumlar nedeniyle ayni veya yakin il/ilgede dgretmenlik
uygulamasinin tamamen veya kismen yapilamamasi halinde, 6gretmen adaylar ayni programi uygulayan bir
bagka fakiltenin 6gretmen adaylari ile birlikte uygulama yaparlar. Ogretmen adaylari, ilgili dénemin tim
derslerini uygulama yaptiklari fakiltede tamamlar. Bunun igin fakultelerin bagh olduklari Gniversiteler arasinda
bir protokol yapilir. Ogrencilerin barinma ihtiyaglari fakiiltelerince karsilanir.

Disiplin kurallari ve diger hususlar

MADDE 13- (1)Uygulama o&grencileri, uygulama yaptiklari egitim kurumlarinda mazeretsiz devamsizhk
yaparsa ilisigi kesilerek basarisiz sayilir. Uygulama ogrencilerine, disiplin ve diger hukuki konularda ilgili
yuksekdgretim kurumu mevzuati uygulanir.

6. SON HUKUMLER

Hikiim bulunmayan haller

MADDE 14- (1) Bu Yonergede hiikiim bulunmayan hallerde; ilgili mevzuata aykiri olmayacak sekilde islem
tesis edilir.

Yuriirliikten kaldirllan mevzuat

MADDE 15- (1) Makam Onayi ile yururlige giren 28.07.1998 tarih ve 4392 sayli Yonerge yururlikten
kaldiniimistir.

Yuriirltik

MADDE 16- (1) Bu Y6nerge onaylandid tarihte ylrirluge girer.

Yuritme

MADDE 17- (1) Bu Y6nerge hukumlerini Milli Egitim Bakani yurutar.

Gegis hiikiimleri

GEGICI MADDE 1- (1) 2018-2019 &gretim yilindan énce herhangi bir 6gretmen yetistirme lisans programina
kayitl olan ve pedagojik formasyon egitimi sertifika programlarina devam eden 6grenciler hakkinda 4(1)’inci
maddenin d fikrasinda, 5(1) maddenin d fikrasinda ve 7(1) maddesinde belirtilen “6gretmenlik uygulamasinin
iki ddnem olarak gerceklestiriimesi” hikmuU uygulanmaz.

(2)2018-2019 6gretim yilindan dnce herhangi bir 6gretmen yetistirme lisans programina kayitli olan égrenci
olanlar i¢cin “Okul Deneyimi” dersi, 28.07.1998 tarih ve 4392 sayli Yénerge uyarinca devam edecektir.

7. OGRETMENLERDE BULUNMASI GEREKEN YETERLIKLER

Asagida, butin 6gretmen yetistirme programlarina uygulanabilir nitelikte olan bir 6gretmenlik becerileri listesi
verilmigtir. Bu beceriler, egitim bilimleri, 6zel 6gretim ydntemleri ve okullardaki uygulama ¢alismalar
yardimiyla 6grenilecek ve aligstirmalarla beklenen diizeylere eristirilecektir.

1. ALAN BILGiISI

1.1. Alanina iliskin temel bilgileri (kavram, olgu, ilke, genelleme, yasa, model, kuram vb.) ve bu bilgileri ele
alma yollarini (islem yolu, teknik, ydntem vb.) anlama

1.2. Gerekli oldukea, alanindaki bilgilerini daha Ust dizeylere ¢clkarma
1.3. Konu alani ile ilgili 6gretim programlari (mifredat) tzerinde bilgi sahibi olma

2. BGRETME-OGRENME SURECINI YONETME

2.1. Plan yapma ve ders hazirlhigi
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. Hedef davranislar agik bir sekilde ifade etme

. Sinif galigmalarini, ders programinda ve ders planinda éngérilen sekilde planlama

. Dersi, ilgili davranigsal hedeflere eristirecek bigimde planlama

. Dersi, gesitli 6gretme-6grenme etkinliklerinden yararlanacak sekilde planlama

. Uygun 6gretme-6grenme arag gereglerini segme veya hazirlama

. lyi diizenlenmis ve biitiinliige sahip ders plani hazirlama

. Ogrenmelerin sirekliligini ve asamaliligini saglama (eldeki tiniteden énce ve sonra dgrenilenleri uygun
sekilde iliskilendirme)

NENENERESENEN
— ) — )
Nooswe

2.2. Ogretim yontemlerinden yararlanma

2.2.1. Ogrencilerin yaglarina, dnceki 6grenme diizeylerine ve yeteneklerine uygun yéntemlerden yararlanma
2.2.2. Cesitli 6gretim yontemlerinden yararlanma

2.2.3. Siniftaki butin bireyler ve gruplarla etkilesim kurma

2.2.4.0grenciler icin gergekgi ve onlari, yapabileceklerinin en iyisini yapmaya sevk edebilecek derecede
yuksek beklentiler belirleme

2.2.5. Ogretme-6grenme arag gereglerini uygun ve etkili kullanma

2.2.6.Elektronik araglar ve bilgisayar yazilimlar gibi bilisim teknolojilerinden yararlanma

2.3. lletisim kurma

2.3.1. Acik olarak tanimlanmig ve kolayca anlagilabilen yonergeler sunma ve bunlari 6gretme-6grenme
stirecinde uygun sekilde zamanlama

2.3.2. Acik olarak tanimlanmig ve kolayca anlagilabilen aciklamalar sunma ve bunlarn 6dretme-6grenme
stirecinde uygun sekilde zamanlama

2.3.3. Zamaninda ve etkili sorular sorma

2.3.4. Sesini etkili sekilde kullanma ve gerektiginde degistirme

2.3.5. Ogrencilerden gelen ddniitlere (feedback) duyarl olma ve bunlardan yararlanma

2.3.6. Dili, duruma uygun bicimde ve gereken somutluk-soyutluk diizeyinde kullanma

2.4. Sinif yonetimi ve 6grencilerle iligkiler

2.4.1. Derslerini amagh ve diizenli bir bicimde siirdirme

2.4.2. Derslerini zamaninda ve etkili bir sekilde baglatma ve yine ayni sekilde bitirme 2.4.3.0grencilere ve
konuya uygun nitelikte bireysel 6gretim, kiicik grup ve sinif 6gretimi yéntemlerinden yararlanma

2.4.4. Ogrencilerle iligki ve etkili dgretme-6grenme etkilesimi kurma

2.4.5.0grencilerin dikkatini gekme, onlari 6grenmeye glidileme, onlarin ilgi ve giidiilerini devam ettirme
2.4.6. Ceza ve Ovguyu uygun ve etkili kullanma

2.4.7. Kesinti ve mudahaleler karsisinda uygun énlemler alma

2.4.8. Gergekgi ve iyi hedefler belirleme; bunlarin gerceklesme derecelerini objektif ve glivenilir bir bicimde
degerlendirme; sonuglari kendini gelistirmede kullanma

2.4.9.Sinifta, 6grencilerin kendilerini ifade edebilmelerine imkan saglayacak demokratik bir ortam olusturma

2.5. Ogrencilerin 6grenmelerini degerlendirme ve kayit tutma

2.5.1.0grencilerin rlinlerini kisa zamanda puanlama ve sonuglari, 6grencinin nasil gelisecegine iliskin
donutlerle birlikte verme

2.5.2.0grencinin ilerleyigini, ulusal normlari, varsa uygun olan diger dlgitleri kullanarak degerlendirme
2.5.3. Yaplilan etkinliklerin ve saglanan gelismenin kayitlarini tutma

3. OGRENCI KiSILIK(REHBERLIK) HIZMETLERI

3.1. Okul yénetimi ile ilgili ilke ve islemleri bilme

3.2.Kendi grubundaki 6grencilerle glven verici iliskiler kurma ve onlarin saglkli ve dengeli birer kigilik

gelistirmelerinden sorumluluk duyma

3.3. Bireysel ihtiyaclara ve grup ihtiyaglarina duyarli olma

3.4. Okuldaki 6grenci kisilik hizmetlerine (rehberlik calismalari ve ders digi etkinlikler) katkida bulunma

4. KISISEL VE MESLEKI OZELLIKLER

4.1. Zamani iyi kullanma

4.2. Danigsma, 6nerilerden yararlanma

4.3.Diger 6gretmenlerle is iligkileri kurma

4.4. Diger 6gretmenlerle meslegiyle ilgili bilgi aligverisinde bulunma

4.5. Toplanti, hizmet-igi egitim, ara¢ gere¢ hazirlama gibi okul etkinliklerine katilma 4.6.0grenci velileriyle iyi

iliskiler kurma

4.7. Okulun timund ilgilendiren etkinliklere katilma

4.8. Kendi performansi izerinde diigsinme ve gelisme igin uygun girisimlerde bulunma

4.9. Mesleki davranig ve goérunim standartlarina uyma

8. OKUL DENEYIiMIi DERSI (3 kredi / 1 saat teorik- 4 saat uygulamal)

Ogretmenlik Uygulamasina baglayip égretmenlik gérevini tam olarak listlenmeden énce égretmen adaylar

okullarda bazi ¢aligmalar yapacaktir. Okullarda yapilacak bu ilk galismalara Okul Deneyimi adi verilmektedir.

Amag

1)  Ogretmen adaylarinin ileride gérev yapacaklari okul ve sinif ortamini daha iyi taniyarak gerek duyacaklari
mesleki yeterlikleri olugturmak.
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2) Adaylara, 6grencilerinin yas, yetenek, 6zel ihtiyaclarina uyarlayabilecekleri ¢esitli 6gretim teknikleri
gelistirmelerinde yardimci olmak.

3) Adaylari, etkili bir okul ortami olusturulmasina katkida bulunabilecek anlayis ve tutumlara sahip, iyi birer
6gretmen olabilecek hale getirmek.

Kapsam

Kendi aralarinda bir siraya dizilmis olan guinliik galismalardan olugsmaktadir. Okulda bulundugunuz

zamanlarda, planh gézlemler yapacak ve sizi 6gretmenlige hazirlayacak gorevlerden olusan gesitli

etkinliklerde bulunacaksiniz. Bu etkinliklerden bazilari ile ilgili olarak sizin veya sizi gézleyen gézlemcilerin

doldurmasi gereken formlar bulunmaktadir. Okul Deneyimi dersi kapsamindaki etkinlikler agsagidaki gibi i¢

ana grupta toplanabilir.

1)  Ogretmenlerin ve d3rencilerin gézlenmesi

2) Ogretmenlik becerilerinin gézlem yoluyla gelistiriimesi

3) Yonetim ve okulla ilgili genel konular

Okul deneyimi derslerinde okul hayati ile ilgili gézlemler yapmak ve goézlemler Gizerinde distinmek, 6gretmenlik

becerilerinde deneyim kazanmak amacina yoneliktir. Ogretmen adaylarinin bu derste yaptiklari gérev ve

etkinlikler onlara, deneyimli 6gretmenleri gérev basinda gézleme, 6drencilerle bireysel olarak ve kiguk gruplar

halinde ¢alisma, sinirl sorumluluklarla da olsa, kisa sureli 6gretmenlik deneyimleri kazanma olanaklari

saglamalidir. Uygulama ¢alismalari sirasinda belirlenen sayida etkinlik yapilacak olup bu etkinlikler ile ilgili

raporlarin yer aldigi dosyalar ait olduklari hafta igerisinde ve belirlenen gin ve saatte uygulama 6gretim

elemanina teslim edilecektir. Dénem sonunda bu 6devler bir klasérde toplanarak 6grencinin ders notunun

belirlenmesinde kullanilacaktir.

Isleyis
Okul Deneyimi etkinliklerinin planli ve amacina uygun bir bicimde surdurilebilmesi igin asagidaki islemlerin
siraslyla yapilmasi 6ngérilmektedir.

1) Bo6lim uygulama koordinatéri, ddnem baglamadan 6nce Okul Deneyimi dersini verecek olan 6gretim
elemanlari ile birlikte belirlenen etkinlikleri inceleyerek, gerekirse yeni etkinlikler de ekleyerek
planlama yapar. Planda hangi etkinligin hangi hafta yapilacagdi acikc¢a belirtilir.

2) Okul Deneyimi dersinde gorev alan 6gretim elemanlari, uygulama égretmenleri ve sorumlulugundaki
6gretmen adaylarina hazirlanan uygulama programini, gérev ve sorumluluklarini tanitir.

3) Ogretmen adaylari tamamladiklari haftalik etkinlikle ilgili rapor yazarlar. Raporun bir kopyasi
universitede kendilerinden sorumlu uygulama 6gretim elemanina verilir.

4) Uygulama 6gretim elemanlari, Okul Deneyimi sliresince her hafta bir seminer yaparak, 6gretmen
adaylarinin o hafta tamamlamis olduklari okul etkinligine iliskin gézlem sonuglarinin tartisiimasina
olanak saglar. Ogrencilerin yazdiklari haftalik raporlara iligkin déniit verir ve bu raporlarin égrenciler
arasinda paylagiimasini saglar.

5) Uygulama 6gretim elemani zaman zaman uygulama okuluna giderek okul deneyiminin amacina
uygun bir bigimde slrdirtlmesine yardimci olur.

6) Ogrencilerin Okul Deneyimi dersinin Okullarda Uygulamasina %70 devam zorunlulugu vardir.

7) Devam cizelgesi her hafta dnce ilgili uygulama 6gretmeni tarafindan mebbis.gov.tr adresinden kayit
altina alinacaktir.

8) Haftalik 1 saatlik teorik Okul Deneyimi dersinde bu yonergede yer alan etkinlikler rapor haline
getirilerek ilgili 6gretim elemani nezaretinde sinif ortaminda degerlendirilecektir.

9)  Okul Deneyimi Dersi uygulamasi, dagilimi yapilan okullarda uygulama 6gretmeninin séyledigi giin
ve saatlerde gerceklestirilecektir.

Okul Deneyimi Dosyasi

Ogretmen adaylarinin 6gretmenlige hazirlanmalari sirasinda 6gretmen ve 6grencilerle birlikte uygulama
calismalari yapmalari esastir. Okul deneyimi, 6dretmenlik meslegini olusturan birgcok goérevi, 6dretmen
adaylarina tanitma amacina yoénelik planli gézlem ve etkinliklerden olugsmaktadir. Bu gézlem ve etkinlikler,
Okul Deneyimi olarak haftada bir saat seminer ve dort saat okuldaki etkinlikler olarak yer almaktadir. Bu
etkinlikler: Ogretmenin ve bir égrencinin okuldaki bir giiniinii gézlemleme, égretmenin bir dersi iglerken dersi
nasil diizenledigini, dersi hangi agsamalara boldigind, 6égretim yéntem ve tekniklerini nasil uyguladigini, derste
ne tur etkinliklerden yararlandigini, dersin yonetimi icin ve sinifin kontroll icin 6gretmenin neler yaptigini,
6gretmenin dersi nasil bitirdigini ve 6grenci ¢alismalarini degerlendirdigini gézlemleme, okulun 6rgit yapisini,
okul midurinin gérevini nasil yaptigini ve okulun iginde yer aldigi toplumla iligkilerini inceleme ve okul
deneyimi galismalarini yansitan portfolyo hazirlamadir. Okul Deneyimi dersi tamamlandiginda 6gdretmen
adaylari asagidaki 6zellikleri kazanmis olmalidir.

e Okulun érgutsel yapisini, isleyisini ve 6gretmenligi sistemli bir yaklagimla tanimig olma,

e Okulun ydnetimi ve okuldaki igler ile okulda bulunan kaynaklara iligkin bilgi sahibi  olma,

e  Sinif ortamindaki ve okuldaki diger etkinlikleri gdzlem yoluyla tanima. Okullardaki uygulama
calismalarinizla ilgili hazirlamaniz gereken dosyada asagidaki hususlara dikkat edilmesi gerekir.

Her raporun kapak sayfasinda su bilgiler yer almalidir:
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Ogretmen adayinin adi soyadi:
Numarasi:

Anabilim dah:

Programi:

Uygulama okulunun adi:
Uygulama 6gretmeni:
Uygulama 6gretim elemant:
Etkinligin adi:

Raporun teslim tarihi:

Okul Deneyimi dersi haftada belirlenen giin ve zamanlarda bir ddnem sirmekte ve dgretmen adayinin okulda
yasami tanimasini ve dgretimi amaglamaktadir. Ogretmen adaylarinin bu derste yaptiklar gorev ve etkinlikler
onlara deneyimli 6gretmenleri gorev basinda gbézleme, okul égrencilerini tanima firsati saglamaktadir. Okul
Deneyimi dersini planlarken asagida verilen etkinliklerden yararlaniimalidir:

Hafta | Etkinligin adi Aciklamalar
1 Dénem planinin yapilmasi
2. Odev : Ogretmenin okuldaki bir giinii 2. haftanin teorik saatinde dénem
hafta e Ogretmenin okuldaki faaliyetlerinin plani 6gretim elemanina teslim
incelenerek bir glin boyunca incelenmesi edilir.
3. Odev :Ogrencinin okuldaki bir giinii 3. haftanin teorik saatinde 2.
hafta o Ogrencinin okuldaki faaliyetlerinin bir giin 6devin raporu 6gr. elemanina
boyunca incelenmesi teslim edilir.
4. Odev: Dersi planlama ve etkinlikleri siraya koyma | 4. haftanin teorik saatinde 3.
hafta e Ogretmenin ders planlamasi ve yaptigi 6devin raporu 6gr. elemanina
etkinliklerin incelenmesi teslim edilir.
5. Odev : Derslerin gdzlenmesi — Ogretim yéntemleri | 5. haftanin teorik saatinde 4.
hafta o Derslerin kullanilan 6gretim yontemleri ddevin raporu 6gr. elemanina
acisindan incelenmesi teslim edilir.
6. Odev: Dersin yénetimi ve sinif kontrolii 6. haftanin teorik saatinde 5.
hafta ¢ Derslerin sinif ydnetimi agisindan incelenmesi | 6devin raporu 6gr. elemanina
teslim edilir.
7. Odev: Ders kitaplarindan yararlanma, calisma 7. haftanin teorik saatinde 6.
hafta |yapraklan ve 6teki materyallerin hazirlanmasi ddevin raporu 6gr. elemanina
e Derslerin kullanilan kaynak kitap ve teslim edilir.
materyaller agisindan incelenmesi
8. Odev: Grup calismalari 8. haftanin teorik saatinde 7.
hafta o Derslerin grup galigmalari agisindan 6devin raporu 6gr. elemanina
incelenmesi teslim edilir.
9. Odev: Soru sorma alistirmalari, test hazirlama, 9. haftanin teorik saatinde 8.
hafta |puanlama ve analiz ddevin raporu 6gr. elemanina
e Derslerin soru sorma, sinav hazirlama ve teslim edilir.
puanlama agisindan incelenmesi
10. Odev: Ogrenci calismalarinin degerlendirilmesi 10.haftanin teorik saatinde 9.
hafta e Derslerin 6grenci galismalari degerlendirilmesi | 6devin raporu 6gr. elemanina
acisindan incelenmesi teslim edilir.
11. Odev: Okulun yénetimi, imkanlari ve sorunlari 11. haftanin teorik saatinde 10.
hafta e Okulun yonetim, fizik kosullar ve sorunla odevin raporu 6gr. elemanina
acisindan incelenmesi teslim edilir.
12. Odev: Ders anlatimi 12. haftanin teorik saatinde 11.
hafta e Mikro ders anlatimi odevin raporu 6gr. elemanina
teslim edilir.
13. Odev: Eksikliklerin tamamlanmasi 13. haftanin teorik saatinde 12.
hafta e Teorik calisma 6devin raporu 6gr. elemanina
teslim edilir.
14. Odev: Eksikliklerin tamamlanmasi 14. haftanin teorik saatinde 13.
hafta e Teorik galisma 6devin raporu 6gr. elemanina

teslim edilir.
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Degerlendirme
Ogretmen adayinin izlenmesi ve yetistiriimesinden sorumlu olanlarin Okul Deneyimi asamasindaki baslica
amaglari, 6gretmen adayinin basarisini degerlendirmek degil, onlara rehberlik etmek ve destek olmaktir.
Burada s6zu edilen rehberlik ve destek asagidaki bicimde gerceklestirilir:
e Okul Deneyimi dersi sirasinda 6gretmen adayinin etkinliklerini rapor etti§gi dosya dizenli bicimde
denetlenerek, gdrevlerini yerine getirip getirmedigi degerlendirilir.
e Okul Deneyimi dersi icin okuldaki ¢alismalarini tamamlayan, 6gretmen adayinin dosyasi incelenir ve
adayla mesleki gelisimi Gizerine gorustlerek kendisine donditler verilir.
e Ogretmen adayinin basari notunu hesaplamada haftalik raporlarin degerlendiriimesi esas alinir.
Ancak Ogretmen adayinin devam gizelgesi ve uygulama okulundaki etkinlikleri de g6z ©6nilinde
bulundurulur.

Ogretmen adaylarina uyarilar

Okul Deneyimi kapsamindaki etkinlikleri olusturan gorevleri birer birer yerine getirirken, bunlarin her
birinde dikkatinizi 6gretmenligin bir yonine yonelteceksiniz. Gorevi yaparken 6gretmenligin o yénu Uzerinde
dusuneceksiniz. Uygulama 6gretmenlerini gdzleyerek ve onlarin sizin yaptiklarinizla ilgili gorislerini alarak,
olabildigince ¢ok sey 6grenmeye galisacaksiniz. Daha sonra 6grendiklerinizi, dgretmenlik becerileri gelistirme
ile ilgili kendi birikimlerinizle birlestireceksiniz. Bu etkinlikleri basari ile tamamladiiniz zaman, 6gretmen olma
yolunda bir hayli ilerlemis olacaksiniz.

Bir dgretmeni gdzleyeceginiz zaman, ¢alismanizla ilgili hazirlik ve dizenlemeleri kurallara uygun bir
bicimde, meslekten bir kisi gibi yapmalisiniz. Okul Deneyimi dersi kapsamindaki calismalara baslamadan
Once, bu derste yerine getireceginiz bitin gorevleri incelemeli; bunlarin, 6gretmenlik becerilerinizi
gelistirmeye yonelik nasil bir sirali ¢alismalar duzeni olusturdugunu gérmeye calismalisiniz. Her goérev icin
yeterince dnceden hazirladiklarinizi yapmali; gézlemek istediginiz 6gretmenlerle goérusmelisiniz. Sonra onlara
ne yapmak istediginizi anlatmali; onlarin dersleriyle ilgili olarak tuttugunuz notlari okumalar icin mutlaka
kendilerine sunmalisiniz. Kisa bir siire veya bir ders saati i¢in bir sinifa 6gretmenlik yapacaksaniz, bu
durumda da hazirliklarinizi yeterince énceden yapmalisiniz. Ogretmenin, sizin ne ne yapacaginiz konusunda
bilgi sahibi olmasini ve yapacagdiniz ¢calisma konusunda sizinle asadi yukari ayni dustnceyi paylagsmasini
saglamak zorundasiniz. Béyle bir durumda, derste ne yapacagdinizi gosteren planinizi ve gercgeklestirmeyi
disinduginiz galismayi 6gretmene goésteriniz; onun size yapabilecedi rehberlik ve dnerilerden yararlanmaya
c¢alisiniz. Okulda gegen glnleriniz arasindaki bir zamanda 0Ogretmenle goérlisme olanag bulmanizin,
uygulamada size 6énemli kolayliklar saglayabileceg@ini unutmayiniz.

Okul Deneyimi siresince, her haftanin ayni ginini okulda gegireceksiniz. Bes ya da alti hafta
boyunca ayni sinifla birlikte ¢calismaniz gerekecek. Bu sirada, siniftaki 6grencileri tanimaya baglayacaksiniz.
Onlarla birlikte calistikga kendinize olan glveniniz artacak. Gittikge, sinifta olup bitenlerin butin yonleriyle
ilgilenmeye, Uzerinize Ustesinden gelebileceginiz kadar ¢ok is almaya baslayacaksiniz.

Okullardaki uygulama galismalarinda, baska bir 6gretmen adayi ile birlikte galismakta olabilirsiniz.
Bdyle bir durum sz konusu ise, birbirinize yardimci ve destek olmaya, birbirinizden gdzlemci ve degerlendirici
olarak yararlanmaya ve ¢abalarinizi birlestirerek ekip 6gretimi yapmaya ¢alismalisiniz.

Okullardaki uygulama ¢alismalarinizla ilgili dosyaniz ¢ok o6nemlidir. Dersiniz igin bir dosya
tutmalisiniz. Size sorulan sorularla ilgili cevaplarinizi, sizden istenen raporlari, degerlendirmeleri ve
doldurdugunuz formlari, sirali ve diizenli bir sekilde bu dosyanizda toplamalisiniz. Dosyanizda bu bilgileri, bu
derste neler yaptiginizi, size rehberlik yapmakta olan fakiilte égretim elemanina ve uygulama égretmenine
acikca gOsterecek bir sekilde duzenlemis ve derste yaptiginiz etkinlik ve goérevlerle uygun sekilde
iliskilendirmis olmaniz gerekir. Dosyanizdaki ¢aligsmalari, ayni konularla ilgili olarak fakultedeki derslerde
yaptiginiz galismalarla karsilastirmaniz; okullardaki uygulama c¢alismalariniz ile fakiltede kazandiginiz
kuramsal 6grenmeler arasinda iligkiler kurmaniz da gereklidir.

o Donem iginde uygulama galismalarini yapacaginiz okulun miduri ve 5-6’sar haftalik iki ddnemin her birini
birlikte calisarak gecireceginiz siniflarin 6gretmenleri ile dénem boyunca yapacaginiz ¢alismalar ile ilgili
hazirliklarinizi gézden gegiriniz.

e Okuldaki ilk guninlzde, ¢alisma planinizin geriye kalan haftalarla ilgili kismi tGzerinde ilgililerle gorus birligi
saglayiniz. Calisma planinizi ilgili fakilte 6gretim elemani ile gérismek icin yazil hale getiriniz.

e Okuldaki uygulama galismalarinizda sizi en yakindan izleyecek olan uygulama 6gretmenlerinden gérisme
icin randevu aliniz. Bu goérismede, ilgili fakulte dgretim elemaninin bu dénem iginde yapmanizi istedigi
etkinlikleri 6gretmenlere anlatiniz. Bu etkinliklerin uygun bir sira ile gerceklestirimesine elverigli bir
diizenleme igin kendilerinden yardim isteyiniz.

e Okulda gegcireceginiz gunlerin arasindaki bir zamanda, birlikte calismakta oldugunuz uygulama égretmeni
ile gerekli hallerde nasil gorugebileceginizi 6greniniz.

e Ogretmenlik dosyanizi bagtan itibaren dikkatle inceleyiniz. Dosyanizin diizenli, her etkinlige iligkin
notlarinizin tamam ve yerinde olmasini saglayiniz.

e Dersle ilgili notlariniz ve degerlendirmelerinizin dosyanizda ve incelenmeye hazir bulundugundan emin
olunuz.

e Dobnem boyunca gostermis oldugunuz gelismeyi ve yapmis oldugunuz calismalari, birlikte calistiginiz
fakulte 6gretim elemani ve uygulama 6gretmeni ile gortsup tartiginiz.

¢ Kendi degerlendirmeleriniz ile gézlemcilerin degerlendirmelerini yazili olarak 6zetleyip dosyaniza koyunuz;
Ozellikle glicli ve zayif yonlerinizi not etmeyi unutmayiniz.
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9. OGRETMENLIK UYGULAMASI DERSI (5 kredi/ 2 saat teorik-6 saat uygulamali)
Ogretmenlik uygulamasi, 6gretmen adayinin kazanmis oldugu bilgi ve becerilerini bir okul ortaminda
deneyip gelistirebilmesi ve mesleginin gerektirdigi 6zellikleri kazanabilmesi igin planlanan bir derstir.
Ogrenciler, bu derste ddnem sonunda toplanmak iizere birer uygulama dosyasi hazirlayacaktir.
Amag
Ogretmenlik uygulamasi dersi tamamlandiginda égretmen adaylari asagidaki nitelikleri kazanmis olmalidir.
¢ Uygulama okulunda degisik siniflarda 6gretmenlik yaparak 6gretmenlik mesleginin yeterliklerini
gelistirebilme
e Kendi alaninin ders programini anlayabilme, ders kitaplarini degerlendirebilmeli, 6icme ve
degerlendirme yapabilme
e Ogretmenlik uygulamasi sirasinda kazanmis oldugu deneyimleri arkadaslari ve uygulama égretim
elemani ile paylasarak kendisini bu ydnde gelistirebilme
Kapsam
Ogretmen adayindan bir égretmene verilen haftalik ders saatinin en az (¢ saatinde siniflara girerek ders
yapmasl, kalan Ug¢ saatinde ise okulda kalarak asagdida belirtilen galismalari yapmasi ve bu g¢alismalar
hazirladigi dosyaya koymasi istenir. Aday 6gretmenin okulda yapmasi istenen galismalar sunlardir:
e Ozellikle o giin dgretecedi konu ile ilgili son hazirliklari yapmak,
o  Gerektiginde projeksiyon, akilli tahta, spor malzemeleri gibi ders araglarini hazirlamak,
o Verdigi dersle ilgili olarak uygulama égretmeni ile gérismek

Aday 6gretmen okulda ginini gézden gegirir, degerlendirir ve planlamalar yapar. Zamani kalirsa uygulama
o6gretmeninin verecegi diger dersleri izler.
Aday Ogretmenin okulda gegirecegi bu zamani nasil kullanacagr kuskusuz onun okuldaki uygulama
programina bagli olacaktir. Uygulama &égretim elemani 6gretmen adayi ile teorik dersinde okullarda yapilan
uygulamalarla ilgili gelismeleri tartisir ve degerlendirmeler yapar, bazen de okullara giderek 6gretmen adayini
izler ve 6gretmen adayinin gelismesine katki saglayacak yapici onerilerde bulunur. Bu slregte, uygulama
o6gretim elemani ve uygulama 6gretmeni 6gretmen adayina yardim ve destek saglar ve 6gretmen adayi ile
yakin igbirligi yapar. Uygulama 6gretmeni, 6gretmen adayinin dersini belli programa gére bircok kez bastan
sona gozlemler. Ogretmen aday! uygulama dgretmeni ve uygulama égretim elemani ile yaptigi gériismelerde
Uzerinde durulan noktalari, bunlarla ilgili 6nerileri dikkatle not alir, bu Ooneriler Uzerinde dusunir ve
¢alismalarini bunlari dikkate alarak strdirr.

Isleyis

1. Ogretmenlik uygulamasi dersi kapsamindaki 6gretmen adaylar, lisans 6gretmen yetistirme
programlarinda alti saat, sinif i¢i 6gretmenlik uygulamasi yapmak tzere segilmis okullara gider. Ayrica
odgretmenlik uygulamasini degerlendirmek amaciyla 6gretim elemani ile sik sik gérismeler yapar.

2. Fakilte uygulama koordinatéri, bélim uygulama koordinatériince belirlenen 6gretmen adaylarinin sayisi,
adlar ile uygulamadan sorumlu 6gretim elemanlari ve segilmis uygulama okullarinin adlarini liste halinde
milli egitim muadurlklerine bildirir.

3. Milli egitim mudurlikleri de onayladiklari listeleri, ilgili uygulama okullarina ve fakilte uygulama
koordinatortine génderir.

4. Fakilte uygulama koordinatort, milli egitim muddurliklerince onaylanan &6gretmen adaylarinin sayisi,
adlan ile uygulamadan sorumlu 6gretim elemanlarinin adlarini segilmis uygulama okullarina yazil olarak
bildirir.

5. Fakilte ya da bolim uygulama koordinatérl, segilen ve milli egitim muadurligince onaylanan okullara
giderek okul koordinatoéri ile birlikte uygulama 6gretmenlerini belirler.

6. Uygulama okulu koordinatorli, fakilte uygulama koordinatériniin génderdigi 6gretmen adaylarinin ve
uygulamadan sorumlu 6gretim elemanlarinin listesini ilgili alan uygulama 6gretmenlerine dagitir ve onlarla
birlikte 6gretmenlik uygulamasi programini ve takvimini hazirlar. Uygulama surecinde 6gretmen
adaylarinin izleyecekleri okul ici etkinlikleri uygulama 6gretmeni ile birlikte dizenler.

7. Uygulama 6gretmeni, 6gretmen adaylar ve uygulama 6gretim elemanlari ile birlikte uygulama siirecinde
izleyecekleri etkinliklerin, gézlemlerin ve degerlendirmelerin haftalara gére dagilimini gdsteren bir
uygulama gizelgesi hazirlar.

8. Uygulama &gretmeni ve uygulama &6gretim elemani izledigi derslerle ilgili gdzlemlerini dersten sonra
Ogretmen adayi ile gbézden gegirir, yapici bir elestiri ile tartisarak 6gretmen adayina zayif yonlerini
anlamasi ve kendisini gelistirmesi icin dén(t verir.

9. Ogretmen adayi uygulama gizelgesinde belirtilen tim etkinleri yerine getirir. Uygulama &6gretmeni ve
uygulama 6gretim elemanindan aldigi dénitler dogrultusunda kendini gelistirir.

10. Etkinliklerin gerceklestiriimesinde 6dretmen adayi bir baska égretmen adayi ile yardimlasabilir ve birlikte
caligabilir. Bu durumda sorumluluklarin da esit olarak paylasiimasi gerekir.

11. Uygulama o6gretim elemani, 6gretmen adayi ile birlikte her hafta okulda yapilan uygulamalarla ilgili
gelismeleri gbézden gegirir. Bbylece 6gretmen adayinin uygulamalarda saptadigi ya da karsilastigi
sorunlar Uzerinde daha kapsamli tartismalar yapilir. Teorik dersler uygulama okulunda yapilanlarin
Ogretim elemanlarinin gbzetiminde tartigiilmasi ve 6gretmen adaylarinin uygulama okulunda izlenmesi,
ders planlarinin gézden gegirilmesi, 6dretim elemanlarinin uygulama okulu égretmenlerinden uygulama
ogrencileri hakkinda aldiklari bilgilerin sinif ortaminda tartisiimasi seklinde olmalidir.
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12. Uygulamalar sonunda 6gretmen adayi devam gizelgesi, 6gretmen adayi igin gézlem formu, ders plani
ornegi eklerde verilmigtir.

Ogretmenlik Uygulamasi Dosyasi

Ogretmenlik uygulamasi ile ilgili dosya tutulmasi gok énemlidir.

1.

Dosyanin basina tim doénem icinde yapilacak etkinliklerin zaman gizelgesi ve 6gretmen adayinin
calistigi siniflarin bir listesi konmalidir.

2. Ogretmen adayi 6grettigi derslerin planlarini ve o derslerle ilgili notlarini ayri bolimler halinde sirayla
dosyaya yerlestirmelidir.

3. Ogretmen adayi her dersinden sonra kendi dersini degerlendirerek yazmalidir. Derslerde yapilan
etkinlikler, akran gézlemleri ve 6z dederlendirmeler, yansitici dugtince yazilari dosyada bulunmahdir.

e Akran Degerlendirme Formu (Ogretmen adayinin gdzlem yapti§i derslerde dolduracagi
form)

e Oz Degerlendirme Formu (Ogretmen adayinin kendisi ile ilgili dolduracagi form)

e Ogretmen adayinin verdigi derslerin giinliik planlari

4. Ogretmen adayi 6gretmenlik uygulamasi ve teorik (seminer) dersi boyunca mesleki agidan kazandigi
deneyimleri yazarak bu dosyanin ayri béliminde tutmahdir.

5. Ogretmen adayinin birlikte galistigi uygulama 6gretmeni ve uygulama &gretim elemani adayin
dosyasini dénem icinde belli zamanlarda incelemek isteyebilir. Ogretmen adayi uygulama okulunda
bulundugu zamanlarda dosyasini yaninda bulundurmali ve surekli gincellestirmeli. O gine kadar
yapilan her dersle ilgili etkinlikler, degerlendirmeler ve ders notlari tamamlanmis olarak dosyada
bulundurulmahdir.

Hafta | Etkinligin adi Aciklamalar
1. Ogretmenlik uygulamalan toplantilarinin fakiiltelerde
hafta | organize edilmesi
2. Odev : Uygulama okulunu tanima 2. haftanin teorik saatinde
hafta ¢ Uygulama okulunu tanitan bir bilgilendirme raporu dénem plani 6gretim elemanina
hazirlama teslim edilir.
3. Odev : Ogretmenlik meslegini tanima 3. haftanin teorik saatinde 2.
hafta e Ogretmen Gézlem Formu ile 6gretmenin okuldaki Odevin raporu 6gr. elemanina
faaliyetlerinin incelenerek, dgretmenlik meslegini farkli teslim edilir.
ybnlerden tanima
4. Odev : Derslerin 6gretim yontem ve teknikleri 4. haftanin teorik saatinde 3.
hafta e Derslerin 6gretim yontem ve teknikleri agisindan 6devin raporu 6gr. elemanina
incelenmesi teslim edilir.
Odev : Ders plani hazirlama ve Ders anlatimi
e Uygulama Okulunda ders anlatimi, Oz Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 6gretmen adaylarini
g6zlemleme
5. Odev : Sinif Yénetimi 5. haftanin teorik saatinde 4.
hafta e Derslerin sinif ydnetimi ve istenmeyen davraniglar ile bas | 6devin raporu 6gr. elemanina
etme stratejileri agisindan incelenmesi teslim edilir.
Odev : Ders plani hazirlama ve Ders anlatimi
e Uygulama Okulunda ders anlatimi, 0z Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 6gretmen adaylarini
g6zlemleme
6. Odev : Okul-Aile isbirligi 6. haftanin teorik saatinde 5.
hafta e  Okul-Aile igbirliginin, veli toplantilarinin nasil 6devin raporu 6gr. elemanina
yurataldagindn incelenmesi teslim edilir.
Odev : Ders plani hazirlama ve Ders anlatimi
e Uygulama Okulunda ders anlatimi, 0z Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 6gretmen adaylarini
g6zlemleme
7. Odev : Ders plani hazirlama ve Ders anlatimi (Ogrenci 7. haftanin teorik saatinde 6.
hafta merkezli 6gretim etkinlikleri) 6devin raporu 6gr. elemanina

e Uygulama Okulunda ders anlatimi, Oz Degerlendirme | teslim edilir.
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Distince yazisi yazma ve Akran
Degerlendirme Formu diger 6gretmen adaylarini
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hafta

g6zlemleme
Odev : Ders plani hazirlama ve Ders anlatimi (Grup

Calismasi etkinligi gelistirme ve uygulama)

e Uygulama Okulunda ders anlatimi, 0z Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 6gretmen adaylarini

8. haftanin teorik saatinde 7.
6devin raporu 6gr. elemanina
teslim edilir.

hafta

g6zlemleme

Odev : Ders plani hazirlama ve Ders anlatimi (Soru sorma,
problem ¢6zme etkinligi gelistirme ve uygulama)

e Uygulama Okulunda ders anlatimi, Oz Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme, Yansitici
Dustnce yazisi yazma ve Akran Degerlendirme Formu
diger 6gretmen adaylarini gézlemleme

9. haftanin teorik saatinde 8.
6devin raporu 6gr. elemanina
teslim edilir.

10.
hafta

Odev : Ders plani hazirlama ve Ders anlatimi (Calisma
Yapragi hazirlama ve uygulama

e Uygulama Okulunda ders anlatimi, Oz Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme, Yansitici
Duslince yazisi yazma ve Akran Degerlendirme Formu
diger 6gretmen adaylarini gézlemleme

10.haftanin teorik saatinde 9.
6devin raporu 6gr. elemanina
teslim edilir.

11.
hafta

Odev : Ders plani hazirlama ve Ders anlatimi (Bilgisayar
Destekli Ogretim etkinligi ve Materyali Gelistirme ve
Uygulama)

e Uygulama Okulunda ders anlatimi, 0z Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme, Yansitici
Dustnce yazisi yazma ve Akran Degerlendirme Formu
diger 6gretmen adaylarini gézlemleme

11. haftanin teorik saatinde 10.
6devin raporu 6gr. elemanina
teslim edilir.

12.
hafta

Odev: Ders_plani hazirlama ve Ders anlatimi (Olgme-
Degerlendirme Etkinligi)

e Uygulama Okulunda ders anlatimi, Oz Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme, Yansitici
Dustnce yazisi yazma ve Akran Degerlendirme Formu
diger 6gretmen adaylarini gézlemleme

12. haftanin teorik saatinde 11.
6devin raporu 6gr. elemanina
teslim edilir.

13.
hafta

Odev : Sosyal Etkinlikler
e  Okulda yuritulmekte olan sosyal etkinlikler ve kulip
faaliyetlerinin incelenmesi
Odev : Ders plani hazirlama ve Ders anlatimi
e Uygulama Okulunda ders anlatimi, 0z Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 63retmen adaylarini
g6zlemleme

13. haftanin teorik saatinde 12.
6devin raporu 6gr. elemanina
teslim edilir.

14,
hafta

Odev : E-okul uygulamalari
e  Okul yoneticilerinden elektronik ortamda 6grenci
devamsizlik islemleri, karne iglemleri vb. MEBBIS / E-
okul uygulamalari ile ilgili bilgi alma
Odev : Ders plani hazirlama ve Ders anlatimi
e Uygulama Okulunda ders anlatimi, Oz Degerlendirme
Formu ile kendi mesleki gelisimini degerlendirme,
Yansitici Duglince yazisi yazma ve Akran
Degerlendirme Formu diger 63retmen adaylarini
g6zlemleme

14. haftanin teorik saatinde 13.
6devin raporu 6gr. elemanina
teslim edilir.

Degerlendirme

Fakdltenin

belirledigi esaslara goére, uygulamadan sorumlu &gretim elemani ve uygulama Ogretmeni,

dgretmen adayinin basarisini ortaklasa degerlendirir. Ogretmenlik uygulamasi degerlendirmesi danisman
6gretmen ve uygulama 6gretim eleman tarafindan ayri ayri yapilir. Danigsman 6gretmen www.mebbis.gov.tr
platformu Gzerinden degerlendirme yapar. Uygulama Ogretim elemeani ise www.uod.meb.gov.tr platformu

Uzerinden degerlendirme yapar.

Bu degerlendirmeler 6gretmen adayinin 6gretmenlik becerilerindeki

gelismelerini 6zetlemeye elverigli bir yapidadir. Haftallk ve final notu seklindeki bu degerlendirmeler ile
6grencinin ngenel degerlendirme notu belirlenir. Gézlem sirasinda doldurulan formlarin bir kopyasi 6gretmen
adayina verilmediginden, Ogretmen adayina gelecekteki calismalarini bu formda belirtilen goérislerden
yararlanarak zayif yonlerini 6gretmenlik uygulamasi bitmeden 6nce diizeltmesi igin haftalik déndtler verilmesi
gerekmektedir.
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Ogretmenlik uygulamasi sirasinda 6gretmen adayinin diizenledigi dosya, adayin 6égretmenlik uygulamasi
ve seminer dersinde gosterdigi gelismelerin ve yaptigi etkinliklerin degerlendiriimesinde en 6nemli
Olguttar.

Go6zlem yapan uygulama 6gretmeni yada uygulama 6gretim elemani 6gretmen adayinin gugli ve zayif
yonlerini belirleyen, sdzli ya da yazili yapici donutler verir.

Ogretmen adayinin, 6gretmenlik uygulamasinda gosterdigi gelismeler ve eristigi 6gretmen diizeyi ders
g6zlem formlari esas alinarak izlenir. Bu ders gdzlem formlarina dayali olarak 6gretmen adayinin
uygulama basari notu Ogretmenlik Uygulamasi Degerlendirme Formu doldurularak belirlenir. Bu form,
uygulama &gretim elemani ve uygulama 06gretmeni tarafindan doldurulur. 100 puan (zerinden 67.40
puanhk kisim danigman 6gretmen tarafindan 32.40 puanlik kismi ise uygulama o6gretim elemani
tarafindan verilir.

31666252-399-E.11700767 sayili 14.06.2018 tarihli Ogretmenlik Uygulamasi Yénergesi ile 28.07.1998 tarih
ve 4392 sayill “Ogretmen Adaylarinin Milll Egitim Bakanhigina Bagli Egitim Ogretim Kurumlarinda
Yapacaklari Ogretmenlik Uygulamasina lliskin Yénerge” Milli Egitim Bakanhg ilgili birimleri, Yiiksekdgretim
Kurulu Bagkanligi, Egitim fakiilteleri ve il Milli Egitim Muidirliklerinin gériisleri dikkate alinarak
glncellenmisgtir.

Uygulama Ogrencisi Degerlendirme Sistemi;

Ogretmenlik uygulamasinin iyilestirilmesine yénelik kurumlar arasinda etkin bir koordinasyonu saglamak,
Planlama, uygulama ve degerlendirmede belirlenen ilkeler ¢cergevesinde ulusal bir standart olusturmak,
Egitim fakdltesi ile uygulama okulu arasindaki is birligini gelistirerek bilgi aligverisini artirmak,

Egitim fakiltesi ile uygulama okulu arasindaki egitim ve 6gretim sirecinde etkilesimi en st dizeye
citkarmak,

Kuramin uygulamaya, uygulamanin kurama aktariimasinda yasanan/yasanacak olumsuzluklari gidermek,
Deneyim sahibi nitelikli 6gretmenleri yetistirmek,

Ogrenci performanslarinin aday égretmen alimlarindaki miilakatta kullaniimasini saglamak amaciyla;
Uygulama Ogrencisi Degerlendirme Sistemi ” gelistirilmisti

Uygulama Ogrencisinin Dikkatine

e Uygulama 6grencisi egitim kurumunda bulundugu sirede 6gretmenlerin uymak zorunda oldugu
tim kurallara uymak zorundadir. Ogretmenlik uygulamasi kapsaminda yapilan tim caligmalari ve
raporlari 6gretim elemani ve uygulama égretmenine teslim eder.

o Ogretmenlik uygulamasi sirecinde uygulama ogrencisi haftada 6 (alt) ders saati okulda
bulunmak zorundadir. Uygulama 6grencisinin fiilen anlatacagi ders saatleri yonergeyle belirlen
saatlere goére planlanarak anlatilan derslerin en az 4’4 MEBBIS glnlik dederlendirme sisteminde
degerlendirilerek kayit edilmelidir.(Genel Degerlendirme yapilabilmesi icin sarttir.)

e Uygulama o&grencilerinin yasal mazeretleri olmaksizin devamsizlik hakki yoktur. Mazeretsiz
devamsizlik yapan 6grenci sistemden ilisigi kesilerek basarisiz sayilir.

e Mazeretli yapilan devamsizlik (vize haftasi ve resmi tatiller dahil) sonunda imkan varsa (ders
programi ve planlamaya uygunsa) diger haftalarda veya ayni hafta iginde farkh giinde telafi
uygulamasi yaptirilabilir.

o  Ogretmenlik uygulamasi sonunda her ddrenci icin ulaSilmasi istenilen uygulama saati 72 saat
olmasina karSin resmi tatiller, mazeretler ve telafi yapilmasi imkénsiz durumlar kargisinda
uygulama saati bransa ve 6grencilere gére farklilik gésterebilir.

OGRETMENLIK UYGULAMASI SISTEMI ILE ILGILI GENEL AGIKLAMALAR

1. Ngili dénem basinda resmi yazi ile okullara génderilen Ogretmenlik Uygulamasi Takviminde
belirlenen tarihlerde uygulama kurum koordinatoéri énciligunde uygulama dgretmeni ve uygulama
6grencileri oryantasyon, planlama toplantilari vb. c¢alismalari yapip takvim de belirtilen tarihte
uygulama baslangig tarihini uygulama égretmeninin MEBBIS e islenmesi gerekmektedir.

2. Ogretmen adaylari, uygulama okullarinda her hafta en az bir ders saatini kendileri uygulamak (ders
anlatimi yapmak) lizere en az alti saat okulda bulunmak zorundandir.

3. Universitenin 6gretmenlik uygulamasina yonelik hazirlamig oldugu plan dogrultusunda her 6grencinin
istenilen diizeyde ders anlatimi yapabilmesi igin kurum koordinatérii ve uygulama o6gretmeni
tarafindan yapilan planlama dogrultusunda égrenciler siniflara 2 kisi olacak sekilde dagitiimalidir. (1
o6grenci dersi anlatan digeri dersi dinleyen olacak sekilde).

4. Her uygulama &grencisi icin tiim uygulama boyunca Uygulama Ogretmeni MEBBIS e en az 4 kez
Gunluk degerlendirme girisi yapmak zorundadir.(Genel Degerlendirmenin acilmasi i¢in sarttir.)

5. Genel degerlendirmenin gergekten uzak olmamasi icin uygulama Ogretim elemaninin uygulama
6grencisinin ders anlatimlarina en az 4 kez katilmasi ve gunlik degerlendirme sistemine goruglerini
aktarmasi istenmektedir.

6. Uygulama dersinde 6gretmen adaylarinin mazeretsiz devamsizlik hakki bulunmamaktadir.

7. Mazerete dayali(belgelendirilmis) devamsizligin telafisinin yapilmasi istenilen durum olup, telafisi
yapilamayacak durumlarda( son haftalarda yapilan devamsizlik, uygulama &gretmeninin ders
programindan kaynaklanan durumlar, uygulama &égretmeninin rapor, izinli oldugu durumlar, resmi
tatiller vb.) uygulama 6grencisinin mazeretli olarak sisteme islenmesi yeterlidir.
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8. Telafi ayni hafta iginde bagka bir giin ya da bir bagska hafta daha fazla giin gidilerek telafi
yapilmalidir. Bu durumun dersin sorumlu 6gretim Uyesinin ve uygulama 6gretmeni bilgisi dahilinde
gerceklestiriimesi gerekmektedir.

9. Uygulama 6&grencileri, telafi durumlari diginda, ayni hafta iginde birden fazla giin uygulama okuluna
giderek 12 haftalik slrede belirtilen tarihten dnce uygulamasini bitiremez.(Yogunlastiriimis program
yapilamaz).

10. Her uygulama &grencisinin 72 saatlik uygulama yapmasi istenilen dizey olup, telafi yapilmasi
olanaksiz olan durumlarda uygulama o6grencisinin mazeretli olarak sisteme igslenmesi yeterlidir
degerlendiriimesi katildigi haftalara gore yapilacaktir.

Uygulama Ogretmenleri ve Uygulama Okulu koordinatérleri Mebbis iizerinden sisteme girig
yaparlar.

& Kullanici Adi/ T.C. Kimlik No
e-Devlet Giri “

Sifremi Unuttum?

Uygulama kurum koordinatorii;Uygulamanin etkili ve verimli bir sekilde yurimesi igin gerekli énlemleri ve
yazigmalari yapar. Uygulama 6grencilerinin fotograflarini sisteme ylkler. Uygulama 6gretmenlerini sisteme
kayit ederek, uygulama dgretmeni- uygulama 6grencisi- uygulama 6gretim elemani eslestirmesini yapar.
Ayrica uygulama 6gretim elemaninin devam devamsizlik iglemlerinin MEBBIS sistemine isler.

1
i
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UYGULAMA KURUM KOORDINATORUNUN GOREVLERI

1. Uygulama Ogrencisi Fotograf Ekleme: )
Okul idaresi tarafindan Kurum MEBBIS sayfasindan yapilacaktir. Uygulama Ogrencisi Fotograf Ekleme
yapilirken dosya boyutu 100 KB dan bliylk olmamalidir.

2. Uygulama Ogretmeni ve Akademisyen Ekleme:

Okul idaresi tarafindan Kurum MEBBIS sayfasindan yapilacaktir. il Milli Egitim Midiirliigii tarafindan
sisteme eklenmig olan uygulama égrencilerini kurumda kadrolu olarak gérev yapan ve Ogretmenlik
Uygulamasi Danismanligi Egitimi Kursunu Basari ile tamamlayan dgretmenlere eglestirmesi okul idaresi
tarafindan yapilir. Uygulama 6grencisinin yaninda bulunan dosya klaséri tiklanarak her égrenci igin
belirlenmis olan uygulama 6gretmeni segilip kaydet butonuna basilir. Bu iglem her 6grenci icin ayri ayri
yapilmalidir. Uygulama Ogretmeni Ekleme islemi yapilirken “Ogrenci ve Danigman Ogretmenin brangi
ayni olmalidir” kurali unutulmamalidir. Ayrica sistemde sadece Ogretmenlik Uygulamasi Danigmanlig
Egitimi Belgesi olan 6gretmenlere gorinecektir

3. Akademisyen Haftalik Devamsizlik iglemleri :

Haftalik Devamsizlik islemleri yapilirken Dikkat Edilecek Hususlar:
Hafta baslangi¢ glinli pazartesi olmahdir!

Hafta bitis glini cuma olmahdir! Hafta bitis tarihi ileri bir tarih olamaz!
Baslangi¢ ve bitis tarihi ayni haftaya ait olmalidir!

Hafta baslangig tarihi bitis tarihinden sonra olamaz!

4. Akademisyen Giinliik Devamsizlik iglemleri :

Akademisyen Gunlik Devamsizlik islemleri Yapilirken Dikkat Edilecek Hususlar: Uygulama Yapilan
Giinlerde Akademisyenini geldigi giinlere GELDI katildi§i ders saatini

diger guinlere Uygulama Yok segilerek kaydedilecektir.

5. Ogrenci Galisma Haftasi Ekleme islemleri :

Ogrenci Calisma Haftasi Ekleme islemi Yapilirken Dikkat Edilecek Hususlar:
Hafta baslangi¢ glinli pazartesi olmahdir!

Hafta bitis glini cuma olmahdir!

Hafta bitis tarihi ileri bir tarih olamaz!

Baslangi¢ ve bitis tarihi ayni haftaya ait olmalidir!

Hafta baslangig tarihi bitis tarihinden sonra olamaz!

6. Ogrenci Giinliik Devamsizlik iglemleri :

Ogrenci Giinlik Devamsizlik islemleri Yapilirken Dikkat Edilecek Hususlar:

Uygulama Yapilan Giinlerde Ogrencinin geldigi giin/giinlere GELDI katildi§i ders saatini, diger giinlere
Uygulama Yok segilerek kaydedilecektir. Eger uygulama 6grencisi Mazeret izinli ya da raporlu ise ilgili
secenek segilir agiklama kismina getirdigi belgenin tarih ve sayl numarasi yazilir. Uygulama ginu resmi
tatil ise ilgili segenek secilir. Uygulama 6gretmeni raporlu ise Uygulama Yok secilerek ilgili giiniin agiklama
kismina Uygulama Ogretmeni Raporlu yazilir.

** Uygulamanin %80 sine (60 saat) katilmak zorunlu oldugundan ilerleyen haftalarda sikinti
yasamamak i¢in yapilamayan uygulamalarin telafisi imkan varsa (uygulama 6gretmeni ve uygulama
|_6grencisinin ders programlari miisait ise) mutlaka yaptirilmalidir.

Uygulama o6gretmeni; uygulama égrencisinin 14 hafta boyunca en az doért kez ders anlatim strecini
MEBBIS ginlik degerlendirme moduliinde degerlendirir ve sisteme kayit eder. 12 Haftalik siire¢ sonunda
genel degerlendirme isleminin yapip i1slak imzali olarak uygulama egitim kurumuna teslim eder.

Calisma Haftas: Ekleme

| Calisma Haftas: Ekleme (CAP)

Ganlok Devamsu:ﬂk Istemleri

Giunlak Devamsi
Gunlak Degeriendirme Iglemleri

{ Ginlik Degerlendirme Islemleri
(CAP)

Genel Degerlendirme [glemleri

Genel Dederlendirme Islemleri

AP)
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UYGULAMA OGRETMENININ GOREVLERI

7. Uygulama Ogretmeni Degerlendirme islemleri:

Uygulama Ogrencisi ders anlattiktan sonra Uygulama Ogretmeni tarafindan doldurulacak olan Giinliik
Degerlendirme iglemleri en erken 3. Hafta itibariyle baslar. Sinif, Ogrenci Sayisi, Tarih ve Konu sisteme
islendikten sonra ders anlatimi ile ilgili degerlendirme yapilarak hesapla ve kaydet butonlari ile islem
tamamlanir. Uygulama Ogretim Elemanina ait gérisler sistemden kaldirldigi igin bu kisimda Uygulama
Ogretim Elemani igin yapilacak bir islem kalmamistir.

Giinliik Degerlendirme iglemlerinde Dikkat Edilecek Hususlar:

a) Brans bilgisi eksik olan uygulama égrencisinin degerlendiriimesi yapilamaz.

b) Danisman 6gretmen atanmayan uygulama 6grencisinin degerlendiriimesi yapilamaz.

c) Devamsizlik hafta islemlerinde baslangi¢ ve/veya bitis tarihi bos olan uygulama

6grencisinin degerlendirilmesi yapilamaz.

d) Gunlik Degerlendirme her hafta degil sadece 6grenci ders anlattigi hafta doldurulacaktir.

e) Universite programinda ilk 2 hafta uyum haftasi oldugundan ders anlatimlari en erken 3.

haftadan itibaren baslayacagi i¢in gunlik degerlendirmeler de 3. Haftadan itibaren

baslayabilir.

f) Genel degerlendirmenin agilabilmesi igin sisteme minimum 4 defa glinlik degerlendirme

girisi yapilmalidir. 4 defadan fazla giris yapilabilir.

g) Ogrencinin giinliik ve genel degerlendirme iglemleri eksigi var, kabul edilebilir veya iyi yetismis
ifadelerinden uygun olanla puanlanarak tamamlanir.

& mebbis.meb.gov.tr

| Soru | soru Metin

1 1.1.1 Konu ile ilgili temel ilke ve kavramlan bilme o.00 nSeclol®
2 1.1.2 Konuda gecen temel ilke ve bir o.00 | isesinizay
| | Konu Atan: Bilgisi e e
- 1.1.3 Konunun gerektirdigi sozel ve gérsel dili (sekil, sema, grafik, formal vb.) uygun | oo | | Seciniz.
bicimde kullanabilme
a 1.1.4 Konu ile alanin diger konularin iliskilendirebilme o.00 | Seciniz
s 1.2.1 Ozel 55 v ve bilme 0.00 «SeCiniZi
6 1.2.2 Ofretim ileri y: il o.00 Seciniz.
| | Alan Egitimi Bilgisi 7 1.2.3 Oy il yanhs ismi: belirleyebilme 0.00 ~Seciniz
a 1.2.4 S@renci sorulanna uygun ve yeterli yanitlar olusturabilme o.00 | Seciniz
s 1.2.5 Ofrenme o o.00 | kSesiniziu
10 2.1.1 Konuyu &nceki ve sonraki derslerle iliskilendirebilme o.00 | «Sesiniz.
11 2.1.2 uygun y ve i i o 0.00 Secinizo
12 2.1.3 Zaman verimli kullanabilme o.00 | kSeciniz
13 2.1.4 Ofrencilerin etkin katilimi igin etkinlikler dGzenleyebilme o.00 || ESecioiziuy
14 2.1.5 Ofretimi bi gére sardo o.o0 | S=cinizauy
O&retim Sarec 1s 2.1.6 Uygun ve val secme ve ayabilme o.00 | ESeciniz
| 16 2.1.7 Ofretim arac-gerec ve v sinif da uygun bigi o.c0 Seciniz
|
17 2.1.8 Ders ara o.00 | &Seciniz
is 2.1.9 O iler 1 o gore dénitler verebilme o.o0 | GSeciniziay
19 2.1.10 iskil irebil o.o00 | Secinizims
20 2.1.11 Kazanimlara uygun dederlendirme teknikleri kullanabilme o.00 | ESecinizi
21 2.2.1 Derse uygun bir giris yapabilme o.o0 | SSeciniziuy
Sinef imi Ders
22 2.2.2 Derse ilgi ve dikkati cekebilme o.0p | WSesimizl
23 2.2.3 D ik bir &3 ortami il o.00 wSecinizo
24 2.2.4 Derse ilgi ve ga @ iiging i o.o0 | «Sseinizay
Sinif Yonetimi Ders Saresinde
| 25 2.2.5 Kesinti ve engellemelere kars: uygun Snlemler alabilme o0.00 | WSedinizi
26 2.2.6 Ovga ve yap! o0.00 | «Se=cinizl
27 2.2.7 Dersi toplayabilme 0.00 (Seginiz
| | Sinif Yonetimi Ders Sonunda 28 2.2.8 Gelecek dersle ilgili bilgiler ve ddevler verebilme o.00 | «Sesiniz
29 2.2.9 6% fleri v il 0.00 ~Seciniz____
|
| 30 2.3.1 OF i etkili iletisim il o.00 | «Sesinizaly
31 2.3.2 Antas ve o.00 | &Secinizau
32 2.3.3 Konuya uygun dsindoriGed sorular sorabilme o.o0 | GSesinizay
iletisim
| 33 2.3.4 Ses tonunu etkili bicimde kullanabilme 0.00 “Seciniz_
34 2.3.5 Oyrencileri ilgi ile dinleme 0.00 wSeciniz
| 35 2.3.6 Soézel dili ve beden dilini etkili bicimde kullanabilme o.o0 | ESssioiziuy
[ Toplam
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UYGULAMA OGRETMENI GENEL DEGERLENDIRME

(Ogretmen) Konu alan
bilgisi ve alan egitimi 1
hakimiyati

}

222 Zamans verenki kubanabime

224 Giiratin Bireyad farkblilara Gors sirirebime

2.2.6 Glratio aea, - Gures. v mataryahie snd diniyine wygus biceede
|kubanabine

(Oremen) Otency
tanima bilgisi ve !
agranciye yaklagim

226 Guutherna w uygun Sioatke wrebdme

227 Konupu yasania disbbndi atsline

225 Mol divraneslans disyma diseyini eurkngs dime

Sle[S][e[w*sw]~ ]~

253 Qo St yaklisyes, oo v tikniblirine b

30| 2.32 Glretio tehnakikrinden yararinatibes

31| 233 Domobratic bir odranime ortams safayatilme

(0retmen) Uygun

S voossis |12 | 234 Dirse 161 v glciinies siekbiiin sadliyabivea
ows
6‘”““ omml ' _ . e . o
14 (236 Cved ve yapbrmmlandan varaslinatilme

35 |2.37 Dersi toparkayabime.

olugturmazi
i Somrezn | 16 [ 238 Guucuk dershe il Bikiikr v odeviur vimiiline

17 |2.29 Girencien sulan oharmiya haselayablinier

(Ofretmen) Oftenc
bagarni !
degerlendirebilmesi

38| 243 Olrenchirle otk iktisim burabime

30| 242 Ankagle acklamalir v yoniguie verdiles

20 [24.3 Konuyu uygun dasindiric sonular soratilme

21| 244 Ses 1o etkib bismde kubanabime

245 Gjranciun ikgivle Ginkysbime

(Ofretrmen) Ders
planlamas: ve !
igleyebilmesi

n
23
24|23 Uygun deerkndeme matoryal harayatileke
s
=

33 Glrenchunn e nbenon bisa surede dederhindn v iablire
Easbime

27| 34 Dufurkmdinma somadinien kivalion tutma

28 |40 Maskedi de dih yass v ySnismdilire frbinds ol

20 |42 Maslid i v ebigtinilins sk clina

(Ofretrmen) Mesleki tutum
ve dederlere yaklagim

it Mk
eterbhicher
3 [43 Chd ctkmliberne batma

B (BB [ BB [B|B[E|B|&|B|&|E[F B[ |[B|E|[B|E|B|E|B|E[B|&|B|E|E[E

£ olma
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Uygulama Ogretim Elemanlari uod.meb.gov.tr iizerinden sisteme giris yaparak degerlendirme
yaparlar.

"R T.C. MiLLT EGITIM BAKANLIGH — = z
D) e T o T INUERCA L [ el Bt — 1| —_

UYGULAMA OGRENCISI DEGERLENDIRME SiSTEMI
OGRETIM UYESI iISLEMLERI

MR Egitirn Bakanbhgma bagh o3 o rcia S5 retrreniii uyoutagiiiifee loatstan so SR <o S b sic - isterrier
ry ot SSretinn tyes taraf IFEH GSAO2/2020 000000 - 20/CHI2020 B rcia cercotcie stirtecoictic
GENEL DEGERLENDIRME islemi gerg$§tirilen uygulama

— Srencisinin

GUNLURDEGERLENDIRME islemleri GERCEKLESTIRILEMEZ!

==

UYGULAMA OGRETIM ELEMANININ GOREVLERI

8. Uygulama Ogretim Elemani Degerlendirme islemleri:

Ogrenci eger devamsizliktan kalmis ise Uygulama Ogretim Elemani Ogdrenci Devamsizliktan kalmistir
butonunu segerek kaydetme islemi yapacaktir. Uygulama 6gretim elemani ve uygulama 6gretmeni notlarini
verdikten sonra her 6grenci i¢in 2 nusha ¢ikti alinarak imzalanip birisi 6gretim elemaninda dideri okulda
arsivienmek Uzere dosyalanacaktir. Ogrenci Genel Degerlendirme islemleri Uygulama 6grencisi
degerlendirme notunun %67’sini uygulama 6gretmeni, %33’Unl ise uygulama akademisyenin verdigi not
olusturmaktadir. Ogretim Elemani Degerlendirmesini yapmadan Uygulama Ogretmeni degerlendirme

yapamayacaktir.

Genel Degerlendirme iglemlerinde Dikkat Edilecek Hususlar:

a) Brans bilgisi eksik olan uygulama 6grencisinin degerlendiriimesi yapilamaz.

b) Danisman 6gretmen atanmayan uygulama 6grencisinin degerlendiriimesi yapilamaz.
c)Akademisyen atanmayan uygulama 6grencisinin degerlendiriimesi yapilamaz.

d) Devamsizlik islemlerinde durumunda GELMEDI bulunan uygulama égrencisinin degerlendirilmesi
yapilamaz.

e) Devamsizlik hafta islemlerinde baslangi¢ ve/veya bitis tarihi bos olan uygulama 6gdrencisinin
degerlendiriimesi yapilamaz.

f) Gunluk degerlendirmesi dértten az olan uygulama 6grencisinin degerlendiriimesi yapilamaz!

g) Uygulama 6grencisinin katildigi ders saati sayisi uygulama siresinin %80 den az olursa 6grencinin
genel degerlendirmesi yapilamaz.
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Milli Egitim Bakanhgina Bagli Egitim Kurumlannda Ogretmeniik Uygulamasina Katilan Uygulama Ogrencisi Hakkinda
Uygulama Ogretim Oyesi Genel Degerlendirme Formu

I
I
I
[
I
Ingilizce Ogretmenligi Pr.
Ingilizee
Baglangs; Tanhy 01/10/2018
Bty Tarini 2112/2018
Katichiy GOrv Ders Saat 2472
Katdmach( GOr/ Ders Sasti wo

|
s

Koou Alary Bigisi
1.1.1 Konw e iigili temel ilke ve kavramian bilme lyi Yetigmig
1.1.2 Konudsa gegen temel ilke ve kavramian mantiksal bir lularlihida iligkiendicebime lyi Yetigmig
1.1.3 Kenunun gereidindigi sizel ve gorsel dii (gekil, sema, grafi. formil vb.) uygun bigimde kullansbime lyi Yetigmig
1.1.4 Konw e slanen diger konulanin iligklendirebime lyi Yetigmig
1.2.1 Ozed dretim yaidagim, ySnlemn ve tekniklerini bilme lyi Yeligmig
1.2 2 Ogretim teknclojlerinden yararanabilme lyi Yetigmig
1230y yanks gelipmig kawamia y lyi Yetigmiy
1.2.4 Ogrenci sonulanna uygun ve yelerll yanillar olugturabilme Iyl Yetigmig
1.2.5 Ogrenme guverigi Iyl Yetigmiy
Plantama

2.1.1 Ders plarn agi. anlagdir ve ddzenli bigimde yazabiime Iyl Yetigmiy
2112 Amag ve hede! davraniglan agik bir bigimde ilade edetilme Iyi Yetigmig
2.1.3 Hede! davramglan uygun yontem ve teknikler belirfeyebilme lyi Yetigmiy
2.1.4 Uygun arag - gereg ve materyal segme ve hazirlayabilme lyi Yetigmig
21.5 Hedel uygun ded ¢ i lyi Yeligmig

2.1.6 Konuyu Gnceki ve sonraki derslerte iligkilendirebime lyi Yeligmig



Uyguiama dgrencisinin,

Ogrenciy tarma bigisi ve odrenciye yaklagime.

Uygun adrenime ortams olugturmas::

Dersi plardarmas: ve (gleyetimes).

Meslak lutum ve degeriere yaklagemy

Dersle ligh Onemi Noktalan Vurgulamasiyta, Drama Yantemiyle Dil Egitims Yapmasiyla Konu

Alan Bilgsini Ogrenciye Al Kor da Oldukca Bay,

Ogrenci Sorulanna Delayh Cevap Ver. Agikiayc Olmaya Caligir

Ppt Sunulan Hazidayp Gelmesi, Akl Tahta K Ogrencileri Sel i Derse
Baglamasiyta Verimi Bir Ders Ortam Sadlar.

Ogrenci Bagansin Dejerendinirken Uygun Dejerendirme Yar i KL ya Galiger.
Ceviri Yapnr. Baganhder.

Ders Iginde Farkl: Dl B, ne Odakiamnp Ders |g i, Blended Leaming Yapmasiyla

Ogrenmenin Kahciligo Saglar.
Mesleki Tutum Ve Dederere Saygilidir.

Genel Bagan Puani: 100

301
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Ogrer;cisi Hakkinda Uygulama Ogretim Uyesi Genel Degerlendirme Formu

Kimlik Numarasi

Adi

Soyadi

Universitesi

Fakiiltesi

Bélimdi

Brangi

Uygulama Baglangi¢ Tarihi
Uygulama Bitis Tarihi
Katildigi Giin/Ders Saati
Katilmadigi Giin/Ders Saati
Uygulama Kurumu

Konu Alani Bilgisi

Konu ile ilgili temel ilke ve kavramlari bilme

Konuda gegen temel ilke ve kavramlari mantiksal bir tutarlilikla iliskilendirebilme

Konunun gerektirdigi s6zel ve gérsel dili (sekil, sema, grafik, formdil vb.) uygun bigimde kullanabilme
Konu ile alanin diger konularini iligkilendirebilme

Alan Egitimi Bilgisi

Ozel 6gretim yaklagim, yéntem ve tekniklerini bilme
Ogretim teknolojilerinden yararlanabilme

Ogrencilerde yanlis gelismis kavramlari belirleyebilme
Ogrenci sorularina uygun ve yeterli yanitlar olusturabilme
Ogrenme ortaminin giivenligini saglayabilme

Planlama

Ders planini agik anlasilir ve diizenli bicimde yazabilme

Amag ve hedef davraniglari agik bir bicimde ifade edebilme
Hedef davraniglara uygun yéntem ve teknikleri belirleyebilme
Uygun arag-gere¢ ve materyal segme ve hazirlayabilme

Hedef davraniglara uygun degerlendirme bigcimleri belirleyebilme
Konuyu énceki ve sonraki derslerle iligkilendirebilme

Uygulama Ogrencisinin:

Konu Alani Bilgisi ve Alan Egitimi Hakimiyeti
Ogrenciyi Tanima Bilgisi ve Ogrenciye Yaklagimi
Uygun Ogrenme Ortami Olusturmasi

Ogrenci Basarisini Degerlendirebilmesi

Ders Planlamasi ve Igleyebilmesi

Mesleki Tutum ve Degerlere Yaklagimi

Genel Basari Puani

Uygulama Akademisyeni Uygulama Ogretmeni Uygulama Kurum Mdid(irii
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OKUL DENEYiMi DOSYASINDA BULUNMASI GEREKEN ETKINLIKLER

1-Dénem plani

Okul deneyimi kapsaminda ilk hafta 6gretmen aday! uygulama 6gretim elemanindan calisma yapacagi
okulun ve c¢aligacagi uygulama 6gretmeninin adini ve yapacag etkinligin kapsamini 6grenir. Hafta igerisinde ilgili
okula giderek 6gretmenle tanisir ve dénem boyunca yapilacaklarin planini belirler. Okula danigman 6gretmenle
goérismeye gitmeden énce randevu alinmalidir. Uygulama 6gretmeni ile tanisan 6gretmen adayi dénem planlama
siirecinde hem &gretmen hem de 6gretim elemani ile igbirligi yapar. Ogretmen adayi bu sirada gerektiginde
ogretmenle nasil iletisim kurabilecegini, ders programinin ne oldugunu, kendisinin uymak zorunda oldugu kurallar
ile ilgili sorular sormalidir. Hazirlanacak planin bir érnegi 2. haftanin teorik saatinde uygulama 6gretim elemanina
verilmeli onun da gorugleri alinmalidir.

2-Ogretmenin bir giini

Bir glin boyunca alaninda galisan 6gretmenin okuldaki vaktini nelere ve nasil harcadigini 6grenmekle
ilgili bir etkinliktir. Bu etkinligin amaci 6gretmenligin nasil bir meslek oldugunu 6gretmen adayina géstermektir.
Ogretmen adayi kendisini bekleyen meslegin dzelliklerini gézlemleme firsati elde etmis olacaktir. Etkinlikle
ilgili olarak 6gretmen adayi su noktalara dikkat etmelidir:

1-Okuldaki bir gin boyunca 6égretmenin sinif icinde ve disinda yaptigi aktiviteleri listeye yazmak
gerekmektedir. Her is i¢in harcanan zamanin eklenmesi érnegin ders icin arag-gerec¢ hazirlamak, égrencilerle
teker teker ya da gruplar halinde gortismek, derse girmek, ndbet tutmak, egitsel ¢alismalarda bulunmak,
dinlenmek, diger 6gretmenlerle sohbet etmek, tartismak, sinav okumak, velilerle gérismek gibi islemlerin
detaylariyla yazilmasi gerekmektedir.

2-Liste hazirlandiktan sonra 6gretmene gosterilerek bunun okulda gegen glnleri temsil eden iyi bir
érnek olup olmadigi sorulmalidir. Ogretmene ayrica meslegi ile ilgili olarak okul diginda neler yaptigi da
sorulmali érnegin kitap veya arag-gere¢ temin etmek, ertesi giin igin ders notu hazirlamak, testler hazirlamak
gibi detaylariyla not edilmelidir.

3-Ogretmen adayl 6gretmenin okuldaki bir giiniinii nasil degerlendirdigini de not etmelidir.
Hayalindeki 63retmenlik kavramiyla bunun ne derece uyusup uyusmadigini tartismalidir.

4-Ogretmenlerin farkli giinlerde de faaliyetleri olabilmektedir. Nébet, egitici kol faaliyetleri, rehberlik
calismalari, okul-aile birligi toplantilari, kiltirel ve sanatsal etkinlikler gibi. Bunlar hakkinda da 6gretmenle
gorustlmeli ve elde edilen bilgiler rapora yansitiimahdir.

5-Bu etkinlik sirasinda karsilagilan problemler ve nasil ¢éziimlendigi, ulasilan sonuglarin neler oldugu
da tespit edilmelidir.

6-Ogretmenin galisma ortami degerlendirilirken kisisel ve mesleki dzellikleri degerlendirmek iizere
Ogretmen Goézlem Formundan yararlaniimalidir.

OGRETMEN GOZLEM FORMU
Davraniglar Evet |Hayir | Gézlenmedi | Aciklamalar
Sinif igi disipline énem veriyor
Ogrencilerin derse katilimini sagliyor
Ogrencilerle bireysel ya da gruplar halinde
ilgileniyor
Ogrencilerin dinleme, anlama ve konugma
yeteneklerinin gelismesini sagliyor
Ogrencileri soru sormaya ve cevap vermeye
ybneltiyor
Her dersle ilgili 6dev veriyor
Ders zamanini etkin kullaniyor
Alan dilini iyi kullaniyor
Ders arag-gereclerini kullaniyor
Ogrencilerin ders disindaki sorunlariyla
ilgileniyor
Diger 6gretmenlerle bilgi alisveriginde
bulunuyor
Okulun timund ilgilendiren etkinliklere katiliyor
Kendi gelistirmeye gayret ediyor
Meslek standartlarina uyuyor
Velilerle iyi bir iligki icerisinde
Okul y6netimi ile uyumlu
Diger 6gretmenlerle uyumlu
Kiltirel ve sanatsal faaliyetlerde bulunuyor
Diger

Caligsmalar bir rapor halinde yazilmali ve uygulama 6gretmeni ile tartigildiktan sonra son sekil verilerek 6gretim
elemanina teslim edilmelidir.
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ORNEK: OGRETMENIN BIiR GUNU

.......... tarihinde saat ....’de ................ Okulu’na giderek danigman égretmenim olan ... ile “Ogretmenin bir
glnu” konulu 6devimi hazirlamak tzere bulugtum. Konu ile ilgili gézlemlerim asagdidaki sekildedir.

Ders ONCeSi GalISMAlari. ... ..o

Derslerde yapllanlar...... ...

Ders arasinda yapilanlar. ..........cooiiii e

Ders disindaki faaliyetler........ ..o s

Kultlrel ve sanatsal faaliyetler. ... ...

3-Ogrencinin bir gini

Sinif 6gretmeni ve ders 6gretmenine danisarak okuldaki bir glnlik ¢alismalarini incelemek amaciyla bir
6grenci secilir. Calismalarina hicbir midahalede bulunulmadan 6drenci giin boyunca gézlemlenir. Bu etkinligin
amaci 6grencinin bir gunidnin hangi faaliyetlerle gectigini ve bunlara i¢cin ne kadar zaman ayirdiginin
belirlenmesi ve 6gretmen adayinin égrencileri tanimasini saglamaktir. Boylece ileride nasil bir 6grenci kitlesi
ile tanisacagini 6nceden égrenme firsati bulur. Ogrencilerin ok 6zel bilgileri sorulmadan, meraklari, arzulari,
hayalleri, sikintilari mumkdin oldugu kadar égrenilmelidir.

OGRENCi GOZLEM FORMU

Davraniglar Evet |Hayir | Gdzlenmedi | Agiklamalar

Derslere karsi yeterince ilgilidir

Verilen 6devleri zamaninda hazirlamaktadir

Arkadaglariyla bireysel ya da gruplar halinde
iletisim kuruyor

Anlatilan dersleri dinleme, anlama ve
konusma yetenekleri yeterlidir

Derste soru soruyor ve sorulara cevap
veriyor

Disiplin kurallarina uyuyor

Ders kitabi disinda yardimci kaynaklara
basvuruyor

Laboratuvar ve atélyelerde yaraticiligini 6ne
cikariyor

Ders arag-gereclerini kullaniyor

Ogretmenleriyle iligkileri olumludur

Okul idaresiyle iligkileri olumludur

Panel, konferans .. gibi etkinliklerde gorev
alyor

Egitici kol faaliyetlerine katiliyor

Kendi gelistirmeye gayret ediyor

Kiltirel ve sanatsal faaliyetlerde bulunuyor

Diger

Gozlem yapilmasi mimkin olmayan konularda 6grenci ile milakat yapiimali ve elde edilen bilgiler rapora
yansitiimalidir.

ORNEK: OGRENCININ BiR GUNU

Uygulama Ogretmenim ile daha 6nce gorugerek ......... sinifindan ... adh 6grenci ile tanistim. Uygulama
o6gretmenim adi gegen 6grenciyle ilgili gdzlem yapacagim tarihteki derslerinin 6gretmenlerine durumu anlatti
ve onlarin da derse katilmama izin vermelerini sagladi. Ogrenciyle ilgili g6zlem yapmak tzere ......... tarihinde
saat ........ o [N Okulu’na gittim ve ilk dersten itibaren gézlem yapmaya basladim.

1.ders: ....

Ogrencinin ders iGi etKiNIKIEi. ............ouuiii e

Teneffiis: Ogrencinin teneffiisteki faaliyetleri

4-Dersi planlama ve etkinlikleri siraya koyma

Ders anlatimina baslamadan 6nce, 6gretim programi ve ders kitabina ek olarak kaynak kitaplar ve
diger bilgi kaynaklari incelenmeli ve buna gére bir ders plani hazirlanmalidir. Plan hazirlanirken konunun
baslica bolumleri, temel ve zenginlestirici nitelikteki 6gretme - 6grenme materyalleri, gorsel arag ve gerecler,
ev ddevleri belirlenmelidir. llgili konunun basindan sonuna kadar yararlanilacak dgretme - 6grenme etkinlikleri
tasarlanir ve buna uygun siralama yapilir. Etkinlikler dizeni 6grenci merkezli egitim olacak sekilde
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tasarlanmalidir. Konu bir ders saatinde 6grenilecek sekilde olmalidir. Ogretimde yararlanilacak 6gretme -
O0grenme arag geregleri saglanmali ve derse ayrilan zaman iginde kullanilabilecek sekilde ders baslamadan
Once duzenlenmelidir.

Ders plani hazirlamak dersin verimliligi agisindan buyuk yarar saglamaktadir. Planin, 6gretmenin
derste kullanacagi etkinlikler ile ilgili ayrintilara sahip olmasi gerekmektedir. Planda, asagdidaki noktalarin
olmasi dnerilmektedir. Detayh ders plani formati dgretmenlik uygulamasi etkinliklerinde bulanmaktadir.

e Konu: Konunun adi

o Sinif: Dersin hangi sinifta yapildigi

e Kazanimlar:  Ogrencilerin davraniglari, beceriler, égrenme yaklagimlari ve sonunda kazanacaklari
yetenekler

e Arag geregler: Kullanilacak 6gretme-6grenme arag geregleri

o Etkinlikler: Dersteki Etkinlikler: Agiklama, soru sorma, gdsteri yapma, gorsel araclar izerinde ¢alisma,
bireysel galisma veya grup galismasi, okuma, yazma, sema hazirlama, test sorularini cevaplama, oyunlar,
bilgisayarla ¢alisma.

¢ Degerlendirme: Ogrencilerin 6grenme sonrasi davraniglarinin degerlendiriimesi

5-Derslerin g6zlenmesi - Ogretim yontemleri

Alanla ilgili 6grenme ve 6gretme yontemlerini belirlemeyi kapsamaktadir. Bu etkinlikle ile 6gretmen
adaylarinin okullarda okutulan derslerde hangi yontemlerin, ne dOlglide ve ne kadar zaman dilimi igerisinde
uygulandiginin gézetlenmesi amaglanmaktadir. Etkinlikle ilgili rapor hazirlanirken 6gretmenin dersi anlatma
sekli, ders kitaplari ve yardimci kitap kullanimi, gorsel ve isitsel arag-gere¢ kullanimi, soru sorma ve cevap
alma durumu, hata yapan 6grencilere karsi tutumu, disiplini saglamadaki yontemi, metin okuma galismalari,
Ozet ¢ikarttirma, tartisma yonteminin kullanimi, 8grenci ilgisini toplama gibi konular dikkate alinmalidir.

Ogretmen aday! elde ettigi bulgulari diger d3retmen adaylari ile tartisip ortak noktalari bulmalidir. Bu
arada dgrencilerin tepkileri de olabildigince gdzlemlenmelidir. Ogretmen adayinin notlar 6gretmenle birlikte
degerlendirilmelidir.

OGRETIM YONTEMLERI GOZLEM FORMU

Sinif: Tarih:
Ogrenci sayist:

Dersin adi

Konu:

Davraniglar Evet |Hayir | Gozlenmedi | Aciklamalar

1.Ders oncesi

Ginluk plan hazirlandi

Ders arag-gerecleri hazirlandi
Yardimci kaynaklar saglandi
2.Derse baglama

Selamlama ve yoklama yapildi

Hal-hatir soruldu

Glnun énemiyle ilgili kisa aciklama yapildi

Verilen 6devler kontrol edildi

Onceki konu tekrar edildi

3.Dersin iglenisi

Not tutturuldu

Soru-cevap yéntemi uygulandi

Gincel ornek verildi

Tartisma yapildi

Onemli terimler tahtaya yazildi

Kaynaklar hakkinda agiklamalar yapildi

Konu 6grencilere anlattirildi

Fikra, hikaye, anekdot anlatildi

Baska kaynaklardan alintilar yapildi

Ogrenci tahtaya kaldirildi

Gdsteri, deney vs. yapildi

Munazara yapildi

Konunun uzmani misafir davet edildi

Gezi, gbzlem yapildi

Ogrenciler grup calismasina yonlendirildi

S6zIG, yazili sinav yapildi

Odiillendirme ve cezalandirma uygulandi

4.Dersin bitigi

Konu kisaca 6zetlendi

Degerlendirme sorulari cevaplandirildi

Bir sonraki ders icin 6dev verildi
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Calismalarla ilgili rapor hazirlanirken asagidaki 6rnekten faydalanilabilir.

ORNEK: Derslerin Gézlenmesi-Ogretim Yéntemleri

Sinif: Tarih:

Ogrenci sayist:

Dersin adi

Konu:

Saat | Ogretmen etkinligi Ogrenci etkinligi

8.50 | Onceki konu tekrarlandi. Sinif dikkatle dinledi.

9.10 | Konunun anlagilip anlagiimadigini élgmek | Ogrenci cevapladi. Hatirlayamadidi konuda destek aldi.
icin sinifa soru sordu.

9.15 | Bugiinkl konu anlatildi. Ogrenciler dinlediler.
9.20 | Konu ile ilgili bir soru sordu. Cevaplandiramadilar.
9.30 | Ogrencilere yazi calismasi yaptirdi. Ogrenciler 6gretmenin sdylediklerini not ettiler.

Goézlem yapilirken 6gretmenin beden hareketleri, géz temasi, sinif igerisinde dolasmasi, tahtanin
kullanimi, yuz ifadeleri, ses tonundaki degisimler gibi davraniglari da incelenip rapora yazilmalidir.
6-Dersin yénetimi ve sinif kontroll

Bu etkinlik 6gretmenin sinifi ydnetimini nasil sagladigini, sinifta olup bitenleri nasil kontrol altinda tuttugunu,
bunun icin ne gibi ydntemler izledigi, dersi nasil yonettigi konusunda 6gretmen adayinin gézlem yapmasini
saglar. Ogretmen aday|, uygulama dgretmeni ile derse girerek égretmenin dersi ydnetirken ve sinifi kontrol
altinda tutarken takip ettigi stireci not eder.

DERSIN YONETIMIi VE SINIF KONTROLU FORMU

Ogretmen adayl:  ..ocoeeeeeeeeeeeeeeee e, Tarih: oo
Simif:

DErS: s

OFretmen: o,

Ogrenci sayisi: ...

Dersi planlama: Ogretmen derse hazirliki mi giriyor? Ogretmen, dersini planlamak veya ona hazirlanmak
icin dersten 6nce neler yapmistir?

Baslangig: Derse nasil baglamistir? Isinma etklinlikleri var mi? Ogrencilerin hazirhgini denetliyor mu?

Dersin amaglari: Dersin amag ve kapsami nedir?

Ogretme-6grenme yaklasimi: Ogretmen dersini nasil islemektedir?

Ogretim yontemleri: Derste 6grencilerin katildiklari etkinlikler nelerdir?

iletisim: Ogretmenin iletisim kurarken, agiklama yaparken ve soru sorarken nasil davranmaktadir?

Stratejiler: Ogretmen, sinif icinde hareketli olma, sinifa déniik olma, derste bir etkinlikten digerine gegisi nasil
saglamaktadir?

Sinif yénetimi: Sinif yénetimi nasil saglaniyor? Ogretmen, 6grencilerin davraniglarini nasil yénetmektedir?
Sinifta dolagiyor mu, yoksa oturarak mi ders anlatiyor? Ogretmen kendi kontrolii disinda bir olay
meydana geldiginde nasil davraniyor? istenmedik durumlarin olmamasi icin neler yapmaktadir?
Ogretmen 6grencilere isimleriyle mi hitap ediyor? Kurallarini agikga sdyliiyor mu? Bunlara dgrenciler
nasil karsilik veriyorlar? Sinifi nasil glidilemektedir? Derse katilimi nasil sagliyor? Bireysel galismalar
veya grup calismalarindan nasil yararlanmaktadir? Ovgii ve yaptinimlari nasil kullanmaktadir?
Gerektiginde uygun cezalar veriliyor mu? Bunun &grenciler lzerindeki etkisi nedir? Ogretmen,
potansiyel rahatsizlik kaynaklariyla ilgili olarak ne yapmaktadir? Ses tonunu degistirme, 6drenciye
bakma, onun etrafinda dolasma, jest ve mimiklerle iletisimde bulunma gibi araglardan nasil
yararlanmaktadir?

Dersi bitirme: Ogretmen dersi nasil bitirmektedir? Dersi toparlama, derste égrenilenleri 6zetleme yapiyor
mu? Derste olup bitenleri gdzden gegiriyor, ileriye yonelik olarak bir seylerden sz ediyor mu? Dersi
bitirmesi ve sinifi bosaltmasi ne kadar zaman aliyor?

Degerlendirme: Ogretmen, égrencilerin galismalarini degerlendirmek igin ne yapiyor?

7-Ders kitaplarindan yararlanma, ¢aligma yapraklari ve 6teki materyallerin hazirlanmasi

Ders kitabindan faydalanirken 6grencilere yeterince bilgi sahibi olmayabilirler. Konunun anlasiimasi igin
dgrencilere bu kitabi nasil kullanmalari gerektigi égretilmelidir. Ogrencilerin kendilerine verilecek gorevleri
yerine getirebilmeleri icin 6grencilerin ders kitabindaki metin, grafik, tablo, akis diyagrami, harita gibi bilgi
kaynaklarindan nasil faydalanacaklar égretilmelidir. Ogretmen adayi asagida bir 6rnegi verilen forma benzer
bir calisma stratejisini uygulayabilecegi bir metin veya kisim belirler. Metinlerin, dersin olabildigince degisik
bélumleriyle ilgili kisimlardan secilmesi ve ayni zamanda, derste yapilmakta olan calismalarla ilgili olmasi
saglar.




Ders kitaplarindan yararlanma ile ilgili bir 6rnek

Calisma Ogretmenin yaptigi Ogrencinin yaptigi Takip Islemi
stratejisi
1. Edinilecek *Ders kitabindan bir metin secilmesi Aranan bilgiyi bulmak Sonuglari
bilgiyi veya bu amagla bir metin yazilmasi icin metnin taranmasi, | gruplar
belirleme(Hangi xQgrencilerin metinde neyi bulmaya bulunanlar tartigilarak | arasinda
soruya cevap calisacaklarinin belirtiimesi, 6rnegin, | gorus birligi paylagsma ve
aranacak?) bir yapinin kisimlari ve bunlarin saglanmaya 6gret men ile
islevleri, tarihi bir olaydaki eylemlerin | caligiimasi, bilginin ne | tartisma
sirasl oldugunun belirlenmesi
xOgrencilere, metnin ve yapacaklari isi
gOsteren ybnergenin verilmesi
2. Metin halinde | *Ozetlenecek bilginin aranip Metnin okunarak Sonuglari
sunulan bilgiyi bulunacagi metnin segilmesi veya bilginin bulunmasi, bu | gruplar
tablo halinde yazilmasi. bilgiden yararlanarak arasinda
Ozetleme * Bilgiyi 6zetleyecek tablonun tablonun paylagsma ve
tasarlanmasi ve dgdrencilere yardim tamamlanmasi 6gretmen ile
igin bu tablonun bazi basliklarinin tartisma.
yazilmasi Tablodaki
*Metnin kopyasi ile birlikte, hazirlanan basliklar ve
tablo érnegi ve égrencilerin kapsamlari
yapacaklari igleri gésteren yonergenin uzerinde
dgrencilere verilmesi anlagma
3. Bilgiyi sema *Yapilacak galismayla ilgili bir metin Sema veya sekilde Dogru ad verme
veya sekille ile sekil veya semanin segilmesi. gerekli adlandirmalari | konusunda
Ozetleme xsekil veya semadaki yazilarin bir yapmak igin metnin gruplar
kisminin veya timindn silinip kullaniimasi Ogretmenle
cikariimasi anlasir.
xOgrencilere, metin, sekil veya sema
ve yOnergenin verilmesi
4. Metin halinde | «Bir islem yolunu veya sireci igeren Akis semasini Sonuglar
verilen bilgiyi akis | bir metnin segilmesi veya yazilmasi. gbérmeden metin gruplar
semasi halinde *Akis semasinin hazirlanip bazi Uzerinde yapilan arasinda
bzetleme kisimlarinin doldurulmasi. ilgili calisma ile, paylasilir, en

kisimda neyin bulunacagi konusunda,
metinde yeterli bilgi verilmis olan
kisimlarin bos birakiimasi

basamaklarda s6z
edilen yerleri, basamak
sayisini ve

uygun sunus
sekli Uzerinde
anlasmak igin

xOgrencilere, metnin, akis semasinin bagamaklarln aglanm Ogretmen ile
ve neler yapilacagini agiklayan belirleme, metni tartigilir
yonergenin verilmesi kullanarak akis
semasini tamamlama
5. Verilen bilgileri | =Bir dizi bilgi igeren bir metnin Her grupta butiin Son sekil

siralama veya
diizene koyma

segilmesi
*Metinde, bilgi dizisindeki her

basamaklari (b6éluim)
iceren tam birer takim

tartisilir ve en
iyi sira Uzerinde

basamagin anlatildigi kismin yeniden | vardir. Gruplar da anlagilir

yazilmasi ve bu kisimlarin birbirinden | bunlar dogru sirasina

ayrilmasi konur.

xQgrencilere, metnin kisimlarinin ve

ne yapacaklarini belirten yénergenin

verilmesi
6. Metnin verilen | *Bir metnin segilmesi Ogrenciler parcay! Ogretmen
kismini *Secilen metnin, anlasiimasindaki okurlar, bogluklara metindeki yerler
tamamlayarak gligliik ve égrencilerin yetenekleri goz | uyabilecek sézcikleri icin Onerilen

bitlnlik saglama

onlnde tutularak, her 5’inci, 7’inci,
9uncu veya 12’inci sézcugun
cikariimasi suretiyle yeniden yazilmasi
xQgrencilere, hazirlanan metnin ve ne
yapilacagini belirten yénergenin
verilmesi

disunur ve tartisirlar,
anlasma saglaninca
bunlarla metni
tamamlarlar

kelimeleri sinifla
birlikte gézden
gegirir
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Ogretmen adayi, égrencilere verilecek goérevleri degerlendirip dzellikle ddrencilere zor gelen kisimlari not
almalidir. Bu gorevi gelistirmek icin ne gibi degisiklikler gerektigine dair 6nerileri yazar ve raporunu 7.hafta ilgili
Ogretim elemanina teslim eder.
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Calisma yapraklari ve 6teki materyallerin hazirlanmasi

Bu etkinligin amaci 6gretmen adayinin yapacagi ders anlatim c¢alismalarinda farkli materyaller hazirlama ve
kullanmayi 6grenmesini saglamaktir. Calisma yapraklar 6drencilerin hepsinin etkinlige katiimasini saglamak
icin iyi bir aractir. Derste kullanmak icin bir ¢alisma yaprag: hazirlamaniz gerekmektedir. Calisma kagidi
hazirlarken,

e calisma kagidinin yeterli sayida ¢ogaltiimis olmasi
e Bireysel, esli veya grup olarak hangi etkinlik olacagina karar veriimesi
e  Calisma yapragi kullanimi ile 6gretilmek istenen kazanimin belirlenmesi 6nemlidir

Calisma yapragi hazirlama ile ilgili 6neriler

Yazilar

e Calisma yapragini kullanacak olan égrencilerin diizeylerine uygun sézcik ve cimlelerden yararlaniniz.

e Cumlelerinizi kisa tutunuz.

o Ogrencilerin 6grenmelerini istediginiz yeni sézciiklerin  altini giziniz.

Yonergeler

e Yonergeleri, kullanihg sirasina goére veriniz.

e Bir defada, sadece bir ydnerge veriniz.

e Sorularin veya yapilacak islemlerin kolayca gorulebilmesini saglayiniz. Sorularla ilgili cevaplarin ¢alisma
yapraklarinin Uzerine mi, yoksa defterlere mi yazilacagini acikca belirtiniz.

¢ Onemli noktalarin altini gizerek géze garpmasini saglayiniz.

Cizelge, grafik ve diger gosterimler

e Gdsterimlerin basit olmasini saglayiniz.

e Gdsterime bir baglik yaziniz ve kisimlarini agik bir bicimde adlandiriniz.

e Olanak varsa renkten yararlaniniz.

Sayfa diizeni

o Okumay! kolaylastiracak sekilde basliklar kullaniniz.

e Birden fazla baslik varsa veya birden ¢ok sayfa kullaniimigsa bunlari numaralayiniz.

e Calisma yapragini hazirlamaya baglamadan 6nce bir sayfa diizeni tasarlayiniz.

e Yapraktaki bolimlerin acik bir sekilde gorilmesini saglayiniz.

e Mumkiinse bilgisayardan yararlaniniz.

¢ Vurgulama ve etkiyi artirma amaciyla degisik yazi karakterlerinden yararlaniniz.

o Calisma yapragina gekici bir gbriiniim kazandiriniz; onu, okunmak istenecek bir hale getiriniz.

On deneme

o Calisma yapraginiza son seklini vermeden énce onu, bir veya iki 6grenci Gizerinde deneyiniz. Yaprakta

anlasiilmayan yerler varsa onlar size bu yerleri gdstereceklerdir.

8-Grup caligsmalari
Adina bazen kiime galismasi da denen grup galismasi, asagidaki amaglar igin uygun bir yéntemdir:

Ogrencileri, igbirligi yapmaya ve énderlige 6zendirmek.
Ogrencileri, birbiriyle diisiince ve goris aligverisine dzendirmek.
Ogrencileri, birbirinden dgrenmeye ve birbirine yardim etmeye 6zendirmek.
Ogrencilere, hazir olus diizeylerine uygun olarak hazirlanmis dgretme - d3renme etkinliklerine katilma
firsati vermek

Bu amaglara ulasmak kolay degildir. Gruplar halindeki &grencilerin birbirleriyle uyum iginde
¢alismalarini saglayabilecek bir 6gretme - 6grenme durumu hazirlayabilmek igin dikkatli bir planlama yapmak
gerekir. Problem ¢b6zme, inceleme - arastirma, sinifa sunulmak Uzere bir ¢alisma yapma, oyunlar ve
benzetimler, proje calismalari ve deneyler gibi ¢esitli calismalar grup ¢calismasi seklinde diizenlenebilir.

Ogretmen adayi grup ¢alismasindan yararlanacak sekilde bir ders plan yapmali ve dersten énce,
grup galismasiyla ulasilabilecek amaglari digiinmelidir. Bu amaglardan bazilari sunlardir:

e Isbirligi, hosgérii, birbirinden 6grenme gibi sosyal becerileri gelistirme,

e Gruplara, bu gruplarda bulunan 6grencilerin hazir olus diizeylerine uygun olarak hazirlanmis égretme -
ogrenme etkinliklerine katilma firsati saglama,

o Ogrenci gruplarini, degisik égretme - 6grenme etkinliklerinde bulunmaya ve degisik diisiinme bicimlerine
ybéneltme,

o Cesitliligi artirma vb.

Ogretmen adayi grup calismasini, bu amaglardan hangilerine ulasmak icin kullanmay! diisiiniiyor ise
gruplarin olusturulma seklini ve gruplarda yapilacak ¢alismalari ona goére planlamahdir Bunun i¢in su sorulara
cevaplar aranir:

e Gruplar kag kisilik olacak ve nasil olusturulacaktir? Buna kim karar verecektir; siz mi, yoksa 6grenciler mi?

e Gruplar, yine son olarak yapilan grup ¢alismasindaki tyelerden mi olugacaktir?

e Gruplar, hazir olus diizeylerine gére mi, ilgiye gére mi, davranisa gore mi, yoksa arkadaslik iliskilerine gére
mi olusturulacaktir?
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o Grup galigmalarini kolaylastirmak igin siniftaki masa, sandalye, sira gibi donatimin yerleri degistirilecek
midir?

o Derse olumlu bir baglangi¢c saglamak igin, derste yapilacak galismalari sunma, 6grencileri 6grenmeye
guduileme ve gerekli yonlendirmeleri yapma sirasinda nelere dikkat edilecektir?

Nasil bir giris yapilmasi planlanmahdir.

o Derste her grubun, kendine uygun diizeyde bir gcalisma yapmakta olmasi nasil saglanacaktir?

o Dersteki galismalarini erken bitiren gruplar olursa bunlar igin ek ¢alismalar hazirlanacak midir?

o Siniftaki buttin égrencileri bir araya getirerek deneyimlerin paylasiimasini, iyi giden ve gitmeyen calismalar
Uzerindeki gorlslerin ortaya konmasini, gruplarin elde ettikleri ilging sonuglarin sinifin  timine
sunulmasini, beklenen dizeyde 6grenme saglanip saglanmadiginin ortaya konmasini ve gelecek igin
beklentilerin ifade edilmesini saglayacak nitelikte bir bitiris i¢cin neler yapilacaktir?

Dersin nasil bitirilecegi planlanmalidir.

Ogretmen aday! planlanan dersi gergeklestirmek icin uygulama égretmeninden veya égretmen adayi
olan bir arkadasindan dersini gbézlemesini ve goézlemlerini, kendisine donit saglamak Uzere bir forma
kaydetmesini rica edebilir.

9-Soru sorma alistirmalari, test hazirlama, puanlama ve analiz
Soru sorma

Bu etkinligin amaci soru — cevap ydnteminin hangi siklikta uygulandidi, 6édrenciler Uzerindeki etkisinin ne
oldugu ve yontemin amacina ulasip ulasmadigi konusunda gbzlem yapmaktir. Etkinligi gerceklestirmek igin
6gretmen adayi, uygulama 6gretmeninden yontemi uygulayacagi bir derse kendisinin katilmasina istemelidir.
Derse girmeden o6nce sinif plani hazirlanmali ve sorulacak sorular da temin edilmelidir. Ders esnasinda
o6gretmenin soruyu sorduktan sonra cevap vermek isteyen 6grencileri tesadiifen mi, numara sirasina gére mi,
oturma sirasina gére mi, parmak kaldirana gére mi segtigine dikkat edilmelidir. Soru tirleri (Bloom, 1956);

e Hatirlamayi yok sayan sorular

e Onceden belli ve tek bir yaniti olan sorular

e Onceden belli ve tek bir yaniti oimayan sorular

e Bir degerlendirme sonucunda yanitlanabilecek sorular

Go6zlem yapilirken su noktalar géz 6éniinde bulundurulmalidir:

e  Sorulari 6gretmenin kendisi mi hazirladi?

Sorular acik ve anlasilabilir midir?

Ogrenci seviyesine uygun mudur?

Yoruma agik sorular mi, yoksa ¢oktan se¢meli sorular mi sorulmaktadir?

Ogrenci hangisine daha rahat cevap vermektedir?

Ogrencilere cevaplari diisiinmeleri igin yeterince siire taninmakta midir?

Bir soruya cevap verilemediginde ipuglari verilmekte midir?

Bdyle bir uygulama ise yaramakta midir?

Ogretmen kendi dogrularini dayatiyor mu?

Odiillendirme yapiliyor mu (s6zli notu vermek gibi)?

Ogrencilerin cevap vermeleri icin égretmen onlari jest ve mimiklerle cesaretlendiriyor mu?

e Hangi tir sorular (bilgi, yorum) daha fazla cevaplandiriimaktadir?

Go6zlem yapilirken 6nceden hazirlanacak asagidaki gibi bir gézlem formu 6gretmen adayina yardimci olabilir.

SORU SORMA GOZLEM FORMU

Sinif: Tarih:

Ogrenci sayist:

Dersin adi:

Konu:

Soru Ogrencilerin cevaplari Ogretmenin tepkisi

Dogru | Eksik |Yanls | Cevaps | Tepki | Over | Azarlar | Aciklayic |ipuc |Baska
1z yok I yeni bir|u 6grenciy

soru verir | e sorar
sorar

1-

2-

3-

Ogretmen aday! uygulama ddretmenine, sinifta yiiritilmekte olan galismalarin bir bdlimiini segerek bu
bélumde sorulabilecek sorular ve 6dretim sirasinda bu sorulardan yararlanma konusunda bir ¢alisma yapmak
istedigini anlatir. Ogretmenden, siniftaki calismalarin bu amagla hangi bélimini segebilecedi konusu
gorusllip hazirlanacak sorularin denenebilecegi zaman belirlenir. Dersin, 6gretmenle belirlenen bolimi
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incelenerek sorular hazirlanir. Gerekli gérilduginde, sorular ilgili 6gretim elemani veya uygulama 6gretmeni
ile gbézden gegirilir. Dersin bir bélimuinin hazirlanan sorulardan yararlanilarak islenmesi ile ilgili plan sinifta
uygulanirken, imkan varsa uygulama 6gretmeninden de yardim isteyebilirsiniz.

Uygulama sirasinda

Temel nitelikli sorular

Sorularin siniftaki 6grencilere dagilimi

Kiz ve erkek 6grenciler

Gobz temasi

Zamanlama (6grencilere cevap igin yeterince sure taninmasi)

Pekistirme (6grencilerin cesaretlendiriimesi, édullendirme)

Kullanilan dil

Yanlis cevaplarin duzeltiimesi, eksiklerin tamamlanabilmesi icin ipucu verilmesi
e Soru tlrleri

Gibi konulara dikkat edilmesi 6nemlidir.

Test hazirlama, puanlama ve analiz

Bu galisma igin 6gretmen adayi alaniyla ilgili bir dersin son olarak islenen Unitesi veya sondan birkag¢ Uniteyi
kapsayan boélimi ile ilgili bir test plani hazirlar. Dersin bu bolimda ile ilgili bir tablo yapilir. Tablodaki her
bélimden ka¢ tane veya ka¢ puanlik soru sorulacagi belirtilir. Testte kullanilacak test maddesi (soru)
cesitlerine ve birden fazla ¢esit kullanilacaksa bunlarin her birinden testte kagar madde bulunacagina karar
verilir. Sorularin cevaplarina degisik puanlar verilmesi duslnulluyorsa, bir puanlama anahtari hazirlanir. Bu
kapsamda bir test hazirlanarak sinifta uygulanip; sonuglari analiz edilir. Hazirlanacak testin, bir yandan derste
kazandiriimasi hedeflenen bilgi, beceri ve stiregleri, 6te yandan da bunlarin 6grenilmesini saglamak igin derste
birer ara¢ olarak yararlanilan konu veya etkinlikleri, dersteki agirliklarina uyumlu bigcimde yoklamasi gerektigi
unutulmamalidir (Buna kapsam gegcerligi denir). Ogretmen adayi testteki sorulara verilen cevaplari
puanlayarak bu puanlar tzerinde test analizi yapar, yigilma (merkezi egilim), degiskenlik (varyans) dlgulerini
hesaplar ve test puanlarinin glvenirlik ve gegerligini tahmin etmeye calisir. Testteki maddeler (sorular)
segmeli tipte ise, bunlara verilen cevaplar lizerinde madde analizi yapilir; maddelerin gugligu, ayiricilig
tahmin etmeye c¢alisilir, maddelerin daha nitelikli hale getirilmesi igin ¢eldiricilerinin islerligi gdzden gegirilir.

Yapilan uygulamadan sonra test ile ilgili degerlendirmeler yapilirken asagidaki hususlara dikkat edilir:

o Siniftaki 6grencilerin 6grenme dizeyleri ile ilgili bilgilere gore, beklenenden daha az veya daha fazla
ogrencinin dogru cevap vermis oldugu maddeler var mi? Bu maddeler, bagka agilardan nitelikli (kusuru
olmayan) maddeler mi?

o Siniftaki 6grencilerin 6grenme duzeyleri ile ilgili bilgilere ve testten aldiklar puanlara gore, iyi 6grenen
ogrencileri digerlerinden ayirmayan veya beklenenin tersine bir ayrim yapar gérinen maddeler var mi?
Bunlarin beklenen yénde ayirici olmasi ve ayirma guglerinin artiriimasi igin neler yapilabilir?

Dersin ele alinan bolimunde hedefler dogrultusunda beklenen él¢iide bir ilerleme saglanabilmis midir?
Testte sadece bir Unite ele alinmigsa bu Unitenin hangi bélimlerinde, birden fazla Unite ele alinmigsa bu
Unitelerin hangilerinde 6grenme diizeyi en yliksek ve en dusik olmustur?

o Testte kapsanan konular, beceriler ve sireglerle ilgili yanhs anlamalar ve 6grenme eksikleri nerelerde

toplanmaktadir?

Ayrica uygulama okulunda 6gretmenin uyguladigi yazili ve s6zIi sinav sistemi hakkinda bilgiler 6grenilmelidir.
o Kag yazil ve s6zlu sinav yapilmaktadir?

Sinavlar nasil duyuruluyor?

Soru sayisi ve tipleri ile sinavin degerlendirme sekli nasildir?

Sonug 6grencilere nasil duyuruluyor ve doniit veriliyor mu?

10-Ogrenci galismalarinin degerlendiriimesi

Bu etkinlik uygulama 6égretmenlerinin 6grenci ¢aligmalarini degerlendirirken yaptigi etkinlikleri kapsamaktadir.
Degerlendirme 6gretmenler icin énemli bir yere sahiptir. Ogrenci bagarilarini degerlendirmek dgretmenin
gunluk caligmalarinin bir pargasidir.

Ogrenci ¢calismalarinin degerlendirilme sebepleri

Ogrencilerin yanhslarini diizeltmek

Ogrenci etkinlikleri igin hazirlik yapmak

Ogrencileri 83renmeye motive etmek

Ne kadar gaba harcandigini tespit etmek

Ogrencilere, velilere ve okula her égrencinin sagladigi gelismeler ile ilgili bilgi vermek

Saglanan egitim hizmetinin etkili olup olmadigini belirlemek

Ogrencilerin eksikleri olup olmadigini grenmek

Ders planlamasi ve sonraki uygulamalarda nelerin yapiimasi gerektigini belirlemek

Ogrenci degerlendirme calismasinda kullanilabilecek yontemler;
e Gozlem yapma
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Soru yoneltme
Sinif igi veya yazil 6dev verme
Sinav yapma
o  Kontrol listelerinden yararlanma

Ogretmen adayi uygulama égretmeni ile goriiserek, her hafta égrenci calismalarini degerlendirmek icin ne
kadar zaman harcadigini dgrenir. Ogretmene soyle sorular sorulabilir:

e Yazil de@erlendirme calismalarini hangi yontemlerle inceliyorsunuz?

e  Okulda nasil bir degerlendirme sistemi kullaniliyor?

e En ylksek, veya en distk notun verilecegini gésteren oélgltler nelerdir?
Bu gibi sorularin cevaplar 6grenildikten sonra, not defterine veya Ogrenci dosyalarina bakarak 6grenci
bagarisi ile ilgili ne gibi kayitlar tutuldugu gézlemlenir. Odretmenden, bazi égrencilerin belirli bir galismasini
birlikte incelemek ve bunlara birlikte not vermek igin izin alinir. Bunlar, 6gretmenin daha Once yaptig
sinavdaki sorulara verilen cevaplar veya daha énce yaptirdigi bir édevin sonuglari olabilir. incelenerek not
verilecek caligmanin, sinifta égrenilmekte olan konuyla iligkili olmasi gerektigi unutulmamahdir. Ogretmenle
calisirken, 6grencinin bilgi edinme duzeyini, bir uygulamanin anlagilma derecesini, 6grencinin caligsmadaki
dizenliligini, yazim kurallarina uyma derecesini, sunustaki becerisini gosteren kanitlara not verirken
yararlandigi 6lgitler Gzerinde durulur. Bir ¢aligmaya not verilecegi zaman, incelemeye baslamadan 6nce,
calismanin hangi yonlerine, kagar puan verilecegine karar verilmelidir. Verilecek puanlar, galismada gorilmesi
beklenen mikemmellik derecesine (6lcut alinan duzeye) gore belirlenmis olmali; diger 6grencilerin Urunlerine
gbre ne durumda olduguna dayali olmamalidir. Bir 6grencinin Grundnd, diger dgrencilerin Urunleriyle subjektif
bir bicimde karsilastirmaktan kaginiimahdir.

Ogretmen adayi 6gretmenle gériiserek, dégrencilerin ¢alismalarindan baska bir érnek alir. Bunlar, yine
dgrencilerin sinav kagitlari veya ddevleri olabilir. Bu ¢aligmalarin dnce bir fotokopisi alinir. Bunlarin Gzerine,
ilgili 6grenciyi destekleyici ve ona yol gosterici notlar diistillir. Bu notlarda dyle titiz davraniimalidir ki 6grenci,
notlari okuduktan sonra, ayni konuda daha iyi Griinler ortaya koyabilsin. Ogrencilerin ¢alismalari ¢abucak
incelenip degerlendiriimelidir. Ogretmenin de gériisiinii alarak sonuglari égrencilere, konu ile ilgileri devam
ediyorken, sicagi sicagina ulastiriimalidir.

Ogretmenle goriiserek sinifta égrencilere, Gstiin nitelikli Griin veren &grencilerin adlarini anarak olumiu
donutler verilebilir. Calismada hedef alinan dizeye ne derecede yaklasilmis oldugu, butin 6grencilerin
basarili oldugu noktalar, yaygin olan yanls anlamalar gibi siniftaki butin 6gdrencileri ilgilendiren noktalar
aciklanir. Ozellikle Gstiin nitelikli calismalardan érnekler verilir; kétli érnekler Gizerinde durulmaz. Gerekli
dizeyde bir gelisme saglayabilmeleri igin 6zel dikkat gerektiren 6grencilerle, bireysel olarak daha sonra
gorisiilmesi uygun olur. Ogrencilerin  kendilerine giivenlerinin, galismalarina iligkin tepkilerden
etkilenebilecegi; surekli olumsuz elegtirilerle karsi kargiya kalmanin veya surekli disik notlar almanin,
dgrencinin ilgisini ve ¢abasini tehlikeye sokabilecegi unutulmamalidir.

11- Okulun yo6netimi, imkanlari ve sorunlari

Bu etkinlikle 6gretmen adayi su konularda bilgi sahibi olacaktir:
e Okul midurtundn ve midur yardimcilarinin gérevleri ve sorumluluklari,
e  Okuldaki 6gretmen ve memur sayisi, yeterli olup olmadig,
e  Okulun derslik, kutliphane, laboratuar, atélye, spor salonu, bahge, kantin vs. imkan ve ihtiyaglari
e Bilgisayar, slayt makinesi, kamera, fotograf makinesi, tepegdz, laboratuar malzemeleri, fotokopi
makinesi, harita, TV ve video, maketler, kesitler, resim, poster, tablo gibi arag-gere¢ bakimindan
durumu.
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Arag - gerecler ve yazili kaynaklar ile ilgili olarak toplanmasi gereken bilgiler

Kitaplar

Siniftaki degisik derslerde kullanilan ders kitaplarinin adlari

Yukarda s6zu edilen ders kitaplari ile ilgili sizin degerlendirmeleriniz
Ogretmenin kullanimina verilmis olan bagvurma kitaplari

Okul kitaphginda bulunan, sinifin dizeyine uygun kaynak kitaplar

Ogrenciler tarafindan kullaniimakta olan bagka kitaplar

Ogretmen tarafindan hazirlanmig olan galigma yapraklari ve diger kaynaklar
Ogrencilerin kendi arag gereglerini hazirlamada yararlanabilecekleri grafik materyal liretme arag gereg ve
olanaklari

e Neler var, bunlar nerede duruyor; bunlari kimler kullaniyor, siz bunlari gérebilir misiniz?
¢ Bilgisayar ve kelime islem (elektronik dizgi) olanaklari neler?

e Fotokopi makinesi ve diger kopya alma araglarindan neler var?

Gorsel arag ve geregler

o Tepegbz, saydamlar (asetat), saydam lizerine yazi yazmak igin 6zel kalemler
¢ Video gostericisi, video filmleri (kaset)

Ogrencilerin sinifta kullanabilecekleri bilgisayarlar ve bilgisayar yazilimlarn
Diger malzemeler

Haritalar, fen deney arag geregleri, modeller, semalar, slaytlar vb. neler var?
Bunlari kim kullaniyor?

Bunlar nerede saklaniyor?

Siz bunlari nasil kullanabilirsiniz?

12-Ders anlatimi

Her 6gretmen adayi, simdiye kadar yapilan etkinliklerin kapsayacak sekilde ders anlatmalidir. Ders anlatim
sUresi uygulama &gretmeni ve Ogretim elemani insiyatifinde azaltilip arttirilabilir. Bunun i¢in uygulama
6gretmeni ile 6nceden anlagilarak ders anlatilacak sinif ve konu belirlenir. Planlama, kaynak arastirmasi, ders
planinin hazirlanmasi, arag - gere¢ temini, konu ile ilgili degerlendirme sorularinin hazirlanmasi gibi suregler
tamamlanarak ders anlatimi gerceklestirilir. Daha sonra ders ile ilgili diglinceler, yapilanlar ve yapilamayanlar,
o6gretmenin tavsiye ve elestirileri gibi hususlar bir rapor haline getirilerek 6gretim elemanina sunulur.

OGRETMENLIK UYGULAMASI DOSYASINDA BULUNMASI GEREKEN ETKINLIKLER

1-Uygulama okulu ve Fakiilte Toplantilari
Ogretmenlik uygulamasi kapsaminda ilk hafta égretmen adayi uygulama 6égretim elemanindan galisma
yapacag! okulun ve galisacagl uygulama oOgretmeninin adini ve yapacagi etkinligin kapsamini 6grenir. Hafta
icerisinde ilgili okula giderek 6gretmenle tanisir ve ddnem boyunca yapilacaklarin planini belirler. Okula danisman
ogretmenle gorismeye gitmeden 6nce randevu alinmalidir. Uygulama 6gretmeni ile tanigsan 6gretmen adayi
dénem planlama siirecinde hem dgretmen hem de égretim elemani ile isbirligi yapar. Ogretmen adayi bu sirada
gerektiginde 6gretmenle nasil iletisim kurabilecegini, ders programinin ne oldugunu, kendisinin uymak zorunda
oldugu kurallar ile ilgili sorular sormalidir. Hazirlanacak planin bir 6érnegi 2. haftanin teorik saatinde uygulama
6gretim elemanina verilmeli onun da gorusleri alhinmahdir.
2-Okulu Tanima (Bkz. Okul Deneyimi Etkinlik 11)
3-Ogretmenlik Meslegini Tanima ( Bkz. Okul Deneyimi Etkinlik 2)
4-Ogretim Yéntem ve Teknikleri ( Bkz. Okul Deneyimi Etkinlik 4)
5-Sinif Yonetimi ( Bkz. Okul Deneyimi Etkinlik 6)
6-Okul-Aile igbirligi
e Bu etkinlik size okulun daha genis bir toplumun pargasi oldugu ile ilgili bilgiler sunacaktir. Bu raporu
hazirlarken gézlem ve incelemelerden yararlanarak asagidaki sorulari cevaplandirmaya
galisabilirsiniz.
e Veliler okulu diizenli olarak ziyaret ediyor ve okuldaki ¢alismalara katiliyorlar mi?
e  Okul-aile birligi ve veli katihmiyla muzeler, sergiler, gibi dizenli bir gezi programi ile ziyaretler yapiliyor
mu?
e Kermes, tiyatro, yarismalar gibi velilerin katilimin yapildigi faaliyetler diizenleniyor mu?
e Projeler kapsaminda farkli meslek gruplarindan veliler(doktor, mihendis, meclis Gyesi, polis, vb.)
okula gelerek 6grencilerle tanisma toplantilari diizenleniyor mu?

7-Ogrenci Merkezli Egitim

Ders plani hazirlarken dégrenci merkezli bir egitim plani hazirlamaya galisiniz. Ogrenci odakl egitim modeli
o6grencilerin 6grenme surecinde aktif rol tstlendigi, egitimin her asamasinda sorumluluk aldidi bir siiregtir.
Ogrenci odakl sinif modelinde dgrenciler d3renme siirecinde dJretimene gére daha aktif durumdadirlar.
Ozellikle kalabalik siniflarda égretimenin her égrenci ile tek tek ilgilenmesi, iletisim kurmasi zor oldugundan
sinif igi aktivitelerin 6grenci odakli olmasi énemlidir. Ogrenci odakl bir sinifin 6zellikleri s6yle siralanabilir:
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Ogrenciler 63renme siirecinde bagimsizdir; kendi baslarina dgrenebilirler.

Sinif igcinde 6grenciler etkilesim igindedirler.

Ogrenciler soru sorabilir.

Ogrenciler birbirine dgretir.

Ogrenciler dersin isleyisi siirecinde karar verebilir (igerik, aktivite degerlendirme, ddev)

Ogrenciler igbirligi yaparak égrenirler (grup calismalari, ekip projeleri)

Ogretim elemani égrencilere performanslari ile ilgili, 6grenciler de egitmene égrenme sireci ile ilgili
geribildirim verir (kargilikli geribildirim).

e  Ogretim elemani ders siirecince gézlem ve rehberlik yapar.

Ders plani Formati

Isim-soyisim

Ogrenci Numarasi
Giinliik Ders Plani

Sinif:

Ders siiresi :

Ders konusu :

Dil Seviyesi :

Dil becerileri :

Amag ve Kazanimlar :

Arag Geregler :

Yontem ve Tenikler :

Ogrenme Etkinlikleri :

Dikkat Gekme :

Giuduleme :

Derse Gegis :

Pekigtirme :

Olgme ve Degerlendirme :

Ders i¢ginde kullanilabilecek Etkinlikler

e Isinma Aktiviteleri Sunum

e  Tahmin Etme Proje

e  Soru-Cevap Calismasi Performans

e  Tartisma/Minazara Kavram Haritasi
e  Sablon Hazirlama Dikte Etme

e  Calisma Kagidi Hazirlanmasi Ozet Cikarma

a) Coktan segmeli test
b) Dogru/Yanhs

Poster Kullanimi
Gergek esya kullanimi

c) Eslestirme Drama
d) Kisa Yanit Oyun
e) Uzun Yanit Yarisma

Ders C')grj_enme Kazanimlarinin Yazilmasi
Bir Ders Ogrenme Kazanimi 6grencinin ders igerisinde edinilen deneyimler sonucunda kazandigi belirli bilgi,
beceri ve kabiliyet duzeyleridir.

e belirgin, gézlemlenebilir ve dlgilebilir

gercekgi ve basarilabilir,

aclikga ifade edilmis ve 6grenciler tarafindan agikga anlasilir

miifredat, egitim, 6devler, kaynaklar ve degerlendirmeyi yonlendirecek sekilde,
sinif igi aktiviteleri, ddevler, okumalar, vb ile baglantil

program 6grenme kazanimlari ile uyumlu olmahdir.

Bloom’un Ogrenim ve Ogrenci Ogrenme Kazanimlar Taksonomisi (Siniflandiriimasi)

1956 yilinda, Benjamin Bloom ve meslektaslan Egitim Hedeflerinin kategorize edilmesi icin Egitimsel
Hedeflerin Taksonomisi (Siniflandirniimasi) adi ile bilinen bir gergeve galismasi yayinladilar. Bu galisma o
zamandan bu yana birgok kez gézden gegirilmis ve gelistirilmigtir, ancak temel ¢erceve zamana direnmis ve
6grenmede 6nemli olan entelektiel davranis dizeylerini siniflandirmak i¢in gugli bir ara¢ olarak kalmaya
devam etmigtir. Bu siniflandirma bizlere hem siniflarda 6grenmeyi nasil destekleyecedimizi hem de
6grencilerin 6grenme kazanimlarini giderek ileri dizeylerde nasil ifade edebilecedimizi géstermektedir. Bunlar,
cergeveyi olusturan alti adet biligsel aktivite kategorisidir:
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Hatirlama - ilgili terminolojiyi, alanla ilgili gercekler veya bilgi ve ders konulariyla ilgili farkli igerik agamalarini
hatirlamaktir. Bu seviyede, bir 6grenci bir seyi hatirlayabilir, ancak bunu gergekten anlayamayabilir.

Anlama - Sunulan bilginin anlamlarini (gergekler, tanimlar, kavramlar, vb.) kavrayabilme becerisidir.
Uygulama - Daha 6nce 6grenilen bilgileri farkli durumlarda veya problem ¢ézmede kullanabilmektir.

Analiz etme - Bilgiyi bilesen parcalarina ayirabilme becerisidir. Analiz ayrica, sebep ve sonug, sebebi
yorumlama, c¢ikarimda bulunma ya da ifadeleri/gérugleri desteklemek igin kanit bulmaya iligkin bir sonug
¢ikarmaya yardim eden bilgiyi inceleme stirecidir.

Degerlendirme - Kisisel degerler veya goruglere dayali bilgi ve/veya bilgi kaynaklarinin degerini
degerlendirme becerisidir.

Yaratma - Yeni ve 6zgln fikirleri, gorisleri, strecleri Uretmek icin yaratici ya da benzersiz sekilde dénceki bilgi
ve/veya beceriler uygulayabilme becerisidir. Bu seviyede 6grenciler kendi distincelerini ve fikirlerini yaratma
konusunda katilimci olurlar.

YANSITICI DUSUNME YAZISI YAZARKEN CEVAPLANABILECEK SORULAR

1. Ogretmenlik uygulamasinin sizi Ingilizce égretmeni olmak konusunda nasil hazirladigini diisiiniiyorsunuz?
2. Ogretmenlik meslegi ve / veya Ingilizce dil 6gretimi siireci hakkinda neler 6grendiniz?.

3. Bu kursun hangi yonini en yararl buldunuz, neden?

4. Varsa, bu kursun hangi yonlerini degistirirdiniz? Sebeplerinizi aciklayin.

5. Sinifta dogrudan deneyime sahip oldugunuza gére, bir Ingilizce 63retmeni olarak gelecekteki kariyeriniz
hakkinda ne hissediyorsunuz?

6. ingilizceyi basariyla 6gretmek icin gereken becerilere sahip oldugunuzu diisiiniiyor musunuz?

7. Sizce ingilizce 6gretmeni olmak igin hala ne 6grenmeniz gerekiyor?
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‘ Asla ‘ Bazen ‘Slkhkla ‘Herzaman

A. Konu Alan Bilgisi

1. Konuyla ilgili dogru bilgiyi gésterebilirim. 1 2 4

2. lgerigi gegmis ve gelecekteki dgrenme deneyimleri ile 1 2 4
iliskilendirebilirim.

3. Cesitli alanlardaki becerileri gosterebilirim. 1 4

4. cerigi, 6grencilerin anlayabilecedi sekillerde iletebilirim. 1 4

5. Ogrencilere yardimci olmak icin okul ve topluluk kaynaklarini 1 4
kullanabilirim.

6. Ogrencilerin entelektiiel, duygusal ihtiyaglarina gére 1 2 3 4
ogretebilirim.

7. Yuksek beklentileri yansitan hedefleri gézetebilirim. 1 2 3 4

B. Ogretim Planlamasi ve Stratejileri

8. Ogrencilerin anlamalarini artirmak igin stratejiler kullanabilirim. 1 4

9. Konuya gore 6gretim metodolojisini degistirebilirim. 1 2 4

10. Ogrencilerin bireysel farkliliklarini anlayabilir ve buna gére 1 2 4
ogretebilirim.

11. Uygun malzeme, teknoloji ve kaynaklari kullanabilirim. 1 4

12. Ogrencilerin dikkatini gekebilir, motive edebilirim. 1 4

13. Gerekli ders programini zaman gizelgesine gore 1 2 4
uygulayabilirim.

14. Planlamayi yonlendirmek igin 6grenci 6grenme verilerini 1 2 3 4
kullanabilirim.

C. Degerlendirme

15. Ogrenci performansini izlemek igin sinif igi testleri yapabilirim. 1 4

16. Ogrencilerin performansini degerlendirebilir ve geri bildirimde 1 4
bulunabilirim.

17. Ogrencilerin bagarisini artirmak icin igerigi revize edebilirim. 1 2 3 4

D. Ogrenme Ortami

18. Sinifta karsilikl gliven ve saygi ortami yaratabilirim. 1 4

19. Sinifta diizenin bozulmasini en aza indiren bir sinif ayari 1 4
yapabilirim.

20. Arkadas canlisi ve destekleyici bir sinif ortami olusturabilirim. 1 2 4

21. Ogrenme siirecinde dgrencilerin derse katilimini 1 2 4
saglayabilirim.

22. Ogrencileri saygiyla etkilesim kurmaya tesvik edebilirim. 1 2 3 4

E. Etkili lletigsim

23. Konusma ve yazmada dogru kelime ve dilbilgisini 1 2 3 4
kullanabilirim.

24. Ogrencilerin yag ve yeteneklerine gore dersleri agiklayabilirim. 1 4

25. Ogrencilerin sorularini uygun dilde yanitlayabilirim. 1 4
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Asla | Bazen | Siklikl | Herzama
a n

Konu Alan Bilgisi

1. Konuyla ilgili dogru bilgiyi gosterebilir. 1 2 3 4

2. lgerigi gecmis ve gelecekteki 5grenme deneyimleri ile 1 2 3 4
iliskilendirebilir.

3. Cesitli alanlardaki becerileri gdsterebilir. 1 3 4
igerigi, 6grencilerin anlayabilecegi sekillerde iletebilir. 1 3 4

5. Ogrencilere yardimci olmak icin okul ve topluluk kaynaklarini 1 2 3 4
kullanabilir.

6. Ogrencilerin entelektiiel, duygusal ihtiyaglarina gére égretebilir. 1 3 4

7. Yiksek beklentileri yansitan hedefleri gdzetebilir. 1 3 4

Ogretim Planlamasi ve Stratejileri

8. Ogrencilerin anlamalarini artirmak igin stratejiler kullanabilir. 1 3 4

9. Konuya gore 6gretim metodolojisini degistirebilir. 1 3 4

10. Ogrencilerin bireysel farkliliklarini anlayabilir ve buna gére 3 4
Ogretebilir.

11. Uygun malzeme, teknoloji ve kaynaklar kullanabilir. 1 2 3 4

12. Ogrencilerin dikkatini gekebilir, motive edebilir. 1 2 3 4

13. Gerekli ders programini zaman ¢izelgesine gore uygulayabilir. 1 2 3 4

14. Planlamayi yonlendirmek icin 6grenci 6grenme verilerini 1 2 3 4
kullanabilir.

Degerlendirme

15. Ogrenci performansini izlemek igin sinif igi testleri yapabilir. 1 2 3 4

16. Ogrencilerin performansini degerlendirebilir ve geri bildirimde 1 2 3 4
bulunabilir.

17. Ogrencilerin bagarisini artirmak igin icerigi revize edebilir. 1 2 3 4

Ogrenme Ortami

18. Sinifta karsilikh gliven ve saygi ortami yaratabilir. 1 2 3 4

19. Sinifta diizenin bozulmasini en aza indiren bir sinif ayari 1 2 3 4
yapabilir.

20. Arkadas canlisi ve destekleyici bir sinif ortami olusturabilir. 1 3 4

21. Ogrenme siirecinde égrencilerin derse katilimini saglayabilir. 1 3 4

22. Ogrencileri sayglyla etkilesim kurmaya tesvik edebilir. 1 4

Etkili lletisim

23. Konusma ve yazmada dogru kelime ve dilbilgisini kullanabilir. 1 2 3 4

24. Ogrencilerin yag ve yeteneklerine gére dersleri agiklayabilir. 1 3 4

25. Ogrencilerin sorularini uygun dilde yanitlayabilir. 1 3 4
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8-Grup Calismasi (Bkz. Okul Deneyimi Etkinlik 8)
9-Soru Sorma Galismalar ( Bkz. Okul Deneyimi Etkinlik 9)
10-Calisma Kagidi Hazirlanmasi ( Bkz. Okul Deneyimi Etkinlik 7)
11-Bilgisayar Destekli Egitim
Bilgisayar destekli egitim giinimiz teknolojilerinden ve ¢evrimigi Uygulamalardan faydalanmay: ifade eder.
Asagidaki uygulamalardan faydalanilabilir.

e Kahoot
Cram
Quizlet
Zunal
Prezi
Padlet
Polleverywhere

o Klicker
12-Ogrenci Galismalarinin Degerlendirilmesi
Degerlendirme aktiviteleri asagidakilerden olusabilir:

e  Poster/ Proje Odevi
Sunum hazirlama
Degerlendirme, elestiri yazisi, 6zet ¢cikarma
Baska sOzciklerle ifade etme ve dlzeltme
Model yaratma ve kullanma
Diyalog yazma
Grup veya kigisel olarak performans sunma
Drama/Rol-oynama
Sinif igi tartisma
Munazaralara katilma
Anket, uygulama ve aragtirma
Akran ogretimi
Video/Podcast hazirlama
Genellestirmeleri ve iligkileri gdstermek igin kavram ve zihin haritalama
Fikirlerin, kavramlarin, materyallerin ve yéntemlerin degerini kriterler kullanarak yorumlama
Haberler, Web sitesi, bloglar ve wikiler Gzerindeki bilgileri 6z- yansitmaya dayali degerlendirme /
kompozisyon
Oz-degerlendirme, akran akran geri bildirim ve hata diizeltme aktiviteleri
Grafikler ve diyagramlar hazirlama
Cesitli baglam ve durumlar igin problemler olusturma
Arastirma ¢alismasi de@erlendirme
e Kavram haritasi/ akis semasi hazirlama

13-Sosyal Faaliyetler
Okulda yriitiimekte olan kltirel faaliyetler ilgili bilgi almaniz gerekmektedir. Ogrenci katiiminin saglandigi
sportif, sanatsal, kulttirel galismalar ve projelerin yuratilicugu ile bilgi toplaniimalidir. Sorumlu 6gretmenlerden
bu calismalarla ilgili bilgi talep edilebilir. Ogrenci klubii, yarigsmalarin diizenlenmesi, ulasim ve
organizasyonalara saglanan maddi destek diizenlemelerin nasil yapildigi (okul-aile birligi, sponsor vb. )rapor
edilmelidir.
7. MEBBIS ve E-okul iglemleri
Ogretim ve ogrenci faaliyetlerinin aksaksiz yiritilmesi igin dgretmenin sorumlulugunda olup yapilmasi
gereken tim c¢evrimici islemlerin nasil yapildigi ile ilgili uygulama okulu ydneticilerinden gorisme talep edilmeli
ve sistem Uzerinden yiritilen islemler eksiksiz bicimde rapor edilmelidir. Boylece 6gretmen adaylari goreve
basladiklarinda gevrimici sistemleri nasil kullanmalari gerektidi ile bilgileri 6nceden 6grenmis olacaklar ve
sorun yasamalari engellenmis olacaktir.
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APPENDIX U: Teaching Practicum Report
A CRITICAL EVALUATION OF FACULTY-SCHOOL COOPERATION(1998)

In Turkey with “Developing the National Education” project carried out by Higher Education Council and the
World Bank, certain rules and principles regarding teaching practicum were determined and published in
Faculty-School Cooperation Booklet (1998). The practicum booklet guide which was prepared as a result of
the Higher Education Council/ World Bank National Education Development Project and which was carried out
between 1994 and 1998 years unfortunately needs to be updated. In the booklet the process of the teaching
practice, roles and responsibilities of all the stakeholders (faculty/school coordinators, cooperating teachers,
supervisors etc.) were identified. Teaching practice lesson taught in both undergraduate and pedagogical
formation programs is implemented according to the teaching practice directive published since 1998. The
project which was administered by 20 academicians from various faculties and schools met the needs of the
era and did a really comprehensive pilot study for the time. Throughout the project seminars were given at 38
faculties in May and June, in which practicum academicians, mentor teachers, inspectors and representatives
from the Ministry of National education participated. Nonetheless, considering the recent developments in
education and technology, the guide is not enough for the current teaching practicum courses especially in
issues such as evaluation of the teacher candidates, use of the online platforms for the assessment, current
applications that can be used during the course, the definitions of the responsibilities of the stakeholders,
updated weekly assignments necessary for the portfolios of teacher candidates, self-evaluation and EPOSTL.
Since the booklet has not been updated, it has some shortcomings. With the updating of all undergraduate
programs and contents taught at the Faculties of Education, the instruction for teaching practice was updated
and announced as of June 14, 2018. Still, this was a very limited innovation and there is a still a need for a
printed Teaching Practicum Manual. The abovementioned directive of MoE can be found in the link below.
http://oygm.meb.gov.tr/www/uygulama-ogrencilerinin-mill-egitim-bakanligina-bagli-egitim-ogretim-
kurumlarinda-yapacaklari-ogretmenlik-uygulamasina-iliskin-yonerge/icerik/668

Critique on Faculty-School Cooperation Booklet

The Content of the Program
In the older version of the program, there were three courses for three terms long.

School Experience | (3 Credits)
School Experience Il (3 Credits)
Teaching Practicum (5 Credits)

Now, there are two courses for the fall and spring terms, School Experience(1 theoric-4 practice) and
Teaching Practicum (2 theoric-6 practice). The courses are for the bachelor degree. The 1998 published
version mentions about the courses for masters degree as well. But, today there is no such implementation.

Expectations

Teacher candidates tend to have a lot of expectations in relation to teaching practice. If the manual can be
designed in a much more detailed way, the pre-service teachers’ expectations can be met. A majority of
teacher candidates state that they do not know what to do prior to practicum because of the lack of a guide.

Assignments

Although the number of the courses decreased and assignments have changed, the students can’t find the
assignments information for the writing of their portfolios. Every education faculty publish a list of assignments
before the term starts. However, there is not a standard in these assignments, every faculty announce a
different list. The instruction announced in 2018 do not mention about the details of these assignments as
well. If the updated manual is published, the students can find about this information.
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School Experience Old version Teaching Practicum Old version
1 Term Plan School Experience | Meetings at the School
| Activity 1.1 Practicum school Experience I
and Faculty Activity 2.1
2 A day of the teacher School Experience | Practicum School School
| Activity 1.2 Experience |
Activity 1.12
School
Experience |
Activity 1.11
3 A day of the student School Experience | Teaching Profession | School
| Activity 1.3. Experience |
Activity 1.2
4 Lesson plan and organizing the | School Experience | Teaching Methods School
activities Il Activity 2.12 and Techniques Experience |
Activity 1.7
5 Lesson observation and School Experience | Class Management School
Teaching Methods | Activity 1.5 Experience |
School Experience Activity 2.4
| Activity 1.7
6 Course Management and Class | School Experience | Parent Teacher School
Control | Activity 1.9 Association Experience |
Activity 1.13
7 Textbooks, Worksheets and School Experience | Group work School
Preperation of other materials Il Activity 2.6 Experience |
School Experience Activity 2.7
Il Activity 2.8
8 Group work School Experience | Student Centered NEW
Il Activity 2.7 Education
9 Asking questions, testing, School Experience | Question-answer School
pointage and analysis | Activity 1.10 drills Experience |
School Experience Activity 2.3
Il Activity 2.3 School
Experience I
Activity 2.10
10 Evaluation of students School Experience | Worksheet School
Il Activity 2.9 preparation Experience
Activity 2.8
11 School Management, facilities School Experience | Computer assisted NEW
and problems | Activity 1.12 education
School Experience
| Activity 1.11
12 Micro teaching School Experience | Evaluation of School
| Activity 1.14 students Experience
Activity 2.9
13 Micro teaching School Experience | Social Activities School
| Activity 1.14 Experience |
Activity 1.13
14 Revision School Experience | E-School operations NEW
| Activity 1.14
Portfolio

Since the courses number have changed so did the weekly assignments for each term. The teacher
candidates need to observe their own development as a teacher and write weekly reflective papers besides
other assignments. But the content for these assignments and essence of reflection papers are not mentioned
in the 2018 Instruction. Every practicum academician demands something different from the teacher
candidates. The new manual should mention about the content of these assignments. The online applications
which can be used alongside interactive white boards the fruit of really contributory Fatih Project, should be
described in details. The teacher candidates are making use of these teaching tools to keep their students
motivated and reach learner autonomy for student centered teaching mechanisms. If the pre-service teachers
do not use such applications the new generation students feel frustrated. So, the teacher candidates need
guidance in such utilities and they would be glad to find such information in the manual.
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Observation

The quality of the observations made both by the teacher candidates themselves and the mentor teachers or
practicum academicians have changed as well. Based on EPOSTL, the teacher candidates need to observe
and evaluate their peers and themselves in a more detailed way. Within the practicum manual, the
observation checklist should be added and the pre-service teachers should do their observations based on
these evaluation checklists which is a must for EPOSTL. If we want to update the practicum according the
global standards we have to conform to EPOSTL. Hence, more effective results can be reached. The
observation checklists can be found in the manual created by the researcher.

The Number of Study Groups

In the past the number of pre-service teachers for each practicum academician was 15. With the new
Teaching Practicum Instruction (2018) announced by the Ministry of National Education the number was
decreased to 8. It needs to be included in the manual.

Evaluation

The 1998 version made use of a 138 point printed scale for evaluating the teacher candidates. The evaluation
for the teacher candidates is now done separately by the mentor teachers and practicum academicians.
Currently, The Ministry of Education requires the cooperating teachers and university supervisors to use an
online governmental system for assessment. Cooperating teachers use mebbis.meb.gov.tr. platform which
belong to the MoE. Within this online platform the practicum students are assessed based on a grading of
analytic descriptors such as subject matter knowledge, field knowledge, teaching process, using evaluation
techniques in relation to the objectives, class management, effective communication with the learners.The
university supervisors use uod.meb.gov.tr. They fill in the weekly evaluation and general evaluation forms
about the students in terms of subject matter, field knowledge, creating optimum learning environment,
evaluation of students, lesson planning and lecturing. The students are evaluated weekly regarding the
checklist however they are not graded out of this weekly evaluation. At the end of a 14-week practice, they are
graded as a final evaluation both by the cooperating teacher and the university supervisor. The supervisor
need to come the practicum school four times to observe the same teacher candidate. Out of a 100 points
scale, 32.60 points belong to the supervisor and 67.40 points belong the cooperating teacher

But there are some critic issues in relation to attendance and evaluation.

1. At the beginning of the related semester, on the dates specified in the Teaching Practice Calendar sent to
the schools with an official letter, practice teacher and practice students led by practice institution
coordinator orientation, planning meetings, etc. It is necessary for the teacher to carry out the studies and
apply the application start date on the date specified in the calendar to MEBBIS.

2. Pre-service teachers are obliged to attend at least six hours per week in practice schools to practice at
least one course hour each week (lecture).

3. Inline with the plan prepared by the institution's coordinator and the practice teacher, the students should
be distributed to the classes as 2 people in order to enable each student to teach at the desired level in
line with the plan prepared for the teaching practice of the university. (1 student explaining the lesson and
the other is listening).

4. For each application student, the Application Teacher must make a daily evaluation entry to MEBBIS at
least 4 times during the whole application. (Required for the opening of the General Evaluation.)

5. In order to ensure that the overall evaluation is not really remote, the instructor is asked to attend the
lectures of the application student at least 4 times and to convey their views to the daily evaluation
system.

6. Pre-service teachers do not have the right to absenteeism without any excuse.

7. ltis sufficient to make up the application student's excuse to the system as excuse-based (documented)
absenteeism is the situation that is desired to be compensated and in cases where it cannot be
compensated (absenteeism in the last weeks, the situations arising from the application teacher's
curriculum, the application teacher's report, the permitted cases, official holidays etc.).

8. Compensation should be made on the same week by going another day or another week. This situation
should be accomplished within the knowledge of the responsible lecturer and application teacher of the
course.

9. Practicum students cannot go to the practice school for more than one day in the same week, except for
compensatory conditions, and cannot complete the application before the specified date in a 14-week
period.

10. It is the level that every application student is asked to practice for 72 hours and in cases where it is
impossible to make up, evaluation of the application student's excuse in the system is sufficient.

However, this critical information can only be learned from ear to ear and hard to find as an official document.
This information should be included in the manual as well.
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Payment

Within the scope of Teaching Practice, 6 hours of tuition fee is paid to Practice Teachers every week. For the
practicum academicians, 2 hours of tuition per week is paid for an application. In the accrual of the fees, the
days and hours required for the application course are taken as basis in the curriculum of the departments.

However, the mentor teachers state that the payments are far from meeting the efforts exerted. There is a
need for revising the payment as well.

To conclude;

1.

It lacks information about how the interaction should be carried out among the stakeholders. It does
not clarify the feedback process between the pre-service teachers and mentor teachers or academic
supervisors. It is very important for a teacher candidate’s development. It's up to the initiative of the
stakeholders,so the quality and the quantity of feedback might differ.

It does not give enough information about the reflection process which is as one of the corner stones
of teacher development. If pre-service teachers could write write self-evaluation and peer evaluation
reports based on EPOSTL, they could have more opportunities to identify their weaknesses and
strengths which in turn increases autonomy, critical thinking skills, and awareness regarding their
practice based actions.

The booklet suggests at least two observations for each pre-service teacher by the university
supervisor, and it has been increased to four by MoE. But the number of observations differ due to
time constraints, teaching load, the number of trainees assigned to the supervisor. Such flexible
implementations cause an unjust treatment for the pre-service tachers and harm their Professional
development.

The manual created by the researcher specifically for Hacettepe University Education Faculty English
Language Teacher Candidates include all the necessary and relevant information for a sound teaching

practicum. Therefore, it is suggested for the Ministry of Education to make use of this manual and update.
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APPENDIX V: Scale Development Analysis

Expectation Scale Factor Analysis

Q20 QOO0 T O
= = —_——— ==

The expectation scale consisted of 85 items in 5-point Likert type. The scale had 8 sub-branches;
university supervisors

mentor teachers

school administrators

peer pre-service teachers

students

practicum school

teaching practicum

other stakeholders

It included 85 items at the beginning. After the analysis 12 items were eliminated from the scale and

the scale was developed as a result. The final version of the scale was administered to the experiment group
senior level ELT students at Hacettepe University and Ted University at the 2020-2021 spring term.

Exploratory factor analysis about the university supervisors items. The expectation scale had

24 items covering the expectations of participants in relation to the university supervisors. The items were
mainly about receiving information before the practicum from the supervisors about the content, scope,
evaluation and schedule. It also included factors about receiving feedback and support from the supervisor.

University supervisors should

give information about the aim of the practicum before it starts

give information about the content of the practicum before it starts

give information about the scope of the practicum before it starts

give information about the evaluation of the practicum before it starts

let me know about the schedule and inform me of my observation time

introduce me to the mentor teacher before the practicum starts

have weekly meetings with me as a pre-service teacher

help me plan my teaching practice every week

guide me choose the necessary teaching principles, methods and techniques for the relevant course

. guide me about classroom management

. give feedback about my teaching practice after each visit

. give feedback about my lesson plans

. give feedback about about the course materials | prepare

. give feedback about my classroom management

. give feedback about how | communicate with students

. give feedback about how | assess students

. give feedback about my reflective papers

. support me when | feel inadequate as a pre-service teacher

. make constructive criticism

. inform me about the evaluation results of my own practice

. encourage me about my future performance in teaching practice
. be objective in his/her evaluation

. be patient about the expected progress | make

. be in cooperation with other supervisors who conduct the course throughout the process

As a result of the factor analysis three expectation statements had to be eliminated from the scale S9, S22,
and S23. These items were about receiving guidance from the supervisor about the necessary teaching
principles and techniques for the course firstly. Secondly they also included expectation from the supervisor to
be objective and patient. It is evident that the pre-service teachers do not want their supervisors to interfere in
their own teaching methods in order find their own ways and accept that supervisors cannot be objective or
too patient throughout the process.
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Expectation Scale Factor Analysis Results about the University Supervisors

Rotated Factors

1 2 3
S14 0,787
S16 0,786
S15 0,781
S13 0,746
S17 0,731
S12 0,727
S20 0,708
S21 0,704
S11 0,694
S18 0,688
S19 0,682
S10 0,625
S22 0,594 0,578
S23 0,586
S4 0,818
S2 0,808
S3 0,799
S5 0,767
S1 0,767
S6 0,620
S8 0,841
S24 0,716
S7 0,668
S9 0,638
Eigenvalues 14,529 1,784 1,208
VAO 33,394 23,114 16,495
KVAO 33,394 56,508 73,003

KMO-MSA=0,948, Barlett Chi-Square=4532,16, p<0,001

The expectation scale has a sufficiently effective scale structure to measure the expectations in
relation to university supervisors (KMO-MSA = 0.948). This value reflects an excellent scale structure.
According to the Barlett test, the correlation levels that reflect a certain structure among the items are
significant and the scale with two sub-dimensions is measured (p <0.001). In the factor analysis process,
which includes 24 factors representing the university supervisors, a total of 3 factors with an eigenvalue
greater than 1 are obtained. When the factor loads of the items are examined, this item may represent both
factors in case of less than 0.10 change between the loads of S22 item in factor 1 and factor 2. For this
reason, S22 must be removed from the scale.
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Table 2

Expectation Scale Factor Analysis Results about the University Supervisors Items after S22 Elimination

Rotated Factors

1 2 3
S16 0,803
S14 0,802
S15 0,796
S13 0,771
S12 0,753
S17 0,741
S11 0,721
S20 0,701
S21 0,694
S19 0,687
S18 0,686
S10 0,647
S23 0,560 0,465
S4 0,819
S2 0,817
S3 0,815
S1 0,774
S5 0,763
S6 0,616
S8 0,821
S24 0,740
S7 0,682
S9 0,517 0,600
Eigenvalues 13,930 1,737 1,194
VAO 34,520 22,858 15,931
KVAO 34,520 57,377 73,308

KMO-MSA=0,950, Barlett Chi-Square=4267,036, p<0,001

In factor analysis made by removing item S22 from the scale, the expectation scale has a sufficiently effective
scale structure to measure the expectations in relation to university supervisors (KMO-MSA = 0.950). This
value reflects an excellent scale structure. According to the Barlett test, the correlation levels that reflect a
certain structure among the items are significant and the scale is a bit scale with at least two sub-dimensions
(p <0.001). A total of 3 factors with eigenvalues greater than 1 were obtained. When the factor loads of the
items are analyzed, these items may represent both factors, since there is a change of less than 0.10 between
the loads of S23 in factor 1 and factor 2 and the loads of S9 in factor 1 and factor 3. For this reason, S23 and
S9 items should be removed from the scale.
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Table 3
Expectation Scale Factor Analysis Results about the University Supervisors ltems after S23 and S9
Elimination
Rotated Factors

1 2 3
S16 0,816
S14 0,812
S15 0,803
S13 0,790
S12 0,775
S17 0,753
S11 0,748
S20 0,701
S19 0,689
S21 0,687
S18 0,679
S10 0,666
S3 0,825
S2 0,823
S4 0,822
S1 0,780
S5 0,757
S6 0,606
S8 0,779
S24 0,751
S7 0,719
Eigenvalues 12,839 1,676 1,164
VAO 36,206 23,870 14,585
KVAO 36,206 60,076 74,661

KMO-MSA=0,948, Barlett Chi-Square=3886,232, p<0,001

In factor analysis made by removing S9, S22 and S23 statements, the expectation scale includes a sufficiently
effective scale structure that measures the expectations of university teachers (KMO-MSA = 0.948). This
value reflects an excellent scale structure. According to the Barlett test, there are significant correlation levels
between the items that reflect a certain structure and the scale is a scale with at least two sub-dimensions (p
<0.001). A total of 3 factors with eigenvalue greater than 1 were obtained. Factor 1 explains 36,206% of total
variance, factor 2 23,870% and factor 3 explains 14,5885%, while these three factors together explain
74,661% of total variance. There are 12 items under factor 1, 6 items under factor 2 and 3 items under factor
3. F1 factor consists of S16, S14, S15, S13, S12, S17, S11, S20, S19, S21, S18 and S10 items according to
factor loads, respectively. The F2 factor consists of S3, S2, S4, S1, S5 and S6 items, respectively, according
to factor loads. F3 factor consists of S8, S24 and S7 items, respectively, according to factor loads.
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Figure 1. Factor analysis line graph of the items created for the university supervisors belonging to the
expectation scale

The line graph shows the factor loads of 21 items about university supervisors in the Expectation Scale. The
path coefficients of 21 items are shown in the figure.
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Figure 1.1. Confirmatory factor analysis non-standard path coefficients

The path coefficients of 21 items are shown in the figure.
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Table 3.1

Confirmatory Factor Analysis Results

B1 B2 SH Test Statistics p

S16  <—- F1 0,877 1,132 0,079 14,267 <0,001
S14  <—-— F1 0,886 1,090 0,076 14,406 <0,001
S13  <—- FH1 0,864 1,143 0,081 14,082 <0,001
S12  <—- FH1 0,878 1,210 0,085 14,297 <0,001
S17  <—-—- F1 0,832 1,156 0,085 13,575 <0,001
S11 <—- F1 0,833 1,269 0,093 13,612 <0,001
S20 < F1 0,763 0,989 0,079 12,485 <0,001
S19  <— F1 0,709 0,910 0,078 11,617 <0,001
S18 <— F1 0,690 0,918 0,081 11,349 <0,001
S21 <-—-—- F1 0,710 0,876 0,075 11,674 <0,001
S15  <—-— F1 0,880 1,111 0,082 13,567 <0,001
S10 <-—-— F1 0,697 1

S7 <-—- F2 0,721 1,452 0,158 9,212 <0,001
S8 <- F2 0,763 1,530 0,162 9,455 <0,001
S24 < F2 0,630 1

S1 <—- F3 0,893 0,926 0,073 12,723 <0,001
S2 <—- F3 0,911 0,982 0,076 12,888 <0,001
S3 <- F3 0,850 0,963 0,078 12,271 <0,001
S4 <—- F3 0,834 0,967 0,080 12,097 <0,001
S5 <- F3 0,760 0,923 0,082 11,239 <0,001
S6 <—-—- F3 0,643 1

B1: Standard Coefficient, B2: Non-standard Coefficient

As a result of the confirmatory factor analysis, the path coefficients of the items under each factor were found
to be statistically significant. Model fit coefficients are within the desired limits.

Exploratory factor analysis about the mentor teachers items. The expectation scale had 33
items covering the expectations of participants in relation to the mentor teachers. The items were mainly about
being introduced to the other teachers and students and receiving information about the environment from the
mentor teacher. It also included receiving help throughout the lesson planning, necessary lesson techniques,
feedback and encouragement.

Mentor teachers should

25. inform me about his/her expectations from me as a teacher candidate

26. introduce me as a teacher to other teachers and other school staff

27. introduce me as a teacher to the students of the class | will make practice

28. be in cooperation with other mentor teachers at school

29. give me information about the individual differences of the students in the class | will make practice
30. inform me about how to make use of the information technologies in the school.

31. help me get the necessary tools and equipment for the course

32. have weekly meetings with me as a pre-service teacher

33. help me plan my teaching activities

34. demonstrate exemplary activities related to the course | plan to undertake

35. give me opinions about how to teach what

36. check the lesson plans | prepare

37. check the course materials | prepare

38. guide me choose the necessary teaching principles, methods and techniques for the relevant course
39. give me clues about classroom management

40. observe me in my teaching practice

41. give me feedback at the end of each teaching practice



42.
43.
44.
45.
46.
47.
48.
49.
50.
51.
52.
53.
54.
55.
56.
57.

evaluate my educational activities

give feedback about the course materials | prepare

give feedback about my classroom management

give feedback about how | communicate with students
give feedback on how | assess students

not make criticism in the classroom setting next to the students
make constructive criticism

inform me about the evaluation results of my own practice
be objective in his/her evaluation

be patient about the progress | make

be understanding about the mistakes | make

encourage me about my future teaching practice

be sincere with pre-service teachers

share his/her own experiences with me

have received training about becoming a mentor teacher
be a role model
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As a result of the factor analysis statements S33, S36, S37, S38, S39 and S48 were eliminated were
from the scale. These items asked the participants whether they wanted to be checked by the mentor teachers
regarding the course materials, lesson plans or class management. Similar to the expectations from the
supervisors, the teacher candidates still want freedom in their own teaching strategies so they reject being
checked and do not believe in constructive criticism. So this arouses in mind that they have a prejudice
against mentor teachers and are afraid of being criticized harshly.
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Table 4

Expectation Scale Factor Analysis about the Mentor Teachers ltems

Rotated Factors

1 2 3 4 5 6
S41 0,843
S44 0,821
S45 0,804
S43 0,801
S46 0,784
S40 0,709
S42 0,689
S37 0,645 0,576
S36 0,631 0,586
S49 0,576
S48 0,497 0,492
S32 0,354 0,717
S28 0,649
S26 0,623
S56 0,605
S31 0,563
S34 0,546
S27 0,786
S30 0,642
S29 0,628
S25 0,585
S39 0,399 0,460
S47 0,789
S51 0,783
S52 0,679
S50 0,633
S55 0,733
S54 0,699
S53 0,632
S57 0,506
S35 0,685
S38 0,530 0,569
S33 0,495 0,523
Eigenvalues 14,504 2,822 1,917 1,417 1,148 1,034
VAO 21,896 11,184 10,162 9,554 8,498 7,924
KVAO 21,896 33,08 43,242 52,796 61,293 69,217

KMO-MSA=0,925, Barlett Chi-Square=4585,393, p<0,00

The mentor teacher items of the expectation scale has a sufficiently effective scale structure to
measure expectations (KMO-MSA = 0.925). This value reflects an excellent scale structure. According to the
Barlett test, the correlation levels that reflect a certain structure among the items are significant and the scale
is the bit scale with the two lowest dimensions (p <0.001). In factor analysis performed with the inclusion of 33
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items representing the mentor teacher, a total of 6 factors with an eigenvalue greater than 1 was obtained.
When the factor loads of the items are analyzed, the factors 1 and 6 of S37, factor 1 and 6 of S36, factor 1
and 4 of S48, factor 1 and 3 of S39, factor 1 and 6 of S38, factor 2 and 6 of S33, as there is a change less
than 0.10 these items may represent both factors. For this reason, these items must be removed from the

scale.

Table 5

Expectation Scale Factor Analysis Results about the Mentor Teachers Items after S33, S36, S37, S38 and

S48 Elimination

Rotated Factors

3

S44
S41
S45
S43
S46
S40
S42
S49
S35
S32
S26
S28
S56
S34
S31
S27
S30
S29
S25
S54
S55
S53
S57
S47
S51
S50
S52
Eigenvalues
VAO
KVAO

0,851
0,849
0,836
0,817
0,774
0,753
0,746
0,554
0,466

11,656
22,747
22,747

0,698
0,656
0,643
0,632
0,578
0,565

2,447

12,669
35,416

0,764
0,656
0,628
0,624

1,754
11,389
46,805

0,749
0,728
0,605
0,496

1,231

10,354
57,159

0,788
0,773
0,647
0,644
1,104
10,222
67,379

KMO-MSA=0,914, Barlett Chi-Square=3379,179, p<0,001

In the factor analysis made with the remaining 27 statements by removing S33, S36, S37, S38,
S39 and S48 items, the expectation scale has a sufficiently effective scale structure to measure the
expectations in relation to mentor teachers (KMO-MSA = 0.914). This value reflects an excellent scale
structure. According to the Barlett test, there are significant correlation levels between the items that reflect a
certain structure, and the scale is the bit scale with two sub-dimensions (p <0.001). As a result of the factor
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analysis process, a total of 5 factors with eigenvalues greater than 1 were obtained. Factor 1 explains
22,747% of total variance, factor 2 explains 12,669%, factor 3 11,389%, factor 4 10,354% and factor 5
10,22%, while these five factors explain 67,379% of the total variance together.

There are 9 items under factor 1, 6 items under factor 2, and 4 items under factor 3, factor 4 and
factor 5. F1 factor is formed in S44, S41, S45, S43, S46, S40, S42, Q49 and S35 items according to factor
loads, respectively. The F2 factor consists of S32, S26, S28, S56, S34 and S31 items, respectively, according
to factor loads. The F3 factor consists of S27, S30, S29 and S25 items, respectively, according to factor loads.
The F4 factor consists of S54, S55, S53 and S57 items, respectively, according to factor loads. F5 factor
consists of S47, S50, S51 and S52 items, respectively, according to factor loads.
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Figure 2. Factor analysis line graph of the items created for the mentor teachers belonging to the expectation
scale
The line graph shows the factor loads of 27 items about mentor teachers in the Expectation Scale.
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Figure 2.1. Confirmatory factor analysis non-standard path coefficients
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The path coefficients of 27 items are shown in the figure.
Table 5.1

Confirmatory factor analysis results

B1 B2 SH Test Statistics p

S44 <--- F1 4,423 1,430 0,116 12,290 <0,001
S41 <--- F1 4,415 1,326 0,115 11,522 <0,001
S45 <--- F1 4,446 1,442 0,119 12,070 <0,001
S43 <--- F1 4,322 1,488 0,122 12,197 <0,001
S46 <--- F1 4,415 1,288 0,111 11,560 <0,001
S40 <--- F1 4,368 1,145 0,110 10,373 <0,001
S42 <--- F1 4,242 1,443 0,126 11,477 <0,001
S49 <--- F1 4,499 1,022 0,099 10,339 <0,001
S35 <--- F1 4,293 1

S32 <--- F2 3,895 1,121 0,104 10,768 <0,001
S26 <--- F2 4,145 0,876 0,097 8,998 <0,001
S28 <--- F2 4,130 0,879 0,083 10,534 <0,001
S56 <--- F2 4,394 0,885 0,075 11,745 <0,001
S34 <--- F2 4,198 0,921 0,085 10,851 <0,001
S31 < F2 4,349 1

S27 <--- F3 4,606 1,112 0,096 11,593 <0,001
S30 <--- F3 4,384 1,423 0,110 12,950 <0,001
S29 <--- F3 4,483 1,375 0,107 12,842 <0,001
S25 <--- F3 4,486 1

S54 <--- F4 4,485 0,811 0,071 11,379 <0,001
S55 <--- F4 4,468 0,794 0,074 10,792 <0,001
S53 <--- F4 4,570 0,816 0,071 11,527 <0,001
S57 < F4 4,452 1

S47 <--- F5 4,358 1,099 0,113 9,701 <0,001
S51 <--- F5 4,639 1,037 0,070 14,839 <0,001
S50 <--- F5 4,677 0,977 0,072 13,578 <0,001
S52 < F5 4,646 1

B1: Standard coefficient B2: Non-standard coefficient

As a result of the confirmatory factor analysis, the path coefficients of the items under each factor
were found to be statistically significant. Model fit coefficients are within the desired limits.

Factor analysis about the school administrators items. The expectation scale had three items covering
the administrators. In the scope of content validity, although it seems as if the items are not enough for
measuring the role of the administrators, it is a fact that the administrators do not have any other role during
this process as a stakeholder. Since the researcher had administered a pilot study before this scale and
witnessed that the participants had no expectations concerning the administrators, the researcher found three
items enough for this factor. The researcher didn’t receive any feedback for increasing the number of items
from the academicians when she took expert opinion. Thereby, only three items for measuring this factor is
enough. There aren’t any items eliminated in this subdivision. The items are about being recognized as a real
teachers and getting informed about the rules.

School administrators should
58. introduce me to my mentor teacher
59. see me as a real teacher



333

60. inform me about the school rules | should obey (permission, attendance, coming to class on time,
roster, etc.)

Table 6

Expectation Scale Factor Analysis Results about the School Administrators Items

Factor
1

S60 0,849
S58 0,806
S59 0,758
Eigenvalue 1,944
VAO 64,784
KVAO 64,784

KMO-MSA=0,661, Barlett Chi-Square=185,242, p<0,001

In the factor analysis made with a total of 3 items, the expectation scale has a sufficiently effective
scale structure to measure the expectations in relation to the practicum school administrators (KMO-MSA =
0.611). This value reflects a medium scale structure. According to the Barlett test, there are significant
correlation levels between the items that reflect a certain structure, and the scale is the bit scale with two sub-
dimensions (p <0.001). As a result of the factor analysis process, only 1 factor with an eigenvalue greater than
1 was obtained. Factor 1 explains 64,784% of the total variance. Factor 1 consists of S60, S58 and S59 items.
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Figure 3. Factor analysis line graph of the items created for the school administrators belonging to the
expectation scale
The line graph shows the factor loads of 3 items about school administrators in the Expectation Scale.
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Figure 3.1. Confirmatory factor analysis non-standard path coefficients
The path coefficients of 3 items are shown in the figure.
Table 6.1

Confirmatory factor analysis results

B1 B2 SH Test Statistics p
S60 <--- F1 4,605 1,198 0,165 7,264 <0,001
S58 <--- F1 4,361 1,225 0,157 7,782 <0,001
S59 <--- F1 4,467 1

B1: Standard coefficient, B2: Non-Standard coefficient

Path coefficients of all variables under the model were found to be significant.

Factor analysis about the peer pre-service teachers items. The expectation scale had six items
covering the peer pre-teachers. In the scope of content validity, although it seems as if the items are average
for measuring the role of the peer teacher candidates, it is a fact that the peers have a limited role within the
process. Since the researcher had administered a pilot study before this scale and witnessed that the
participants had few expectations from their peers, the researcher found six items enough for this factor. The
researcher didn’t receive any feedback for increasing the number of items from the academicians when she
got expert opinion. Thereby, six items for measuring this factor is enough. There aren’t any items eliminated in
this subdivision. The items are about receiving help and support from their friends within the process.

Peer Pre-service Teachers should
61. help me during the preparation stage
62. support me when performing activities in the classroom
63. give me feedback about my practices
64. evaluate me objectively in their reflective papers
65. treat me as their colleague when | use the teachers' room
66. be eager to share his/her experiences

Table 7

Expectation Scale Factor Analysis Results about the Peer Pre-service Teachers Items

Factor
1

S63 0,849
S64 0,834
S61 0,827
S62 0,826
S66 0,721
S65 0,578

Eigenvalue 3,637
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VAO 60,613
KVAO 60,613

KMO-MSA=0,835, Barlett Chi-Square=872,490, p<0,001

In the factor analysis made with a total of 6 items, the expectation scale, has a sufficiently effective
scale structure to measure the expectations in relation to peer pre-service teachers (KMO-MSA = 0.835). This
value reflects a very good scale structure. According to the Barlett test, there are significant correlation levels
between the items that reflect a certain structure, and the scale is the bit scale with two sub-dimensions (p
<0.001). As a result of the factor analysis process, only 1 factor with an eigenvalue greater than 1 was
obtained. Factor 1 explains 60,613% of the total variance. Factor 1 consists of S63, S64, S61, S62, S66 and
S65 items.
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Figure 4. Factor Analysis line graph of the items created for the peer pre-service teachers belonging to the
expectation scale
The line graph shows the factor loads of 6 items about peers in the Expectation Scale.
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Figure 4.1. Confirmatory Factor analysis non-standard path coefficients

The path coefficients of 6 items are shown in the figure.
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Table 12.1

Confirmatory Factor Analysis results

B1 B2 SH Test Statistics p
S63 < F1 0,852 2,093 0,267 7,850 <0,001
S64 <--- F1 0,823 2,007 0,258 7,768 <0,001
S61 < F1 0,782 1,979 0,259 7,634 <0,001
S62 <--- F1 0,775 1,742 0,229 7,609 <0,001
S66 < F1 0,619 1,433 0,207 6,926 <0,001
S65 < F1 0,458 1

B1: Standart coefficient, B2: Non-Standard coefficient
Path coefficients of all variables under the model were found to be significant.

Factor analysis about the students items. The expectation scale had only two items covering the
expectations of teacher candidates from the students. In the scope of content validity, although it seems as if
the items are scarce for measuring the role of the students, it is a fact that the students have a really limited
role within the process. Since the researcher had administered a pilot study before this scale and witnessed
that the participants had barely no expectations from their students, the researcher found two items enough
for this factor. The researcher didn’t receive any feedback for increasing the number of items from the
academicians when she got expert opinion. Thereby, two items for measuring this factor is enough. There
aren’t any items eliminated in this subdivision. The items are about being seen as a real teacher and
performing the tasks given.

Students should
67. see me as their teacher
68. perform the tasks | give in the classroom

Table 8

Expectation Scale Factor Analysis about the Students Items

Factor
1
S68 0,893
S67 0,893
Eigenvalue 1,596
VAO 79,789
KVAO 79,789

KMO-MSA=0,500, Barlett Chi-Square=125,169, p<0,001

In the factor analysis made with a total of 2 items, the expectation scale, has a sufficiently effective scale
structure to measure the expectations in relation to the practicum school students (KMO-MSA = 0.500). This
value reflects a weak scale structure. According to the Barlett test, there are significant correlation levels
between the items that reflect a certain structure, and the scale is the bit scale with two sub-dimensions (p
<0.001). As a result of the factor analysis process, only 1 factor with an eigenvalue greater than 1 was
obtained. Factor 1 explains 79,789% of the total variance. Factor 1 consists of S68 and S67 items.
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Figure 5. Factor analysis line graph of the items created for the students belonging to the expectation scale
The line graph shows the factor loads of 2 items about students in the Expectation Scale.

Factor analysis about the practicum school items. The expectation scale had six items covering
the expectations of teacher candidates from the practicum school. This factor is mainly about the physical
properties and facilities of the school because this is a non-living item. In the scope of content validity,
although it seems as if the items are average for measuring the role of the school itself, it is a fact that having
expectations from a component is not logical. Since the researcher had administered a pilot study before this
scale and witnessed that the participants had barely no expectations in relation to a physical thing, the
researcher found six items enough for this factor. The researcher didn’t receive any feedback for increasing
the number of items from the academicians when she got expert opinion. Thereby, six items for measuring
this factor is enough. Only statement S75 is eliminated in this subdivision. The items are about physical and
technical infrastructure mainly.

Practicum School should
69. be a suitable place to meet with my mentor teacher
70. have high number of teachers
71. have both young and senior teachers
72. not have crowded classes
73. have sufficient physical infrastructure
74. have sufficient technological infrastructure (projection, interactive white board, pc, etc.)
75. have high number of branches of class

Table 9

Expectation Scale Factor Analysis Results about the Practicum School ltems

Factor
1 2
S73 0,895
S74 0,807
S72 0,782
S69 0,579

S75 0,528 0,470
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S70 0,901
S71 0,704
Eigenvalues 3,385 1,056
VAO 40,005 23,440

KMO-MSA=0,804, Barlett Chi-Square=710,063 p<0,001

In the factor analysis made with a total of 7 items, the expectation scale has a sufficiently effective
scale structure for measuring the expectations of the participants in relation to practicum school (KMO-MSA =
0.804). This value reflects a very good scale structure. According to the Barlett test, there are significant
correlation levels between the items that reflect a certain structure, and the scale is the bit scale with two sub-
dimensions (p <0.001). As a result of the factor analysis process, a total of 2 factors with an eigenvalue
greater than 1 were obtained. When the factor loads of the items are examined, this item may represent both
factors since there is a change of less than 0.10 between the loads of S75 in factor 1 and factor 2. For this
reason, S75 must be removed from the scale.

Table 10

Expectation Scale Factor Analysis Results about the Practicum School Items after S75 Elimination

Rotated Factors

1 2
S73 0,908
S74 0,819
S72 0,807
S69 0,557
S70 0,907
S71 0,718
Eigenvalues 2,991 1,058
VAO 43,404 24,076
KVAO 43,404 67,480

KMO-MSA=0,759, Barlett Chi-Square=604,139, p<0,001

In the factor analysis made by removing the S75 item, the expectation scale has a sufficiently
effective scale structure to measure the expectations of the participants in relation to the practicum school
(KMO-MSA = 0.759). This value reflects a good scale structure. According to the Barlett test, there are
significant correlation levels between the items that reflect a certain structure and the scale is a bit scale with
at least two sub-dimensions (p <0.001). As a result of the factor analysis process, a total of 2 factors with an
eigenvalue greater than 1 were obtained. Factor 1 explains 43.404% of total variance and factor 2 explains
24.076%, while these two factors together explain 67.480% of total variance.There are 4 items under factor 1
and 2 items under factor 2. F1 factor consists of S73, S74, S72 and S69 items, respectively, according to
factor loads. The F2 factor consists of S70 and S71 items, respectively, according to factor loads.
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Figure 6. Factor analysis line graph of the items created for the practicum school belonging to the expectation
scale
The line graph shows the factor loads of 6 items about practicum school in the Expectation Scale.
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Figure 6.1. Confirmatory factor analysis non-standard path coefficients

The path coefficients of 6 items are shown in the figure.
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Table 10.1

Confirmatory factor analysis results

B1 B2 SH Test Statistics p
S73 <--- F1 4,400 1,451 0,100 14,477 <0,001
S74 <--- F1 4,535 1,000 <0,001
S72 <--- F1 4,237 1,391 0,109 12,732 <0,001
S69 <--- F1 4,573 0,568 0,075 7,524 <0,001
S70 <--- F2 3,612 0,540 0,137 3,952 <0,001
S71 < F2 4,132 1,000

B1: Standard coefficient, B2: non-standard coefficient
Path coefficients of all variables under the model were found to be significant.

Factor analysis about the teaching practicum items. The expectation scale had seven items
covering the expectations of teacher candidates from the teaching practicum itself. This factor is mainly about
the procedural issues about the program. In the scope of content validity, seven items are enough for
measuring the role of the program itself. Since the researcher had administered a pilot study before this scale
and witnessed that the participants had barely no expectations in relation to a physical thing, the researcher
found seven items enough for this factor. The researcher didn’t receive any feedback for increasing the
number of items from the academicians when she got expert opinion. Thereby, seven items for measuring this
factor is enough. S77 and S78 are eliminated in this subdivision. The items are about social, economic,
cultural traits, equality and meetings. The participants have no expectation regarding the item that states
maximum student number should be four in groups because they have no idea about the process because
they are thinking about the fun at the moment. The researcher thinks that they would want the group number
to be lower when they see the timing and equality issues after they have practiced it in reality.

In the teaching practicum
76. The school that | practice teaching at the 15t term should be the same at the 2" term
77. The pre-service teachers should have the chance to practice at schools with various economic,
cultural and social etc. traits
78. Groups should consist of maximum 4 teacher candidates per each mentor teacher
79. Care must be taken in the random attribution of practice teachers to their schools
80. Practice at different grade levels for teacher candidates should be maintained
81. Pre-service teachers should be permitted participation in the branch meetings of English teachers
82. Pre-service teachers should be permitted participation in the parental meetings
83. Being on duty should be permitted for teacher candidates

Table 11

Expectation Scale Factor Analysis about the Teaching Practicum Items

Rotated factors

1 2
S82 0,808
S81 0,803
S83 0,716
S80 0,636
S79 0,558
S78 0,371 0,305
S76 0,860
S77 0,571

Eigenvalues 3,313 1,025
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VAO 35,794 18,425
KVAO 35,794 54,218

KMO-MSA=0,836, Barlett Chi-Square=547,289, p<0,001

In the factor analysis made with a total of 8 items, the expectation scale has a sufficiently effective
scale structure to measure the expectations of the participants in relation to teaching practicum (KMO-MSA =
0.836). This value reflects a very good scale structure. According to the Barlett test, there are significant
correlation levels between the items that reflect a certain structure, and the scale is the bit scale with two sub-
dimensions (p <0.001). As a result of the factor analysis process, a total of 2 factors with an eigenvalue
greater than 1 were obtained. When the factor loads of the items are examined, this item may represent both
factors since there is a change of less than 0.10 between the loads of S78 item in factor 1 and factor 2. For
this, S78 item should be removed from the scale.

Table 12

Expectation Scale Factor Analysis Results about the Teaching Practicum ltems after S78 Elimination

Rotated factors

1 2

S81 0,808

S82 0,808

S83 0,725

S80 0,654

S79 0,576 0,416
S76 0,891
S77 0,464 0,538
Eigenvalues 3,150 1,023
VAO 40,095 19,510
KVAO 40,095 59,605

KMO-MSA=0,826, Barlett Chi-Square=506,394, p<0,001

In the factor analysis made by removing the S78 item, the expectation scale has a sufficiently
effective scale structure to measure the expectations of the participants in relation to the teaching practicum
(KMO-MSA = 0.826). This value reflects a very good scale structure. According to the Barlett test, there are
significant correlation levels between the items that reflect a certain structure and the scale is a bit scale with
at least two sub-dimensions (p <0.001). As a result of the factor analysis process, a total of 2 factors with an
eigenvalue greater than 1 were obtained. When the factor loads of the items are examined, this item may
represent both factors since there is a change of less than 0.10 between the loads of S77 item in factor 1 and
factor 2. For this, S77 must be removed from the scale.

Table 13
Expectation Scale Factor Analysis Results about the Teaching Practicum ltems after S77 Elimination
Factor
1
S81 0,791
S82 0,776
S83 0,727
S80 0,704
S79 0,699
S76 0,295
Eigenvalues 2,830
VAO 47,161
KVAO 47,161

KMO-MSA=0,809, Barlett Chi-Square=411,889, p<0,001
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In the factor analysis made by removing S77 item, the expectation scale has a sufficiently effective scale
structure to measure the expectations of the participants in relation to the teaching practicum (KMO-MSA =
0.809). This value reflects a very good scale structure. According to the Barlett test, there are significant
correlation levels between the items that reflect a certain structure and the scale is a bit scale with at least two
sub-dimensions (p <0.001). As a result of the factor analysis process, only 1 factor with an eigenvalue greater
than 1 was obtained. Factor 1 explains 47.161% of the total variance. Factor 1 consists of six items: S81, S82,
S83, S80, S79 and S76.
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Figure 7. Factor analysis line graph of the items created for the teaching practicum belonging to the
expectation scale
The line graph shows the factor loads of 6 items about teaching practicum in the Expectation Scale.
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Figure 7.1. Confirmatory factor analysis non-standard path coefficients
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The path coefficients of 6 items are shown in the figure.
Table 13.1

Confirmatory Factor Analysis Results

B1 B2 SH Test Statistics p
S81 <-- F1 4,105 2,519 0,802 3,141 0,002
S82 < F1 3,762 3,133 0,999 3,136 0,002
S83 <--- F1 4,003 2,321 0,748 3,103 0,002
S80 <--- F1 4,304 1,828 0,594 3,079 0,002
S79 <--- F1 4,075 2,024 0,658 3,076 0,002
S76 <--- F1 4,055 1

B1: Standard coefficient, B2: Non-standard coefficient

Factor analysis about the other stakeholders items. The expectation scale had only two items
covering the expectations of teacher candidates from the other stakeholders. In the scope of content validity,
although it seems as if the items are scarce for measuring the role of other stakeholders, it is a fact that these
items are mainly about the interaction among the factors mentioned in the scale before. Thereby, two items for
measuring this interaction is enough. There aren’t any items eliminated in this subdivision.

Stakeholders should
84. The university supervisor, mentor teacher and school administrators should be in contact
85. Meetings for teacher candidates with the administrators and mentor teachers should be carried out
at the beginning of each practice period

Table 14
Expectation Scale Factor Analysis Results about the other stakeholders Iltems
Factor
1
sS85 0,849
S84 0,849
Eigenvalue 1,441
VAO 72,070
KVAO 72,070

KMO-MSA=0,500, Barlett Chi-Square=61,868, p<0,001

In the factor analysis made with a total of 2 items, the expectation scale has a sufficiently effective
scale structure for measuring the expectations of the participants in relation to other stakeholders (KMO-MSA
= 0.500). This value reflects a weak scale structure. According to the Barlett test, there are significant
correlation levels between the items that reflect a certain structure, and the scale is the bit scale with two sub-
dimensions (p <0.001). As a result of the factor analysis process, only 1 factor with an eigenvalue greater than
1 was obtained. Factor 1 explains 72.070% of the total variance. Factor 1 consists of S85 and S84 items.
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Figure 8. Factor analysis line graph of the items created for the other stakeholders belonging to the
expectation scale
The line graph shows the factor loads of 2 items about stakeholders in the Expectation Scale.

Reaction Scale

Reaction scale factor analysis. The reaction scale consisted of 44 items in Likert type. All the items
were composed by the researcher covering the item pooling, piloting and expert opinion stages. Item pooling
was made based on Kirkpatrick Training Evaluation. Piloting was made with Trabzon University senior ELT
students in the 2018-2019 academic year. It was implemented to 32 students. After piloting and item writing by
the researcher expert opinion was received from three expert academicians from Cukurova University, Bilkent
University and 19 Mayis University respectively. The scale had 3 sub-branches;
a) attitudes at the end of the practicum training as a teacher candidate
b) attitudes in relation to the teaching practicum
c) pre-service teachers reactions about teaching practicum

The scale was administered to 294 participants from all around Turkey; Erzurum province Atatirk
University, istanbul province Yildiz Technical University, Gaziantep province Gaziantep University, Canakkale
province 18 March University, Denizli province Pamukkale University, Ankara province Gazi University in
order to see the regional tendencies as well. In order not to disrupt the power relationship the researcher didn’t
administer the scale in her own affiliation. Exploratory and Confirmatory factor analysis was made for the
reliability and validity of the expectation scale. It was supported with AMOS graphic program. Exploratory and
Confirmatory factor analysis was made within each sub-division itself. It included 44 items at the beginning.
After the analysis 5 items were eliminated from the scale and the scale was developed as a result. The final
version of the scale was administered to the experiment group senior level ELT students at Hacettepe
University and Ted University at the 2020-2021 spring term.

Factor analysis about the attitudes at the end of the practicum training. The reaction scale had
5 items covering the attitudes of participants at the end of practicum training. The items were mainly about
rating the content of the program, the properties of mentor teacher, facilities and scheduling of the program.

At the end of practicum training, as a teacher candidate
1. I rate the content of the teaching practicum (interest, benefit, etc.)
2. | rate the mentor teacher (knowledge of subject matter, preparation, communication, etc.)
3. I rate the facilities of the teaching practicum (comfort, convenience, etc.)
4. | rate the scheduling of the teaching practicum
5. Irate the program as an educational experience to help me do my job better
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As a result of the exploratory factor analysis no items had to be eliminated from the scale.
Table 15

Reaction Scale Factor Analysis Results about the attitudes at the end of teaching Practicum

Factor
1

A3 0,836
A1 0,805
A4 0,805
A2 0,766
A5 0,758
Eigenvalue 3,156
VAO 63,124
KVAO 63,124

KMO-MSA=0,851, Barlett Chi-Square=570,244, p<0,001

In the factor analysis made with a total of 5 items, the reaction scale has a sufficiently effective scale structure
to measure the attitudes of the participants as a teacher candidate at the end of the practicum (KMO-MSA =
0.500). This value reflects a weak scale structure. According to the Barlett test, there are significant correlation
levels between the items that reflect a certain structure and the scale has two sub-dimensions. Only one factor
with eigenvalue greater than 1 was obtained under factor analysis. Factor 1 can explain 73,124% of the total
variance. Factor 1 consists of items A3, A1, A4, A2 and A5.
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Figure 9. Factor analysis line graph of the items created for the attitudes at the end the teaching practicum as
teacher candidate belonging to the reaction scale

The line graph shows the factor loads of 5 items about attitudes at the end of the practicum in the Reaction
Scale.
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Table 15.1

Confirmatory factor analysis results

B1 B2 SH Test Statistics p
A3 <--- F1 3,650 1,107 0,097 11,415 <0,001
A1 <--- F1 3,601 0,975 0,091 10,668 <0,001
A4 <--- F1 3,644 1,054 0,097 10,908 <0,001
A2 <--- F1 3,794 1,024 0,102 10,061 <0,001
A5 <--- F1 3,944 1,000 <0,001

B1: Standard coefficient, B2: Non-standard coefficient
The path coefficients of 5 items are shown in the figure.

Reaction scale factor analysis about the attitudes in relation to teaching practicum. The
reaction scale had 12 items covering the attitudes of participants in relation to the teaching practicum. The
items were mainly about the content of the program, the quality of the mentor teacher and how it could have
been better by improving some facilities.

In relation to the Teaching Practicum
6. The content covered in the program was relevant to my profession
7. The content covered in the program was interesting
8. The mentor teacher was an effective communicator
9. The mentor teacher was well prepared
10. It would be helpful if manuals about the practicum were available
11. It would be helpful if handouts about the practicum were available
12. It would be helpful if audiovisual materials were available
13. 1 will be able to apply much of the content and skills | learned here to my job
14. The facilities of the practicum were suitable
15. The schedule of the practicum was well-organized
16. There was a good relationship between mentor teacher and teacher candidates
17. | feel that practicum taught me do my job better

As a result of the exploratory factor analysis attitude item A16 was eliminated from the scale only. This items
asked the participants about the relationship between themselves and the mentor teacher. Since this item
included some emotional issues and is difficult to assess, it is evident that the replies given to this item made it
to be eliminated. The participants do not believe that they have a good relationship with the mentor teacher.

Table 16
Reaction Scale Factor Analysis Results about the attitudes in relation to teaching Practicum

Rotated Factors

1 2 3
A13 0,755
A17 0,738
A14 0,697
A6 0,68
A7 0,673
A9 0,856
A8 0,855
A15 0,695
A16 0,455 0,485

A11 0,892
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A10 0,825
A12 0,723
Eigenvalues 4,978 1,667 1,107
VAO 24,488 21,724 18,391
KVAO 24,488 46,212 64,603

KMO-MSA=0,823, Barlett Chi-Square=1472,887, p<0,001

In factor analysis with a total of 12 items, the attitude scale has a sufficiently effective scale structure to
measure the attitudes of the participants regarding the practicum program (KMO-MSA = 0.823). This value
reflects a very good scale structure. According to the Barlett test, there are significant correlation levels
between the items that reflect a certain structure, and the scale is the bit scale with two sub-dimensions (p
<0.001). As a result of the factor analysis process, a total of 3 factors with eigenvalues greater than 1 were
obtained. When the factor loads of the items are analyzed, this item may represent both factors, since there is
a change of less than 0.10 between the loads of item A16 in factor 1 and factor 2. For this, item A16 must be
removed from the scale.

Table 17
Reaction Scale Factor Analysis Results about the attitudes in relation to teaching practicum after A16
Elimination

Rotated Factors

1 2 3
A13 0,752
A17 0,738
A14 0,712
A7 0,692
A6 0,682
A9 0,866
A8 0,843
A15 0,708
A11 0,896
A10 0,823
A12 0,721
Eigenvalues 4,656 1,620 1,105
VAO 25,406 21,857 19,834
KVAO 25,406 47,263 67,098

KMO-MSA=0,818, Barlett Chi-Square=1340,573, p<0,001

In factor analysis made by subtracting the A16 item, the reaction scale has a sufficiently effective
scale structure to measure the attitudes of the participants regarding the teaching practicum program (KMO-
MSA = 0.818). This value reflects a very good scale structure. According to the Barlett test, there are
significant correlation levels between the items that reflect a certain structure and the scale is a bit scale with
at least two sub-dimensions (p <0.001). As a result of the factor analysis process, a total of 3 factors with
eigenvalues greater than 1 were obtained. Factor 1 explains 25,406% of total variance, factor 2 explains
21,857% of total variance and factor 3 explains 19,834%, while these three factors together explain 67,098%
of total variance. There are 5 items under factor 1, 3 items under factor 2 and 3 items under factor 3. F1 factor
consists of A3, A17, A14, A7 and A6 items according to factor loads, respectively. The F2 factor consists of
items A9, A8 and A15, respectively, according to factor loads. Factor 3 consists of items A10, A11 and A12.
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Figure 10. Factor analysis line graph of the items created for the attitudes in relation the teaching practicum

belonging to the reaction scale

The line graph shows the factor loads of 11 items about attitudes in relation to the practicum in the Reaction

Scale.
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Figure 10.1. Confirmatory factor analysis non-standard path coefficients

The path coefficients of 5 items are shown in the figure.
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Table 17.1

Confirmatory factor analysis results

B1 B2 SH Test Statistics p

A13 <--- F1 4,142 1,399 0,167 8,387 <0,001
A17 <--- F1 4,082 1,509 0,179 8,419 <0,001
A14 <-- F1 3,934 1,601 0,173 9,244 <0,001
A7 <--- F1 3,73 1,543 0,175 8,793 <0,001
A6 < F1 4,043 1

A9 <--- F2 3,769 1,59 0,144 11,009 <0,001
A8 < F2 3,958 1,665 0,15 11,106 <0,001
A15 <-- F2 3,871 1

A11 <--- F3 3,987 1,776 0,2 8,893 <0,001
A10 <-- F3 3,972 1,577 0,174 9,086 <0,001
A12 <--- F3 4,208 1

B1: Standard coefficient, B2: Non-standard coefficient

Reaction scale factor analysis about the pre-service teachers’ reactions about teaching

practicum. The reaction scale had 27 items covering the reactions of pre-service teachers in relation to the
teaching practicum. The items were mainly positive items about the progress made by the teacher candidates
and it what areas they improved their way of teaching such as improving self-confidence, learning how to
grade students, establishing a good relationship etc.

Pre-service teachers’ reactions about teaching practicum

18.
19.
20.
21
22.
23.
24.

25.
26.
27.
28.

29.
30.
31.
32.
33.
34.
35.
36.

37.
38.
39.
40.
41

Teaching Practicum helped me deepen my knowledge about teaching profession
| believe Teaching Practicum is useful
Teaching Practicum provided me with the opportunity to observe at different class levels

. Teaching Practicum provided me with the opportunity to practice at different class levels

Thanks to the Teaching Practicum | started to see myself as a teacher
Teaching Practicum increased my self-confidence

Teaching Practicum helped me learn the duties of school staff (School Principal, Vice Principal,
Retainer, etc.)

Teaching Practicum helped me gain the necessary knowledge and skills for teaching
| believe that the time allocated for Teaching Practicum courses in ELT departments is insufficient
Via Teaching Practicum | liked teaching English more

In Teaching Practicum | learned how to establish a good communication in teacher-student
relationship

In Teaching Practicum | learned how to grade students

Teaching Practicum made me realize whether teaching profession was suitable for me

In Teaching Practicum | learned how to utilize from many sources

In Teaching Practicum my mentor teacher helped me in all my problems about the lessons

In Teaching Practicum my university supervisor helped me in all my problems about the lessons
| believe the reflective portfolio reports are assessed by the university supervisor objectively

| believe there is healthy communication between the Faculty and Practice School

Teaching Practicum gave me the opportunity to compare the characteristics of a good teacher with
my own traits

In Teaching Practicum | learned how a teacher can manage the classroom
In Teaching Practicum | learned how to prepare yearly, unit and daily plan
In Teaching Practicum | learned how to prepare exams

In Teaching Practicum | learned how to prepare course materials

. In Teaching Practicum | learned how the National Education System operated
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42. In Teaching Practicum | learned to teach according to the proficiency levels of students

43. In Teaching Practicum | learned how to use effective rhetoric (convincing students, making

explanation, etc.)

44 In Teaching Practicum | learned how to use my voice effectively when | teach something

As a result of the factor analysis attitudes A31, A32, A42 and A44 were eliminated from the scale.
These items were mainly really self-confident statements about the teacher candidates in which they stated
they learned to utilize many sources, solved all their problems, learned to teach according to all the proficiency
levels and learned to use their voicing effectively. It is a fact that the candidates know that learning to be an
effective teacher needs times and this can’t be handled with a few-months lasting practice. So they refrain
from stating big sentences.

Table 18

Reaction Scale Factor Analysis Results about pre-service teachers reactions in relation to teaching practicum

Rotated Factors

1 2 3 4 5 6
A19 0,771

A22 0,767

A18 0,732

A23 0,695

A37 0,672

A28 0,671

A27 0,661

A25 0,636

A36 0,621

A30 0,554

A32 0,518 0,455

A39 0,815

A38 0,782

A40 0,708

A41 0,622

A29 0,582

A24 0,575

A31 0,503 0,531

A33 0,816

A34 0,802

A35 0,737

Ad4 0,722

A43 0,644

A42 0,548

A20 0,9

A21 0,862

A26 0,852
Ozdegerler 11,099 2,109 1,556 1,472 1,092 1,022
VAO 23238 15,571 9,416 8,009 7,498 4,231
KVAO 23238 38,809 48225 56233 63,731 67,963

KMO-MSA=0,918, Barlett Chi-Square=3232,067, p<0,001
In the factor analysis made with a total of 27 items, the attitude scale has a sufficiently effective scale structure
to measure the attitudes of the participants regarding teacher internship attitudes (KMO-MSA = 0.918). This
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value reflects an excellent scale structure. According to the Barlett test, there are significant correlation levels
between the items that reflect a certain structure, and the scale is the bit scale with two sub-dimensions (p
<0.001). As a result of factor analysis, a total of 6 factors with eigenvalues greater than 1 were obtained.
When the factor loads of the items are examined, these items may represent both factors since there is a
change of less than 0.10 between factor 1 and factor 3 in factor A, item A31 in factor 1 and factor 2. For this,
items A31 and A32 must be removed from the scale.

Table 19
Reaction Scale Factor Analysis Results about pre-service teachers reactions in relation to teaching practicum
after A31 and A32 Elimination

Rotated Factors

1 2 3 4 5
A19 0,785
A22 0,754
A18 0,747
A37 0,718
A27 0,679
A28 0,674
A23 0,674
A25 0,669
A36 0,652
A43 0,617
A30 0,601
Ad4 0,516 0,417
A42 0,457 0,398
A39 0,832
A38 0,79
A40 0,73
Ad1 0,646
A24 0,599
A29 0,591
A34 0,843
A33 0,805
A35 0,682
A20 0,912
A21 0,872
A26 0,658
Ozdegerler 10,193 2,095 1,512 1,411 1,068
VAO 25,716 16,523 9,75 8,129 4,998
KVAO 25,716 42,239 51,989 60,118 65,116

KMO-MSA=0,913, Barlett Chi-Square=2926,508, p<0,001

In factor analysis performed by removing items A31 and A32, the attitude scale has a sufficiently effective
scale structure to measure the attitudes of the participants regarding pre-service teachers reaction to teaching
practicum (KMO-MSA = 0.913). This value reflects an excellent scale structure. According to the Barlett test,
there are significant correlation levels between the items that reflect a certain structure, and the scale is the bit
scale with two sub-dimensions (p <0.001). As a result of the factor analysis process, a total of 5 factors with
eigenvalues greater than 1 were obtained. When the factor loads of the items are analyzed, these items may
represent both factors since there is a change of less than 0.10 between factor 1 and factor 5 in factor A44
and factor 1 and factor 2 of A42. For this, items A44 and A42 must be removed from the scale.
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Table 20
Reaction Scale Factor Analysis Results about pre-service teachers reactions in relation to teaching practicum
after A42 and A44 Elimination

Rotated Factors

1 2 3 4
A19 0,792
A18 0,757
A22 0,739
A37 0,719
A27 0,694
A28 0,691
A25 0,669
A23 0,667
A36 0,659
A30 0,614
A43 0,600
A39 0,824
A38 0,786
A40 0,770
Ad1 0,689
A24 0,574
A29 0,561
A34 0,852
A33 0,807
A35 0,696
A20 0,911
A21 0,872
A26 0,856
Ozdegerler 9,322 2,083 1,512 1,408
VAO 26,252 17,112 9,992 8,595
KVAO 26,252 43,363 53,356 61,951

KMO-MSA=0,908, Barlett Chi-Square=2625,257, p<0,001

In factor analysis made by removing A42 and A44 items, the attitude scale has a sufficiently
effective scale structure to measure the pre-service teachers reactions about the teaching practicum (KMO-
MSA = 0.908). This value reflects an excellent scale structure. According to the Barlett test, there are
significant correlation levels between the items that reflect a certain structure and the scale is a bit scale with
at least two sub-dimensions (p <0.001). As a result of the factor analysis process, a total of 5 factors with
eigenvalues greater than 1 were obtained. Since there will be no single substance under the 5th factor,
treatment was performed on 4 factors. Factor 1 explains 26,252% of total variance, factor 2 explains 17,112%
of total variance, factor 3 explains 9,992% of total variance, factor 4 explains 8,595% of total variance, while
these four factors together explain 61,951% of total variance. There are 11 items under factor 1, 6 items under
factor 2, 3 items under factor 3 and 3 items under factor 4. F1 factor consists of items A19, A18, A22, A37,
A27, A28, A25, A23, A36, A30 and A43, respectively, according to factor loads. F2 factor consists of items
A39, A38, A40, Ad41, A24 and A29, respectively, according to factor loads. Factor 3 consists of items A34, A33
and A35. Factor 4 consists of items A20, A21 and A26.
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Figure 11. Factor analysis line graph of the items created for pre-service teachers’ reactions about teaching
practicum belonging to the reaction scale
The line graph shows the factor loads of 23 items about reactions in the Reaction Scale.
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Figure 11.1. Confirmatory factor analysis non-standard path coefficients

The path coefficients of 23 items are shown in the figure.
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Table 20.1

Confirmatory Factor Analysis Results

B1 B2 SH Test statistics p

A19 <--- F1 4,323 0,863 0,087 9,871 <0,001
A18 <--- F1 4,06 1,033 0,094 10,947 <0,001
A22 <--- F1 4,067 1,203 0,105 11,414 <0,001
A37 <--- F1 4,229 0,993 0,091 10,918 <0,001
A27 <--- F1 3,919 1,113 0,106 10,532 <0,001
A28 <--- F1 4,101 1,098 0,096 11,383 <0,001
A25 <--- F1 3,979 1,089 0,097 11,214 <0,001
A23 <--- F1 4,092 1,183 0,106 11,148 <0,001
A36 <--- F1 4,259 0,723 0,079 9,165 <0,001
A30 <--- F1 4,197 0,879 0,09 9,792 <0,001
A43 < F1 3,931 1

A39 <--- F2 3,299 1,301 0,105 12,379 <0,001
A38 <--- F2 3,402 1,267 0,102 12,437 <0,001
A40 <--- F2 3,551 1,185 0,103 11,527 <0,001
Ad1 <--- F2 3,54 0,978 0,091 10,689 <0,001
A24 <--- F2 3,868 0,859 0,084 10,222 <0,001
A29 < F2 3,658 1

A34 <--- F3 4,159 0,747 0,075 9,978 <0,001
A33 <--- F3 3,922 0,868 0,086 10,144 <0,001
A35 <--- F3 3,72 1

A20 <2 F4 4,074 4,551 1,856 2,452 0,014
A21 <-- F4 3,98 5,989 2,461 2,433 0,015
A26 <--- F4 3,383 1

B1: Standard coefficient, B2: Non-standard coefficient

All path coefficients of the model were found statistically significant. Analysis results and compliance
values were obtained within the desired limits.
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